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Abstract
This paper examines whether adolescents can be reliably categorized into subgroups based on their patterns of anxiety levels 
over time and whether low levels of social support from parents, peers, and their school, and high levels of peer victimization, 
predict a pattern of increasing anxiety. Participants were 3392 youth from the Longitudinal Study of Australia’s Children 
(LSAC). Youth-reported anxiety was measured at three occasions at ages 12/13 years, 14/15 years, and 16/17 years, with 
social support and victimization assessed at age 12/13 years. Anxiety trajectories were identified using latent class growth 
mixture modelling, and predictors of class membership were examined using multinomial logistic regression analyses. 
Three discrete classes of anxiety trajectories were identified. Most youth fell within a stable-low anxiety symptom class 
(89.5% males; 78.2% females), with smaller percentages in low-increasing (5.6% males; 14.4% females) or high-decreasing 
(4.9% males; 7.4% females) classes. Low support from parents and teachers, low sense of school belonging, and high peer 
victimization predicted membership of the low-increasing anxiety trajectory class, irrespective of gender. Social support did 
not moderate the effect of peer victimization upon the risk of developing anxiety, with peer victimization remaining a risk 
factor even when adolescents experienced good social support from parents, peers, and school. The findings highlight the 
need for screening in early adolescence to identify those who are experiencing low social support and high peer victimiza-
tion and are thus at increased risk of developing anxiety problems. These youth could then be offered targeted intervention 
to reduce the likelihood of anxiety development.

Introduction

Given the relatively high prevalence of anxiety problems 
among adolescence and the association with adverse psy-
chosocial functioning (Polanczyk et al., 2015; Spence et al., 
2018), it is important that researchers and clinicians iden-
tify risk factors for anxiety development during adolescence. 
Such evidence will inform the design of preventative and 
early intervention programs. The focus of the present study 
is on the role of social support (SS) from parents, peers, and 
school, and the impact of peer victimization in the develop-
ment of adolescent anxiety.

Latent class growth mixture modelling is a statistical 
approach that is particularly valuable in identifying spe-
cific classes of developmental trajectories of anxiety and 
then determining factors that predict membership of tra-
jectory classes indicative of increasing or persistent levels 
of anxiety. (Allan et al., 2014). To date, few studies have 
used this approach to identify discrete classes of anxiety 
trajectories among adolescents in community contexts 
and the limited evidence available has produced conflict-
ing results. For example, Crocetti et al. (2009) found that a 
two-class solution provided the best fit of the data (increas-
ing versus stable-low anxiety; N = 1313, 4-year follow-up, 
assessed annually), whereas Morin et al. (2011) identified 5 
classes (stable-very low; stable-low; stable-moderate; high-
decreasing-then-increasing; and increasing-then-decreasing; 
N = 1034, 4-year follow-up, assessed annually), but with 
less than 5% in the latter 2 classes. Different again were the 
results of Miers et al. (2013) that found 3 trajectory classes 
for social anxiety (high and changing; moderate and decreas-
ing; low and decreasing; N = 331, 3-year follow-up, assessed 
annually). Three trajectory classes were also found by 
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Prinzie et al. (2014) but with a different pattern (stable-low; 
moderate fluctuating, and high-decreasing; N = 290, 6-year 
follow-up, assessed every 3 years). The variation in results 
across studies likely reflects differences in methodology 
and participants, such as sample sizes, age range, number 
and timing of measurement occasions, measure and type of 
anxiety, length of follow-up, and variation in the statistical 
criteria used to determine classes. While recognizing the 
variation in results to date, the present study used a latent 
class growth mixture modelling approach to identify latent 
classes of anxiety symptom trajectories in a large, national 
cohort of adolescents and to examine the role of SS and peer 
victimization as potential predictors of anxiety trajectories 
indicative of increasing anxiety.

