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Abstract The use of mobile devices among secondary school students is increas-
ingly more common; however, mobile learning and mobile technology acceptance 
research in secondary education is still limited. This study investigated secondary 
school students’ perceptions regarding mobile device usage and mobile learning 
acceptance. A questionnaire was administered to 530 students aged 12–18 years old, 
in Greece. The study revealed that mobile phone was the predominant device which 
is used daily by almost all students. 83% of the sample goes online via a mobile 
device several times per day. 65% of the sample described themselves as advanced 
mobile device users, and 11% perceived themselves as experts. Students expressed 
positive perceptions indicating mobile learning acceptance. The higher the grade 
(or age group), the higher the frequency of going online via a mobile device, and 
the more the years of using a mobile device, the more positive were students’ per-
ceptions. Implications for educational policy makers, teachers, and students are 
discussed.

Keywords Mobile learning acceptance · Mobile devices · Performance 
expectancy · Effort expectancy · Secondary schools

Introduction

Innovations in smart phones and other mobile/portable devices allow students to 
have mobile access to email, library staff, videos, internet information resources, 
course documents, and collaboration on projects. Researchers have called the 
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learning mode that employs mobile technology/devices to facilitate or support learn-
ing, mobile learning (m-learning). Mobile learning has been defined as the process 
of learning mediated by handheld devices such as smart phones and tablet comput-
ers (Schuler et al. 2012), or as the learning context in which learners, for example, 
access a mobile network to conduct their learning, anytime and anywhere, whether 
in or out of the classroom (Song 2014). For the purpose of this paper, it is adopted 
that mobile learning can be defined as facilitating and enhancing the learning pro-
cess via mobile devices anytime and anywhere, while the use of mobile devices in 
education (known as m-learning) is considered along with its potential pedagogical 
benefits such as enhancement of students’ motivation, achievement and communica-
tion (Baydas and Yilmaz 2018).

Evidence reports on the high penetration rate of mobile devices and their high 
popularity among the school-age population, particularly in the teenage years (Rau 
et al. 2008; Chee et al. 2017). The rapid development of mobile technology together 
with secondary school students’ increased ownership of mobile devices with inter-
net access, have the potential to expand communication methods, collaborative 
learning (Fu and Hwang 2018; Heflin et al. 2017), access to traditional learning, and 
access to information resources (Donaldson 2011). Recent reviews regarding mobile 
learning research reported on the promotion of students’ learning performances and 
motivation (Chang and Hwang 2019; Crompton et al. 2017), as well as on students’ 
learning/perceptions of specific subjects such as language (Hwang and Fu 2018; 
Kukulska-Hulme and Viberg 2018), science (Bano et al. 2018; Bellou et al. 2018) 
and mathematics (Bano et al. 2018; Fabian et al. 2016). The use of mobile devices 
among secondary school students is increasingly more common (Christensen and 
Knezek 2018), while mobile learning and mobile technology acceptance research in 
secondary education is still limited (Hwang et al. 2018). The purpose of this study 
was to investigate Greek secondary school students’ perceptions regarding mobile 
device usage and mobile learning acceptance.

Regarding the Greek context, the ITU report (2017) ranked Greece among a 
higher scoring European nation in the information and communication technolo-
gies development index (IDI); ranking 38th (IDI = 7.23) out of 40 global econo-
mies. Within the Greek formal educational context, mobile learning is in its infancy. 
For example, mobile phone use is officially banned, but during the school intervals 
(despite the ban), several students “switch on” their mobile phones in order to take 
photos/videos, send messages or enter social networking sites (Nikolopoulou and 
Gialamas 2017), while within semi-formal settings/contexts pre-determined by 
a teacher (such as school projects, museums and field trips), students are allowed/
encouraged to use their mobile devices. Significant causes of restricting mobile 
phone use in schools are the protection of privacy (e.g., pupils taking photos of their 
peers/teachers in the classroom) and the possibility of sending messages that can 
lead to cheating. There are very few studies regarding teachers’ or students’ atti-
tudes. Kousloglou and Syrpi (2018) investigated Greek secondary school teachers’ 
perceptions on the use of mobile phones for educational purposes; around 38% of 
the sample said they often use mobile phones/tablets for educational purposes, while 
75% of respondents expressed willingness to integrate mobile devices in the learn-
ing process (they said, it is likely to increase students’ interest/motivation), if the 
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law allows it. When teachers allow their students to use mobile phones, this happens 
under supervision (e.g., in clubs, during school projects, physics experiments or 
extra-curricular activities). Regarding Greek secondary school students, recent stud-
ies indicated positive attitudes and high self-efficacy toward mobile devices’ usage 
(Nikolopoulou and Gialamas 2017), little self-perceived mobile phone dependence 
(Nikolopoulou and Gialamas 2018), and positive perceptions with reference to the 
iPad being an excellent tool that helps them organize and understand the course 
(Retalis et  al. 2018). Nikou and Economides (2018) proposed a series of mobile-
based micro-learning and assessment activities for secondary school students of sci-
ence, and indicated improvement of student learning performance and enhancement 
of motivation. The topic of mobile learning is not covered in the literature in the 
Greek context and the findings of this study are expected to have implications for the 
broader school community (policymakers, teachers and students).

Literature review

Secondary school students’ mobile device ownership and usage

Information access and usage have been significantly influenced by the ownership/
adoption of mobile devices. Mobile devices enhanced with social media and wire-
less connectivity enable highly personalized learning opportunities for students, 
while there are opportunities for interaction, collaboration and content creation 
(Gikas and Grant 2013). A recent review demonstrated that smartphones and tablet 
computers were the devices with new technology which were used widely in the last 
years (Fu and Hwang 2018). Biloš et al. (2017) investigated mobile learning usage 
and preferences of vocational secondary school students in three countries; Austria, 
the Czech Republic, and Germany. Their research confirmed a high level of mobile 
device usage among secondary school students on a daily basis; smartphones and 
laptops were the most commonly used devices. The majority of respondents (90.8%) 
were categorized as extensive internet users, while 68% perceived themselves to be 
advanced mobile device users.

