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Abstract

Purpose of Review This review provides a highlight of existing evidence-based practices and community support systems
that exist to enhance employment outcomes for autistic transition-age youth (TAY) and adults. An update is provided on the
current status of these programs and the impact they are having on employment outcomes for this population.

Recent Findings Many programs exist that prove to be efficacious in improving employment outcomes. These programs can
be categorized as vocational rehabilitation service system level interventions, provider and consumer level interventions
targeting skills related to employment, and consumer level interventions delivered within community vocational rehabili-
tation or education settings. A more recent increase in programs is consistent with multiple research and policy calls for
amplified programming in this area.

Summary Despite these recent increases, there is still a need to further develop effective programming to support employ-
ment outcomes as the growing autistic population age into adulthood. Community-based research and practice should

continue to be developed and tested.
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Introduction

The population of adults on the autism spectrum (AS) has
increased significantly over recent decades, with atten-
tion seldom focused on AS beyond adolescence [1]. As
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the prevalence of AS rises, so does the number of autis-
tic adults looking to enter the workforce [2]. In fact, about
50,000-80,000 AS students exit high school annually [3],
giving rise to a rapidly growing transition age youth (TAY)
population [4]. The coming decade is expected to see about
one million autistic youth enter adulthood, and history sug-
gests that obstacles abound [5e].

This increased TAY population is experiencing a con-
cerning pattern in employment outcomes, with only 4-11%
of autistic young adults competitively employed [6-9]. One
study found that only 58% of autistic young adults (ages
21-25) were employed for any amount of time and pay [4].
The outlook continues to be bleak, with over 66% of autis-
tic TAY failing to transition into postsecondary educational
institutions or employment shortly after leaving high school,
with 50% lacking employment and 70% without higher edu-
cation years after graduation [10].

For the population of middle-aged autistic adults, unem-
ployment is also a staggering problem. Estimates remain
grim, suggesting that up to 80% of autistic adults are unem-
ployed [11] and these unemployment rates are higher than
those seen in any other disability [12]. These rates go against
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the desires and intellectual capacity of autistic people to
perform many work-related duties. It has been shown that
autistic adults without intellectual disability are three times
more likely to be unemployed than those with intellectual
disability [7]. Autistic adults with college degrees still con-
front employment problems [13]. Employment statistics can
also be misleading and misrepresentative. One study found
that of the 20% of autistic men in their sample that held jobs,
half of these individuals worked in sheltered employment
settings [6].

Employment plays a vital role in the quality of life and
identity of an individual [14, 15] and thus should be avail-
able to all. Unemployment has been shown to negatively
impact individual mental health and functioning [16e].
There are also implications for society as unemployment
costs represent a productivity loss of $38 billion each year
[17]. Society would benefit greatly from the talents of autis-
tic individuals through increased employment and career
pathways [18] along with increased tax contributions and
reductions in long-term government-funded programs
[19]. Current employment trends for autistic people point
to increased detrimental personal and societal losses if
more targeted, evidence-based vocational services aimed
at improving employment outcomes are not made available
[20].

In this article, we highlight existing evidence-based prac-
tices (EBPs) and present new community-derived practices
designed to enhance employment outcomes for autistic TAY
and adults. Interventions were chosen and organized based
on both employment-related skills targeted and/or use within
community vocational rehabilitation (VR) services. Descrip-
tions of VR services and each of the selected interventions
are provided along with brief mention of community-derived
practices. The objective is not to conduct a systematic review
(refer to Hedley et al. [21] and Scott et al. [22] for system-
atic reviews) but rather to provide information on the cur-
rent status of EBPs and community programs to enhance
employment. We conclude with a call to action for expand-
ing services intervention research to both develop and test
programs. This could establish community ready EBPs that
can be swiftly scaled up and made accessible within com-
munity VR services.