Poor SS from parents, teachers and peers has been pro-
posed to play an important role in the development of youth 
anxiety as it reduces the assistance provided by others to 
help the young person to cope with stressful situations, 
reduces perceived self-efficacy for overcoming difficulties, 
and increases feelings of isolation and loneliness (Peter 
et al., 2017; Raknes et al., 2017). Social support has been 
defined and assessed in various ways over many years, such 
as the number, quality or functional content of social rela-
tionships with specific persons; the extent to which individu-
als feel attached to significant others as measured by the 
degree to which they feel that the significant other under-
stands, respects, responds to, and is sensitive to their emo-
tional states, needs and desires; sense of belonging within 
a network or community; perception of the availability and 
quality of support, including being cared for, loved, valued, 
recognised and respected; and the behaviour of others in 
providing emotional support, information, tangible help, 
material assistance, and assistance with problem solving 
(Barrera, 1986; Cobb, 1976; House et al., 1985; Pearson, 
1986; Zubrick, 2007). Consistent with the recommendation 
of House et al. (1985), the present study assessed SS from 
the perspectives of multiple informants (parents and youth), 
persons providing the support (parents, peers and school), 
and type of support. Thus, it examined SS in terms of a) 
parent report of warmth and support towards their child; b) 
the young person’s perceptions of parents’, peers’, and teach-
ers’ sensitivity to and respect for their feelings/needs, and 
support in dealing with problems, and c) the young person’s 
sense of belonging within their school community.

Although there is good evidence of a significant associa-
tion between SS and youth depression and internalizing prob-
lems more broadly (see meta-analysis by Rueger et al., 2016), 
there has been relatively little research examining the role of 
SS in the development of youth anxiety. The limited evidence 
to date has produced conflicting findings. Cross-sectionally, 
several studies have found SS from parents, teachers, or peers 
to be significantly associated with anxiety for adolescent boys 
and girls (Auerbach et al., 2011; Duru et al., 2019; Peñate 

et al., 2020; Raknes et al., 2017; Rueger et al., 2008). How-
ever, the evidence for a longitudinal relationship is unclear. 
For example, Auerbach et al. (2011) failed to find a signifi-
cant longitudinal association between parent or peer support 
and anxiety among adolescents using a multi-wave design 
over a 6-month period. In contrast, Rueger et al. (2008) found 
a longitudinal association between perceived SS (from par-
ents, teachers and peers) and anxiety at 9-month follow-up, 
but only for girls. Peñate et al. (2020) found that SS from 
family and friends significantly predicted increased anxiety 
over the subsequent 4-weeks, but these associations were no 
longer evident after 4 months.

It appears therefore that the association between SS and 
anxiety is complex and likely to be influenced by a range of 
factors such as length of follow-up, type of anxiety being 
measured, type of SS being assessed, person giving the sup-
port, and intra-individual characteristics of the young person 
such as gender. Gender differences in the impact of SS on 
anxiety, in particular, warrant examination given evidence 
that parents tend to engage differently with boys and girls, 
and mothers and fathers tend to differ in parenting styles that 
may have a differential impact upon anxiety development 
depending on child gender (Endendijk et al., 2017; Morris & 
Oosterhoff, 2016). The present study aims to add to the lim-
ited evidence regarding the impact of SS upon anxiety devel-
opment in adolescents by examining not only the impact of 
SS upon anxiety development directly, but also the potential 
moderating effect of gender upon the relationship between 
different forms of SS upon anxiety development.

Sense of school belonging is another aspect of SS that has 
been proposed to influence the development of anxiety in 
adolescents, although there has been relatively little research 
to date examining the association (Rapee et  al., 2020). 
School-belongingness refers to students’ beliefs of being 
personally accepted, respected, included, and supported by 
others in their school social environment (Goodenow, 1993) 
and represents an element of SS as outlined above. Cross-
sectionally, for boys and girls, low school-belongingness 
has been found to be associated with greater anxiety (Rapee 
et al., 2020; Shochet et al., 2006). However, Shochet et al. 
(2006) found the effect only significant for girls when exam-
ined longitudinally and proposed that school-belongingness 
may impact differently on girls than boys, with girls tending 
to place a higher value on SS than boys. The present study 
will add to the limited research to date by examining the 
association between school belonging and anxiety develop-
ment in youth, including exploration of the potential mod-
erating role of gender.