Grimus and Ebner (2014) examined the ownership and usage of mobile phones 
of students aged 10-14 years old, in lower secondary schools in Austria. 52% of stu-
dents owned a mobile phone with internet access, and there was a slight increase on 
internet surfing throughout the years (between 2009 and 2013). A recently published 
report in the USA (Anderson and Jiang 2018) revealed that 95% of teenagers (ages 
13–17 years old) reported going online daily via their smartphone, while 45% said 
they are online almost constantly. Bartholomew and Reeve (2018) surveyed middle-
school students regarding their perceptions of how they would use mobile devices, 
if given the opportunity, during school (an under-researched area). Students were 
allowed to use mobile devices during a 2-week engineering design unit and were 
asked to report their actual use of mobile devices. Several gaps between perceptions 
of how mobile devices would be used and the actual use by students emerged (stu-
dents did not use mobile devices as often as they planned).
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Secondary school students’ perceptions regarding mobile learning acceptance

Previous studies revealed that the attitude toward a new technology plays an impor-
tant role in its acceptance and usage (Peng et al. 2006). In view of its educational 
potential, the acceptance of mobile learning in education is important (Baydas and 
Yilmaz 2018). Prior studies highlighted students’ perceptions toward mobile devices 
and mobile learning; however, despite the significant growth and capabilities of 
mobile technology, wireless mobile learning still remains in its infancy stage (Wang 
et al. 2009), in particular in secondary education sector. Poll (2014) examined ele-
mentary and high school students’ perceptions toward mobile devices. Across all 
grade levels, about one-third of the sample reported they were “early adopters,” 
among the first to try a new electronic device or gadget, while over 50% of the sam-
ple would like to use mobile devices more often in the classroom. Pupils at all grade 
levels felt that tablets make learning more fun, help them to do better in class, and 
to learn in a way that is best for them. Three quarters of high school students said 
they know more about technology than their teachers, and also boys and girls shared 
similar attitudes.

Positive perceptions toward mobile learning were indicated among teenag-
ers in different countries, such as Greece, China, Italy, Northern Cyprus, Canada, 
Malaysia and Taiwan. A recent study carried out by the author (Nikolopoulou and 
Gialamas 2017) investigated Greek junior high school students’ attitudes and self-
efficacy of using mobile devices. Pupils’ attitudes were positive, and most of the 
students (over 87%) expressed high self-efficacy in using mobile devices; higher 
self-efficacy was linked to positive perspectives, to greater willingness to use mobile 
devices, and to favorable perceptions toward their independent control. Cheng and 
Haagen (2015) reported from a high school in China, where students in two 11th 
grade classes were given a tablet to try out: 90% of students stated that the mobile 
devices had proven useful particularly in learning English. Ozdamli and Uzunboylu 
(2015) reported positive perceptions toward mobile learning among secondary 
school students (12–18  years old) in Northern Cyprus. Students were using their 
mobile phones and laptops at their best level, although their competence level was 
not yet sufficient. Teenagers aged 13–17 years old, in Malaysia, expressed positive 
perceptions toward the use of mobile devices for gaming, entertainment, and learn-
ing purposes, although they had little experience in using mobile devices for learn-
ing related activities (Kee and Samsudin 2014). Using mobile devices to perform 
ubiquitous learning was much dependent on the individual’s preference, interest and 
self-motivation. Other characteristics, such as age group (Wang et al. 2012), gender 
and frequency of devices’ use (Villani et al. 2018) were found to impact students’ 
perceptions and attitudes toward the use of mobile technologies.

Villani et  al. (2018) explored Italian high school (14–18  years old) students’ 
acceptance of tablet PC in order to outline the typical students’ profiles and to com-
pare the acceptance conveyed in two types of use (learning and communicative 
activities at school). Their results indicated high, moderate, and low acceptance, and 
significant differences in gender, grade level, and usage frequency. The acceptance 
of tablets and the recognition of opportunities for learning were stronger for middle 
grade students, and moderate in younger and older students, while the higher the 
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frequency of use the stronger were students’ perceptions. Parmigiani et  al. (2015) 
carried out a case study with upper secondary school students, aiming to analyze 
the role of mobile devices for the development of students’ motivation and concen-
tration. Pupils’ views revealed that the mobile devices improved and fostered their 
motivation to study. A large scale survey (Karsenti and Fievez 2013) of over 6000 
secondary school students using iPads in Canada, found students divided over key 
benefits with a quarter to a half of them mentioning access to information, quality 
of student presentations, creativity and motivation. Hwang et al. (2018), in Taiwan, 
investigated the relationships between high school students’ perceptions of mobile 
learning and their tendencies of peer interaction and higher-order thinking in issue-
based mobile learning activities. Their study revealed that the provision of adap-
tive content in the mobile learning had positive impacts on the students’ tendency to 
interact with peers (i.e., collaboration and communication), which further affected 
their tendency to engage in higher-order thinking (i.e., problem-solving, critical 
thinking).

Mobile learning acceptance and constructs from the UTAUT model

In researching mobile learning acceptance, some researchers (see Al-Shihi et  al. 
2018; Baydas and Yilmaz 2018) used constructs from the UTAUT (Unified The-
ory of Acceptance and Use of Technology) model, as proposed by Venkatesh et al. 
(2003). Two salient variables/constructs of this model are “performance expec-
tancy” and “effort expectancy”; “performance expectancy” is the degree to which an 
individual believes that using the system will help him/her to attain gains in job per-
formance, while “effort expectancy” is the degree of ease associated with the use of 
the information system. The study of Wang et al. (2009), based on the UTAUT, with 
elementary and secondary school students and young adults in Taiwan, found that 
performance expectancy, effort expectancy, social influence, perceived playfulness, 
and self-management of learning were all significant determinants of behavioral 
intention to use mobile learning. They also found that age differences moderate the 
effects of effort expectancy and social influence on mobile learning use intention, 
and that gender differences moderate the effects of social influence and self-manage-
ment of learning on m-learning use intention. Osakwe et al. (2017) used the UTAUT 
as a guiding model to analyze learner perceptions toward mobile learning; their 
findings were that the majority of students in Namibian high schools own handheld 
mobile devices and were positive that mobile technology would enhance their learn-
ing capabilities, assist in improving their grades and accomplish learning activities 
quickly. Recently, Cacciamani et al. (2018) with reference to the UTAUT, analyzed 
the factors influencing high school students’ acceptance of tablets in schools; their 
results showed that empowerment in learning, perceived usefulness, and support 
conditions affected learning use.

