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Abstract
We conducted a systematic review of research on school psychologists’ job attitudes. To do so, all available published research
and dissertations (N = 58) on school psychologists’ job attitudes were gathered and evaluated to address three research questions.
First, we identified themes in the study of school psychologists’ job attitudes. Themes identified were how job attitudes relate to
roles, differences between actual and ideal roles, place of school psychology practice, personality and individual characteristics,
and burnout. Second, we documented types of job attitudes studied. Here, results indicated that job satisfaction was the most
commonly studied job attitude with most school psychologists reporting average to above average levels of job satisfaction.
Finally, we attempted to examine the link between school psychologists’ job attitudes with productive and counterproductive
work behaviors. However, our review indicated that there has been no examination of the relationship between these variables.
Future research will want to explore the link between job attitudes, such as job satisfaction, but others attitudes as well, and job
behaviors. This is important as the field of school psychology is facing critical labor shortages, and research in this area will assist
with recruitment and retention efforts.
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In its 2018–2019 policy platform, the National Association of
School Psychologists (NASP) presented six goals to support
the vision that all children thrive at school and home (NASP
2017). The second goal specified that shortages of school
psychologists be addressed, and it proposed doing so through
a series of objectives calling for increasing the recruitment and
retention of school psychologists, especially from underrepre-
sented communities, and the alignment of staffing ratios for
school psychologists with NASP suggested guidelines.
Shortages of school psychologists have a long history of doc-
umentation dating back at least to the late 1980s (Fagan 1988),
but current shortages are at critical levels. Castillo et al. (2014)
examined data from NASP and found that the projected short-
age of school psychologists is expected to continue until 2025.
Given current and predicted critical shortages of school

psychologists, factors that impact recruitment and retention
are important to study. One such a factor is job attitudes.

Job attitudes, like attitudes in general, have affective, be-
havioral, and cognitive components, and they refer to evalua-
tions of one’s job (Judge and Kammeyer-Mueller 2012).
Although there are a number of job attitudes, the most often
studied is job satisfaction which refers to positive evaluations
of one’s job. One reason for the study of job attitudes is that
they are predictive of a number of productive and counterpro-
ductive workplace behaviors.With regard to productive work-
place behaviors, there is a positive relationship between job
satisfaction and job performance (Judge et al. 2017). A link
between job attitudes and counterproductive workplace
behaviors was been established. In a review of more than
100 years of research on job attitudes, Judge et al. (2017)
found that job attitudes, and, in particular, lower levels of
job satisfaction, were related to withdrawal behaviors.
Withdrawal behaviors are those that attempt to change an
untenable work situation. They fall on a continuum and
range from arriving at work late and/or leaving work early to
turnover. Withdrawal behaviors have tremendous costs asso-
ciated with them with the Society of Human Resource
Management (2016) noting that hiring a replacement employ-
ee, on average, costs over $4000, and the average time to hire
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a replacement employee is estimated at 42 days. For school
psychology, a field where the demand outweighs supply, par-
ticularly in rural and some urban areas, counterproductive
workplace behaviors may be especially problematic as they
may exacerbate personnel shortages (Castillo et al. 2014).

Therefore, the purpose of this study was to conduct a sys-
tematic review of research on school psychologists’ job atti-
tudes. Systematic review is a method used to gather, synthe-
size, and evaluate all existing evidence on a specific topic. It
has a long history of use in the health sciences and is many
times the first step in conducting a meta-analysis (Shamseer
et al. 2015). Systematic reviews are potentially useful because
they allow for a broad understanding and synthesis of the
research and to set a research agenda (Torraco 2005, 2016).
Here, all available published research and dissertations on
school psychologists’ job attitudes were gathered and evalu-
ated to respond to three research questions. First, what are
themes in the study of school psychologists’ job attitudes?
Second, what types of job attitudes have been studied?
Finally, what is the relationship of school psychologists’ job
attitudes with productive and counterproductive work
behaviors?

Method

The preferred reporting items for systematic review and meta-
analysis-revised method (PRISMA-R) was used to gather
study data (Moher et al. 2015). PRISMA-R is a framework
that guides researchers in the conduct of a systematic review
(Moher et al. 2015). It is a 17-step process that involves, if
applicable, registering the systematic review with appropriate
reporting agencies; delineating the rationale for and objectives
of the review; and, finally, a series of steps related to the
process of conducting the review.