Peer victimization is another important element of peer 
relationships that has been proposed to increase the risk 
of anxiety problems (Adrian et al., 2019). There are many 
definitions of peer victimization but in brief, it refers to 
repeated experiences of aggressive actions from peers that 
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are perceived by the recipient as harmful and may be overt 
(physical aggression), relational (eg. being excluded or ridi-
culed) or reputational (eg. a victim of rumours or lies) (see: 
Casper & Card, 2017). Several studies have demonstrated 
that high peer victimization predicts increased anxiety lon-
gitudinally in adolescents (Forbes et al., 2019; Morin et al., 
2011). However, evidence suggests that not all young peo-
ple who experience high peer victimization develop anxiety 
problems suggesting that certain characteristics within the 
individual or their environment may either exacerbate or 
reduce the risk of adverse mental health outcomes following 
peer victimization (Stapinski et al., 2015). Social support, in 
particular, has been proposed to reduce the adverse impact 
of peer victimization upon anxiety. For example, high SS 
from family friends and teachers (and especially from fam-
ily) was found to reduce the negative effect of peer relational 
violence (eg. social isolation, exclusion, and rejection) upon 
anxiety in adolescents (Duru et al., 2019). Thus, not only 
does SS appear to directly reduce the risk of developing 
anxiety, and peer victimization to increase such risk, these 
variables can interact such that the adverse impact of peer 
victimization is reduced by high SS. Furthermore, there is 
some suggestion that SS, in terms of school belongingness, 
may also reduce the adverse effect of peer victimization on 
anxiety, with Wright and Wachs (2019) reporting that vic-
timization had a lower effect upon anxiety for youth with 
high levels of school-belongingness.

To summarize, it is clear from the evidence to date that 
there are many unanswered questions relating to the role of 
SS and peer victimization in the development of anxiety and 
therefore there is a strong need for further research to clarify 
the nature of this complex relationship. The present study 
provides an advance on prior research through the use of 
latent class growth mixture modelling to identify trajectory 
classes for anxiety within a large, representative, community 
sample. This design enabled examination of the predictive 
effects of SS and peer victimization upon the development 
of anxiety longitudinally, whereas most research to date in 
this area has been limited to cross-sectional associations.

The aims and hypotheses of the present study are sum-
marized as follows:

1) to determine whether SS significantly predict latent class 
membership indicative of increasing levels of anxiety 
during adolescence. It was hypothesized that low levels 
of SS at age 12/13 years would predict increased prob-
ability of membership of a class indicative of an increas-
ing anxiety trajectory compared to a stable-low class.

2) to determine whether peer victimization significantly 
predict latent class membership indicative of increas-
ing levels of anxiety during adolescence. It was hypoth-
esized that high levels of peer victimization at age 
12/13 years would predict increased probability of mem-

bership of a class indicative of an increasing anxiety 
trajectory compared to a stable-low class.

3) to determine whether SS moderates the adverse impact 
of high peer victimization upon anxiety. Specifically, 
it was hypothesised that adolescents who experience 
high peer victimization at age 12/13 years would be less 
likely to be categorized within a trajectory class indica-
tive of increasing anxiety if they have high SS, compared 
to youth with low SS.

4) to examine whether the predictive effects of SS and peer 
victimization upon anxiety, or the moderating effect of 
SS upon the association between peer victimization and 
anxiety, differ by gender. No specific hypotheses were 
formulated.

The paper draws on data from a large, national cohort 
study namely Growing up in Australia: The Longitudinal 
Study of Australian Children (LSAC) to examine these 
issues. Online Resource 1 summarizes information about 
the aims and methodology of the LSAC, prior research that 
has used the LSAC samples or variables relevant to the pre-
sent study, and a statement of how the present study can 
be differentiated from and represents an advance on other 
LSAC research.