Taken into account the above-mentioned research and the widespread use of 
mobile devices among students aged 12–18 years old, it is important to investigate 
secondary school students’ mobile devices’ usage and mobile learning acceptance. 
The results may be useful for researchers, educational policymakers, as well as 
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teachers. Investigating adolescents’ perceptions is important, since the acceptance 
of mobile learning is critical to the successful implementation of mobile learning in 
both formal and informal contexts.

Research questions of the study

The following research questions were addressed:

1. Which types of mobile device do students own—use and how do students perceive 
themselves as mobile device users?

2. What are the students’ perceptions regarding mobile learning acceptance?
3. Is there a significant difference in students’ perceptions with regard to specific 

characteristics? (gender, age group or grade, years of using a mobile device with 
internet access, frequency of going online via a mobile device).

Method

Sample

The sample consisted of 530 secondary school students of two public (state) 
schools in Piraeus, in Greece. Demographic and individual characteristics of the 
sample (age group—grade, gender, years of using a mobile device with internet 
access, frequency of going online via a mobile device) are shown in Table 1. The 
age of students ranged from 12 to 18 years old. Around 52% of the students have 
3-5 years experience in using a mobile device with internet access, and 31% have 
more than 5 years of experience. Over 83% reported they go online via their mobile 
device several times per day. The questionnaire was administered in the middle of 

Table 1  Characteristics of the sample (530 students)

Age group Gender

12–13 years old (or year 7) (18.9%)
13–14 years old (or year 8) (13.2%)
14–15 years old (or year 9) (17%)
15–16 years old (or year 10) (19.8%)
16–17 years old (or year 11) (16%)
17–18 years old (or year 12) (15.1%)

Male (56.8%)
Female (43.2%)

Ownership of a mobile device with internet access: yes (99.2%)

Years of using a mobile device with internet access Frequency of going online via 
a mobile device

More than 5 years (31.3%) Several times per day (83.4%)
3–5 years (51.9%) Around once per day (12.8%)
1–2 years (13.6%) 2–4 times per week (2.3%)
Less than a year (2.8%) 2–4 times per month (0.9%)
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the academic year 2017–2018, during class time, with the teacher present and all 
students completed the survey (n = 530, response rate 100%). The responses were 
anonymous, and the students were assured that there was no right or wrong answer. 
Official permission was obtained from the Greek Ministry of Education since this 
study constituted part of a larger project carried out by the author-researcher (num-
ber 104989/D2, 28-06-2016).

The research instrument

Data were collected by the use of a questionnaire, which consisted of two sec-
tions. Section A involved statements regarding students’ characteristics (age group 
and grade, gender, ownership and frequency of usage of different types of mobile 
devices, ownership of a mobile device with internet access, years of using a mobile 
device with internet access, and frequency of going online via a mobile device). 
This section also aimed to identify students’ perceptions as mobile device users. 
Regarding the perceived mobile device user type, category descriptions were pro-
vided to describe and clarify the differences between categories (taken from Biloš 
et al. 2017):

• Novice I have been using a mobile device for less than 6 months and have only a 
few apps installed. I use my mobile device for calls, texting, and e-mail.

• Intermediate I have been using a mobile device for more than 6 months. I occa-
sionally download apps when I have a need or when my friends recommend 
something new.

• Advanced I have been using a mobile device for 2+ years and have installed and 
used a variety of different apps. I often install many of the same types of apps 
to evaluate differences and make recommendations to my friends about the best 
ones.

• Expert I have developed my own mobile apps.

Section B involved 13 statements/items aiming to investigate students’ percep-
tions regarding mobile learning acceptance, and were all taken from the relevant 
literature. Four items regarded the construct “performance expectancy” (PE), four 
items the construct “effort expectancy” (EE), and five items the construct “perceived 
playfulness” (PP). The first two constructs were taken and explained by the Unified 
Theory of Acceptance and Use of Technology (UTAUT) model. The UTAUT, as 
proposed by Venkatesh et al. (2003), integrated components across eight prominent 
models of technology acceptance in information technology research; the research-
ers validated the questionnaire instrument with performance expectancy, effort 
expectancy, social influence, and facilitating conditions, as the four core determi-
nants of intention. Venkatesh et  al. (2003) confirmed the considerable enhance-
ment in explaining information technology usage behavior by the UTAUT, and also 
encouraged other scholars to validate and test the model with different technologies, 
contexts, and users. UTAUT is applicable in the context of m-learning and it can be 
a useful tool to explore the implementation challenges of m-learning. “Performance 
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expectancy” is the degree to which an individual believes that using the system will 
help him/her to attain gains in job performance, while “effort expectancy” is the 
degree of ease associated with the use of the system. The construct “perceived play-
fulness” is an additional one added to the UTAUT model by Wang et  al. (2009); 
perceived playfulness was a predictor variable for the behavioral intention to use 
mobile learning. The dimensions of perceived playfulness, as defined by Wang et al. 
(2009), and used in this study are: the extent to which individuals perceive their 
attention is focused on the interaction with the mobile learning (i.e., concentration), 
are curious during the interaction (i.e., curiosity), and find the interaction intrinsi-
cally interesting or enjoyable (i.e., enjoyment). The above three constructs were cho-
sen so as to also be relevant to Greek context. All items were initially translated 
into the Greek language by the author-researcher with the help of a linguistic expert. 
Then, the instrument was piloted with 15 students (who did not participate in the 
main survey) in order to check that there were no difficulties or ambiguities in inter-
preting the statements. The 13 items were presented in mixed order, and the students 
were asked to rate their views on a 4-point Likert-type scale (1 = strongly disagree, 
2 = disagree, 3 = agree, and 4 = strongly agree).

