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Abstract 

Background  Undergraduate medical curricula often fail to integrate experiential learning methodologies. Thus, a 
pilot series of interactive pathology lessons was designed and implemented in an attempt to promote experiential 
learning.

Methods  Thirty pre-graduate medical students voluntarily participated in the interactive study groups at the First 
Department of Pathology of the National and Kapodistrian University of Athens, Medical School. A questionnaire 
was designed to investigate the satisfaction of students regarding their participation in pathology study groups and 
to identify the characteristics that shape students’ perceptions of the foundations of medical education. Descriptive 
statistics (mean values) were used to describe the students’ evaluations of the pathology study groups, and thematic 
analysis was conducted to investigate the data collected using open-ended questions.

Results  Interactions with the professor and the option of co-observing the slides using dual-view optical micro-
scopes and virtual slides were each evaluated as “Excellent” by ≅ 95% of the students. Four overarching themes were 
identified regarding the core characteristics of medical education according to the students’ perspectives: 1) educa-
tional background in medical education, 2) interaction with educators in medical education, 3) educational material 
in medical education and 4) assessment in medical education.

Conclusions  The high rates of acceptance of the pathology study groups reflect the desire and need for active learn-
ing methodologies to be implemented in modern medical education. Nearly all the students mentioned the need for 
practical skill acquisition, the integration of theory into practice and ethics in medical education. The success of these 
optional pathology study groups highlights the need for similar modalities to be incorporated into the main medical 
education curriculum.
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Introduction
Undergraduate medical education curricula in Greece 
are theory-driven and textbook-based to a consider-
able extent. They focus on the development of students’ 
knowledge via traditional lectures and studying text-
books, which, after a period of several years, is to be inte-
grated into clinical practice. Medical professors confront 
challenges with respect to delivering vast amounts of 
ever-increasing knowledge effectively, and students often 
struggle to memorize all this information with only a lim-
ited understanding of its clinical significance.

Due to this gap between theory and application, many 
students and professors have expressed the need to pro-
mote experiential learning in the field of medical educa-
tion. Experiential learning, as its name suggests, refers to 
the learning that occurs through experience. Based on 
constructivist adult learning theories and the influential 
work of John Dewey, experiential learning seems to be a 
necessity for the formation of a fruitful academic envi-
ronment for future medical professionals [1, 2].

Moreover, recent medical education literature has 
highlighted the importance of interaction in learning, 
both between the learner and the lesson’s content as well 
as between the learner and the professor. Team-based, 
interactive lessons are increasing in popularity among 
health care educators [3–6], as they play a crucial role in 
facilitating multiple highly effective teaching methodolo-
gies, such as problem-based learning [7, 8], case-based 
learning [9] and peer-assisted learning [10, 11].

Despite evidence indicating the favourable outcomes of 
the medical teaching strategies mentioned above, Greek 
undergraduate medical programs often fail to integrate 
these strategies, mostly due to a large number of students 
(often exceeding 350 per semester), which restricts the 
students’ personal engagement and interaction with the 
professor. Pathology is taught in our department at the 
4th and 5th semester of undergraduate studies, without 
the students having yet started their clinical practice. 
The educational objectives per chapter are defined in 
our School’s curriculum (https://​school.​med.​uoa.​gr/​filea​
dmin/​depts/​med.​uoa.​gr/​school/​uploa​ds/​Odigos_​Spoyd​
on/​Odigos_​Spoyd​on_​2021-​2022_​web.​pdf ). All students 
are classified into 6 practice groups and microscope 
training can be done through virtual, digitized histologi-
cal slides. On a weekly basis, the overall training consists 
of 3  h of theoretical lectures, 1.5  h of macroscopic and 
microscopic exercises and 1 h of clinicopathological dis-
cussion (the latter only in the 5th semester).

University students are generally considered to be 
the main stakeholders of higher education institutions 
regardless of the extent to which the latter are research-
focused [12]. Student evaluations play a significant role 
in providing feedback regarding the effectiveness of 

educators’ teaching and are therefore taken into serious 
consideration to increase the quality of teaching/learning 
dynamics [13, 14]. In the context of the COVID-19 pan-
demic and the associated implementation of e-learning 
in medical courses [15, 16], major concerns have been 
raised regarding the participation and engagement of the 
students in pathology lessons delivered via e-learning. 
Despite the high levels of flexibility offered by e-learning, 
whether synchronous or asynchronous, a relatively low 
participation rate was noticed in our department. In fact, 
according to previous research conducted in our depart-
ment during the pandemic, there was a statistically signif-
icant drop-out rate of participants during each e-lesson 
[17]. Τhe reluctance of students to actively participate 
in distance education led us to evaluate the importance 
of experiential learning with the physical presence of the 
teacher, aimed at teacher-student interaction in order 
that students acquire practical skills. To the best of our 
knowledge, experiential learning has not so far been ade-
quately reported in the literature, as to be considered a 
necessary component in medical education curricula.