Vocational Rehabilitation Service System
and Employment Outcomes

In the State-Federal Vocational Rehabilitation (VR) system,
as it is called in the USA, eligibility for employment services
is determined based on disability and the desire for employ-
ment. All services are individualized and aimed at finding
and maintaining employment [23]. Federal funding for VR
agencies is provided through the Rehabilitation Services
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Agency, while state governments match the federal funds at
a 21% rate [24]. Services are aimed to enhance competitive
integrated employment.

With the rise in the population of autistic adults, there has
been a subsequent rise in the use of VR services. Autistic
individuals in the VR system have doubled in cases every
5 years since 2000 [25¢]. However, employment rates have
not changed with use [26]. One study [27] explored the
effects of VR Services on autistic adults. These researchers
found that overall, VR services are scarce. However, when
received, the services did increase the chance of employ-
ment, and frequent use (more than one of the six core ser-
vices) resulted in 80% employed. These findings are par-
ticularly relevant as 50% of autistic people received only
one service [27]. Studies have shown that VR services that
focus on job skills preparation as opposed to job placement
have a much better success rate in terms of post-VR employ-
ment in autistic adults [28]. There has also been an increas-
ing amount of evidence suggesting that general vocational
counseling can have a positive effect on autistic individuals’
employment and life planning, yet most VR services do not
provide counseling [29].

The main VR services used with autistic populations are
supported employment and customized employment. Sup-
ported employment provides direct, individualized support
to an individual with a significant disability within a com-
petitive employment or an integrated employment setting, on
a short-term basis, working towards full independent com-
petitive employment [30]. “Customized employment, for an
individual with a significant disability, is based on an indi-
vidualized determination of the strengths, needs, and inter-
ests of the individual, designed to meet the specific abilities
of the individual with a significant disability AND the busi-
ness needs of the employer, and carried out through flexible
strategies” [31]. Multiple past studies found that supported
employment increases work outcomes, skills, and quality of
life when used for AS individuals [32-34]. Yet, more recent
research suggests that VR-supported employment services
are less than optimal for AS individuals [20]. Comprehen-
sive reviews on supported employment interventions for AS
adults found studies to be of poor quality and focused on
“on-the-job” supports, providing only general job coaching
as the intervention [35]. Along these lines, many researchers
argue that vocational resources are not far-reaching enough
in services offered, citing that autistic individuals benefit
from different types of support and require multiple, individ-
ualized types of assistance, from job placement or training to
social and communication support [26]. One report outlines
an ideal intervention model in which supported employment
services extend into the long-term, involving guidance to
sustain employment, monitoring of job progress, financial
assistance and planning, awareness training for coworkers,
and verifying job satisfaction [36]. As it stands, however,
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most employment services are ill-equipped to understand
the scope and variation of needs that are necessary for
employment success for autistic adults [37]. Addition-
ally, factors associated with employment outcomes for AS
adults remain under-researched and poorly understood [21].
Although there has been an increased interest in expanding
VR approaches and further developing vocational interven-
tions in recent years, overall VR services lack research and
evidence-based practices [38].

Vocational Rehabilitation System
and Outcomes for Transition Age Youth (TAY)

State VR agencies play a critical role in helping TAY on
the autism spectrum attain their vocational goals. With the
passage of the Workforce Innovation and Opportunity Act
(WIOA) of 2014, services to autistic TAY have taken on a
higher priority. State VR agencies intervene while students
are in high school and are mandated to devote a minimum of
15% of their funding to youth 16-22 years of age [31]. Inter-
agency partnerships with education now occur and offer-
ings of vocational education and school-to-work programs
that attend heavily to work experiences through internships
take place in schools. In fact, the promotion of early work
experiences has become a core component of most prevail-
ing transition frameworks under the WIOA [39, 40]. It has
also been recommended for policymakers to develop specific
standards and indicators for agencies regarding this popula-
tion [41]. One such policy is The School-to-Work Opportuni-
ties Act which authorized state funding for the development
of programs that improve work-related skills including the
following: (1) provision of career awareness, exploration,
and counseling services; (2) connecting school-based learn-
ing and work-based learning; and (3) providing instruction in
work attitudes, employability skills, and participation skills.
Yet, this transition period remains stressful for both youth
and their families [42, 43].