Method

Participants and Procedure

The data were from the Longitudinal Study of Australia’s 
Children (LSAC), a longitudinal study that obtains data 
biennially from a representative sample of Australian chil-
dren and their parents/caretakes, drawn randomly from 
Australia’s most comprehensive database, namely Medi-
care. The design, sample, and method for LSAC have been 
described in detail by Soloff et al. (2005). Briefly, a 2-stage, 
clustered, sample design was used. The primary sampling 
unit was Australian postal codes (stratified according to state 
of residence and urban versus rural), with approximately 
10% of postal codes ultimately being included. Children 
were then selected randomly from the Medicare (national 
health insurance) database, in which over 98% of the original 
4-year-old cohort were enrolled (henceforth referred to as 
the K-cohort). The original K-cohort included 5107 children 
aged 51 to 67 months at the commencement of the study 
(64.2% response rate). At the commencement of LSAC, the 
sample was broadly representative of the Australian popula-
tion in terms of socio-demographic characteristics compared 
to national census data (see Soloff et al., 2005 for details).

The present paper involved the K-cohort from Waves 5, 6, 
and 7 (W5; W6; W7), with data collected at two yearly inter-
vals at ages 12/13, 14/15, and 16/17 years, in 2012, 2014 and 
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2016 respectively. These Waves were selected as youth anxi-
ety was not specifically assessed in prior or later Waves of 
the study. Of the 3956 families who completed assessments 
at W5, 3537 (89.4%) remained at W6 and 3089 (78.1%) at 
W7. Analyses were restricted to youth who completed the 
anxiety scale at W5 and on at least one of W6 or W7. This 
provided data for 3392 youth. The mean age of participants 
in the final sample was 12.88 years at W5 and included 1721 
(50.5%) males and 1680 (49.5%) females. Wave 5 data were 
provided by 3333 (98.3%) mothers and 2917 (86.0%) fathers. 
Youth participants completed the survey questionnaire using 
computer-based delivery, with parent report being based on 
parent-report questionnaires or face-to-face interviews with 
the child’s primary caregiver at W5, generally the biological 
mother (97.0%). Table 1 summarizes the demographic char-
acteristics of the families in the present study, with the sam-
ple being broadly representative of the Australian population 
(Australian Bureau of Statistics, 2017). For example, 22.8% 
of mothers were born overseas, coming from 89 different 
countries, 11.4% mainly spoke a language other than English 
at home, and 35.3% had not completed Year 12 schooling. 
As the LSAC is a national study, participants were selected 
from all Australian States and regions, and 303 postcodes, 
and attended 1717 schools, with mean number of students 
per school of 1.95 (SD = 1.52).

The research methodology and survey content of the 
LSAC was reviewed and approved by the Australian Institute 

of Family Studies Ethics Committee. Ethical approval for 
use of the LSAC data for the present study specifically was 
provided by the Griffith University Human Research Ethics 
Committee (Ref No: 2021/075). Written, informed consent 
was obtained from caregivers at W5, and caregivers and 
youth participants at W6 and W7. Thus, written informed 
consent was available from both caregiver and youth for all 
participants in the present study.

Measures

Family Demographic Characteristics

Parents were asked to report on their child's gender and age 
in months, as well as parental age and education, family 
structure, whether the child was living with both biological 
parents, main language spoken at home (English vs other) 
and living in a regional/remote area. The overall measure 
of socio-economic status of the family (SEP-2: Socio-
Economic Position) was a LSAC-derived composite based 
on family income, caregiver educational level, and occu-
pation prestige (See Baker et al., 2017). It is standardized 
to a mean of 0 and standard deviation of 1. These demo-
graphic variables were assessed to check the characteristics 
of those included in the present study compared to those 
who dropped out during the study period. In addition, socio-
economic position (SEP2) was used as a control variable 
in all predictor analyses. Gender was included as a control 
variable in predictor analyses and examined as a potential 
moderator of predictor effects.