Search Procedures

To conduct the systematic review, a number of steps were
followed. This process is shown in the PRISMA flow diagram
in Fig. 1. First, applicable key terms were identified by exam-
ining those used in recently published articles on school psy-
chologists’ job attitudes (e.g., Weaver and Allen 2017). The
first set of key termswas job attitude, job satisfaction, turnover
intent, and organizational commitment. The second set was
school psychologist, child study team, and school personnel.
Key terms from the two sets were combined until all possible
combinations were exhausted. The databases searched were
EBSCO Host Web, PQ Web, Sage Premier, and Science
Direct. For EBSCO Host Web and PQ Web, which are search
engines that contain multiple databases, searches included all
possible databases within the database network. We searched
for qualitative, quantitative, and mixed method studies.

Searches were limited to dissertations published in English
and studies published in English in peer-reviewed journals.
The process of combining the keywords was repeated in each
of the databases used for the study. This phase of the system-
atic reviewwas conducted between late summer and fall 2017.

The initial keyword searches yielded 1553 studies. The
authors scanned the study titles to determine which were po-
tentially relevant and which were duplicates. After this pro-
cess, 102 studies were identified for possible inclusion. Those
studies were discussed until the authors reached 100% agree-
ment about the relevance of the identified study to the review.
Identified study reference lists were examined to obtain other
relevant studies that may not have been indexed in any of the
database searches. At the end of this process, 58 studies met
criteria for inclusion in this review. They are shown in Table 1.
Finally, researchers who had published more than one study in
this area were emailed to solicit any unpublished studies. Of
the six authors who were emailed, three replied and indicated
that they did not have any additional materials for this system-
atic review.

Inclusion and Exclusion Criteria

Inclusion and exclusion criteria were specified prior to the
database searches. To be included in the review, studies had
to have the following characteristics. Studies needed to be
empirical (i.e., propose hypotheses or research questions and
collect quantitative and/or qualitative data). Study participants
had to include practicing school psychologists. At least one of
the constructs examined in the study had to be job attitudes.
Published studies or dissertations had to be written in English.
Non-empirical studies were not included in the review.
Studies published in a language other than English were not
included in the review. Except for dissertations, only studies
published in peer-reviewed journals were included in the
review.

Results

Themes in the Study of School Psychologists’ Job
Attitudes

Themes identified were job attitudes and their relationship to
school psychologists’ roles, differences between actual and
ideal roles, place of school psychology practice, personality
and individual characteristics, and burnout. The themes, the
percent of studies examining each theme, and a sample study
research objective for each theme appear in Table 2. Below,
we discuss each theme individually although many times they
interacted with one another.

School psychologists’ roles (i.e., job duties) are a promi-
nent theme in research in this area. Here, job attitudes and their
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relationship to school psychologists’ types of roles have a long
history of study dating back to the 1970s (Bolling 2014;
Brown et al. 2006b; Carroll et al. 1981; Clair et al. 1972;
Hughes and Clark 1981; Jerrell 1984; Lisbon-Peoples 2015;
Pincus and Olson 1997). As a whole, this research indicates
that varied job duties are associated with more positive job
attitudes. One of the earliest studies to document this was
published by Jerrell (1984) who studied boundary spanning
activities (i.e., managing aspects of the environment and their
impact on school functioning) of school psychologists and
their relationship to job satisfaction. Results indicated that
school psychologists with more boundary spanning
activities, such as consulting with teachers and having input
on funding allocation, were more satisfied than those with
fewer boundary spanning activities. Some of this research
involved defining the role of the school psychologist and the
professionalization of the occupation. For example, Clair et al.
(1972) studied areas of job dissatisfaction as a way to begin a
discussion of defining the school psychologist’s role, identi-
fying solutions for problematic aspects of the role, and im-
proving psychological services in the schools.