Disappointingly, postsecondary outcomes have not yet
changed substantively despite the strong focus of work expe-
riences in federally mandated transition services [44, 45]
and despite supported employment models for TAY [46,
47]. Similar to autistic adults, this is likely due to insuf-
ficient knowledge about best practices for VR services to
use in serving autistic TAY. This is particularly concerning
because of the continuous growth in VR for this popula-
tion, with TAY now representing about 30-40% of the VR
population. There continues to be a limited evidence base
of interventions to optimize employment and other life out-
comes for these individuals [20]. As both the 2020 Federal
Youth Transition Plan: A Federal Interagency Strategy [48]
and the National Institute on Disability, Independent Liv-
ing, and Rehabilitation Research (NIDILRR) 2018-2023

Long-Range Plan [49] state, there is a need to develop
and embed evidence-based practices in VR and a need to
enhance programming for youth to pursue self-directed path-
ways towards education, employment, health, and independ-
ent living. To this end, there are recommendations to adapt
efficacious interventions established for other populations to
inform the advancement of approaches for autistic individu-
als [20, 50e].

Highlights of Evidence-Based Practices
to Enhance Employment of the Autistic
Population

Not only is there a greater need for the development and
testing of evidence-based practices to improve employment,
but interventions should also occur across multiple levels:
system/program level, provider level, and consumer level. A
small body of research on evidence-based practices for autis-
tic TAY and adults offer some programs tested and avail-
able within VR services and others available in community
programs. Brief summaries are provided highlighting the
interventions and the autistic populations involved in system,
provider, and consumer level interventions.

Service System Level Interventions

Project SEARCH One evidence-based practice available
within the TAY service system that has shown promise
for autistic TAY is Project SEARCH plus AS supports
(PS + ASD) [51]. Project SEARCH is a 9-month transi-
tion-to-work internship program that utilizes an intensive
community-based employment internships model for youth
and young adults with a wide range of disabilities [52].
PS 4+ ASD is an adapted version of Project SEARCH that
includes added techniques designed to meet the needs of
autistic youth and is designed to be implemented for autistic
TAY currently in a high school setting [51, 53]. The inter-
vention includes the addition of applied behavior analysis
techniques regarding behavior supports—functional behav-
ioral assessment, task analysis, repeated trials of discrete
tasks, behavioral rehearsal, prompting, self-management
and reinforcement procedures along with a social com-
munication curriculum, and the use of visual supports and
role playing practice [51, 53]. Across multi-site randomized
controlled trial (RCT) studies, as well as one retrospective
observational records review, PS + ASD has been shown to
be effective in increasing attainment and long-term continu-
ation of competitive employment for autistic students with
73-87% obtaining competitive employment, and an 80%
employment retention rate [53—57]. Results indicate that an
intensive and business-based internship model, delivered
with individualized behavioral supports, for autistic TAY is
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an avenue for increasing employment. However, identified
barriers include intensive time in operations and implemen-
tation, cost intensive for training, resources, and technical
assistance by Project SEARCH team, staffing requiring ABA
instruction and practice, and need for interagency collabora-
tions across VR, schools, and other agencies and large-scale
businesses like a hospital system.

Division TEACCH Supported Employment Another interven-
tion delivered within VR services is the Division TEACCH
(Treatment and Education of Autistic and related Com-
munication Handicapped Children and Adults) Supported
Employment Program [58]. The TEACCH Supported
Employment program utilizes a personalized approach to
identify individual strengths, conduct appropriate job place-
ments, and provide long-term support services to autistic
adults receiving VR services across a multitude of settings.
This is done using a job coach supporting individuals or
small groups within the business setting. Participants receive
several additional support services such as social groups,
skill-based counseling sessions, and vocational training
along with job coaching and employer autism training.
Across a 10-year evaluation of the implementation of the
TEACCH Supported Employment program within exist-
ing VR services with about 90 autistic adults with or with-
out intellectual disability, approximately 96% of partici-
pants were placed in jobs with an 89% retention rate [58].
TEACCH Supported Employment is a valuable model using
an individualized and community-based approach that pro-
vides continued long-term support. However, it (similar to
Project SEARCH) is time and cost intensive and requires
significant staff training. It is unclear if the program has
gone through a research study, and although the evaluation
outcomes reported high rates of employment, there was a
narrow range of work settings with most working part-time
(average 28 h a week) and earning below minimum wage.
Its implementation has also been limited to date.