Thus, after the lifting of measures implemented to 
combat the pandemic and the return to classroom-based 
education, a pathology professor working at the School 
of Medicine at National and Kapodistrian University of 
Athens (the leading author of this article) took the ini-
tiative to design and implement small team-based, inter-
active pathology study groups that focused on three 
diagnostic fields (inflammation, neoplasia, and thyroid 
gland neoplasms); student participation in these groups 
was optional.

In this study, the authors describe and critically evalu-
ate their attempt to maximize the students’ learning 
experience via this pilot series of interactive pathology 
lessons, based on the following research questions: 1. 
How was our attempt in experiential learning in Pathol-
ogy evaluated from our students? 2. What characteristics 
shape the students’ perceptions of the fundamental fac-
tors of medical education? Our attempt to implement 
experiential learning in Pathology teaching in our depart-
ment stemmed from the belief that our students would 
positively reinforce our effort, and that they, even with-
out professional training in teaching, are instinctively 
aware of the founding aspects of education in general.

Methods
Structure of the pathology study groups
Of the 256 students enrolled in the pathology course, 30 
participated in the pathology study groups consistently. 
The professor provided the students with up to 12 histo-
logical slides per diagnostic field, each of which referred 
to a different medical case. These slides were also digi-
tized and made readily available via online software. 

https://school.med.uoa.gr/fileadmin/depts/med.uoa.gr/school/uploads/Odigos_Spoydon/Odigos_Spoydon_2021-2022_web.pdf
https://school.med.uoa.gr/fileadmin/depts/med.uoa.gr/school/uploads/Odigos_Spoydon/Odigos_Spoydon_2021-2022_web.pdf
https://school.med.uoa.gr/fileadmin/depts/med.uoa.gr/school/uploads/Odigos_Spoydon/Odigos_Spoydon_2021-2022_web.pdf
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Using the latter, the students could access the digitized 
slides and study them from their own workplaces and at 
their own pace. The volunteer participants in the study 
group were undergraduate medical students and were 
mostly preclinical. Meetings with the professor were 
scheduled weekly throughout the spring semester of 2022 
and lasted approximately 2 h each.

During the first meeting of each of the three study 
groups, the selected case studies were presented by the 
professor with the aid of a compound light optical micro-
scope. Subsequently, the medical students (either as 
individuals or as small subgroups) were assigned an indi-
vidual case to study and were provided with the relevant 
histological slides, both physical and digitized. Their task 
was to recognize the characteristic histological features 
of the disease presented in the case and to prepare a brief, 
relevant PowerPoint presentation about the case. Apart 
from studying the digitized slides at home, the students 
were given the opportunity to study the slides collabora-
tively with their professor using dual-view optical micro-
scopes in the pathology laboratory. Moreover, during the 
lessons, the professor often encouraged his students to 
reflect upon the true meaning of medical education in 
general. Encouraging a holistic approach to pathology, 
such as ensuring effective communication among the 
pathologist, the clinician, and other medical specialists 
(e.g., radiologists) was attempted.

During the final meeting of each study group, all stu-
dents presented their case studies to their peers with the 
assistance of the professor. The presentations were broad-
cast live on YouTube via the Pathology Department’s 
channel and the “Zoom Meetings” software program so 
that all 256 students present during the semester could 
observe them. The presentations were recorded and were 
subsequently uploaded to the pathology e-class.

Data collection
To investigate students’ levels of satisfaction with and 
perceptions of their participation in the interactive 
pathology study groups, we distributed a questionnaire 
to all 30 participants via Google Forms. We first issued a 
short demographic questionnaire and subsequently pro-
ceeded to distribute the comprehensive questionnaire. 
The questionnaire completion time was estimated to be 
10  min. To score the students’ responses, we utilized a 
10-point Likert scale (0 = totally negative, 10 = totally 
positive). Moreover, we included open-ended questions 
to gain valuable insight into the students’ attitudes and 
suggestions on the topic at hand.

The questionnaire consisted of three parts. The first 
part included questions aimed at collecting personal 
information (e.g., the student’s gender, semester of study, 
occupational status and physical or online participation). 

The second part concerned the students’ perspectives of 
their experiences and their evaluations of various aspects 
of that experience. The third part involved questions that 
focus on students’ opinions concerning the core charac-
teristics that medical education should generally embrace 
and suggestions for improving the study groups.