Actual roles and job duties of school psychologists, as
compared to their ideal roles and job duties, and their impact
on job attitudes were also examined (Cottrell and Barrett
2015; Huebner 1993; Hughes and Clark 1981; Hussar 2015;
Jerrell 1984; Levinson 1990; Reschly andWilson 1995; Smith
and Lyon 1985; Solly and Hohenshil 1986;Wright and Gutkin
1981). A typical finding from this area of inquiry is that school

psychologists prefer to engage in fewer assessment-related
activities and more consultative services and system-wide in-
terventions, and these preferences impact job satisfaction
(Levinson 1990; Reschly and Wilson 1995). Larger discrep-
ancies between actual and ideal roles have been associated
with lower levels of job satisfaction for school psychologists.
Other research indicated that factors such as dissatisfaction
with SLD assessment can negatively impact school psychol-
ogists’ job satisfaction (Cottrell and Barrett 2015). Unruh and
McKellar (2013) found that school psychologists who worked
in schools using a Response to Intervention (RtI) framework
were more likely to indicate that they were satisfied with their
job than those who did not. Hill (2011) found that school
psychologists who used a flexible RtI model had higher levels
of job satisfaction than those who used a prescriptive RtI
model.

Often interweaved within the study of roles is the study of
the relationship of place of practice to school psychologists’
job attitudes. Here, researchers examined how location of
school psychology practice, whether in rural, urban, or subur-
ban settings, impacts job satisfaction (Ehly and Reimers 1986;
Goforth et al. 2017; Hosp and Reschly 2002; Huebner et al.
1984; Hughes and Clark 1981; Hussar 2015; Meacham and
Peckham 1978; Reschly and Connolly 1990; Solly and
Hohenshil 1986). Results were mixed. In one of the earliest
studies of the relationship of place to school psychologists’
job attitudes, Hughes and Clark (1981) found that although
rural school psychologists had greater role diversity, there
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Fig. 1 PRISMA-R
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Table 1 Authors, date, and primary objective of reviewed empirical studies

Author/s (date) Main objective

Anderson et al. (1984) Relationship of job facets to JS

Boccio et al. (2016) Relationship of administrative pressure to act unethically to burnout and JA

Bolling (2014) Relationship between SP involvement in professional learning activities and JS

Brown et al. (2006a) Compared two JS measures

Brown et al. (2006b) Relationship of roles and actual and ideal roles to JS

Burden (1988) Compared US, English, and Australian SP JA

Carroll et al. (1981) Relationship of roles to JA

Chafouleas et al. (2002) Relationship of supervision practices to JS

Clair et al. (1972) Relationship of roles to job dissatisfaction

Cottrell and Barrett (2015) Relationship of assessment practices to JS

Crosson (2016) Relationship of personality to JA

Deluzio (2014) Relationship of personality to JA

Desai (2016) Relationship of personality to JA

Ehly and Reimers (1986) Relationship of place of practice to JA

Ehly and Reimers (1989) Relationship of gender to JA

Goforth et al. (2017) Relationship of place of practice to JA

Hill (2011) Relationship of RtI models to JS

Hosp and Reschly (2002) Relationship of place of practice to JS

Huberty and Huebner (1988) Burnout

Huebner (1992) Relationship of burnout to JS

Huebner (1993) Relationship of practice in high schools to JS

Huebner et al. (1984) Relationship of place of practice to JS

Huebner and Mills (1994) Relationship of personality to burnout and JS

Huebner and Wise (1991) Relationship of networking activities to JS

Hughes and Clark (1981) Relationship of place of practice and role diversity to JS

Hussar (2015) Relationship of place of practice and role diversity to JS

Idsoe (2006) Relationship of engagement in preventative services to JS

Idsoe et al. (2008) Relationship of systems-level work activities to JS

Jerrell (1984) Relationship of role diversity to JS

Kavenská et al. (2013) Studied JS among SP in Czech Republic

Levinson (1989) Relationship of membership in professional organizations to JS

Levinson (1990) Relationship of actual and ideal roles to JS

Levinson (1991) Relationship of school system policies and opportunities for advancement to JS

Levinson et al. (1988) Relationship of membership in professional organizations to JS

Levinson et al. (1994) Relationship of gender to compensation and JA

Lisbon-Peoples (2015) Relationship of social, political, and economic changes to JS

Mackoniené and Norvilé (2012) Relationship of burnout to JS among Lithuanian SP

Male and Male (2003) Relationship of workload to JS among English SP

Pierson-Hubeny and Archambault (1987) Burnout

Pincus and Olson (1997) Relationship of socialization practices to JA

Proctor and Steadman (2003) Relationship of number of schools served to burnout and JS

