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Abstract As research exploring the racial-ethnic socializa-
tion practices of African American families continues to ex-
pand, scholars have argued for a more multidimensional ap-
proach in the measurement of racial-ethnic socialization that
focuses on the influence that youths’ gender may have on the
messages families provide. Although studies have used cur-
rent racial-ethnic socialization measures to examine gender
differences in the messages youth receive, these studies are
limited in investigating intersectional messages that African
American girls and women receive regarding racial and gen-
der identities. The present preliminary study sought to address
this inadequacy by developing the Gendered Racial-Ethnic
Socialization Scale for Black Women (GRESS-BW), a scale
that accounts for the unique messages African American
young women receive regarding their intersectional identities.
Utilizing a sample of 174 African American college women,
Exploratory Factor Analysis indicated that the GRESS-BW
consisted of 63 items with a 9-factor solution. There was
strong internal consistency for the GRESS-BW factors and

the total scale. GRESS-BW construct validity assessment re-
vealed that several of the factors were significantly positively
related to a racial-ethnic socialization scale. However, only
two components were significantly related to a gender-role
socialization measure. Clinical and research implications are
discussed.
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Intersectionality

African American girls and women have simultaneous mem-
bership in multiple stigmatized groups based on their racial-
ethnic background and gender (Cole 2009; Collins 2000;
Edmondson Bell and Nkomo 1998; Greene 1994; Jones and
Shorter-Gooden 2003; Thomas et al. 2011; Thomas and King
2007). Being both African American and female, two
devalued social groups, places African American women in
a Bdouble jeopardy^ status in which they must contend with
oppressive stereotypes and treatment directed at their race and
gender (Chisholm and Greene 2008; Lewis et al. 2013; West
1995). Researchers have advocated for a better understanding
of African American women’s lived experiences resulting
from their intersecting racial and gender identities (Cole
2009; Lewis et al. 2013). Although African American women
may have varying levels of racial or gender salience, utilizing
an intersectional approach in examining aspects of their social
identity development, such as socialization, may provide a
more comprehensive understanding of their self-concept
(Cole 2009; Settles 2006; Thomas et al. 2011).

The qualitative accounts by African American women are
ridden with socio-political and economic challenges derived
from their intersecting oppressed social identities (Chisholm
and Greene 2008; Collins 2000; Greene 1994; Kelly 2001;
King 1988). Essed (1991) noted that African American
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women may be subject to gendered racism in which they face
racist depictions of their gender identity and roles. Stereotypes
of African American women have ranged from portrayals of
them as oversexed and promiscuous (i.e., Jezebel), to self-
sacrificing and nurturing (i.e., Mammy; West 1995).
Endorsement of these stereotypic depictions among African
American girls and women has been associated with lower
levels of self-esteem (Thomas et al. 2004) and risky sexual
practices (Townsend et al. 2010). In order for African
American girls and young women to develop a healthy sense
of self, families must prepare them to cope with the realities of
experiencing intersecting oppression (i.e., racism and sexism;
Edmondson Bell and Nkomo 1998; Lewis et al. 2013). This
may occur through an African American-specific process of
gendered racial socialization. Gendered racial socialization
can be understood as the process through which families pro-
vide differing messages to African American girls and boys
based on their perceptions of the varied racial climate and
landscape for boys and girls.

For African American girls and young women, this process
may involve messages about what it means to be both African
American and female (Thomas and King 2007), as well as
about coping with a society that may not value either social
identity. Although scholars have highlighted the need to un-
derstand the unique socialization experiences of African
American girls and women (Thomas and King 2007; West
1995), no known measure currently exists to assess gendered
racial socialization. In an effort to address this gap in the
literature, the present investigation described the development
of a gendered racial socialization measure designed for
African American college women. The following sections
will review and critique extant literature on racial-ethnic so-
cialization and gendered socialization.

Racial-Ethnic Socialization

Serving as a catalyst for future identity development (Neblett
et al. 2009; Stevenson 1995), racial-ethnic socialization is
defined as the messages African American families give their
youth regarding what it means to be a member of a marginal-
ized racial-ethnic group (Hughes et al. 2006). When done
effectively, families provide these messages in an attempt to
nurture mentally healthy children and adolescents within a
society plagued by historical and present-day racial oppres-
sion (Hughes et al. 2006).

According to Hughes et al. (2009), racial-ethnic socializa-
tion involves the communication of four major types of mes-
sages through verbal, non-verbal, direct, or implicit means:
cultural socialization, preparation for bias, promotion of mis-
trust, and egalitarianism. Regardless of the manner in which
racial-ethnic socialization is communicated, the goal is to
prepare youth to successfully negotiate interpersonal,

institutional, and intrapersonal oppression (Hughes et al.
2006, 2009; Peters 1985; Stevenson 1995; Stevenson et al.
2002). Numerous studies have noted the benefits of racial-
ethnic socialization, linking this practice to increased positive
well-being (Frabutt et al. 2002; Stevenson et al. 2002), resil-
ience (Brown and Tylka 2011), positive mental health
(Fischer and Shaw 1999), academic persistence, higher grade
point average, and college academic adjustment (Anglin and
Wade 2007; Brown and Krishnakumar 2007; Neblett et al.
2006) among African American youth and young adults.

Over the past 30 years, the measurement of racial-ethnic
socialization has expanded in range and scope. Stevenson and
colleagues (2002) were the first known to develop a multidi-
mensional measure of racial-ethnic socialization specifically
for African Americans (i.e., Teenager Experience of Racial
Socialization; TERS). Their subscales included: cultural cop-
ing with antagonism, cultural pride reinforcement, cultural
legacy appreciation, cultural alertness to discrimination, and
cultural endorsement of the mainstream. Each of the subscales
included African American-specific elements of racial-ethnic
socialization. Although this scale exhibited strong reliability
among samples of African American youth (Constantine and
Blackmon 2002) and adults (Brown 2008), the literature
highlighted additional dimensions that should be addressed
in the examination of racial-ethnic socialization, such as the
influence of parental and child gender (Frabutt et al. 2002).

Brown and Krishnakumar (2007) attempted to address pre-
vious limitations of earlier measures by distinguishing wheth-
er specific types of messages were racial or ethnic in origin, as
well as including a subscale that explored implicit messages.
Additionally, the authors attempted to address the role of par-
ents’ gender in racial-ethnic socialization by asking partici-
pants to indicate the types of messages each parental caregiver
(i.e., maternal and paternal) provided. Their work resulted in
subscales with messages related to: (a) learning how to cope
with racism, (b) having positive interracial interactions, (c)
being aware of racism (i.e., racial socialization subscales),
(d) engaging in implicit ethnic socialization (i.e., the presence
of African American artifacts in the home), (e) appreciating
African American history, (f) participating in African
American cultural activities, (g) understanding African
American cultural values, and (h) feeling positive about one’s
African American identity. Brown and Krishnakumar's (2007)
expansion of the dimensions examined in the TERS
(Stevenson et al. 2002) provided further knowledge regarding
the complexity of racial-ethnic socialization. In a more recent
investigation, Bentley-Edwards and Stevenson (2016) devel-
oped another scale with newer subscales addressing issues,
such as biculturalism and racial stereotypes.

Although we have deepened our understanding of racial-
ethnic socialization, scholars have noted that a variety of factors
(e.g., social, developmental, and parental) may influence racial-
ethnic socialization, particularly the gender of the child
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(Hughes and Chen 1997; Landor 2012; Thomas and Blackmon
2015; Thornton et al. 1990). Because we attempt to expand
understanding of the components involved in racial-ethnic so-
cialization, an exploration of gender differences in themessages
conveyed toAfricanAmerican youth is warranted (Thomas and
Blackmon 2015). One limitation of current racial-ethnic social-
ization scholarship is the lack of specific measures that account
for the intersection of gender and race amongAfrican American
girls and women (Thomas and King 2007).