Data analysis

The statistical software SPSS version 20.0 (2011) was used for managing the data 
and conducting the statistical analyses (descriptive statistics, factor analysis, and 
correlation analysis). Monte Carlo PCA for Parallel analysis (Watkins 2000) was 
used to conduct a Parallel analysis.

Results

Mobile device ownership: usage and students’ perceptions as mobile device 
users

Table  2 displays students’ ownership—usage of mobile devices and their percep-
tions as mobile device users (530 students). The study revealed that the mobile 
phone was the primary/predominant device which is used daily by almost all stu-
dents. The mobile phone was followed by the laptop which was reported to be used 
daily by 27.9% and weekly by 30% of the sample. The tablet was the device owned 
and used by fewer students; 36.4% of the students do not possess a tablet. Students 
aged older than 14 years possess a tablet in a significant smaller percent in com-
parison to students aged 12–14 years old [χ2(5) = 24.8, p < 0.001, see Table 3]. Since 
over 83% of the students go online via their mobile device several times per day 
(Table 1), the majority of them can be categorized as extensive internet users. Using 
an elaborated 4-level experience scale (novice, intermediate, advanced, and expert), 
almost 65% described themselves as advanced mobile device users, and 11% per-
ceived themselves as expert mobile device users (Table 2).
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Descriptive measures for students’ perceptions regarding mobile learning 
acceptance

To explore students’ perceptions regarding mobile learning acceptance, a descriptive 
analysis was performed. Table  4 shows students’ response percentage frequencies 
on the 13 items of the questionnaire (n = 530 students). The last column of the Table 
has added together the percentages of those who “agree” and “strongly agree.” Sev-
eral students expressed positive perceptions indicating mobile learning acceptance; 
in particular, strong “effort expectancy” and “performance expectancy” perceptions. 
More specifically, over 80% of the sample, “agree and strongly agree” with the items 
EE4, EE3, PE1, PE2, and EE2. The items “Learning to operate mobile learning is 
easy for me” (for EE4: 85.9%), “I would find mobile learning easy to use” (for EE3: 
85.4%) and “It would be easy for me to become skilful at using mobile learning” (for 
EE2: 81.3%) belong to the construct “effort expectancy,” while the items “I would 
find mobile learning useful in my learning” (for PE1: 84.3%) and “Using mobile 
learning enables me to accomplish learning activities more quickly” (for PE2: 82%) 
belong to the construct “performance expectancy.”

An exploratory factor analysis was performed, using Principal Axis Factoring 
method accompanied by the Promax rotation method with Kaiser Normalization, 
in order to investigate the factorial validity of the 13-item perceptions question-
naire. KMO coefficient of sampling adequacy, 0.85, was satisfactory. The scree plot 
(Fig. 1) and the parallel analysis results supported a three factor solution which was 
retained for interpretation. The first factor (F1), labeled “performance expectancy,” 
was associated with eight items: Using mobile learning increases my learning pro-
ductivity, Using mobile learning will stimulate my curiosity, Using mobile learn-
ing will give enjoyment to me for my learning, I would find mobile learning useful 
in my learning, Using mobile learning enables me to accomplish learning activities 
more quickly, Using mobile learning will lead to my exploration, If I use mobile 
learning, I will increase my chances of getting a better grade, and My interaction 
with mobile learning would be clear and understandable. The second factor (F2), 
labeled “effort expectancy,” was associated with three items: I would find mobile 
learning easy to use, Learning to operate mobile learning is easy for me, and It 

Table 2  Students’ ownership—
usage of mobile devices and 
their perceptions as mobile 
device users (530 students)

Mobile phone Tablet Laptop

Daily 96.4% 10.9% 27.9%
Weekly (2–4 times per week) 1.3% 14.7% 30.4%
Monthly (2–4 times per month) 1.1% 11.9% 15.5%
Less than once per month 0.2% 26% 11.3%
Does not own the device 0.9% 36.4% 14.9%
Perceptions on mobile device user type
 Novice (0.9%)
 Intermediate (22.8%)
 Advanced (65.1%)
 Expert (11.1%)
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would be easy for me to become skilful at using mobile learning. The third factor 
(F3), labeled “perceived playfulness,” was associated with two items: When using 
mobile learning, I will forget the work I must do, and using mobile learning, I will 
not realize the time elapsed. Table 5 displays the loadings and the Chronbach-a coef-
ficient for internal consistency for each factor (F1–F3), as well as the means and 
standard deviations for each item. The factors “performance expectancy” and “effort 
expectancy” showed an acceptable internal consistency (Chronbach-a coefficients 
were 0.82 and 0.78, respectively), while the third factor “perceived playfulness” had 
low reliability (Chronbach-a = 0.49). It is noteworthy that the last factor had only 
two items, which could be linked to some sort of dependence to mobile devices. 
The remaining three items of the original “perceived playfulness” construct (i.e., 
PP4, PP3, PP5, in Wang et al. 2009) load on the factor Mediocre positive correla-
tions were found among the factors (Table 6). The factor “performance expectancy” 
(factor F1) was significantly correlated to “effort expectancy” (factor F2) (r = 0.459, 
p < 0.01) and “perceived playfulness” (factor F3) (r = 0.113, p < 0.01).