The questionnaire was sent to the students who were 
enrolled in the pathology study groups following the final 
team meeting. We collected data between May and June 
2022. Of the 30 students who were invited to participate 
in the groups, 19 responded to our call.

Permission to conduct the study was granted by the 
ethics committee of our faculty, and all participants 
provided informed consent prior to participating in the 
study. The anonymity of the participants was ensured at 
each stage of the survey.

Data analysis
We employed both quantitative and qualitative methods 
to process and analyse the data we collected.

The answers to the questions scored on the Likert scale 
were exported to an Excel sheet, which was subsequently 
used to quantify the number of students who evaluated 
aspects of the course with the same score. Data were vis-
ualized in the form of graphs (Figs. 1 and 2).

The open-ended research questions were analysed 
using thematic analysis, which aimed to find common 
themes within the data collected. Thematic analysis is a 
widely used tool for analysing qualitative data and allows 
researchers to gain an in-depth understanding of the par-
ticipants’ perspectives [18].

In accordance with Braun and Clarke’s framework 
for thematic analysis [19], two of the authors read the 
students’ answers and made notes to familiarize them-
selves with aspects of the data that were relevant to our 
research questions. To avoid subjective bias and improve 
validity, each of the two authors independently identi-
fied broad patterns within the answers, and at regular 
meetings, they discussed the codes thereby constructed. 
When all the data were initially coded, the relevant coded 
data extracts were then organized into four broader 
themes. This process was subsequently reviewed by all 
authors, ensuring that it focused on a coherent pattern. 
The authors subsequently defined and named the four 
themes thus identified and conducted a more in-depth 
analysis. Any disagreements in interpretation throughout 
the process of thematic analysis were resolved by reach-
ing consensus among the authors.

Results
Descriptive statistics
In terms of overall satisfaction, the evaluation of the 
pathology study groups (Fig.  1) featured ratings of 
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“Excellent” (9–10) by nearly 60% of the students who par-
ticipated and ratings of “Very Good” (7–8) by the rest.

The educational technology tools utilized during the 
pathology study groups, such as the use of digitized his-
tological slides, were evaluated highly, receiving scores 
of 9–10 (“Excellent”) from the majority of students (i.e., 
approximately 95% of the students). The experience of 
creating PowerPoint presentations regarding the case 
studies received a slightly lower but still acceptably 
favourable rating from the majority of the students (80% 
of whom rated this item as “Excellent”).

Concerning the students’ communication with the pro-
fessor, it is noteworthy that ≅ 95% of them evaluated their 
interaction with the professor as “Excellent”, indicating 

high satisfaction with these meaningful and direct inter-
actions. This claim is also supported by the high evalua-
tion of the offer to co-observe the slides using dual-view 
optical microscopes (95%).

Moreover, the practical nature of the pathology study 
groups was widely accepted and received highly evalua-
tions of “Excellent” from approximately 80% of the stu-
dents. Students’ evaluations of the practical aspects of 
the pathology study groups are depicted in Fig. 2.

Thematic analysis
After following Braun and Clarke’s framework for the-
matic analysis [19] for the initial coding and the subse-
quent thematic analysis, we identified four overarching 

Fig. 1  Overall student satisfaction score (in a Likert point scale) concerning the pathology study groups

Fig. 2  Evaluation of the practical aspect of the group
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themes regarding the core characteristics of medical edu-
cation according to the students’ perspectives (Table 1).

Theme 1: background in medical education
The elements of the educational background that were 
considered important for medical education were a) the-
oretical knowledge, b) practical knowledge, c) the inte-
gration of theory into practice, d) the relation between 
pathology and other medical fields and e) ethics in edu-
cation. The pathology study group in which the students 
participated endorsed all those elements, with a special 
focus on elements c, d, and e. The students learned about 
inflammation, neoplasia, and thyroid gland neoplasms 
not merely by studying textbooks but also through the 
purposeful and self-immersive tasks associated with the 
study group. Moreover, ethics in education was pro-
moted through the discussions concerning educational 
philosophy orchestrated by the professor.

It is noteworthy that the majority of the students high-
lighted the importance of practical skills, the integration 
of theory into practice and ethics. Nearly all the students 
reported the need for practical skill acquisition and the 
integration of theory into practice. Specifically, four stu-
dents highlighted their need for practical knowledge 
through their preclinical classes. As another student 
stated,

“The implementation of theoretical knowledge in 
practice is vital for the knowledge to be preserved 
long-term and not get lost in oblivion.”