Among a sample of African American adolescents, Brown
et al. (2009) found that girls reported higher levels of racial
and ethnic socialization from their parents than African
American boys did. Further, research suggests that the content
of the messages provided to girls may differ from that provid-
ed to boys (Thomas and Speight 1999). In addition to provid-
ing their daughters with common racial-ethnic socialization
messages related to racial pride, Thomas and Speight (1999)
found that African American parents may specifically provide
daughters with messages encouraging acceptance of their
physical beauty, maintaining their independence, and
avoiding pre-marital sex. In more recent work, Thomas and
Blackmon (2015) found that, following the events surround-
ing the shooting death of Trayvon Martin (a Black adolescent
walking through a predominately White neighborhood),
African American parents reported beliefs that African
American girls were less likely to be the targets of racism.
Thus, rather than focusing socialization for African
American girls on racism, those parents sampled were more
likely to focus on providing socialization for girls that ad-
dressed aspects of their self-esteem, dating options, and the
importance of maintaining independence (Thomas and
Blackmon 2015).

In spite of possible perceptions that African American girls
and women may not experience the same level of racial
discrimination experienced by boys and men, Crenshaw
et al. (2015) highlighted the complexity of the intersecting
racial and gender inequality faced by African American girls
and the importance of examining the psychological ramifica-
tions of negotiating these intersecting identities. Further ex-
ploration of the gendered racial-ethnic socialization experi-
ences of African American women and girls may contribute
to our knowledge of the messages they receive about negoti-
ating their complex cultural identities (Thomas and King
2007). Understanding this process is important because such
messages not only informAfrican American women about the
way they are perceived by others, but also may serve as a
foundation for how they feel about themselves as African
American women. Given the research suggesting that social-
ization messages received by African American girls and
women may focus on aspects of academic and career achieve-
ment, self-image, romantic relationships, and independence
(Hughes et al. 2009; Thomas and Blackmon 2015; Thomas
and Speight 1999), improved knowledge of their gendered

racial socialization experiences may have implications for un-
derstanding how such messages impact or relate to their psy-
chological well-being, academic outcomes, and healthy nego-
tiation of intimate partnerships.

Gender-Role Socialization Among African American
Women

Although racial-ethnic socialization measures account for
the unique socialization experiences of African Americans,
mainstream measures of gender-role attitudes have not
accounted for the experiences of African American
women. Gender roles are behaviors or attitudes based on
socially constructed ideas of femininity and masculinity
(Pleck 1995). Women and men largely learn and develop
their gender-role attitudes through the process of gender-
role socialization, which includes direct, indirect, verbal,
or nonverbal messages regarding appropriate behaviors for
women and men (Bronstein 2006).

Typically, gender-role attitudes have been examined
through a Eurocentric lens. For example, the Bem Sex Roles
(Bem 1977) and the Conformity to Feminine Norms (Mahalik
et al. 2005) Inventories examine gender roles by way of
European American perceptions of masculinity and feminini-
ty, or androgyny. Though African Americans are frequently
exposed to European American gender norms, the socio-
political history of African Americans has created a dynamic
in which the survival of African American families hinged on
the flexibility of traditional gender roles (Harris 1996). As
slaves, many African American women were treated the same
as their male counterparts, facing similar labor expectations
and violent punishments. Following the end of slavery, it was
necessary for many African American women to work be-
cause their income may have been essential in ensuring that
the family’s basic needs were met, or in some cases, they
served as the sole economic provider for their family
(Collins 2000). Thus, in addition to placing a high value on
nurturing and caregiving, African American women may
place great emphasis on economic independence and their
ability to make substantial financial contributions to the
household (Malson 1983). Indeed, numerous studies have
noted that traits, such as economic independence, assertive-
ness, strength, self-reliance, community leadership, and nur-
turance, have been found to be characteristic of the gender
roles emphasized among African American women
(Buckley and Carter 2005; Cole and Zucker 2007; Collins
2000; Harris 1996). Still, aspects of femininity, particularly
those related to physical appearance and beauty, may also be
encouraged among African American women (Cole and
Zucker 2007; Jones and Shorter-Gooden 2003).

Numerous research studies suggest that African American
women have been socialized to adopt more androgynous
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gender roles (Hill 2002). Thus, their gender roles differ from
more Eurocentric expectations for women (Littlefield 2004).
Examining racial differences in gender identities, Harris
(1996) found that African American women and men tended
to identify masculine traits as more self-descriptive than
European American women did. Harris (1996) also noted that
much of the variation in the scores could be accounted for by
African American women in the sample tending to score sig-
nificantly higher than European American women did on
measures of masculinity. Studies of African American women
and adolescent girls have found positive relationships between
aspects of psychological well-being and androgynous or mas-
culine gender-role characteristics (Buckley and Carter 2005;
Cooper et al. 2011).

In understanding their gender identity development,
Walker (1983) noted that it was important for African
American women to develop a holistic form of acceptance
for their varied and complex gender-role attitudes, a perspec-
tive she referred to as womanism. Womanist identity attitudes
may include stages ranging from complying with customary
gender roles (i.e., pre-encounter), interrogating and or being
Bconfused^ about traditional gender roles (i.e., encounter), a
superficial value of feminism (i.e., immersion-emersion), to
an internalized acceptance of one’s gender identity (i.e., inter-
nalization; Ossana et al. 1992). Womanism and womanist
models of gender identity allow for the integration and inter-
section of the multiple sociocultural identities of African
American women in understanding their gender experiences
(Williams 2005).

Helms (1990) noted that womanism involves a deser-
tion from societal ideas regarding womanhood to adopt a
personally salient definition of one’s womanhood.
Emphasis is placed on a woman valuing herself in what-
ever role she has chosen, lending to the development of a
positive gender identity (Boisnier 2003; Helms 1990).
Various authors have argued that womanist models may
be more appropriate and relevant in understanding the
experiences of African American women, accounting for
their race and gender (Boisnier 2003; Walker 1983;
Williams 2005). In a study examining the racial identity
and womanist identity attitudes of a sample of African
American college women, Watt (2006) found that women
who had positive womanist attitudes also had positive
attitudes about being Black. This correlation suggests
that, for African American women, attitudes regarding
their gender identity may be highly related to aspects of
racial-ethnic identity. Overall, research suggests that the
gender- identity development of African American girls
and young women may be complex when accounting for
aspects of racial-ethnic identity and the historical influ-
ences of intersecting racial and gender oppression. Still,
these aspects must be accounted for in the lived experi-
ences of this population (Williams 2005). Thus, a measure

of gendered racial-ethnic socialization may be a better
assessment of the socialization process for this group.

Gendered Racial-ethnic Socialization Research

African American families have a crucial role in protecting
their daughters from the deleterious impact of the multiple
oppressions they face (Edmondson Bell and Nkomo 1998;
Greene 1994; Jones and Shorter-Gooden 2003). Families
may incorporate various cognitive and behavioral strategies
to promote self-protection and self-care for African
American women facing gendered racism (Edmondson Bell
and Nkomo 1998). Gendered racial-ethnic socialization serves
as a form of dual socialization designed to address the realities
of the African American female experience and teach them
how to cope with the gendered racism (e.g., racialized sexual
stereotyping) they may encounter.