Raviv et al. (2002) Relationship of role perceptions to JS among Israeli SP

Reiner and Hartshorne (1982) Burnout

Reschly and Connolly (1990) Relationship of place of practice to JS

Reschly and Wilson (1995) Relationship of SP characteristics, role preference, and system reform to JS

Reschly et al. (1987) Relationship of role diversity to JS

Rochester-Olang (2011) Relationship of personality and roles to JA

Sandoval (1993) Relationship between personality characteristics and burnout

Smith and Lyon (1985) Relationship of roles to JS
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were no significant differences in job satisfaction between
them and their urban counterparts. Data from a recently con-
ducted study also found that although rural school psycholo-
gists had greater role diversity than either their suburban or
urban counterparts, they were more only more satisfied than
their suburban counterparts (Goforth et al. 2017).

Research is not limited to school psychologists practicing in
the United States (US). Burden (1988) examined ratings of
stressful work situations among school psychologists in three
countries. Results indicated that although there were some dif-
ferences among US, English, and Australian school psycholo-
gists, all perceived receiving information from their supervisors
about their own unsatisfactory job performance was the most
stressful work situation. Others also examined job attitudes
among school psychologists in countries other than the US
(Idsoe 2006; Idsoe et al. 2008; Jordan et al. 2009; Kavenská

et al. 2013). Like their US counterparts, participants in these
studies tend to report average to high levels of job satisfaction.

The relationship of personality and other individual char-
acteristics to job attitudes has been studied (Crosson 2016;
DeLuzio 2014; Ehly and Reimers 1986; Huebner and Mills
1994; Levinson et al. 1994; Raviv et al. 2002; Wilson and
Reschly 1995; Wright and Thomas 1982). Findings from
these studies indicate that older and tenured school psycholo-
gists report higher levels of job satisfaction than younger and
untenured school psychologists (DeLuzio 2014; Wilson and
Reschly 1995; Wright and Thomas 1982). For example,
Wright and Thomas found that younger school psychologists,
who were more likely to be untenured, experienced greater
role strain and lower job satisfaction than did their older, and
possibly tenured, counterparts. DeLuzio (2014), Ehly and
Reimers (1989), Levinson et al. (1994), Raviv et al. (2002),

Table 2 Themes in the study of
school psychologists’ job
attitudes

Theme Percent of studies
examining theme

Sample study research objective

Roles 43 Examined relationship of boundary
spanning activities to job satisfactiona

Differences between actual
and ideal roles

22 Examined relationship between amount
of consultative services and job satisfactionb

Place of practice 17 Compared differences in job satisfaction
among rural, urban, and suburban
school psychologistsc

Personality and individual
characteristics

14 Examined if differences in supervisor
and supervisee personality characteristics
impacted supervision satisfactiond

Burnout 17 Examined the relationship between
role stress and burnoute

a Jerrell (1984)
b Desai (2016)
c Smith and Lyon (1985)
d Goforth et al. (2017)
e Pierson-Hubeny and Archambault (1987)

Table 1 (continued)

Author/s (date) Main objective

Solly and Hohenshil (1986) Relationship of job facets to JS

Thielking et al. (2006) Relationship of supervision arrangements to JS among Australian SP

Unruh and Mckellar (2013) Relationship to SLD identification practices to JS

Weaver and Allen (2017) Relationship of emotional labor to JS

Williams and Williams (1990) Relationship of performance feedback to JA

Wilson and Reschly (1995) Relationship of gender to JS

Worrell et al. (2006) Compared results of surveys of SP JS from 3 national surveys

Wright and Gutkin (1981) Relationship of actual and ideal roles to JS

Wright and Thomas (1982) Relationship of role strain to JA

Unless noted, participants were from the US

JA, job attitudes; JS, job satisfaction; SP, school psychologists
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and Wilson and Reschly (1995) examined the relationship of
gender to school psychologists’ job satisfaction. As a whole,
results from these studies indicated that there were few, if any,
differences in levels of job satisfaction between women and
men school psychologists.