Impact of students’ characteristics on the perceptions factors

Given the significant correlations among the factors, the unique relations between 
each factor and students’ characteristics were then explored. Correlations between 
factors and the specific characteristics (gender, grade or age group, years of using 
a mobile device with internet access, frequency of going online via a mobile 
device) are shown in Table  7. Each of the factors “performance expectancy” and 

Fig. 1  Scree plot of eigenvalues extracted by factor analysis on the 13 perception items
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“effort expectancy” was significantly and positively related to grade, years of using 
a mobile device with internet access, and frequency of going online via a mobile 
device. Indicatively, Fig. 2 displays the mean values of the factors “perceived expec-
tancy” and “effort expectancy” (factors F1 and F2, respectively) by the characteristic 
years of using a mobile device with internet access. Gender had no effect on any 
factor.

Discussion and conclusions

The aim of this study was to explore the perceptions of Greek secondary school 
students regarding mobile devices’ usage and mobile learning acceptance. The study 
adds to the body of empirical evidence regarding mobile devices’ ownership—usage 
and perceptions of 12–18 year old students, particularly within the Greek context. 
This investigation is important because the acceptance of mobile learning by stu-
dents is a prerequisite to the successful implementation of mobile learning in both 
formal and informal contexts. Woodcock et  al. (2012) pointed out that successful 
implementation of mobile learning significantly depends on students’ willingness to 
adopt/accept a new technology that is different from what they used in the past. In 
order to successfully implement mobile learning in secondary education, investiga-
tions of students’ perceptions of mobile learning acceptance, as well as the factors 
that influence these perceptions are needed.

With regard to the first research question (Which types of mobile device do stu-
dents own—use and how do students perceive themselves as mobile device users?), 
the mobile phone was the primary/predominant device which is used daily by almost 
all students. The laptop was the secondary owned—used device, and the tablet was 
the device owned and used by fewer students (36.4% of the students do not possess 
a tablet). Students older than 14 years old possess a tablet in a significant smaller 
percent in comparison to students aged 12–14 years old. The tablet tends to be the 
major device for young children (Nikolopoulou 2018) and this trend seems to con-
tinue for students aged 12–14 years old; while when adolescence begins (14 years 
and older) students become eager and timely adopters of the mobile phones (Mat-
imbwa and Anney 2016). More than 83% of the students reported they go online 
via their mobile device several times per day; thus they could be categorized as 

Table 6  Pearson correlations 
among factors

*Significant at the 0.05 level
**Significant at the 0.01 level
** higher significance than *

Performance 
expectancy (F1)

Effort 
expectancy 
(F2)

Performance expectancy (F1)
Effort expectancy (F2) 0.459**
Perceived playfulness (F3) 0.113** 0.064
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extensive internet users. Indeed, using an elaborated 4-level experience scale 
(novice, intermediate, advanced, and expert), almost 65% described themselves 
as advanced mobile device users, and 11% perceived themselves as expert mobile 
device users. It is noted that there could be a difference between perceived user type 
(measured as a self-reporting item) and actual mobile device experience; the latter 
one is revealed as an issue for further research. There is an agreement with Fu and 
Hwang (2018) in that the smartphones are used widely, and, in particular, with Biloš 
et al. (2017) who found a high level of mobile device usage among secondary school 
students on a daily basis; in Austria, the Czech Republic, and Germany. In their 
study, the smart phones were the primary mobile device; more than 90% of students 
went online several times per day, while most participants (68%) perceived them-
selves to be advanced mobile device users. There is also an agreement with a recent 
study involving upper secondary school students in Sweden (Ott et al. 2018); around 
61% of the sample described themselves as habitual users (they can do most things, 
and what they cannot do, they can learn on their own), and 22% as expert users (they 
know most things and a little extra). The fact that the mobile/smart phone tends to 
be the predominant mobile device for teenagers has implications for future research, 
and it is discussed at the end of the section.

In terms of the second research question/objective (to investigate students’ per-
ceptions regarding mobile learning acceptance), students expressed positive percep-
tions indicating mobile learning acceptance; in particular, over 80% of the sampled 
students agree and strongly agree with the items of the constructs “performance 
expectancy” and “effort expectancy.” Students’ perceived “performance expectancy” 
and “effort expectancy” were found to be significant determinants with regard to 

Fig. 2  Mean values of the factors “performance expectancy” (F1) and “effort expectancy” (F2) by years 
of mobile device use
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mobile learning acceptance. In the context of mobile learning, “performance expec-
tancy” suggests that individuals will find mobile learning useful because it enables 
them to access information quickly, at a time and place of their convenience, and on 
the device of their choice. However, with limited research in this area for secondary 
school students, further studies are needed to determine this construct’s effect on 
mobile learning. In the context of “effort expectancy” in the use of mobile learning, 
effort expectancy may affect students’ behavior. There is an agreement with earlier 
studies with secondary school students, which revealed positive mobile learning per-
ceptions (Osakwe et  al. 2017; Ozdamli and Uzunboylu 2015; Kee and Samsudin 
2014). The analysis revealed that the two factors/constructs “performance expec-
tancy” (factor 1 or F1) and “effort expectancy” (factor 2 or F2) had acceptable inter-
nal consistency and they were significantly correlated. There was an agreement with 
the factors/constructs proposed by Venkatesh et  al. (2003), in the UTAUT model, 
and by Wang et al. (2009). The original “performance expectancy” factor (proposed 
by Venkatesh et al. 2003) and the original “perceived playfulness” construct (as pro-
posed by Wang et al. 2009), in the present study, were (in general terms) perceived 
as a unique factor, probably because mobile learning and enjoyment/exploration are 
closely linked in students’ minds.

With regard to the third research question/objective, to investigate any signifi-
cant difference in students’ perceptions with regard to specific characteristics, it was 
found that (a) each of the factors “performance expectancy” and “effort expectancy” 
was significantly and positively related to grade (or age group), years of using 
a mobile device with internet access, and frequency of going online via a mobile 
device, and (b) gender had no effect on any factor. The higher the grade (i.e., older 
secondary school students), the higher the frequency and the more the years of using 
a mobile device, the more positive were students’ perceptions. These findings are, 
in part, consistent with earlier research (Villani et al. 2018; Wang et al. 2009). The 
research findings regarding the relationship between gender and mobile leaning 
acceptance are inconclusive; some studies found no gender differences (e.g., Poll 
2014), while others (e.g., Villani et al. 2018) indicated some gender differences.