An earlier study conducted by Edmondson Bell and
Nkomo (1998) used semi-structured interviews with a sample
of African American women to identify socialization message
themes. The authors identified messages from families ex-
pressing the importance of respectability with regard to sexu-
ality and intimate relationships. They also identified messages
focused around the themes of courage and self-reliance.
Additionally, the theme of being strong, as a necessity for an
African American woman’s survival, was found. The authors
noted that although there may be many benefits to incorporat-
ing such socialization practices for African American girls,
there may also be potential liabilities. For example, numerous
authors have associated the self-belief of the Strong Black
Woman (SBW) with increased distress, binge eating, and
emotion dysregulation among African American women
(Harrington et al. 2010; Watson and Hunter 2015; Woods-
Giscombé 2010).

Thomas and King (2007) explored the types of gendered
racial socialization messages that mothers conveyed to their
African American daughters in a sample of 36 African
American mother-daughter dyads. Mothers expressed the im-
portance of their daughters not allowing negative stereotypes
and perceptions associated with their race or gender to serve as
barriers to their accomplishments. Mothers also incorporated
messages of self-determination, self-pride, racial pride, spiri-
tuality, and acceptable behaviors in male-female relationships.

Gendered racial-ethnic socialization practices may have a
crucial role in helping African American women understand
the meaning of their racial and gender identity and how the
intersection of these two identities may influence their percep-
tion of the world. These types of messages may aide African
American women in developing a sense of pride and positive
gendered-racial identity (Thomas et al. 2011). However, the
qualitative study conducted by Thomas and King (2007) is the
only known published work that has examined the gendered
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racial-ethnic socialization process among young African
American women.

The Present Study

The present preliminary study sought to expand the African
American socialization literature by utilizing an intersectional
approach in the initial development of a retrospective measure
of gendered racial-ethnic socialization for African American
women. The inability of current measures to fully capture the
gendered racial-ethnic socialization experiences of African
American women contributes to an ongoing, yet limited un-
derstanding of this population. With previous research dem-
onstrating that ethnic-racial socialization may have an impact
on various psychological outcomes for African Americans
(Hughes et al. 2006), better understanding of such intersec-
tional socialization experiences among African American
women may be useful in further exploring how cultural so-
cialization impacts their mental and physical health outcomes.

Our preliminary examination of the gendered racial-ethnic
messages African American women receive may be an initial
step in understanding how families prepare them for the real-
ities of having two devalued sociocultural identities. We de-
veloped the Gendered Racial-Ethnic Socialization Scale for
Black Women (GRESS-BW) to provide items and factors that
reflect the intersectional racial and gender messages young
African American women receive. These messages may in-
form their self-concept, cultural identity, and perceptions of
other African American women. Previous literature highlights
the perceptions that African American families may have re-
garding the differing racial experiences of African American
men and women and regarding ways to prepare them for a
society that continues to struggle with oppression (Thomas
and Blackmon 2015). Although advances have been made in
understanding the influence of gender in the measurement of
racial-ethnic socialization (Brown and Krishnakumar 2007),
the GRESS-BW may provide additional insight regarding the
complex interaction of multiple cultural identities (i.e., race
and gender).

Additionally, current measures of racial-ethnic socializa-
tion among African Americans were developed using adoles-
cent samples. The present study differs in its use of a sample of
young African American women attending college. Although
childhood and adolescence are pinnacle times for socializa-
tion, individuals may continue to receive similar socialization
messages into adulthood because aspects of racial-ethnic and
gender identity remain important (Parham 1989; Thomas et al.
2011). There may be some additional benefits to inquiring
about the earlier socialization experiences of young adults
because they may have formed a better understanding of the
messages received and are able to comprehend the implica-
tions of these experiences (Blackmon and Thomas 2013).

Thus, this preliminary study sought to construct a gendered
racial-ethnic socialization scale that could be utilized with
emerging adult African American women.

Similar to the various dimensions found among previous
measures of racial-ethnic socialization, we hypothesized that
the GRESS-BW would comprise multiple factors.
Specifically, we proposed the following dimensions: educa-
tion and career success, sexuality and sexual practices, inter-
nalized gendered racial oppression, self-image and standards
of beauty, religion/spirituality, discrimination and oppression
challenges, family responsibilities, independence and
strength, gendered racial pride, and gendered racial history
and heritage. We conducted an Exploratory Factor Analysis
(EFA) to examine the underlying factor structure of our
drafted items. The psychometric properties of the resulting
scale were analyzed using inter-factor correlations, as well as
assessment of the reliability of the GRESS-BWand its factors.
Additionally, we assessed the construct validity of the mea-
sure by examining the relationship between the GRESS-BW,
a measure of racial-ethnic socialization (i.e., Adolescent
Racial and Ethnic Socialization Scale; Brown and
Krishnakumar 2007), and a measure of gender-role socializa-
tion (i.e., Gender Role Socialization Scale; Toner et al. 2012).

We hypothesized that some of the identified GRESS-BW
factors, particularly those that involved aspects of gendered
racial pride and heritage, would be positively related to as-
pects of racial-ethnic socialization. However, given the limited
quantitative research focused solely on the gender-role social-
ization of African American women, it was unclear how some
of the factors may be related to a traditional measure of
gender-role socialization. Thus, no a priori hypothesis was
created for this association. Additionally, although not the
focus of the present study, demographic factors (i.e., age and
family income) were included in the correlational analysis to
examine the relationship between these variables and dimen-
sions of gendered racial-ethnic socialization.

Method

Participants

The study sample included 174 college female participants; all
participants identified as Black or African American.
Participants’ ages ranged from 18 to 28 years (M = 20.33,
SD = 1.83, mdn = 20.00). Regarding school rank, most partic-
ipants identified as undergraduate first years (n = 52, 29.9 %),
sophomores (n = 36, 20.7 %), juniors (n = 38, 21.8 %), or
seniors (n = 37, 21.3 %). A few participants identified as grad-
uate students (n = 9, 5.2 %) or post-baccalaureate students
(n = 1, .6 %). Most participants identified as heterosexual
(n = 156, 89.7 %), with others identifying as bisexual (n = 9,
5.2 %), questioning (n = 5, 2.9 %), and lesbian (n = 4, 2.3 %).
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Participants reported that their current relationship status was
single (n = 114, 65.5%) or in a committed relationship (n = 60,
34.5 %). Annual family income ranged from 1 (less than
$10,000 per year) to 10 ($200,000 or more per year). The
median reported annual family income was $35,000 to
$49,999.

Procedure and Measures

Following approval from the Institutional Review Board
(IRB), an email solicitation was sent to a university listserv
of Black undergraduate and graduate students on a mid-sized,
U.S. Midwestern university campus. Respondents were in-
formed that the study was examining the racial and gender
experiences of Black women ages 18 and older. Eligible par-
ticipants were asked to click on a link directing to them to the
web-based survey hosted by Qualtrics, a survey and data col-
lection software package. For their participation, respondents
were entered in a raffle for one of four $25 Visa gift cards. A
total of 174 women were recruited through this method.
However, 28 participants completed only parts of the demo-
graphic form before withdrawing from the study. Thus, they
were eliminated from the final dataset.

In an attempt to increase the sample size, the researches
sought to collect data from a mid-sized, U.S. Southern univer-
sity. Upon IRB approval, the same email solicitation was sent
to a random sample of 500 students. From this sample, 48
students participated in our study. Of those 48 students, par-
ticipants who identified as male (n = 3) or who did not identify
as Black or African American (n = 17) were eliminated.
Additionally, in order to insure that the data were missing at
random, Little’s (1988) MCAR was conducted. The Little’s
MCAR test obtained for the sample data resulted in a Chi-
square = 15469.34 (df = 16,189, p = 1.0), indicating that the
data were missing completely at random.