Others examined the relationship of school psychologists’
personality characteristics to job satisfaction and other aspects
of workplace functioning (DeLuzio 2014; Huebner and Mills
1994; Sandoval 1993). Deluzio (2014) found that school psy-
chologists who had an internal locus of control had signifi-
cantly higher levels of job satisfaction than those with an
external locus of control. The primary focus of study for both
Huebner andMills (1994) and Sandoval (1993) was on school
psychologists’ personality characteristics and their relation-
ship to burnout. Using a measure of personality, Sandoval
found that more well-adjusted school psychologists were less
likely to experience burnout. Huebner and Mills (1994) found
that school psychologists who were extraverted and agreeable
were less likely to experience burnout. Although neither
Sandoval nor Huebner and Mills studied intent to turnover, a
job attitude which is frequently studied in the burnout litera-
ture, it may be reasonably inferred that those school psychol-
ogists with personality traits that made the less susceptible to
burnout would be less likely to turnover.

Regarding burnout, numerous studies on job attitudes have
looked at their relationship to this variable (Boccio et al. 2016;
Huebner 1993; Huebner and Mills 1994; Huberty and
Huebner 1988; Mackoniené and Norvilé 2012; Pierson-
Hubeny and Archambault 1987; Proctor and Steadman
2003; Reiner and Hartshorne 1982; Sandoval 1993; Weaver
and Allen 2017). Burnout refers to a syndrome that leads to
decreases in personal resources brought about by prolonged
and continuous exposure to stress (Maslach et al. 2012). It has
three distinct components. The first, emotional exhaustion, is
the depletion of emotional resources as a result of job de-
mands. The second, depersonalization, is hardened attitudes
toward those with whom one works. The final component is a
reduced sense of personal accomplishment.

As an example of this line of inquiry, Heubner and colleagues
conducted a series of studies on the relationship of burnout to
school psychologists’ work roles (Huberty and Huebner 1988;
Huebner 1992; Huebner andMills 1994). Huberty and Huebner
(1988) surveyed NASPmembers, and found that role ambiguity
and excessive demands (e.g., heavy caseload) were associated
with burnout. Huebner (1992), in a survey of NASP members,
found that emotional exhaustion and depersonalization were
related to lower levels of job and supervisor satisfaction as well
as higher levels of intention to turnover.

Types of Job Attitudes Studied

With regard to the types of job attitudes studied, most research
focused on job satisfaction. In fact, nearly every study

reviewed here focused primarily on job satisfaction. In many
cases, job satisfaction was the only job attitude studied (e.g.,
Unruh and McKellar 2013). Exceptions to this include some
of the studies that examined burnout among school psychol-
ogists. For example, in their research on burnout among
school psychologists, in addition to studying job satisfaction,
Boccio et al. (2016) also studied turnover intentions as did
Huebner and Mills (1994). Turnover intentions were also
studied by Carroll et al. (1981), Wright and Thomas (1982),
Solly and Hohenshil (1986) and Levinson et al. (1988) who,
similar to Boccio et al. (2016) and Huebner and Mills (1994),
found relatively low intentions to turnover among
participants.

Results frommost studies included in this review indicated
that school psychologists report average to above average
levels of job satisfaction (Anderson et al. 1984; Idsoe 2006;
Weaver and Allen 2017). In a meta-analysis of a subset of
studies examining school psychologists’ job attitudes,
VanVoorhis and Levinson (2006) reported that 84% of school
psychologists are satisfied with their jobs. This number stands
in contrast to the 51% of US workers who reported being
satisfied with their jobs (The Conference Board 2017).
Recent research (e.g., Boccio et al. 2016) reported comparable
levels of job satisfaction among school psychologists.

For many of the studies included in this systematic review,
job satisfaction was measured with one or a few questions
which were developed in an ad hoc fashion. The studies using
the Minnesota Satisfaction Survey (MSQ) are an exception to
this. Some of these studies were conducted before 2006, and
included in a meta-analysis by VanVoorhis and Levinson
(2006). The MSQ has continued to be used on occasion. For
example, Hill (2011) used the MSQ in a study of how RtI
models impacted school psychologists’ job satisfaction.
Others, such as Weaver and Allen (2017), used measures of
job satisfaction that have been demonstrated to have adequate
psychometric properties.