Achieving Competitive, Customized Employment Through
Specialized Services (ACCESS) The Achieving Competitive,
Customized Employment through Specialized Services
intervention, developed and tested within VR services,
protocolizes the customized employment process within
a user-friendly system that incorporates an interconnected
package of tools, templates, and logs that promote consistent
application of the intervention [59]. It uses 6 key elements:
discovery process, vocational profile, customized employ-
ment planning meeting, portfolio/visual resume, customized
job development and negotiation, and accommodations and
post-employment supports over the course of 8—9 months.
The intervention utilizes a fidelity instrument called Bench-
marks of Quality Checklist (BQC), to assist with train-
ing, to monitor adherence to the intervention model, and
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to document omissions, additions, and adaptations that are
made during implementation for each consumer. This is the
first intervention to protocolize the customized employment
approach. Although the research data is limited with a small
sample size and minimal outcome data available to date,
additional studies are underway and initial results show
promise. Success of the intervention was found to be greatly
impacted by provider agencies and practitioners’ engage-
ment. Authors note that highly qualified, well-trained prac-
titioners and involvement of all stakeholders are necessary
for successful implementation. High turnover in provider
agencies paired with large caseloads/capacity issues are of
concern, particularly when serving autistic individuals who
require more time and attention.

Provider and Consumer Level Interventions

Other employment interventions for autistic TAY and adults
focus more specifically on skill building due to the cognitive,
social, communication, and behavioral impacts often associ-
ated with AS [60] and the direct impacts these areas of defi-
cits have on employment [61]. To this end, a few skill-based
interventions, many originally designed for schizophrenic/
serious mental illness populations, have now been adapted or
developed and tested for autistic TAY or adults with promis-
ing results towards gaining skills and employment.

Cognitive Enhancement Therapy (CET) Cognitive enhance-
ment therapy was adapted from an intervention for schizo-
phrenic/SMI populations [62] for autistic adults and tested
in both an open trial feasibility study and a RCT. Cognitive
enhancement therapy was found effective for young adults
with good verbal skills. Cognitive enhancement therapy inte-
grates computer-based executive functioning training exer-
cises with a small group-based social-cognitive curriculum
over 18 months (60 h of computer training and 45 group
sessions). Results demonstrated high satisfaction, attention,
retention, and improved cognitions, social behaviors, and
employment [63, 64]. An advantage of this intervention is
the focus on socialization and engagement within groups
that provides multiple opportunities for real-world practice.
A disadvantage is that it has not been tested within voca-
tional services, only a university clinical research setting,
and it does not directly address employment within the pro-
gram and only utilizes neurocognitive training to enhance
cognitive and social skills related to employment.

Social Cognition and Interaction Training for Adults on
Autism Spectrum (SCIT-A) The original Social Cognition
and Interaction Training intervention was a group inter-
vention designed to improve social cognition, social skills,
and community functioning with the goal of employment
for schizophrenic populations [65]. This intervention was
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modified specifically for employment ready autistic adults
and included adaptation of curricula content as well as
increases in visual examples with videos of adult social
encounters (e.g., within a workplace). A feasibility study
was conducted on eleven adults who were participating in
job skills training, medication management, and individual
therapy in which 6 received the 18-week group interven-
tion and five did not. The intervention was delivered in a
research setting and study results demonstrated an increase
in social communication skills for participants in compari-
son to a group that received treatment as usual [66]. Authors
note using employment relevant examples in videos while
teaching social skills. However, this study was not con-
ducted within VR services and did not report specifically on
employment outcomes for participants. Thus, it is unknown
if these gains in employment-relevant social cognitions actu-
ally improved employment outcomes.