Gendered Racial-Ethnic Socialization

Gendered racial-ethnic socialization was assessed using the
Gendered Racial-Ethnic Socialization Scale for Black
Women (GRESS-BW). This scale was developed to measure
the gendered racial-ethnic socialization messages African
American women have received from parents or caregivers
regarding their identities as Black women. The GRESS-BW
was created using the guidelines suggested by DeVellis
(2003). We generated an initial pool of items using the qual-
itative study conducted by Thomas and King (2007) involving
African American mother-daughter dyads. In Thomas and
King’s study, mothers were asked which messages they pro-
vided to their daughters regarding their race and gender.
Additionally, daughters were asked what messages they re-
ceived from their mothers regarding race and gender. We used
the qualitative responses provided to generate an initial pool

of 50 items. Additional items were generated based on the
qualitative study conducted by Thomas and colleagues
(2011), which involved focus groups with young African
American women. The women were asked BWhat it meant
to be an African American woman?^ A review of the re-
sponses in this study resulted in the creation of another 35
items. Further, we reviewed additional l i terature
(Edmondson Bell and Nkomo 1998; Greene 1994; Jones
and Shorter-Gooden 2003; Thomas and King 2007; Thomas
et al. 2011) regarding the intersecting racial and gender iden-
tities of African American women and the influence of these
identities on their lived experiences to create an additional 15
items. A final 10 items were created based on literature sug-
gesting that African American parents may more often pro-
vide certain racial-ethnic socialization messages to their
daughters as opposed to their sons (i.e., physical beauty and
educational success; Brown and Krishnakumar 2007; Thomas
and Speight 1999).

This pool of 110 items was reviewed by four psychologists
whose research backgrounds include the psychological well-
being of African American women and racial-ethnic sociali-
zation practices among African American families. Five items
were eliminated as a result of similarity to other items in the
pool. Additionally, two African American women serving as
undergraduate research assistants were asked to review the
items for relevance to their lived experiences and clarity.
Two additional items were eliminated upon further assessment
by the two undergraduate assistants and because of concerns
regarding clarity by the four psychologist. The final pool com-
prised 103 items.

Participants were asked about the frequency with which
they received various socialization messages regarding their
identity as Black women from parents or caregivers. The
method of assessing the frequency with which participants
receive socialization messages is similar to existing measures
of racial-ethnic socialization (e.g., Brown and Krishnakumar
2007; Stevenson et al. 2002). Participants responded to each
item using a 4-point Likert scale ranging from 1 (Never) to 4
(Always).

Racial-Ethnic Socialization

Racial-ethnic socialization was assessed using the Adolescent
Racial and Ethnic Socialization Scale (ARESS; Brown and
Krishnakumar 2007). The ARESS is a 35-item scale designed
to measure behavioral examples of racial and ethnic socializa-
tion messages received frommaternal and paternal caregivers.
The ARESS uses a 4-point Likert response scale, ranging
from 1 (Never) to 4 (Always). In contrast to the original direc-
tions asking participants to respond to each item for maternal
caregivers and then again for paternal caregivers, we asked
participants in the present study to respond once using the
stem BMy parents or caregivers…^ There are three racial
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socialization subscales (i.e., coping with racism and discrim-
ination, promoting cross-racial relationships, and racial barrier
awareness) and five ethnic socialization subscales (i.e., cultur-
al embeddedness, African American history, African
American heritage, African American cultural values, and eth-
nic pride). The present study used the mean total scores for
racial and ethnic socialization subscales, with higher scores
indicating more racial or ethnic socialization messages re-
ceived from parents or caregivers. Sample items included
BMy parents or caregivers taught me to never be ashamed of
my skin color^ (Ethnic Socialization subscale) and BMy par-
ents or caregivers taught me that racism is present in America^
(Racial Socialization subscale).

Brown and Krishnakumar (2007) reported that the subscales
for the racial socialization (αs = .63–.86) and the ethnic social-
ization dimensions (αs = .66–.94) exhibited adequate reliability.
Although this measure was developed for use with adolescents,
Blackmon and Thomas (2013) utilized the ARESS with an
African American adult population and found reliabilities
(αs) ranging from .66 to .91. In the present study the Racial
Socialization subscale had a reliability coefficient of .84 and the
Ethnic Socialization subscale had a reliability of .95.

Gender Socialization

Gender socialization was assessed using the Gender Role
Socialization Scale (GRSS; Toner et al. 2012). This is a 30-
item scale designed to measure the degree to which women
have internalized prescribed (traditional) gender roles. The
GRSS uses a 7-point Likert scale ranging from 1 (Strongly
disagree) to 7 (Strongly agree). Sample items from the
GRSS included BIf I take time for myself, I feel guilty^ and
BNomatter how I feel I must always try to look my best.^ The
present study used the mean total, with higher scores indicat-
ing a higher degree of internalized traditional gender sociali-
zation. Toner and colleagues (2012) reported an alpha of .93
for the overall GRSS with a sample of women that included
college students, individuals from the community, and a clin-
ical sample. Although this scale is not known to have been
used with a solely African American sample, it exhibited ex-
cellent reliability in the present study sample (α = .90).

Results

Exploratory Factor Analysis

Given the relatively small sample size (i.e., less than 2:1 ratio
of participant to scale items) and the exploratory nature of the
current preliminary study, an Exploratory Factor Analysis
(EFA) was conducted with all 103 items of the GRESS-BW.
An EFA can be used to detect any underlying factors or con-
structs that may be present in a scale (Thompson 2004). To

evaluate the structure of the GRESS-BW, an EFA was used
with principal axis factoring and promax rotation. The number
of factors was determined by factor eigenvalues above 1.0 and
a noticeable change in the slope within the scree plot
(Tabachnick and Fidell 1996). Whereas 25 factors exhibited
eigenvalues greater than 1.0, an examination of the scree plot
suggested a 10 factor solution. A second EFAwith forced 10-
factor extraction was conducted. The structure matrix was
examined to pinpoint items that exhibited the largest loading
on each factors. Items with factor loadings at .40 or higher
with a loading difference of .10 or higher between factors were
retained. Finally, items in each factor were reviewed to ensure
they were also conceptually cohesive. This process yielded a
nine factor solution with 63 items (available as a ready-to-use
Online Supplement). The nine factors accounted for 57.63 %
of the variance in the data. The total 63-item scale exhibited
excellent overall reliability (α = .94).

As shown in Table 1, the first factor, labeled Gendered
Racial Pride and Empowerment (eigenvalue = 27.13),
accounted for 26.34 % of the variance and consisted of 19
items (α = .96). An examination of the descriptives for the
19 items included in the factor indicated that the mean re-
sponses ranged from 2.95 (item #40)–3.66 (#16) on a 4-
point Likert scale. The second factor, Family Expectations
and Responsibilities (eigenvalue = 7.49), accounted for
7.27% of the variance (α = .89). Factor 2 consisted of 11 items
with mean responses ranging from 1.33 (#86)–2.73 (#64).
Factor 3, Internalized Gendered Racial Oppression (eigenval-
ue = 5.30), accounted for 5.15 % of the variance (α = .94).
Factor 3 consisted of four items with means ranging from
3.02 (#103)–3.43 (#93). Factor 4, Independence, Career, and
Educational Success, (eigenvalue = 4.41), accounted for
4.28 % of the variance (α = .84). This factor consisted eight
items with means ranging from 2.71 (#60)–3.58 (#71).