Outcome Variable For Anxiety Trajectory Over Time

Youth report of anxiety symptom severity was obtained at 
Waves 5–7 using the Children’s Anxiety Scale (CAS-8), an 
8-item scale adapted from the Spence Children’s Anxiety 
Scale (Spence, 1998). Items reflecting symptoms of anxi-
ety are rated on a 4-point scale (0 = Never, 3 = Always), with 
scores ranging from 0 to 24. The CAS-8 has demonstrated 
good reliability and provides population-level, gender-specific 
standardized norms (Spence et al., 2014). In the present study, 
internal consistency was Cronbach’s α = 0.86 at W5, 0.89 at 
W6, and 0.91 at W7.

Predictor Variables

Parent support was assessed using multiple informants:

a) mother report and father report (where available) of their 
support for their child was obtained using 5 items from 
the parent warmth/support scale of the Child Rearing 
Questionnaire (Paterson & Sanson, 1999). Parents were 
asked to rate how often, over the past 6 months, they 

Table 1  Demographic characteristics of the sample in the present 
study

Wave 5 (Age 12/13 years) Study Sample 
N = 3392
mean (SD)/ n (%)

Child female gender 1679 (49.5)
Child age (years) at W5 assessment 12.88 (0.31)
Child has an Indigenous Australian or Torres 

Strait Islander parent
70 (2.4%)

Mother age 43.40 (5.00)
Father age 45.82 (6.10)
Mother not born in Australia 736 (22.8%)
Father not born in Australia 691 (24.6%)
Mother mainly speaks non-English at home 380 (11.4%)
Father mainly speaks non-English at home 308 (10.6%)
Mother education – Completed Year 12 2155 (64.7%)
Father education – Completed Year 12 1578 (55.2%)
Child lives with both biological parents 2578 (76.0%)
Family structure – two parent family 2860 (84.4%)
Mother in full-time employment 1439 (43.2%)
Father in full-time employment 2605 (89.7%)
Social economic position (SEP2) 0.06 (0.99)
Main language spoken at home is English 3123 (92.1%)
Lives in outer regional or remote area 482 (14.2%)
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“Express affection by hugging, kissing, or holding this 
child”; “Hug or hold this child for no particular reason”; 
“Tell this child how happy he/she makes you”; “Have 
warm, close times together with this child”; and “Enjoy 
doing things with this child”. Items were rated on a 
5-point scale from 1 (never) to 5 (almost always). Item 
scores were summed (range 5 - 25), with higher scores 
indicating supportive parenting behaviours. Internal 
consistency at W5 was Cronbach’s α = 0.88 for mothers 
and 0.87 for fathers.

b) youth report of support from their parents was obtained 
using 8 items from the trust and communication sub-
scales of the Inventory of Parent and Peer Attachment 
(IPPA: Armsden & Greenberg, 1987). Example items 
include “My parents understand me”; “I trust my par-
ents”; and “If my parents know that something is both-
ering me, they ask me about it”. Items are rated on a 
5-point scale from 1 (almost never true) to 5 (almost 
always true) and summed for a total score (range 8 – 
40), with higher scores indicating higher parent support. 
Internal consistency at W5 was Cronbach’s α = 0.92.

Peer support was assessed through youth report using 8 
items from the IPPA described above, with the same rating 
scale and scoring system. Example items are “My friends 
sense when I’m upset about something”; “My friends respect 
my feelings”; and “My friends listen to what I say”. Internal 
consistency at W5 was Cronbach’s α = 0.90.

Teacher support was assessed through youth report using 
8 items adapted from the IPPA described above, with the 
same rating scale and scoring. Example items include “My 
teachers respect my feelings”; “I trust my teachers”; and 
“There is a teacher at my school that I can rely on when I 
have a problem”. Internal consistency at W5 was Cronbach’s 
α = 0.91.