Interestingly, half of the students mentioned ethics as 
a significant factor in medical education, while four of 
them listed “empathy”, “a humanistic approach”, “a moral 
and inclusive medical education” and the “development 

of critical thinking in contrast to rote learning” as the 
most important factors.

Theme 2: interaction with educators in medical education
Another factor that emerged as crucial in medical educa-
tion pertained to the relationships between the students 
and their educators. An ideal relationship with the edu-
cators consisted of 1) guidance in the students’ search for 
knowledge, 2) positive reinforcement from the educators 
and 3) meaningful, personal engagement in the subject 
being taught.

The majority of the students included interaction with 
educators as a major aspect of knowledge acquisition. In 
fact, 20% of them regarded their personal relationship 
with the professor as the most important component of 
medical education. The role of the educator was consid-
ered by one of the respondents to be “a guide to explor-
ing the massive amounts of knowledge” and by another 
to be oriented towards “the meaningful communication 
of knowledge, avoiding overwhelming information over-
load”. Most students expressed a desire for a positive, 
personal relationship with their educators, who would 
inspire them with their passion and encourage them in 
their own search for knowledge. The need for respectful 
understanding of the students’ needs in terms of their 
mental health and their demanding schedules were also 
mentioned by two of the students in the context of ways 
of enhancing student-educator collaboration.

Theme 3: materials in medical education
Regarding the ideal material for medical education, the 
students mentioned a broad set of traits. As far as tech-
nological factors are concerned, some students regarded 
the utilization of the latest technologies in the lessons as 

Table 1  Most significant factors in Medical Education

Themes Definition Codes

Education Background Nature of knowledge • Theoretical
• Practical
• Integrating theory to practice
• Relating Pathology to other Medical Fields
• Ethics

Interplay with Educators Student-Educator relationship • Guidance
• Personal relationship
• Encouragement

Educational Material Learning resources • Grounded and latest evidence
• Asynchronous
• Organized
• Supplementary
• Latest technologies
• Time

Assessment Means of measuring student performance, progress and 
achievement of learning outcome

• Theory
• Practice
• Integrating Theory to Practice



Page 6 of 8Lazari et al. BMC Medical Education           (2023) 23:42 

important, including, more specifically, opportunities 
for high quality asynchronous e-learning. Three students 
mentioned the value of the comprehensive organization 
of the educational material, while two of them expressed 
the need for free access to the latest evidence-based text-
books. Some students noted that optional, additional 
material would enhance their educational experience.

Another important factor identified in the context of 
medical education was time. Students stated that the les-
sons should allow the students to have the necessary time 
to familiarize themselves with and consolidate the infor-
mation involved in medical education.

Theme 4: assessment in medical education
The final theme that emerged was the significance of 
assessment in medical education. One student noted 
that it is important for educators to assess their stu-
dents’ abilities to apply theory in practice. As this student 
mentioned,

"The grades shouldn’t only reflect theoretical knowl-
edge but also the student’s ability to integrate theory 
into practice and perform practical tasks."

Another student highlighted the importance of univer-
sity exams that focus on the essence of each subject and 
the students’ genuine understanding thereof.

Discussion
The purpose of the interactive pathology study groups 
was not to cover the entire pathology curriculum. Rather, 
the focus was to promote experiential learning on this 
subject by encouraging the students’ active participation 
and contributing to their learning process practically.

Experiential learning is defined as a constructivist 
approach to learning through which the students create 
their personal meaning from experience in accordance 
with their individual learning styles by following Kolb’s 
learning cycle [20–22]. Kolb’s learning cycle entails the 
following steps: concrete experience, reflective observa-
tion, abstract conceptualization and active experimen-
tation [20, 21]. The opportunity to apply one’s acquired 
knowledge in practice and the promotion of learning 
via reflection are only some of the benefits of experien-
tial learning with respect to deepening and strengthen-
ing the learning process. The importance of applying this 
concept to undergraduate medical students is apparently 
related to their future training as medical professionals. 
This educational model could also be implemented to 
other age-groups in the context of life-long learning.

An interesting descriptive finding of this study was 
the high evaluations of co-observing the slides through 
dual-view optical microscopes (an option that was rated 
by 95% of the students as “Excellent”). This aspect of the 

pathology study groups aimed to promote direct, per-
sonal relationships with the educator. As mentioned pre-
viously, the interaction between the students and their 
professor was the most highly evaluated item included in 
the questionnaire. Regarding the thematic analysis, the 
majority of students identified interacting with the edu-
cator as a major aspect associated with their knowledge 
acquisition, and 20% of them regarded their personal 
relationships with the professor as the most important 
component of their medical education.