Factor 5, Sexual Behavior, (eigenvalue = 4.12), accounted
for 4.00 % of the variance (α = .83). Factor 5 consisted of five
items with mean responses ranging from 1.85 (#27)–3.19
(#28), on a 4-point Likert scale. Factor 6, Oppression
Awareness (eigenvalue = 3.02), accounted for 2.93 % of the
variance (α = .72). This factor consisted of 5 items. One item
(#35) was reverse scored based on its negative loading. Mean
responses for the items within this factor ranged from 2.16
(#35)–3.77 (#45). Factor 7, Sisterhood (eigenvalue = 2.81),
accounted for 2.72 % of the variance (α = .75). Factor 7
consisted of four items with means ranging from 2.85 (#88)–
3.56 (#63). Factor 8, Religious Faith and Spirituality (eigen-
value = 2.62), accounted for 2.55 % of the variance (α = .77).
Factor 8 consisted of three items with means ranging from
3.18 (#25)–3.54 (#24). The final factor, Gendered Racial
Hardship (eigenvalue = 2.46), accounted for 2.39 % of the
variance (α = .72). Factor 9 consisted of four items with mean
responses ranging from 1.67 (#22)–3.03 (#50), on a 4-point
Likert scale. All factors and the total 63-item scale
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Table 1 Summary of the exploratory factor analysis principal axis factoring and promax rotation results

Items by factor Factors

1 2 3 4 5 6 7 8 9

Factor 1: Gendered Racial Pride and Empowerment (α = .96)

I should be proud to be a Black woman. (1) .80 .25 .01 .26 .05 .27 .24 .32 .14

Black women are beautiful. (2) .80 .27 –.03 .21 .05 .23 .28 .36 .03

Black woman is an important part of my identity (of who I am). (4) .84 .34 .05 .25 .16 .30 .45 .18 .30

I should feel good about being a Black woman. (5) .89 .27 .003 .26 .09 .29 .32 .33 .23

Black women can accomplish goals on our own. (9) .59 .34 –.003 .38 .02 .38 .20 –.03 .07

Black women should not be limited by their race or gender. (10) .66 .26 .12 .29 .16 .35 .30 .01 –.08

Black women should be assertive. (12) .52 .33 –.01 .22 .11 .35 .33 –.05 .33

Black women should not let other people define what it means
to be a Black woman. (13)

.64 .37 –.03 .27 .12 .24 .30 .02 .30

Black women are strong. (15) .84 .22 .09 .19 .14 .20 .38 .23 .26

Black women should have self-respect. (16) .87 .25 .09 .28 .16 .34 .37 .21 .24

Black women can accomplish anything. (17) .89 .24 .05 .28 .11 .32 .36 .24 .12

I should know my self-worth as a Black woman. (18) .81 .21 .05 .23 .25 .44 .48 .12 .29

I should love my skin color. (37) .87 .16 –.03 .27 .29 .35 .38 .30 .18

I should accept myself and the features with which I was born. (38) .73 .07 .48 .22 .06 .27 .28 .12 .03

Black women should accept and love their hair texture. (40) .60 .45 –.02 .12 .33 .43 .25 –.14 –.12

Over the centuries, Black women have survived many challenges (e.g., slavery, civil
rights, and discrimination). (42)

.71 .29 –.03 .26 .18 .51 .44 .13 .14

Black women today are survivors. (43) .75 .40 –.04 .32 .05 .37 .49 .24 .34

Black women should have self-confidence. (51) .80 .08 .10 .35 .23 .43 .41 .31 .22

Black women are intelligent. (61) .70 .26 .02 .26 .15 .44 .44 –.05 .13

Factor 2: Family Expectations and Responsibilities (α = .89)

Having a family is more important than having a successful career. (59) .24 .71 –.11 –.05 .22 .20 .21 .–02 .21

Black women are responsible for maintaining the family. (62) .20 .68 –.10 .20 .12 .19 .35 .08 .21

Black women must always consider family in everything we do. (64) .24 .70 –.18 .01 .20 .28 .43 .18 .15

I always need to take care of family before anything else. (68) .37 .73 –.14 .09 .30 .19 .34 .04 .19

I need to let a man be a man. (72) .19 .62 –.04 .21 .24 .32 .43 .02 .20

Black women should never show our emotions. (79) .29 .54 –.12 .22 .09 .17 .29 –.07 .22

Taking care of the family is the most important job that a Black woman has. (80) .35 .84 –.19 .11 .28 .28 .29 –.08 .09

It is a Black woman’s job to keep the family together. (83) .41 .76 –.14 .14 .36 .22 .42 –.002 .19

Black women should not talk openly about sex. (84) .18 .50 –.11 .19 .38 .01 .05 .13 .18

Black women must always cater to men with regard to sex. (86) .18 .54 –.10 –.07 .36 .06 .04 –.03 .14

Black men have it tough so I should support them no matter what. (90) .29 .71 –.20 .20 .18 .32 .38 -.05 .29

Factor 3: Internalized Gendered Racial Oppression (α = .94)

Lighter skin is more attractive than dark skin. (93) .12 –.09 .93 .02 –.08 .06 –.02 –.09 .15

Black women with natural hairstyles (e.g., afro, braids, and dreads) are unattractive. (94) .11 –.14 .90 .06 –.06 .04 –.01 –.02 .06

Black women typically have bad attitudes. (95) .11 –.08 .87 .07 –.03 .15 –.001 –.08 .11

Spoke negatively about Black women. (103) .11 –.05 .81 –.02 .02 .15 .05 –.14 –.02

Factor 4: Independence, Career, and Educational Success (α = .84)

Black women shouldn’t consider settling down until we have a successful career. (58) .31 .31 .10 .57 .15 .24 .34 –.15 .01

For Black women establishing a career comes first, everything else is secondary. (60) .09 .30 .002 .68 .09 .14 .38 –.07 .09

I should never depend on a man for anything. (69) .38 .003 .08 .62 .06 .23 .21 –.03 .25

I have to get my education first, and worry about men later. (71) .28 –.10 –.02 .70 .17 .38 .25 .08 .25

I can never depend on anyone else for anything. (75) .13 .25 .06 .59 –.05 .04 .20 –.08 .28

I must always be able to support myself. (76) .30 .08 .002 .62 .09 .39 .50 .24 .11

Education is more valuable than relationships with men. (77) .17 .08 –.19 .73 .13 .22 .09 .01 .09

Black women should be independent. (87) .32 .01 .10 .73 .09 .13 .11 .16 .12
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demonstrated adequate internal consistency based on Walsh
and Betz’s (1995) criteria for the minimum level of internal
consistency reliability necessary for research purposes.

Convergent Validity

Table 2 presents the correlations between the nine factors
and well-established racial, ethnic, and gender socializa-
tion scales. Results indicated that eight of the nine factors
positively correlated with measures of ethnic and racial
socialization. Factor 3 (Internalized Gendered Racial
Oppression) was not associated with either measure. In
contrast, gender socialization was inversely associated
with Factor 1 (Gendered Racial Pride and Empowerment;
r = -.16, p = .04) and positively associated with Factor 2
(Family Expectations and Responsibilities).

Additional Correlations

As shown in Table 2, age was inversely related to Factor 3
(Internalized Gendered Racial Oppression; r = -.30,
p = .001), suggesting that older individuals reported receiv-
ing fewer messages that expressed internalized gendered
racial oppression. Age was positively related to Factors 8
(Religious Faith and Spirituality; r = .23, p = .006) and 9
(Gendered Racial Hardship; r = .17, p = .04). This suggests
that older college women reported receiving more mes-
sages regarding the importance of God and faith in their
lives and hardships that they may experience as African
American women. Family income was positively correlat-
ed with Factors 7 (Sisterhood; r = .20, p = .01). This sug-
gested the individuals who reported a higher family in-
come also reported receiving more messages containing
elements of sisterhood.