The findings of this study have implications for educational policy developers, 
researchers, secondary school teachers, and students. Taking into account that (a) over 
83% of students go online via their mobile phone (it is their primary mobile device) 
several times per day, and (b) students’ positive perceptions toward mobile learning 
acceptance (and specifically, performance expectancy and effort expectancy), educa-
tional policy makers may incorporate basic guidelines for mobile phone use into the 
official program of studies; effective educational policies are needed. Although there 
is currently a ban on mobile phones in Greek schools, a growing body of interna-
tional research (Wishart 2018) has noted the potential of mobile phones for pedagogi-
cal uses, and some teachers are taking initiatives to allow students to use them in the 
classroom under their supervision. In parallel, upper secondary school students seem 
to be aware and concerned of the implications of mobile phone presence in school 
(Ott et  al. 2018), describing mobile phones as both a tool which facilitates school 
work and as a distraction. Curriculum planners should incorporate the use of mobile 
phones as tools for learning in secondary schools (e.g., under the umbrella of ICT 
guidelines), while appropriate rules and regulations should be put into place to guide 
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the use of mobile phones within the school environment (Nikolopoulou and Gialamas 
2018). Teachers have also an important role in encouraging more efficient acceptance 
by becoming active mediators in the educational process. Although mobile technol-
ogy is a recognized tool for the learning process, there is a lack of practical strate-
gies for teachers supporting the students through the mobile technology (Suárez et al. 
2018). For example, an earlier study with elementary school students (Hwang and 
Chang 2011) explored the effect of employing online learning strategies in a mobile 
learning environment that combined digital learning resources and real-world learn-
ing contexts; the results showed that the proposed approach promoted students’ learn-
ing interest and attitude, and also improved their learning achievement. It is impor-
tant that schools provide a context supporting appropriate approaches/practices of 
mobile devices in classrooms, for example, by organizing/developing suitable learn-
ing activities. Teachers need to have supportive professional development fostering 
enthusiasm and willingness for integrating mobile devices successfully in the class-
room (Christensen and Knezek 2018).

Limitations of this study include the origin of the sample (from only one city) 
and the fact that the data came from a self-reported questionnaire. In future studies, 
interviews or observations could be combined with questionnaires in order to have 
more robust evidence. Students’ perceptions can be further explored with different 
adolescent and other target populations (e.g., young University students), in other 
countries, in order to reveal possible similarities and differences. Another limitation 
of this study is that the questionnaire items derived from three constructs, “perfor-
mance expectancy,” “effort expectancy” and “perceived playfulness” of the mobile 
learning acceptance UTAUT model. There is a need to research and other factors/
constructs that affect user intention to use mobile learning; apart from performance 
expectancy, effort expectancy and perceived playfulness, there is a need to inves-
tigate, for example, social influence and self-management of learning. Investigat-
ing students’ perceptions is a first step, because research related to mobile learning 
acceptance and the implications of mobile technology use in schools, is gradually 
growing.

Mobile learning in secondary education contexts is still in its infancy in many 
countries, including Greece. The fact that the mobile/smart phone (with its new 
advanced features/attributes and functions) is the predominant mobile device for 
teenagers, provides a challenge for the implementation of mobile learning in formal 
educational contexts. Since the neutrality of technology varies from one culture to 
another, future directions of research need to include participants from schools in 
different areas and different countries; this is necessary because contextual aspects 
can have a different influence on students’ perceptions. Future research is suggested 
to consider the various types of learning activities being practiced inside and also 
outside the classrooms; for example, in semi-formal settings/contexts pre-deter-
mined by the teachers such as school playgrounds, museums, and field trips. New 
mobile technologies could affect learners’ perceptions and behaviors in the learning 
environment. The extensive use of the internet via mobile phones and the develop-
ment of new features and functions make it crucial for students’ perceptions regard-
ing mobile learning acceptance to be examined throughout the years.



517

1 3

J. Comput. Educ. (2018) 5(4):499–519 

References

Al-Shihi, H., Sharma, S. K., & Sarrab, M. (2018). Neural network approach to predict mobile learning 
acceptance. Education and Information Technologies, 23(5), 1805–1824.

Anderson, M., & Jiang, J. (2018). Teens, social media and technology 2018. Washington, DC: Pew 
Research Center. Retrieved July 2, 2018 frohttp://www.pewin terne t.org/2018/05/31/teens -socia 
l-media -techn ology -2018/.

Bano, M., Zowghi, D., Kearney, M., Schuck, S., & Aubusson, P. (2018). Mobile learning for science and 
mathematics school education: A systematic review of empirical evidence. Computers and Educa-
tion, 121, 30–58.

Bartholomew, S. R., & Reeve, E. (2018). Middle school student perceptions and actual use of mobile 
devices: Highlighting disconnects in student planned and actual usage of mobile devices in class. 
Educational Technology and Society, 21(1), 48–58.

Baydas, O., & Yilmaz, R. (2018). Pre-service teachers’ intention to adopt mobile learning: A motiva-
tional model. British Journal of Educational Technology, 49(1), 137–152.

Bellou I., Papachristos N.M., & Mikropoulos T.A. (2018). Digital learning technologies in chemistry 
education: A review. In D. Sampson, D. Ifenthaler, J. Spector, & P. Isaías (Eds.), Digital technolo-
gies: Sustainable innovations for improving teaching and learning. Cham: Springer. Retrieved 
November 10, 2018 from https ://doi.org/10.1007/978-3-319-73417 -0_4.