School-belongingness was assessed through youth report 
with 12 items from the Psychological Sense of School Mem-
bership scale (PSSM: Goodenow, 1993). Items are rated on 
a 5-point scale, ranging from 1 (not at all true) to 5 (com-
pletely true). One third of items are worded in a negative 
direction and reverse scored. Example items include “Other 
students here like me the way I am”; “Sometimes I don't 
feel as if I belong here”; and “The teachers here respect 
me”. Total scores ranged from 12 to 64, with higher scores 
indicating greater school belonging. Internal consistency at 
W5 was Cronbach’s α = 0.85.

Peer victimization was assessed through youth report, on 
a 4-point scale, in terms of the frequency with which the 
respondent was the recipient of 7 types of physical or verbal/
relational forms of victimization over the past 30 days at 
school. Items were drawn from peer victimization actions 
identified by Cornell and Brockenbrough (2004) and the 
Edinburgh Study of Youth Transitions and Crime (Smith 

et al., 2002), with an additional item relating to cyber bul-
lying. Example items include “Kids hit or kicked me on 
purpose”; “Kids threatened to hurt me or take my things”; 
and “Kids sent me a mean text message/email; or posted 
mean things about me on the internet (eg. on Facebook, 
MySpace)”. Young people were asked to report how often, 
over the past month they had experienced each item, with 
frequency responses ranging from 1 (never) to 4 (several 
times a week). Ratings were summed to give a total score 
(range 7 – 28), with higher scores reflecting greater peer 
victimization.

Data Analysis

Latent Class Growth Mixture Modelling

Latent class growth mixture modelling (LCGMM) with 
MPlus version 8.1.7 (Muthén & Muthén, 2017) was used 
to determine distinct subgroups of trajectories of anxiety 
over the 3 Waves. This approach classifies heterogeneity of 
individual trajectories of symptoms into a discrete number 
of latent classes. Given only three time points, linear but not 
quadratic slopes were included.

Prior to identification of the final best model in terms of 
number of latent classes, the data were examined for gender 
invariance of the class probabilities, intercepts, and slopes of 
classes to establish whether a multi-group analysis approach 
would be preferable. This involved comparison of models in 
which class probabilities, slopes, and trajectories for each 
class were allowed to vary versus models in which these 
parameters were constrained to equality between genders. 
Log-likelihood ratio tests were conducted, using scaling 
correction factors, to provide a chi-square difference test 
(Muthén & Muthén, 2017).

To determine the most appropriate number of classes, the 
following approach was used: comparing i) the unconditional 
model; and ii) successive analyses adding a trajectory class 
and comparing fit. The intercept and slope were allowed to 
vary between classes. Classification quality for the selection 
of the most appropriate number of classes was determined 
using a multiple criterion approach (Asparouhov & Muthén, 
2014; Edgerton et al., 2019): (1) a Bayesian information cri-
terion (BIC) value being closer to zero; (2) entropy, with 
values > 0.80 indicating that individuals are classified with 
accuracy and that latent classes are adequately distinct and 
(3) each class contained at least 5% of participants within a 
gender.

Predictors of Latent Class Membership

Potential predictors of class membership included mother 
and father report of supportive parenting, and child report of 
support from parents, teachers and peers, sense of belonging 

799Research on Child and Adolescent Psychopathology (2022) 50:795–807



1 3

in school, and level of peer victimization. These were dichot-
omized based on cut-off points approximating 1SD below 
the mean score for SS variables, and 1 SD above the mean 
for peer victimization for the full sample.

Multinomial logistic regressions with MPlus were used 
to identify significant predictors of class membership. All 
analyses controlled for socio-economic position (SEP2) and 
gender. Variables that were significant in univariate analyses 
were then entered simultaneously into a multivariate model, 
with variables being deleted in a subsequent multivariate 
model if they were not significant at the prior analysis. Sta-
tistical significance for inclusion in the final model was set 
at p < 0.05.