Table 1 (continued)

Items by factor Factors

1 2 3 4 5 6 7 8 9

Factor 5: Sexual Behavior (α = .83)

Getting pregnant before I am married will bring shame on my family
and community. (27)

.24 .34 –.001 .13 .63 .16 .15 –.01 .43

Black women should not be promiscuous or “fast.” (28) .17 .01 –.13 .16 .68 .04 .19 .21 .16

A good Black woman does not have children before being married. (81) .21 .32 –.07 .12 .77 .23 .25 .12 .03

A good Black woman does not live with a man without being married
to that man. (82)

.04 .32 –.16 .00 .71 .28 .22 .09 –.07

Black women should avoid sex before marriage. (85) .05 .29 –.06 .16 .70 .11 .23 .22 –.03

Factor 6: Oppression Awareness (α = .72)

Black women must work hard for a good education. (32) .41 .16 .04 .37 .18 .54 .35 .43 .22

I may experience sexism in certain environments (e.g., school and work). (35) (R) –.18 –.08 –.17 –.08 –.03 –.53 –.13 –.01 .08

I may experience racism in certain environments (e.g., school and work). (36) .48 .23 –.05 .19 .32 .67 .24 –.12 .32

I should choose a romantic partner who will respect me. (45) .18 .14 .13 .07 .18 .63 .22 .20 .12

I should not allow anyone to disrespect me. (55) .20 .14 –.09 .19 .06 .57 .37 .14 .01

Factor 7: Sisterhood (α = .75)

A mother’s love and support is important for Black women. (48) .49 .26 –.10 .31 .20 .29 .73 .43 .15

As a Black woman, I should treat others as I wish to be treated. (63) .37 .20 –.19 .31 .36 .44 .70 .34 .02

I come from a long legacy of strong women. (65) .41 .37 .07 .14 .27 .40 .59 –.06 .15

Black women should be supportive of Black men. (88) .48 .51 –.12 .10 .20 .35 .72 .06 .17

Factor 8: Religious Faith and Spirituality (α = .77)

God will not give you more than you can handle. (24) .36 .23 –.18 .10 .24 .37 .28 .60 .11

The church is a source of strength for Black women. (25) .34 .32 .01 –.02 .40 .21 .22 .58 .05

Black women should have faith in God. (26) .43 .31 –.18 .05 .21 –.01 .36 .67 .07

Factor 9: Gendered Racial Hardship (α = .72)

Black women should only marry Black men. (22) .30 .41 –.06 .03 .22 .15 .33 –.04 .59

There are more opportunities for White women, so, as a Black woman, I have
to work twice as hard. (44)

.42 .39 –.14 .32 .03 .38 .17 .04 .68

Being both Black and a woman, I will have to work harder than most people
to reach my dreams/goals. (50)

.47 .33 –.02 .48 .16 .45 .49 –.02 .63

A good Black man is hard to find. (92) .22 .16 –.04 .14 –.06 .09 .07 .25 .47
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Discussion

African American women face a unique set of social chal-
lenges that require them to be resilient in the face of adversity.
Although resilience is a necessity for negotiating their margin-
alized status, some African American women will experience
less than optimal mental health outcomes, in part, as a function
of this marginalized status. Taking this aspect of African
American women’s lives into account, scholars have called
for the development of intersectional (i.e., race and gender)
measures that address their unique experiences (Cole 2009;
Constantine 2002; Lewis et al. 2013). In an effort to fill this
gap in the literature, we sought to develop a gendered racial-
ethnic socialization scale for young adult African American
women. We believe such a measure is critical for understand-
ing how socialization experiences may impact social, interper-
sonal, sexual, and mental health outcomes.

After conducting an exploratory factor analysis involving
103 items, we retained 63 items and identified nine factors.
Based on prior qualitative research, we originally proposed
the possibility of finding 10 dimensions (i.e., education and
career success, sexuality and sexual practices, internalized
gendered racial oppression, self-image and standards of beau-
ty, religion, discrimination and oppression challenges, family
responsibilities, independence and strength, gendered racial
pride, gendered racial history and heritage). Of the proposed
dimensions, nine were identified. Although the EFA did not
indicate a factor focused on self-image and standards of beau-
ty, items reflecting this dimension did appear in the first factor
(i.e., Gendered Racial Pride and Empowerment).

In general, the number of factors we documented is consis-
tent with previous measures of racial-ethnic socialization. For
example, Brown and Krishnakumar (2007) identified eight
factors in the development of the Adolescent Racial Ethnic
Socialization Scale, and Stevenson, and colleagues (2002)
identified five factors for the Teenager Experiences of Racial
Socialization Scale. The identification of multiple domains of
gendered racial-ethnic socialization in our scale is critical be-
cause the identification of multiple domains speaks to the dif-
fering types of gendered racial-ethnic socialization messages
that occur. Although the global reliability estimate of our over-
all instrument was strong, gendered racial-ethnic socialization
is a complex concept with various dimensions. Researchers
who use our scale in the future are advised to utilize this mea-
sure as a multidimensional instrument as opposed to a global
measure of gendered racial-ethnic socialization.

The first factor labeled Gendered Racial Pride and
Empowerment consisted of messages that encouraged
African American women to feel good about themselves as
well as feel empowered. It consisted of 19 items. The mes-
sages encourage African American women and girls not only
to have positive internal self-worth, but also to feel good about
their hair texture and skin color. These messages speak to the
concerns that African American families have regarding the
self-image that African American girls and women may de-
velop in light of the realities that their skin color, hair texture,
and physical features are inconsistent with mainstream
American beauty norms (Thomas and King 2007). This sub-
scale is most similar to previous ethnic pride subscales
(Brown and Krishnakumar 2007; Stevenson et al. 2002).

Table 2 Correlations among age, family income, the GRESS-BW factors, racial, ethnic, and gender roles socialization

Variables Correlations

1 2 3 4 5 6 7 8 9 10 11 12 13

1. Age –

2. Family Income –.12 –

3. Gendered Racial Pride and Empowerment (Factor 1) .13 .08 (.96)

4. Family Expectations and Responsibilities (Factor 2) .16 .03 .32** (.89)

5. Internalized Gendered Racial Oppression (Factor 3) –.30** .15 .05 –.13 (.94)

6. Independence, Career, and Educational Success (Factor 4) –.002 –.04 .42** .35** .05 (.84)

7. Sexual Behavior (Factor 5) .13 .07 .24** .47** –.10 .30** (.83)

8. Oppression Awareness (Factor 6) .03 .14 .62** .30** .14 .34** .34** (.72)

9. Sisterhood (Factor 7) .14 .20* .67** .49** –.04 .41** .43** .54** (.75)

10. Religious Faith and Spirituality (Factor 8) .23** .09 .46** .32** –.08 .21** .31** .32** .41** (.77)

11. Gendered Racial Hardship (Factor 9) .17* –.04 .50** .50** –.04 .40** .34** .46** .48** .30** (.72)

12. Racial Socialization subscale .16 .08 .46** .36** .07 .37** .28** .44** .40** .26** .28** –

13. Ethnic Socialization subscale .15 .20* .57** .37** .04 .41** .22** .46** .49** .27** .27** .78** –

14. Gender Role Socialization Scale –.01 –.09 –.16* .21** –.09 .03 .02 –.04 –.14 –.11 .14 .02 –.02

Note. Cronbach’s alphas are reported in parentheses along the diagonal

* p < .05. ** p < .01
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Family Expectations and Responsibilities (Factor 2), which
consisted of 11items, focused on family expectations for
Black women. Messages about family responsibility speak
to the central role African American women play in their
families. Although family is important, receiving such high
levels of gender- and family–oriented messages may contrib-
ute to Black girls and women placing unhealthy expectations
on themselves, as well as other Black girls and women. In
some ways, such a substantial focus on family responsibilities
may put Black girls and women at risk for developing high
levels of BMammy^ attitudes—sacrificing oneself for the fam-
ily and denying one’s own basic human needs and only focus-
ing on the needs of others (Thomas et al. 2004; West 1995).