The use of measures with demonstrated adequate psycho-
metric properties, such as the MSQ, is important. This issue
was addressed by Brown et al. (2006a) who compared two
measures of job satisfaction (MSQ, Job Satisfaction Survey
(JSS)) with one another. The JSS, developed by Reschly and
Wilson (1995), to measure school psychologists’ job satisfac-
tion, was found to be comparable to the MSQ. There were
some differences, and Brown et al. (2006a) cautioned that
researchers need to be aware of those differences when
selecting measures of job satisfaction.

Researchers of job attitudes from industrial/organizational
(I/O) psychology often use questionnaires such as the MSQ
that allow them to study facets of the job with which em-
ployees are the most and least satisfied, and some researchers
of school psychologists’ job attitudes have given this exami-
nation (Anderson et al. 1984; Levinson 1991; Reschly and
Wilson 1995; Solly and Hohenshil 1986). Facets of their jobs
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with which school psychologists are most satisfied are related
to the work itself (i.e., the job activities, the service provided
to others, the fulfillment of one’s values through performing
the job). Facets of their jobs with which school psychologists
are least satisfied are advancement, pay, and policies and
procedures.

Relationship of Job Attitudes to Work Behaviors

An additional research question was to examine the relation-
ship of school psychologists’ job attitudes with productive and
counterproductive work behaviors. However, none of the
studies included in this systematic review explored the
relationship. Williams and Williams (1990) measured school
psychologists’ self-perceptions of their competence, but there
was no objective assessment of their job performance. In ad-
dition, there is almost no mention of exploring the link be-
tween job attitudes and job behaviors in the reviewed
literature. Cottrell and Barrett (2015) are an exception to this.
In their study of RtI assessment practices, they suggested
looking at the link between job attitudes and job behaviors
as they may have implications for recruitment and turnover
in school psychology.

Other Findings

A feature of this body of research, especially apparent in re-
cently published studies, is the shortage of school psycholo-
gists as an impetus for research on job attitudes and related
constructs (Boccio et al. 2016; Cottrell and Barrett 2015;
Weaver and Allen 2017). For example, Boccio et al. discussed
various factors, the aging school psychology workforce, and
other reasons for attrition. Many of these studies make
reference to Castillo et al. (2014) research discussing the cur-
rent and projected shortages of school psychologists and grad-
uate educators. Here, researchers reason that by studying job
attitudes and their effect on counterproductive workplace be-
haviors, such as turnover, personnel shortages may be allevi-
ated. Another feature of this body of research is the examina-
tion of job attitudes as a dissertation topic. All of these were
conducted in the current decade (Bolling 2014; Crosson 2016;
DeLuzio 2014; Desai 2016; Hill 2011; Hussar 2015; Lisbon-
Peoples 2015; Rochester-Olang 2011).

Discussion

To summarize, research reviewed here indicates that there are
a number of themes in the study of school psychologists’ job
attitudes. These include the examination of job attitudes and
their relationship to school psychologists’ roles, differences
between actual and ideal roles, place of school psychology
practice, personality and individual characteristics, and

burnout. Varied job duties are associated with more positive
job attitudes (e.g., Jerrell 1984). Results related to place of
practice are mixed with some research indicating that there
are no significant relationships between place of practice and
school psychologists’ job attitudes (e.g., Hughes and Clark
1981) and other research indicating rural school psychologists
were more satisfied than their suburban counterparts (e.g.,
Goforth et al. 2017). Regarding actual and ideal roles, school
psychologists prefer to engage in fewer assessment-related
activities and greater consultative services and system-wide
interventions and such preferences impact job satisfaction
(e.g., Reschly and Wilson 1995). Research examining person-
ality characteristics of school psychologists and their relation-
ship to job satisfaction led to a number of findings; perhaps, the
most frequently replicated is that older and tenured school psy-
chologists report higher levels of job satisfaction than younger
and untenured school psychologists (e.g., DeLuzio 2014). In
the series of studies examining the relationship of burnout to
job attitudes, research indicated that role ambiguity and exces-
sive demands (e.g., heavy caseload) were associated with burn-
out and that components of burnout were related to lower levels
of job and supervisor satisfaction as well as higher levels of
intention to turnover (e.g., Huebner 1993).