Student–educator interaction has been studied in 
depth in medical education research. According to Simp-
son and Galbo [23], the art of teaching is fundamentally 
rooted in student-professor interaction. Clinical skills 
training [24] and identity formation are both strongly 
influenced by the interpersonal student-educator rela-
tionship. Additionally, fostering interpersonal relation-
ships between the educator and his or her students leads 
to the development of skill expertise or changes in per-
spectives and motivation [25]. The existence of personal 
positive communication between professor and student 
cultivates the appropriate communication skills of the 
student by stimulating his or her emotional intelligence; 
the latter, it is known, is crucially related to his or her 
future professional success.

The practical nature of the interactive pathology study 
groups was also widely accepted and evaluated as Excel-
lent by approximately 80% of the students. Nearly all the 
students reported the need for practical skill acquisition, 
the integration of theory into practice and ethics in medi-
cal education. It is noteworthy that, much to the authors’ 
surprise, most medical students were not familiar with 
adult learning theories and teaching methodologies but 
nevertheless intrinsically recognized the significance of 
all these factors in learning.

Apart from finding ways of effectively transmit-
ting vast amounts of medical knowledge, the modern 
medical community is also concerned about the “dehu-
manization” of medical practice [26, 27] and the loss of 
compassion and empathy in the training of students [28–
30]. Medical education often fails to promote students’ 
orientation towards empathy, leading to a phenomenon 
called “ethical erosion” among medical students during 
their transition from preclinical to clinical training and 
beyond, in their transition to a specialization/residency 
and independent practice [31–33].

High-quality student–teacher relationships are associ-
ated with students’ intrinsic motivation to learn [34, 35] 
and have a major impact on learning as well as on stu-
dents’ sense of social identity. This “identity-forming” 
aspect of the student–teacher interpersonal relation-
ship can shape students’ professional choices and behav-
iours and can be harnessed by a teacher who focuses on 
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promoting empathy when teaching his or her class. By 
cultivating personal, human communication between 
instructor and medical student, the future doctor 
encounters valuable stimuli, which ultimately enable him 
or her to cultivate empathy towards his or her patients. 
Educators should serve as role models [36] for their stu-
dents, guiding and inspiring them.

Medical education at all levels should be meticulously 
designed to equip students with the knowledge, clinical 
skills, and professionalism that are required to become 
competent physicians. In the Greek reality of the last 
40 years, higher education, at least in Medicine, has been 
characterized by generally impersonal professor-student 
relationships and by a one-sided strategy on students’ 
part, not aimed at the acquisition of knowledge, but 
solely at the success in the exams of each course. The 
above problematic view of education intensified dur-
ing the pandemic. In fact, concerning the regulations of 
higher educational institutes in Greece, one article pub-
lished in Government Gazette [37] explicitly states the 
following: “Educators who insist on traditional teaching 
methodologies should immediately alter those practices. 
This particular change of approach to the core of educa-
tion aims at the transition from solely teaching into effi-
ciently promoting learning. The educators’ responsibility 
isn’t merely the delivery of information but also teaching 
students how to learn. Even humanitarian studies, such 
as Law, should incorporate practical lessons into their 
curricula". Despite the 40 years that have passed since the 
publication of this article, a long road lies ahead towards 
the implementation of this approach in higher educa-
tional institutes.

The high rate of acceptance of the interactive pathol-
ogy study groups and the overall satisfaction exhibited by 
the students who participated in them in our study reflect 
the desire and need for active learning methodologies in 
modern medical education. The success of these optional 
pathology study groups highlights the need for similar 
modalities to be incorporated into the main medical edu-
cation curriculum. The findings of this research deserve 
consideration by the education committee of our Medical 
School in order that a new teaching practice is shaped by 
the educators.

Limitations
One limitation that has to be taken into account in our 
study is the fact that 11 students of those who partici-
pated in our study groups did not answer the evaluation 
questionnaire. This could be related to them not being 
satisfied with our attempt, or it could be due to other, 
random factors. Meticulous efforts are needed in future 
related research to minimise the missing data, and, there-
fore, ensure the representativeness of our sample.

Acknowledgements
The authors gratefully thank AENORASIS S.A for the financial coverage of the 
processing of the present article.

Authors’ contributions
The authors confirm contribution to the paper as follows: study conception 
and design: A-C Lazaris; data collection: E-C Lazari, C–C Mylonas; analysis 
and interpretation of results: E-C Lazari, C–C Mylonas, E. Pikoulis, C. Nastos, 
N. Kavantzas, E. Manou, G-E Thomopoulou; draft manuscript preparation:A-C 
Lazaris, E-C Lazari, C–C Mylonas, E. Pikoulis, C. Nastos, N. Kavantzas, E. Manou, 
G-E Thomopoulou. All authors reviewed the results and approved the final 
version of the manuscript.