Biloš, A., Turkalj, D., & Kelić, I. (2017). Mobile learning usage and preferences of vocational secondary 
school students: The cases of Austria, the Czech Republic, and Germany. Naše gospodarstvo/Our 
Economy, 63(1), 59–69.

Cacciamani, S., Villani, D., Bonanomi, A., Carissoli, C., Olivari, M. G., Morganti, L., et  al. (2018). 
Factors affecting students’ acceptance of tablet PCs: A study in Italian high schools. Journal of 
Research on Technology in Education, 50(2), 120–133.

Chang, C.-Y., & Hwang, G.-J. (2019). Trends in digital game-based learning in the mobile era: A system-
atic review of journal publications from 2007 to 2016. International Journal of Mobile Learning 
and Organisation, 13(1), 68–90.

Chee, K. N., Yahaya, N., Ibrahim, N. H., & Noor Hassan, M. (2017). Review of mobile learning trends 
2010–2015: A meta-analysis. Educational Technology and Society, 20(2), 113–126.

Cheng, F., & Haagen, L. (2015). Mobilizing the middle kingdom: Bringing m-learning to a Chinese high 
school. In Y. Zhang (Ed.), Handbook of mobile teaching and learning (pp. 457–485). New York: 
Springer.

Christensen, R., & Knezek, G. (2018). Reprint of Readiness for integrating mobile learning in the class-
room: Challenges, preferences and possibilities. Computers in Human Behavior, 78, 379–388.

Crompton, H., Burke, D., & Gregory, K. H. (2017). The use of mobile learning in PK-12 education: A 
systematic review. Computers and Education, 110, 51–63.

Donaldson, R. L. (2011). Student acceptance of mobile learning, Thesis. The Florida State University: 
College of Communication and Information

Fabian, K., Topping, K. J., & Barron, I. G. (2016). Mobile technology and mathematics: Effects on stu-
dents’ attitudes, engagement, and achievement. Journal of Computers in Education, 3(1), 77–104.

Fu, Q.-K., & Hwang, G.-J. (2018). Trends in mobile technology-supported collaborative learning: A sys-
tematic review of journal publications from 2007 to 2016. Computers and Education, 119, 129–143.

Gikas, J., & Grant, M. (2013). Mobile computing devices in higher education: Student perspectives on 
learning with cellphones, smartphones and social media. The Internet and Higher Education, 19, 
18–26.

Grimus, M., & Ebner, M. (2014). Learning with mobile devices—perceptions of students and teachers 
at lower secondary schools in Austria. In J. Viteli & M. Leikomaa (Eds.), Proceedings of EdMedia 
2014–World Conference on educational media and technology (pp. 1665–1674). Tampere: Associa-
tion for the Advancement of Computing in Education (AACE).

Heflin, H., Shewmaker, J., & Nguyen, J. (2017). Impact of mobile technology on student attitudes, 
engagement, and learning. Computers and Education, 107, 91–99.

Hwang, G.-J., & Chang, H.-F. (2011). A formative assessment-based mobile learning approach to improv-
ing the learning attitudes and achievements of students. Computers and Education, 56, 1023–1031.

Hwang, G.-J., & Fu, Q.-K. (2018). Trends in the research design and application of mobile language 
learning: a review of 2007–2016 publications in selected SSCI journals. Interactive Learning Envi-
ronments, 5, 20. https ://doi.org/10.1080/10494 820.2018.14868 61.

http://www.pewinternet.org/2018/05/31/teens-social-media-technology-2018/
http://www.pewinternet.org/2018/05/31/teens-social-media-technology-2018/
https://doi.org/10.1007/978-3-319-73417-0_4
https://doi.org/10.1080/10494820.2018.1486861


518 J. Comput. Educ. (2018) 5(4):499–519

1 3

Hwang, G.-J., Lai, C.-L., Liang, J.-C., Chu, H.-C., & Tsai, C.-C. (2018). A long-term experiment to 
investigate the relationships between high school students’ perceptions of mobile learning and peer 
interaction and higher-order thinking tendencies. Educational Technology Research and Develop-
ment, 66, 75–93.

International Telecommunication Union (ITU) (2017): Measuring the Information Society Report 2017. 
ITU, Geneva. Retrieved June 11, 2018 from https ://www.itu.int/en/ITU-D/Stati stics /Docum ents/
publi catio ns/misr2 017/MISR2 017_Volum e1.pdf.

Karsenti, T. & Fievez, A. (2013). The iPad in education: Uses, benefits, and challenges—A survey of 
6057 students and 302 teachers in Quebec (Canada). Montreal, QC: CRIFPE. Retrieved March 10, 
2018 from http://www.karse nti.ca/ipad/pdf/iPad_repor t_Karse nti-Fieve z_EN.pdf.

Kee, C. L., & Samsudin, Z. (2014). Mobile devices: Toys or learning tools for the 21st century teenagers? 
Turkish Online Journal of Educational Technology, 13(3), 107–122.

Kousloglou, E., & Syrpi, M. (2018). Perceptions of secondary school teachers on the use of handheld 
devices in schools as learning tools. 5th Pan-Hellenic Educational Conference of Central Macedo-
nia “ICT use and integration in educational practice”, April 27–29, 2018, Thessaloniki. (in Greek)

Kukulska-Hulme, Α., & Viberg, Ο. (2018). Mobile collaborative language learning: State of the art. Brit-
ish Journal of Educational Technology, 49(2), 207–218.

Matimbwa, A., & Anney, V. N. (2016). Teachers’ and students’ perceptions of self-driven acceptance of 
mobile phone use as an ICT teaching tool. Journal of Emerging Trends in Educational Research and 
Policy Studies, 7(2), 91–106.

Nikolopoulou, K. (2018). Mobile technologies and early childhood education. In Proceedings of the 
International Conference on technology and innovation in learning, teaching and education, June 
20–22, 2018. Aristotle University of Thessaloniki, Greece, under publication.

Nikolopoulou, K., & Gialamas, V. (2017). High school pupils’ attitudes and self-efficacy of using mobile 
devices. Themes in Science and Technology Education, 10(2), 53–67.