A second and related category of messages within Factor 2
includes messages related to intimate relationships with men.
The messages subtly address giving men the opportunity to
enact traditional gender roles (e.g., BI need to let a man be a
man.^). Such messages further allude to the marginalization
Black men experience in the United States and perhaps the
perceived responsibility of African American women to be
supportive in response to such marginalization. Other mes-
sages within this factor suggest that Black women should cater
to men in regard to sex. Finally, another message encourages
Black women to not speak openly about sex. When consider-
ing these messages in the context of the other gender/family-
focused messages, Black girls and women who receive high
levels of these messages are not only at risk for developing
unhealthy, self-sacrificial behaviors, but also for practicing
unsafe sexual behaviors in order to maintain consistency with
their socialization experiences. That is, being told to only fo-
cus on the family, and in particular focus on the needs of Black
men, disempowers Black girls and women. Excessive concern
about others to the exclusion of oneself has been described as
unmitigated communion, which may be linked to negative
views of self and lead to psychological distress (Helgeson
and Fritz 1998).

Consisting of four items, Internalized Gendered Racial
Oppression (Factor 3) includes items that involve Black girls
and women receiving negative racial and gender messages
(i.e., internalized oppression). Internalized racial oppression
is defined as endorsing negative stereotypical beliefs about
one’s minority group (Speight 2007). In the case of our factor
for the GRESS-BW, these messages involve participants self-
reporting that they heard family members speak negatively
about Black women (e.g., Black women having a bad atti-
tudes). Another message speaks to natural hairstyles (i.e.,
unstraightened or unprocessed African American hair styles
such as an Afro or dreadlocks) being unattractive. This partic-
ular message conflicts with several items in the Gendered
Racial Pride factor (Factor 1). This subscale differs from other
measures of internalized oppression in that it incorporates the
raced and gendered experiences of African American women.
Conceptually, the lack of correlation between this factor and

the remaining factors is not surprising. The remaining eight
factors focus on messages that empower, encourage, and sup-
port the gendered racial identities of Black women whereas
the Internalized Gendered Racial Oppression factor does not.
Still, it is important to account for the reality that some Black
girls and women may receive such messages and these mes-
sages may have an impact on their lives (Jones and Shorter-
Gooden 2003).

Independence, Career, and Educational Success (Factor 4)
consisted of items suggesting that Black women should be
self-sufficient. Some of the messages were quite direct and
specific whereas others spoke to educational and career
choices that promote independence. Another item specifically
suggested that African American women should not depend
onmen. For Blackwomen, independence incorporates aspects
of feminism and includes the socioeconomic challenges faced
by some African American women (Sullivan et al. 2015). The
emphasis on independence in this factor also relates to previ-
ous research indicating that African American women endorse
androgynous gender-role attitudes (Buckley and Carter 2005;
Cole and Zucker 2007; Collins 2000; Harris 1996).

Sexual Behavior (Factor 5) speaks to socialization mes-
sages related to premarital sex, pregnancy, and cohabita-
tion, while also reflecting conservative religious values.
This factor parallels the Family Expectations and
Responsibilities factor (Factor 2) in that such conservative
attitudes speak to how Black women should operate within
their families. In addition to conservative values playing a
role in such messages, it is also critical to consider that
African American parents may be attempting to discourage
girls from becoming sexually promiscuous (Edmondson
Bell and Nkomo 1998).

Oppression Awareness (Factor 6) consists of items that
involve messages about racism and sexism, working hard
for one’s education, having a respectful romantic partner,
and not allowing others to disrespect her. These address the
general experiences of racism and sexism, potential bar-
riers within the educational system, and the potential for
not being respected in interpersonal or romantic relation-
ships. These messages speak to a long history of oppres-
sion that Black women have experienced inside and out-
side African American culture. This factor parallels
Stevenson et al.’s (2002) cultural alertness to discrimina-
tion subscales and Brown and Krishnakumar’s (2007) ra-
cial barrier awareness subscale.

Sisterhood (Factor 7) consists of items that speak to the
strength and survival of African American women, the impor-
tance of African American mothers’ support, and positive inter-
personal behavior. Furthermore one message discusses the im-
portance of being supportive of Blackmen. Being supportive of
Black men may allude to hardships experienced by African
American men and African American women’s perceived role
in being supportive.
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Religious Faith and Spirituality (Factor 8) consists of mes-
sages regarding spirituality and a belief in God. Messages
about spirituality are consistent with West African Cultural
values (Daly et al. 1995). This factor is also consistent with
Stevenson et al.’s (2002) Teenagers Experiences of Racial
Socialization Scale, which includes items related to spiritual-
ity. It is further important to note that spiritual beliefs are an
important factor in gendered racial socialization because spir-
ituality is crucial for the negotiation of racial and gender op-
pression (Daly et al. 1995), two factors that represent uncon-
trollable stressors in the lives of African American women.

Gendered Racial Hardship (Factor 9) consists of items that
speak to hardships in regard to not having the same opportu-
nities as White women, having to work harder due to being a
double minority, and hardships around mate selection.
Interestingly, in addition to suggesting that suitable African
American male partners are difficult to meet, this factor
included an item indicating that African American women
were still encouraged to seek only African American male
partners. Messages about hardship address a general aware-
ness of inequities experienced by African Americans and
African American women in particular.

It is noteworthy to mention that several of the subscales
contained items directly related to African American men.
Whereas some items encourage African American girls and
women to have a partner who respects them, other items direct-
ly speak to how African American women should treat or view
African American men. Nash (2005) noted that, as a result of
the racial oppression experienced by African American men,
African American women may receive socialization messages
emphasizing the importance of protecting the masculinity of
African American men, regardless of any risk to themselves.
Thus, some African American families may emphasize mes-
sages about disregarding a man’s social status, respecting, and
being supportive of African American men. These messages
are critical among African American women because they may
contribute to disempowerment in romantic relationships. For
instance, Nash (2005) found that such attitudes contribute to
African American women tolerating intimate partner violence.
Other research suggests that such attitudes are associated with
African American women self-reporting greater justification of
domestic violence toward other African American women
(Blackmon et al. 2015).

It is additionally important to note that the gendered racial-
ethnic socialization practices of African American parents may
be influenced by their own Black racial identity attitudes and
internalized oppression, two factors known to play a role in
parenting (see Halgunseth et al. 2005; Thomas and Speight
1999) and mental health (Speight 2007). For instance, when
taking into account the stereotypical archetypes of superwoman
(i.e., a woman who does all things for all people in all situa-
tions), Mammy (i.e., the selfless caretaker), Sapphire (i.e., the
back-talking, disrespectful African American woman), and

Jezebel (i.e., the sexually promiscuous African American wom-
an), manyAfrican American parents may either intentionally or
unintentionally encourage or discourage behaviors related to
each stereotype through their socialization practices.