Funding
Not applicable.

Availability of data and materials
The datasets analyzed during the current study are available from the cor-
responding author on reasonable request.

Declarations

Ethics approval and consent to participate
This study is in accordance with the ethical standards and has obtained the 
approval of the Ethics Committee of the School of Medicine of the National 
and Kapodistrian University of Athens, number 429, in January 2021. It has fol-
lowed the guidelines of the Declaration of Helsinki and its later amendments 
or comparable ethical standards. All participants in the study were adults, 
participated voluntarily and provided informed consent prior to participating 
in the study. The anonymity of the participants was ensured at each stage of 
the survey.

Consent for publication
Not applicable.

Competing interests
The authors declare that they have no competing interests.

Received: 18 September 2022   Accepted: 5 January 2023

References
	1.	 Yardley S, Teunissen PW, Dornan T. Experiential learning: AMEE Guide No. 

63. Med Teach. 2012;34(2):e102–15. doi: https://​doi.​org/​10.​3109/​01421​
59X.​2012.​650741. PMID: 22289008.

	2.	 Roman VM. Experiential Learning in Undergraduate Education - Doing 
and Reflecting. Am J Med Sci. 2018 Aug;356(2):188. doi: https://​doi.​org/​
10.​1016/j.​amjms.​2018.​06.​001. Epub 2018 Jun 5. PMID: 30219164.

	3.	 Kilgour JM, Grundy L, Monrouxe LV. A Rapid Review of the Factors Affect-
ing Healthcare Students’ Satisfaction with Small-Group. Teach Learn 
Med. 2016;28(1):15–25. https://​doi.​org/​10.​1080/​10401​334.​2015.​11074​84. 
(PMID: 26787081).

	4.	 Ozgonul L, Alimoglu MK. Comparison of lecture and team-based learning 
in medical ethics education. Nurs Ethics. 2019;26(3):903–13. https://​doi.​
org/​10.​1177/​09697​33017​731916. (Epub 2017 Sep 25 PMID: 28946799).

	5.	 Lazaris AC, Riccioni O, Solomou M, et al. Implementation of Experimental 
Learning in Pathology: Impact of HIPON Project Concept and Attainment. 
Int Arch Med. 2015. https://​doi.​org/​10.​3823/​1810.

	6.	 Belezini E, Katsoulas N, Thomopoulou G-E, Lazaris AC. The superiority 
of interactive courses combined with the teacher’s physical presence 
in the undergraduate pathology curriculum. J Contemp Med Educ. 
2021;11(1):1–5.

	7.	 Riccioni O, Vrasidas C, Brcic L, Armenski G, Seiwerth S, Smeets A, van 
Krieken JH, Lazaris AC. Acquiring experience in pathology predominantly 
from what you see, not from what you read: the HIPON e-learning plat-
form. Adv Med Educ Pract. 2015;6:439–45. https://​doi.​org/​10.​2147/​AMEP.​
S79182.

https://doi.org/10.3109/0142159X.2012.650741
https://doi.org/10.3109/0142159X.2012.650741
https://doi.org/10.1016/j.amjms.2018.06.001
https://doi.org/10.1016/j.amjms.2018.06.001
https://doi.org/10.1080/10401334.2015.1107484
https://doi.org/10.1177/0969733017731916
https://doi.org/10.1177/0969733017731916
https://doi.org/10.3823/1810
https://doi.org/10.2147/AMEP.S79182
https://doi.org/10.2147/AMEP.S79182


Page 8 of 8Lazari et al. BMC Medical Education           (2023) 23:42 

•
 
fast, convenient online submission

 •
  

thorough peer review by experienced researchers in your field

• 
 
rapid publication on acceptance

• 
 
support for research data, including large and complex data types

•
  

gold Open Access which fosters wider collaboration and increased citations 

 
maximum visibility for your research: over 100M website views per year •

  At BMC, research is always in progress.

Learn more biomedcentral.com/submissions

Ready to submit your researchReady to submit your research  ?  Choose BMC and benefit from: ?  Choose BMC and benefit from: 

	8.	 Polyzois I, Claffey N, Mattheos N. Problem-based learning in academic 
health education. A systematic literature review. Eur J Dent Educ. 2010 
Feb;14(1):55–64. doi: https://​doi.​org/​10.​1111/j.​1600-​0579.​2009.​00593.x. 
PMID: 20070800.