Nikolopoulou, K., & Gialamas, V. (2018). Mobile phone dependence: secondary school pupils’ attitudes. 
Education and Information Technologies, 23(26), 2821–2839.

Nikou, S. A., & Economides, A. A. (2018). Mobile-based micro-learning and assessment: Impact on 
learning performance and motivation of high school students. Journal of Computer Assisted Learn-
ing, 34(3), 269–278.

Osakwe, J., Dlodlo, N., & Jere, N. (2017). Where learners’ and teachers’ perceptions on mobile learn-
ing meet: A case of Namibian secondary schools in the Khomas region. Technology in Society, 49, 
16–30.

Ott, T., Magnusson, A. G., Weilenmann, A., & Segerstad, Y. H. (2018). “It must not disturb, it’s as simple 
as that”: Students’ voices on mobile phones in the infrastructure for learning in Swedish upper sec-
ondary school. Education and Information Technologies, 23(1), 517–536.

Ozdamli, F., & Uzunboylu, H. (2015). M-learning adequacy and perceptions of students and teachers in 
secondary schools. British Journal of Educational Technology, 46(1), 159–172.

Parmigiani, D., Traverso, A., & Pennazio, V. (2015). Mobile devices as factor for the development of 
motivation and concentration in the upper secondary school. The students’ and parents’ point of 
view. Conference Paper, 172–179, November 2014.

Peng, H., Tsai, C.-C., & Wu, Y.-T. (2006). University students’ self-efficacy and their attitudes toward the 
internet: the role of students’ perceptions of the internet. Educational Studies, 32(1), 73–86.

Poll, H. (2014). Pearson student mobile device survey 2014. National Report: Students in Grades 4-12. 
Pearson. Retrieved March 10, 2018 from http://www.pears oned.com/wp-conte nt/uploa ds/Pears on-
K12-Stude nt-Mobil e-Devic e-Surve y-05091 4-PUBLI C-Repor t.pdf.

Rau, P.-L., Gao, Q., & Wu, L.-M. (2008). Using mobile communication technology in high school educa-
tion: Motivation, pressure, and learning performance. Computers and Education, 50(1), 1–22.

Retalis, S., Paraskeva, F., Alexiou, A., Litou, Z., Sbrini, T., & Limperaki, Y. (2018). Leveraging the 1:1 
iPad approach for enhanced learning in the classroom. Educational Media International, 55(3), 
213–230.

Schuler, C., Winters, N., & West, M. (2012). The future of mobile learning: Implications for policy mak-
ers and planners. Paris: UNESCO.

Song, Y. J. (2014). ‘‘Bring Your Own Device (BYOD)’’ for seamless science inquiry in a primary school. 
Computers and Education, 74, 50–60.

Suárez, À., Specht, M., Prinsen, F., Kalz, M., & Ternier, S. (2018). A review of the types of mobile 
activities in mobile inquiry-based learning. Computers and Education, 118, 38–55.

https://www.itu.int/en/ITU-D/Statistics/Documents/publications/misr2017/MISR2017_Volume1.pdf
https://www.itu.int/en/ITU-D/Statistics/Documents/publications/misr2017/MISR2017_Volume1.pdf
http://www.karsenti.ca/ipad/pdf/iPad_report_Karsenti-Fievez_EN.pdf
http://www.pearsoned.com/wp-content/uploads/Pearson-K12-Student-Mobile-Device-Survey-050914-PUBLIC-Report.pdf
http://www.pearsoned.com/wp-content/uploads/Pearson-K12-Student-Mobile-Device-Survey-050914-PUBLIC-Report.pdf


519

1 3

J. Comput. Educ. (2018) 5(4):499–519 

Venkatesh, V., Morris, M., Davies, G., & Davis, F. (2003). User acceptance of information technology: 
Toward a unified view. MIS Quarterly, 27(3), 425–478.

Villani, D., Morganti, L., Carissoli, C., Gatti, E., Bonanomi, A., Cacciamani, S., et al. (2018). Students’ 
acceptance of tablet PCs in Italian high schools: Profiles and differences. British Journal of Educa-
tional Technology, 49(3), 533–544.

Wang, R., Wiesemes, R., & Gibbons, C. (2012). Developing digital fluency through ubiquitous mobile 
devices: findings from a small-scale study. Computers and Education, 58, 570–578.

Wang, Y., Wu, M., & Wang, H. (2009). Investigating the determinants and age and gender differences in 
the acceptance of mobile learning. British Journal of Educational Technology, 40(1), 92–118.

Watkins, M. W. (2000). Monte Carlo PCA for parallel analysis (Computer Software). State College: Ed 
& Psych Associates.

Wishart, J. (2018). Mobile learning in schools: Key issues, opportunities and ideas for practice. NY: 
Routledge.

Woodcock, B., Middleton, A., & Nortcliffe, A. (2012). Considering the smartphone learner: An inves-
tigation into student interest in the use of personal technology to enhance their learning. Student 
Engagement and Experience Journal, 1(1), 1–14.

Kleopatra Nikolopoulou is working at the Department of Early Childhood Education, School of 
Education, University of Athens, Greece. Her main research interests include the use of ICT (including 
mobile technology) in education and their effects on teaching and learning, as well as teachers’ and stu-
dents’ attitudes toward ICT.


	Mobile learning usage and acceptance: perceptions of secondary school students
	Abstract 
	Introduction
	Literature review
	Secondary school students’ mobile device ownership and usage
	Secondary school students’ perceptions regarding mobile learning acceptance
	Mobile learning acceptance and constructs from the UTAUT model
	Research questions of the study

	Method
	Sample
	The research instrument
	Data analysis

	Results
	Mobile device ownership: usage and students’ perceptions as mobile device users
	Descriptive measures for students’ perceptions regarding mobile learning acceptance
	Impact of students’ characteristics on the perceptions factors

	Discussion and conclusions
	References