For example, suggesting that African American women
should be Bprim and proper^ or Bnot live with a man before
marriage^ may be linked to the avoidance of the Jezebel ste-
reotype. Recommending that African American girls respect
African American men may allude to parents discouraging
the Sapphire stereotype. Attending to the family or being strong
speak to the encouragement of the Mammy and superwoman
stereotypes. Taken together, the gendered racial-ethnic sociali-
zation experiences of African American women may provide
protection for African American girls, but also place them at
risk in other ways. Given this vulnerability, it becomes critical
for African American women to determine what messages re-
ceived during the socialization process are appropriate for their
individually lived experiences and mental health. It should fur-
ther be noted that the GRESS-BW reflects a range and variety
of heterosexual norms and expectations, while silencing same-
sex experiences or worldviews. It is possible that, along with
the general role strain experienced by African American het-
erosexual girls and women, an additional level of role strain
may be present for African American girls and women who do
not easily fit within heteronormative ideas of sexuality.

When comparing our measure of gendered racial-ethnic
socialization to others, many of our factors align with more
general measures of racial-ethnic socialization. For example,
similar to Stevenson et al.’s (2002) measure, our scale includes
messages about ethnic pride, spirituality, oppression aware-
ness, and hardship. Our scale uniquely includes messages re-
garding Black women’s gendered commitment to family, in-
dependence, and realization of the importance and presence of
other African American women. Thus, the findings associated
with our factors highlight the importance of intersectionality.

Finally, it is also noteworthy that many aspects of our gen-
dered racial socialization measure have important implications
for the development of womanist identity. Womanist identity is
critical because African American girls and women must recon-
cile their racial and gender identities and what those identities
mean in the context of being oppressed in both domains (Watt
2006; Williams 2005). One way in which African American
girls and women may develop differing womanist identity atti-
tudes (i.e., acceptance for their varied and complex gender roles)
is through gendered-racial socialization. For example, our
Oppression Awareness and Gendered Racial Pride subscales
may be associated with greater levels of internalization of wom-
anist identity attitudes whereas the Internalized Gendered Racial
Oppression scale may be tied to pre-encounter attitudes (i.e.,
complying with customary gender roles).

In examining the convergent validity of the GRESS-BW, we
sought to determine if the GRESS-BW was correlated with
other relevant measures. We found that the GRESS-BW was
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related to measures of racial and ethnic socialization, suggest-
ing convergent validity. More specifically, eight of the nine
factors were positively and significantly related to both racial
and ethnic socialization. Only Factor 3 (Internalized Gendered
Racial Oppression) was not related to either racial or ethnic
socialization. In contrast, Gendered Racial Pride and
Empowerment (Factor 1) was negatively related to Toner
et al.’s (2012) Gender Role Socialization Scale, which may
reflect mainstream social norms. This relationship is consistent
with previous research, which suggests that African Americans
women’s gender-role socialization experiences differ from
mainstream gender socialization norms (Hill 2002).

Moreover, age was positively correlated with the factors of
Religious Faith and Spirituality (Factor 8) and Gendered
Racial Hardship (Factor 9). These correlations suggests that,
even within the narrow 10-year span of our sample of college
students, more years of experience were associated with a
greater number of messages about spirituality and receiving
more messages about the hardships associated with being an
African American woman. We also found that family income
was related to greater self-reports of Internalized Gendered
Racial Oppression (Factor 3), Sisterhood (Factor 7), and
Oppression Awareness (Factor 6). Family income’s relation-
ship with Sisterhood and Oppression Awareness may be tied
to families with greater incomes living in less segregated
environments and potentially being exposed to a greater
number of discrimination experiences. Recent research by
Thomas and colleagues (2010) shows that self-reports of
higher levels of race related-stress are associated with elevated
reports of racial socialization. We posit that higher levels of
income may be linked to individuals being in environments
where they may experience more race-related stress, which
then contributes to a greater number of gendered racial-
ethnic socialization messages. In a similar vein, higher family
income being related to internalized oppression may be the
result of such individuals being exposed to greater levels of
discrimination and mainstream norms. It may be that exten-
sive exposure to negative messages about African American
women and African Americans in general could contributes to
parents internalizing more stereotypes and passing those mes-
sages down to their Black girls and women.

Limitations and Future Directions

Although our study provides some insight regarding the gen-
dered racial-ethnic socialization process of African American
women, it is not without limitations. A primary limitation of
our investigation is that our sample included participants from
mostly predominantly White institutions. We also believe
there may have been some regional restrictions because we
did not have an even distribution of participants from all U.S.
regions. Finally, because the present paper was focused on the
initial construction of the scale, we did not include measures

of mental and physical health that account for factors such as
psychological symptoms or social outcomes. Additionally, as
mentioned in the results, we had small sample size given the
number of items developed. Thus, readers are encouraged to
exercise caution in the use of the GRESS-BW until further
validation of the scale is conducted.

Because ours is an initial investigation, there are a number
of directions for future exploration. First, future investigations
should consider the use of larger samples with African
American college women who attend historically Black insti-
tutions, predominantly White institutions, and community
colleges. Furthermore, it will also be useful to examine the
GRESS-BWwith a similarly aged non-college sample. Given
that some of the items cross-loaded on multiple factors, it is
possible that some of the items would shift to different factors
with a more diverse sample. Moreover, future investigations
should explore gendered racial-ethnic socialization in relation
to the mental health, social, sexual, and physical health out-
comes of African American women. Finally, a confirmatory
factor analysis should also be conducted to further explore the
validity of the GRESS-BW.

Research Implications

The GRESS-BW has several implications for research. First,
the GRESS-BW has important implications for the mental
health outcomes of African American women attending col-
lege because mental health is highly relevant for college out-
comes (Howell 2009). Furthermore, the GRESS-BW has po-
tential relevance for future research related to the psychology
associated with the contraction and/or prevention of HIV and
other sexually transmitted infections. For example, under-
standing whether gendered racial-ethnic socialization mes-
sages play a role in how African American women negotiate
the use of condoms with their male partners may lead to more
culturally sensitive interventions that reduce HIV infection.
Previous research suggests that the internalization of stereo-
typic roles is associated with sexual risk-taking (Townsend
et al. 2010). We believe certain kinds of gendered racial-
ethnic socialization experiences are an important precursor
to the development of stereotypical identities that may put
African American women in jeopardy of developing risk-
taking behaviors. This is particularly crucial because gendered
racial-ethnic socialization experiences also likely shape iden-
tity development.

Practice Implications

There are also several practical implications for consideration.
For instance, the manner in which African American women
respond to the GRESS-BW may speak to the social pressure
and constraints that they experience in terms of meeting pre-
scribed within-group racial and gender expectations.
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Furthermore, it is quite possible that higher scores on the
Gendered Racial Pride and Empowerment subscale may con-
tribute to greater self-reported self-esteem, whereas higher
scores on the Internalized Oppression subscale may contribute
to greater levels of internalized oppression and lower levels of
self-worth. Counselors who recognize such attitudes in their
clients may be able to intervene by unpacking such socializa-
tion experiences—helping clients to see the benefits, draw-
backs, and implications of their socialization experiences.

Conclusion

The goal of our investigation was to develop a retrospective
gendered racial-ethnic socialization scale for adult African
American women. Through exploratory factor analysis, we
found that there were nine factors present among the retained
items.Each factor reflects the influenceofdifferent cultural and
societal forces, such as African American culture, oppression,
socioeconomics, and parental racial identity. Understanding
African American women’s gendered racial-ethnic socializa-
tion experiences potentially influences our understanding of a
number of mental health, sexual health and social outcomes.
More importantly, exploring and understanding this process
among African American women has the potential to help
families, clinicians, researchers, and educators identify effec-
tive gendered racial/ethnic socialization practices that support
African American women’s well-being.
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