	9.	 Lazaris A. Implementing case-based learning in pathology. In: Lazaris A 
(ed.). Clinical genitourinary pathology. Berlin: Springer; 2018. p. IX–XII.

	10.	 Fox M, Winship C, Williams W, et al. Peer-assisted teaching and learning 
in paramedic education: a pilot study. International Paramedic Practice. 
2015;5(1):22 - 28. https://​doi.​org/​10.​12968/​ippr.​2015.5.​1.​22

	11.	 Fatmi M, Hartling L, Hillier T, Campbell S, Oswald AE. The effectiveness of 
team-based learning on learning outcomes in health professions educa-
tion: BEME Guide No. 30. Med Teach. 2013 Dec;35(12):e1608–24. doi: 
https://​doi.​org/​10.​3109/​01421​59X.​2013.​849802. PMID: 24245519.

	12.	 Degtjarjova I, Lapina, I, Freidenfelds D. Student as stakeholder:" voice of 
customer" in higher education quality development. Marketing and Man-
agement of Innovations.2018; 2, 388–398. https://​doi.​org/​10.​21272/​mmi.​
2018.2-​30

	13.	 Ory JC. Teaching Evaluation: Past, Present, and Future. New Dir Teach 
Learn. 2000;83:13–8. https://​doi.​org/​10.​1002/​tl.​8302.

	14.	 Remedios R, Lieberman DA. I liked your course because you taught 
me well: The influence of grades, workload, expectations and goals on 
students’ evaluations of teaching. Br Edu Res J. 2008;34(1):91–115.

	15.	 Manou E, Lazari EC, Lazaris AC, Agrogiannis G, Kavantzas NG, Thomo-
poulou GE. Evaluating e-Learning in the Pathology Course During the 
COVID-19 Pandemic. Adv Med Educ Pract. 2022;30(13):285–300. https://​
doi.​org/​10.​2147/​AMEP.​S3539​35.​PMID:​35386​722;​PMCID:​PMC89​78362.

	16.	 Manou E, Lazari EC, Thomopoulou GE, Agrogiannis G, Kavantzas NG, 
Lazaris AC. Asynchronous E-learning after synchronous E-learning in 
the pathology course. When is the proper time for this transition. J Educ 
Health Promot. 2022;11(1):200.

	17.	 Manou E, Lazari EC, Thomopoulou GE, Agrogiannis G, Kavantzas N, 
Lazaris AC. Participation and Interactivity in Synchronous E-Learning 
Pathology Course During the COVID-19 Pandemic. Adv Med Educ Pract. 
2021;21(12):1081–91. https://​doi.​org/​10.​2147/​AMEP.​S3178​54.​PMID:​34584​
484;​PMCID:​PMC84​64335.

	18.	 Guest G, MacQueen KM, Namey EE. Applied thematic analysis. Sage 
publications; 2011.

	19.	 Braun V, Clarke V. Using thematic analysis in psychology. Qual Res Psychol. 
2006;3(2):77–101.

	20.	 Kolb DA. Experiential learning: Experience as the source of learning and 
development. New Jersey: FT Press; 2014.

	21.	 Kolb B. Functions of the frontal cortex of the rat: a comparative review. 
Brain Res Rev. 1984;8:65–98.

	22.	 Conrad D, Hedin D. The impact of experimental education on adolescent 
development. Child Youth Serv. 1982;4(3–4):57–76.

	23.	 Simpson RJ, Galbo JJ. Interaction and learning: Theorizing on the art of 
teaching. Interchange. 1986.

	24.	 Gifford KA, Fall LH. Doctor coach: a deliberate practice approach to teach-
ing and learning clinical skills. Acad Med. 2014;89(2):272–6. https://​doi.​
org/​10.​1097/​ACM.​00000​00000​000097. PMID: 24362388.

	25.	 Berkman ET. The Neuroscience of Goals and Behavior Change. Consult 
Psychol J. 2018;70(1):28–44. https://​doi.​org/​10.​1037/​cpb00​00094.​PMID:​
29551​879;​PMCID:​PMC58​54216.

	26.	 Gracey CF, Haidet P, Branch WT, et al. Inui T. Precepting humanism: strate-
gies for fostering the human dimensions of care in ambulatory settings. 
Acad Med. 2005 Jan;80(1):21–8. doi: https://​doi.​org/​10.​1097/​00001​888-​
20050​1000-​00007. PMID: 15618087.

	27.	 Haidet P, Stein HF. The role of the student-teacher relationship in the 
formation of physicians. The hidden curriculum as a process. J Gen Intern 
Med. 2006 Jan;21 Suppl 1(Suppl 1):S16–20. doi: https://​doi.​org/​10.​1111/j.​
1525-​1497.​2006.​00304.x. PMID: 16405704; PMCID: PMC1484835.