Acquiring Career, Coping, Executive Control, and Social
Skills (ACCESS) This intervention targets social and adap-
tive skills, self-determination skills, and coping self-efficacy
(self-perceptions of the ability to cope with stress) through
novel integrative therapy involving social skills training,
group therapy, cognitive-behavioral therapy, and educa-
tional work with the young adults and caregivers for autistic
TAY. Using stakeholder feedback and research literature, the
program was developed from an earlier intervention called
the Adult Social Knowledge (ASK) Workshop. Acquiring
Career, Executive Control, and Social Skills intervention
was tested using a randomized clinical trial design and par-
ticipants were recruited through a variety of methods includ-
ing social media informationals, a subject tracking system,
and professional referrals. Clinical outcomes included sig-
nificant improvements in adaptive and self-determination
skills as reported by caregivers and self-reported heightened
belief in ability to utilize social support to cope with stress.
Implementation outcomes included high acceptability and
efficacy. An important positive feature of this program is its
use of a community-based participatory research approach
to develop the curriculum and deliver the intervention while
students were actively involved in a vocational experience
(internship or job). While short-term post data (about
5 months) showed promising results on global adaptive func-
tioning and self-determination, no long-term follow-up data
or employment outcomes were collected [67].

Interventions for Adults and TAY Within VR
or Education Settings

Other skill-based provider and consumer level interventions
were developed and tested within community VR and TAY
vocational programs, within educational settings. One of
the interventions presented was first designed and tested for

autistic adults and then later adapted and tested with autistic
TAY resulting in two evidence-based versions of the voca-
tional soft skills intervention.

Adolescent Curriculum for Communication and Effective
Social Skills (ACCESS) This program targets 31 social com-
munication skills across three categories: peer-focused,
adult-focused, and self-focused skills, including initiating
and maintaining conversation, building social networks, han-
dling disagreements, and prioritizing personal hygiene [68].
In 2017, the Walker social skills curriculum was adapted by
incorporating video modeling and was tested for effective-
ness in improving social communication skills of autistic
TAY in the workplace. The students learned social skills in
a small class delivered two times per week over 20 weeks.
Each session was divided into 5-min intervals in which
reinforcement through a token economy was used at each
interval to teach skills. The study utilized a multiple probe
design. An increase in social communication skills and a
decrease in problem behaviors was observed in all partici-
pants following intervention with gains maintained 3 months
post-intervention. Teachers reported the intervention was
easy to deliver, enjoyable to participants, and both accept-
able and effective in improving social communication skills
necessary in a workplace. Four of the participants engaged
in work activities post-intervention. It is unknown if the
skills learned in the vocational training center generalized
into work settings. The program indicated teacher’s requir-
ing a graduate degree and multiple years of experiences
working with disabilities indicating it may not be suited for
many staff working within VR settings [69].

