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Emotions In Learning And Teaching

Students and teachers alike experience different types of
emotions ranging from the positive (e.g., enjoyment) to
the negative (e.g., anxiety). Despite the ubiquity of emo-
tions, they have been relatively neglected in educational
research. As Linnenbrink-Garcia and Pekrun (2011, p. 3)
noted, “research on emotions is still in its early
infancy”.

The neglect of emotions is alarming given that
“emotion is the foundation of learning” (Zull 2006,
p- 7). Emotions stimulate learners’ attention and trigger
the learning process. They affect what is learned and
what is retained. Numerous studies across a range of
disciplines including neuroscience, education, and psy-
chology have revealed that emotions play an important
role in learning (Seli et al. 2016; Tyng et al. 2017; Um
et al. 2012).

Aside from the role of emotions in learning, it is also a
fundamental component of effective teaching (Hosotani
and Imai-Matsumura 2011). Research has shown that tea-
cher emotions play a crucial role in the learning and
teaching process (e.g., Scott and Sutton 2009; Uitto et al.
2015; Yin et al. 2017). It has been argued that teacher
emotion is a fundamental component of quality teaching
(Day and Qing 2009; Hosotani and Imai-Matsumura 2011).
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How teachers experience and express emotions have a
direct impact on their teaching approach, which affect not
only learners’ behavior, but also how emotions are infused
in classrooms (Chen 2017, 2018, 2019; Srinivasan 2015).

More recently, there has been an increasing recognition
of the key role of emotions in educational settings. This
special issue contributes to this growing body of work by
providing a platform for showcasing the latest research on
emotions in learning and teaching among Asian popula-
tions (see also Chen 2016, 2017, 2019; Ganotice et al.
2016; King and Areepattamannil 2014; King and Datu
2018; King et al. 2012; Yang 2016, 2018).

Emotions in Asian Contexts

While emotions are universal, how they are experienced,
expressed, perceived, and regulated are influenced by
culture and the surrounding society (Richeson and Boyd
2005). In collectivist contexts such as those found in
China, Singapore, and the Philippines, strong emphasis
is placed on attending to others, fitting in and main-
taining harmonious interdependence. Individuals, there-
fore, are expected to control their own emotions and to
be sensitive to the self and others’ emotions so as to
promote harmony (Oyserman et al. 2002). In contrast, in
individualistic cultures in the West, the emphasis is on
attending to the self and maintaining personal indepen-
dence from others. Hence, individuals are encouraged to
discover and express their emotions as well as other
unique attributes (Markus and Kitayama 1991). Given
that research on emotions is still dominated by Western
societies, the distinctive emotional differences between
the East and the West point to the need for more
research in this area.
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The special issue aims to uncover the role of emotions in
educational contexts with a special focus on the domains of
learning and teaching. The focus on Asian research will -
help illuminate how the unique Asian sociocultural context
influences the dynamic interplay among emotions, learn-
ing, and teaching. The special issue is organized into two
sections.

The first section focuses on student emotions and their
role in the learning process. It includes three papers which
sampled students from P.R. China, Hong Kong, and Sin-
gapore. The section starts with the paper of Luo
et al. (2019) who drew on a nationally representative
sample of Chinese college students (n =67,182) to
examine emotional engagement, defined as students’
affective reactions in school (Fredricks et al. 2004). Con-
trary to cultural stereotypes that Chinese learners are aca-
demically successful yet unhappy, they found that the
majority of students were emotionally engaged in learning.
Emotional engagement positively predicted satisfaction
with the university experience and also strengthened the
effect of cognitive engagement on students’ overall satis-
faction with their university life.

The second paper by Fong and Cai (2019) focused on
test-related emotions, in particular hope. They surveyed
Hong Kong primary school students (n = 1051) and mod-
eled the relationships among perfectionism (including
perfectionist striving and perfectionist concerns), self-
compassion, and test-related hope. They found that stu-
dents who have high levels of perfectionist striving also
had higher levels of test-related hope, and this relationship
was partially mediated by self-compassion.

The third paper by Caleon et al. (2019) aimed to
examine how the emotion of gratitude was associated with
key educational outcomes among secondary school stu-
dents from Singapore (n = 190). They found that students
who experienced higher levels of gratitude were more
resilient and had better school well-being. These associa-
tions were partially mediated by a higher sense of relat-
edness to significant others. Grateful students felt they had
closer connections with their parents, teachers, and friends.
These warm social relationships, in turn, partly explained
their higher resilience and well-being.

The second section of the special issue is about the role
of emotions in teaching and includes four papers. The
section begins with the paper of Nalipay et al. (2019) who
surveyed Filipino preservice teachers (n = 413) about tea-
cher enjoyment. They demonstrated that preservice teach-
ers who believed that their teaching ability could be
developed (growth mindset towards teaching) were more
likely to enjoy teaching. Enjoyment, in turn, positively
predicted teaching satisfaction.

The next paper by Chen (2019) surveyed a sample of
Chinese preservice teachers (n = 963) exploring the
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relationship between preservice teachers’ efficacy, emo-
tions, and practicum performance scores. Results showed
that preservice teachers’ efficacy significantly predicted
their practicum performance through their emotions.

The sixth paper by Zhang et al. (2019) focused on the
mediating role of teachers’ coping styles in the relationship
between psychological capital and burnout with a sample
of 386 teachers from primary and secondary schools in
China. Results of their study revealed that psychological
capital protects teachers from burnout while occupational
stress predisposes teachers to experiencing burnout.

The last paper by Lu (2019) tested a reciprocal model
which examined teachers’ sleep quality, passion, work
engagement, and enjoyment. A sample of 137 teacher
leaders in Hong Kong and 79 teacher leaders in Shanghai
were recruited. Results of the cross-lagged path analysis
indicated that that nurturing teacher passion is partly a
within-person process. Teachers’ passion can stem from
their own work enjoyment and positive interactions with
others in schools, for both of which good quality sleep is
helpful.

Finally, the special issue concludes with a commentary
from Hall who critiqued the papers in the special issue and
proposed recommendations for moving emotions
research forward. The empirical papers in this issue cov-
ered a wide range of Asian societies such as P.R. China,
Hong Kong, Singapore, and the Philippines which have
mostly been absent from the Western-dominated literature.
Collectively, the papers in this special issue shed light on
how crucial emotions are to learning and teaching, and we
hope that this effort will spark greater regional and inter-
national interest in exploring the important role of emo-
tions in the Asian educational context.
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