	28.	 Brice JA. Empathy lost: chronic illness sets a psychiatrist in search of 
compassion and dignity. Harvard Med Alum Bull. 1986;87(60):28–32.

	29.	 Inglefinger F. Arrogance. N Engl J Med. 1980;303:1507–11.
	30.	 Ort RS, Ford AB, Liske RE. The doctor–patient relationship as described by 

physicians and medical students. J Health Hum Behav. 1964;5:25–34.
	31.	 Feudtner C, Christakis DA, Christakis NA. Do clinical clerks suffer ethical 

erosion? Students’ perceptions of their ethical environment and personal 
development. Acad Med. 1994;69:670–9.

	32.	 Newton BW, Barber L, Clardy J, Cleveland E, O’Sullivan P. Is there harden-
ing of the heart during medical school? Acad Med. 2008;83:244–9. 
https://​doi.​org/​10.​1097/​ACM.​0b013​e3181​637837.

	33.	 Chen DC, Kirshenbaum DS, Yan J, Kirshenbaum E, Aseltine RH. Character-
izing changes in student empathy throughout medical school. Med 
Teach. 2012;34:305–11. https://​doi.​org/​10.​3109/​01421​59X.​2012.​644600.

	34.	 Davis H. Conceptualizing the role and influence of student-teacher 
relationships on children’s social and cognitive development. Educ 
Psychologist. 2003;38:207–34.

	35.	 Williams GC, Wiener MW, Markakis KM, Reeve JM, Deci EL. Medical stu-
dents’ motivation for internal medicine. J Gen Intern Med. 1994;9:327–33.

	36.	 Wright SM, Kern DE, Kobdner K, Howard DM, Brancati FL. Attrib-
utes of excellent attending-physician role models. N Engl J Med. 
1998;339:1986–93.

	37.	 Government Gazette of the Hellenic Republic:1268/ Issue Α/ 16–7–1982. 
https://​www.e-​nomot​hesia.​gr/​kat-​ekpai​deuse/​trito​bathm​ia-​ekpai​deuse/​
nomos-​1268-​1982.​html. 1982. Accessed 20 June 2022.

Publisher’s Note
Springer Nature remains neutral with regard to jurisdictional claims in pub-
lished maps and institutional affiliations.

https://doi.org/10.1111/j.1600-0579.2009.00593.x
https://doi.org/10.12968/ippr.2015.5.1.22
https://doi.org/10.3109/0142159X.2013.849802
https://doi.org/10.21272/mmi.2018.2-30
https://doi.org/10.21272/mmi.2018.2-30
https://doi.org/10.1002/tl.8302
https://doi.org/10.2147/AMEP.S353935.PMID:35386722;PMCID:PMC8978362
https://doi.org/10.2147/AMEP.S353935.PMID:35386722;PMCID:PMC8978362
https://doi.org/10.2147/AMEP.S317854.PMID:34584484;PMCID:PMC8464335
https://doi.org/10.2147/AMEP.S317854.PMID:34584484;PMCID:PMC8464335
https://doi.org/10.1097/ACM.0000000000000097
https://doi.org/10.1097/ACM.0000000000000097
https://doi.org/10.1037/cpb0000094.PMID:29551879;PMCID:PMC5854216
https://doi.org/10.1037/cpb0000094.PMID:29551879;PMCID:PMC5854216
https://doi.org/10.1097/00001888-200501000-00007
https://doi.org/10.1097/00001888-200501000-00007
https://doi.org/10.1111/j.1525-1497.2006.00304.x
https://doi.org/10.1111/j.1525-1497.2006.00304.x
https://doi.org/10.1097/ACM.0b013e3181637837
https://doi.org/10.3109/0142159X.2012.644600
https://www.e-nomothesia.gr/kat-ekpaideuse/tritobathmia-ekpaideuse/nomos-1268-1982.html
https://www.e-nomothesia.gr/kat-ekpaideuse/tritobathmia-ekpaideuse/nomos-1268-1982.html

	Experiential student study groups: perspectives on medical education in the post-COVID-19 period
	Abstract 
	Background 
	Methods 
	Results 
	Conclusions 

	Introduction
	Methods
	Structure of the pathology study groups
	Data collection
	Data analysis

	Results
	Descriptive statistics
	Thematic analysis
	Theme 1: background in medical education
	Theme 2: interaction with educators in medical education
	Theme 3: materials in medical education
	Theme 4: assessment in medical education

	Discussion
	Limitations

	Acknowledgements
	References