Supported Employment, Comprehensive Cognitive Enhance-
ment, and Social Skills (SUCCESS and TAY SUCCESS) SUC-
CESS is a manualized curriculum to enhance executive func-
tioning and memory skills (13 sessions) and social cognitive
and communication skills (12 sessions) including self-deter-
mination and self-advocacy in autistic individuals within
community services: VR (adults) or educational (TAY)
settings [70-72]. It specifically targets cognitions most
expected in vocational soft skills, threading content from
each construct into the next. As the authors state, “SUC-
CESS is implemented within supported employment by (1)
delivering it through small groups within the vocational
agency; (2) training employment staff to support the use of
strategies within vocational training and/or employment set-
tings; and (3) linking executive functioning and social skills
content to the individual’s job search and/or work activities”
conducted over 25 sessions across a 6-month period [70].
Adapted from SUCCESS, TAY SUCCESS was designed
specifically for TAY students involved in vocational services
on their High School campus in pre-transition employment
services. The curriculum was expanded with additional
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chapters addressing the unique needs of transitioning into
adulthood and developing life goals and post-secondary
outcomes of employment and college education delivered
over one academic school year [72, 73]. Both programs were
developed using a community-based participatory research
(CBPR) approach involving multiple stakeholders including
consumers (autistic TAY and adults and caregivers), pro-
viders, teachers, and administrators. SUCCESS and TAY
SUCCESS were both tested in community-based RCTs and
found improvements in executive functioning and social
abilities along with functioning, self-efficacy, and employ-
ment. Employment outcomes include increased job attain-
ment and job advancements compared to control group with
all working in competitive integrated employment settings.
Implementation outcomes include high feasibility, accept-
ability, and satisfaction with positive qualitative statements
from students, parents, teachers, and administrators about
the interventions [70-72]. Disadvantages of these programs
are a lack of information on staff training and the resources
required to scale up for large-scale use across VR service
systems and TAY educational transition services.

Interventions for Adults and TAY Utilizing Online
and Virtual Technologies

Online and virtual reality interventions have also been
adapted or developed for autistic adults to enhance voca-
tional outcomes. One of the interventions presented was
first tested for autistic adults and then later adapted and
tested with autistic TAY resulting in two evidence-based
versions of each of the virtual reality job interview training
intervention.

Virtual Reality Job Interview Training (VR-JIT and
VIT-TAY) VR-JIT uses a highly interactive computerized
virtual reality training model to improve job interview skills
among autistic people. With speech recognition technology,
participants interact with a simulated interviewer who asks
common interview questions and prompts participants to
speak on previous work experience, qualifications, and job-
related skills. VR-JIT features a progression of skill develop-
ment and offers real-time feedback and post-interview com-
mentary based on the content of the interviewee’s responses
and their performance. A RCT study was conducted to assess
the feasibility and efficacy of VR-JIT. Clinical outcomes
suggest that the intervention group experienced improved
job interview skills and enhanced self-confidence and a fol-
low up study reported increased employment. The interven-
tion was initially intended for use by adults with chronic
mental illness (schizophrenia and bipolar disorder), and thus
lacks e-learning material and interview scripts specific to
autism. However, the results suggest that the intervention
is still generalizable to autistic adults [74, 75]. Participants

@ Springer

indicated the virtual reality job interview training program
as easy to use and enjoyable. Adapted from VT-JIT, Virtual
Interview Training for Transition Age Youth (VIT-TAY)
was developed for autistic TAY to be used within educa-
tional pre-employment transition service settings support-
ing work force development. In mock job interviews for a
fictional company, trainees respond to questions posed by
virtual interviewers played by actors. The training targets
10 different job interview skills including the following:
confidence, professionalism, dependability, the ability to
work well with others, and the ability to speak on personal
strengths, weaknesses, and past experiences. VIT-TAY was
tested using a RCT design in multiple types of community
school settings in two states. Clinical outcomes included
improved job interview skills, lower job interview anxiety,
and greater access to jobs. Implementation outcomes include
high acceptability, feasibility in schools, and high enjoyment
from participants [76]. A disadvantage to this program is the
lack of community member involved in program design or
research which could negatively impact the dissemination
and implementation of the program.

JobTIPS Training Program Another intervention that utilizes
video modeling and virtual reality technology to address
the difficulty that autistic youth face in regard to the job
interview is the JobTIPS training program [77]. The Job-
TIPS curriculum features step-by-step instructions on the job
search, interview, and orientation processes, as well as con-
taining embedded video models, quizzes, printable scripts,
worksheets, and organizational tools. In an RCT study,
outcomes showed that participants who received JobTIPS
training experienced a significant improvement in their inter-
viewing skills. The program, however, was more effective
in improving content (verbal responses) rather than delivery
skills (physical presence). Future improvements may require
incorporating subtle nonverbal cues by the avatars into the
program’s interface [77]. Real world employment outcomes
were not reported and therefore intervention effectiveness
towards employment is unknown.