With regard to the types of job attitudes studied, job satis-
faction is, by far, the most commonly studied although re-
search on burnout among school psychologists has also exam-
ined turnover intentions (e.g., Boccio et al. 2016). School
psychologists report average to above average levels of job
satisfaction and are typically found to have higher levels of job
satisfaction than most US workers (Weaver and Allen 2017).
In the literature reviewed here, attitudes were, at times, mea-
sured with one or a few questions which were developed in an
ad hoc fashion potentially calling into question study findings.

Finally, results from this review indicate that there has been
no examination of the relationship between job attitudes and
job behaviors. This is unusual because it is typical for re-
searchers who study attitudes to attempt to link them to be-
haviors (Judge et al. 2017). This is true for researchers in I/O
psychology as well as researchers in social psychology who
originated the scientific study of attitudes and their behavioral
correlates.

Other findings identified were the shortages of school psy-
chologists as an impetus for research in this area and the ex-
amination of job attitudes as a dissertation topic. With regard
to the latter, it is reasonable to assume that the study of school
psychologists’ job satisfaction is used as a vehicle for degree
completion. It may also be reasonable to assume that many of
the researchers pursue careers as practicing school psycholo-
gists and not school psychology trainers. Although the impli-
cations of these assumptions are not necessarily negative or
positive, these researchers may be less likely to continue to
engage in research on school psychologists’ job attitudes ren-
dering exploration of this area as less than systematic.
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This systematic review has limitations. Attempts were
made to identify published and gray (i.e., unpublished studies
or studies not published in indexed journals) literature; how-
ever, it is possible that additional studies examining school
psychologists were not included in this review. Other limita-
tions stem from the reviewed studies. All studies were cross-
sectional where findings are subject to cohort effects and re-
lated methodological shortcomings (Whitley and Kite 2013).
The use of single-item measures does not allow for an exam-
ination of the reliability and validity of these measurement
tools (Whitley and Kite 2013).

Implications for Research and Addressing Personnel
Shortages

More research in this area is warranted. Researchers may want
to examine other types of job attitudes including job involve-
ment, organizational commitment, and work-life balance.
These constructs have a rich history of study in I/O psychol-
ogy where research indicates that these variables have an im-
portant role in workplace functioning (Allen 2013). It is im-
portant that any additional research be conducted using mea-
sures that have been demonstrated to have adequate psycho-
metric properties. There are many reliable and valid measures
of job attitudes. Researchers interested in continuing the ex-
ploration of school psychologists’ job attitudes would be ad-
vised to use these measures.

There is evidence that like most US workers, older school
psychologists report higher levels of job satisfaction than do
younger school psychologists. Researchers may want to con-
duct a more systematic examination of the trajectory of school
psychologists’ job attitudes over the course of their careers.
Doing so would involve the use of longitudinal research
designs.

An additional area of inquiry should examine the relation-
ship between job attitudes and job behaviors. For example,
researchers may want to examine the link between job atti-
tudes and job performance. This is an often studied, but still
controversial area within I/O psychology, with mixed findings
on the relationship between these variables (Judge et al. 2017).
Another area for exploration is an examination of job attitudes
and withdrawal behaviors. Withdrawal behaviors are those
that attempt to change an untenable work situation. They can
have enormous costs for organizations and efforts to lessen
them can be meaningful.

As discussed earlier, research indicates that by studying job
attitudes and their linkage to behaviors such as turnover, per-
sonnel shortages may be alleviated. For this to happen, there
must be actual study of the relationship between job attitudes
and job behaviors. Also, because school psychologists do en-
joy relatively high levels of job satisfaction, any gain attached
to increasing job satisfaction may be minimal. It is important
to consider other ways to address personnel shortages. These

include advocating for the allocating of more school psychol-
ogy positions and working more vigorously to recruit individ-
uals, especially from diverse backgrounds, to the profession
(NASP 2017). One way to better recruit individuals to the
profession may be promotion of the finding of this review that
school psychologists enjoy high levels of job satisfaction rel-
ative to other professionals.

Conclusions

While the study of job attitudes and their relationship to job
behaviors has important theoretical implications, the practical
implications are also important. For school psychologists,
who experience higher levels of job satisfaction than most
workers, practical implications include the relationship of
job attitudes and behaviors to critical shortages within the
field. Studying the relationships between these variables
may take on greater importance as shortages are expected to
increase.
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