Community-Derived Specialized Vocational
Programs as Promising Practices

In hopes of seeing employment rates for autistic people rise,
many researchers and autism advocates have begun to rec-
ognize the potential for success of these individuals in jobs
within the technology industry such as programming, infor-
mation technology, software testing, and cyber-ware. While
data revealing autistic people’s abilities to be cognitively
aligned with the nature of technical roles is scarce, longitu-
dinal studies often point to a certain affinity for the system-
atic and rule-based formats within this population [78]. One
national longitudinal study concluded that autistic people
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are more likely to enter STEM fields during postsecondary
education than non-STEM fields, and that computer-science
is the most popular major among autistic individuals [79].
Programs focused on helping autistic people gain employ-
ment cite this population’s unique qualities and abilities in
error detection, attention to detail, comfort with repetitive
tasks, and high levels of focus, as making these individu-
als especially suited for jobs in software testing or security
[80]. Following in the footsteps of one Danish IT company,
Specialisterne, tech giants like SAP Software Solutions and
Microsoft have implemented hiring and onboarding initia-
tives for autistic adults looking for information technol-
ogy roles, revealing that social responsibility and business
benefits were two of the main incentives for the effort [81].
While a number of new programs available in the commu-
nity are known for specialization in technology fields, it is
important to note the diversity of autism so that a “one size
fits all” approach is not the solution to improving employ-
ment outcomes. Rather, the utilization of person-centered,
individualized approaches, that are flexible and fit the direct
abilities and interests of the individual, should be used to
improve employment outcomes [82].

Conclusion

Although a number of EBPs exist and have been highlighted
here, there continues to be a need for new program develop-
ment for AS adults so that curriculums and programming are
in place when the growing AS population age into adulthood
and are prepared to offer longer-term or more comprehensive
services. This is consistent with multiple policy and research
calls for (1) increased evidence-based interventions; (2) the
development of treatment manuals to encourage replication
of promising vocational support programs; (3) models for
professional development to work with autistic adults in
VR; and (4) recommendations to apply efficacious inter-
ventions with other populations to inform the advancement
of employment approaches for autistic individuals [83e,
84, 85]. Additionally, recent government reports identi-
fied supporting professional development for vocational
service providers as a policy priority to improve competi-
tive employment [48—87]. According to the 2020 Federal
Youth Transition Plan, two main priorities for adult services
research are (1) promoting work-based learning and (2) sup-
porting professional development of service providers [88].

However, for an EBP to be disseminated successfully, the
program must be feasible, cost-effective, and acceptable to
the end-users, such as VR services, high schools, and voca-
tional training centers [89]. Many of the EBPs described
in this review had small sample sizes and often were not
delivered within vocational service or pre-employment tran-
sition service educational settings. Additionally, many of the

skills-based interventions limited their populations to AS
individuals without a co-occurring intellectual disability and
minimal racial/ethnic diversity, impacting the effectiveness
of broad use. To this end, it is critical that future interven-
tions be developed and tested in a way that attends to the
needs of the population and service system from the onset,
such as using CBPR methods, diverse populations, and test-
ing directly in community settings. Few of the highlighted
interventions used such methods. It is also important to be
mindful of resources. The interventions that demonstrated
positive outcomes with large samples all required significant
resources such as intensive staff training, large amounts of
service hours, and services extending beyond typical service
system length which many VR systems are not in a position
to offer with budget and policy constraints. Future studies
need to engage a more holistic and systemic approach to
services research that includes utilizing dissemination and
implementation frameworks, hybrid research designs, and an
equity focus to ensure feasibility, accessibility, and scaling
up for broad community use. In sum, there is a strong call for
further research and funding of community-based, commu-
nity-involved, EBP development and testing particularly to
address autistic individual’s employment and life outcomes.
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