Missing Values

Missing values for predictor variables were handled using 
multiple imputation under a missing-at-random assumption 
to create 10 data sets with pooled results used in subsequent 
analyses examining predictors of outcome. This resulted in 
imputation of 1.69% of predictor variable data points. Given 
the higher level of missing data for father report, separate 
analyses were conducted to examine the influence of pater-
nal factors rather than using multiple imputation. It was not 
necessary to replace missing values for anxiety scores at 
W6 and W7 as LCGMM accounts for missing values within 
growth trajectory variables using full information maximum 
likelihood (FIML).

Results

Preliminary Analyses

Comparison Between the Study Sample and the Original 
Wave 5 Sample

In order to determine the representativeness of the study 
sample (with CAS8 data at W5 and/or W6 or W7), partici-
pants’ responses to the CAS8, demographic variables, and 
predictor variables were compared with those for youth who 
were not retained in the study as, although they provided W5 
CAS8 data, they did not do so at either W6 or W7. Results 
are shown in Online Resource 2 and indicate that, at W5 
(aged 12/13yrs), those in the study sample were still broadly 
representative of the Australian population in comparison to 
national census statistics (Australian Bureau of Statistics, 
2017). However, youth who were retained were significantly 
more likely than those not retained to be slightly younger, to 
live with both biological parents or in a two-parent family, 
to have parents who were older, better educated, in full time 
employment, and who were less likely to be of Indigenous 
Australian or Torres Strait Islander heritage. There was no 

significant difference between groups in W5 CAS8 scores, 
nor for most family, peer, and school predictors other than 
children in the study sample tended to report higher W5 
levels of teacher-support and school sense of belonging.

Determining the Number of Trajectory Classes

The basic growth curve model, with intercept and slope 
not constrained to zero, demonstrated significant variance 
in the intercept (Variance = 9.757, SE = 0.682, p < 0.001) 
and slope (Variance = 3.691, SE = 0.408, p < 0.001), 
thereby justifying the disaggregation of the sample into 
classes through (LCGA) analyses. The sample overall 
showed a mean intercept at W5 of 5.719, SE = 0.068 and 
a significant slope of 0.502, SE = 0.048, p < 0.000, indica-
tive of an increase in anxiety scores across time. Initial 
examination of the data suggested that either a 3- or 4- 
class model would be most appropriate, but also indicated 
the need for a multi-group approach given that significant 
gender differences were evident for the intercept, slope, 
and class probabilities. Gender invariance testing used 
a multiple-group, latent-class, growth mixture model 
approach for the 3- and 4-class models, comparing models 
with a) class probabilities, intercepts and slopes of anxi-
ety scores being allowed to vary across genders for each 
class versus b) class probabilities, intercepts and slopes 
constrained to equality between genders. Model fit was 
significantly improved when the parameters were allowed 
to vary across genders for both the 4-class (LL ratio test 
χ2 = 25.11 (4) p < 0.001) and the 3-class models (LL ratio 
test χ2 = 33.35 (3) p < 0.001). Thus, it was deemed prefer-
able to proceed with a multiple-group approach in which 
models were allowed to vary by gender for intercepts, 
slopes, and class probabilities for each class. Table  2 
shows the fit statistics from the multi-group, latent class 
growth model analyses for models with 1 to 5 classes, with 
intercepts, slopes and class probabilities being allowed to 
vary between gender and class for all models.

In determining the most appropriate number of classes, 
Table  2 shows that, although BIC values improve for 
each model as the number of classes increase, there was 
a marked improvement in BIC values between the 2- and 
3-class models, but a marginal improvement between 3- 
and 4-classes, and no improvement in entropy between 
3- and 4-classes (0.91 for both models). The three-class 
model included i) stable low, ii) low-increasing, and iii) 
high-decreasing anxiety symptom trajectories. Class sizes 
exceeded the 5% criterion for both genders for all classes 
except for 4.9% of males in the high-decreasing class. The 
4-class model included classes of i) stable low, ii) stable-
moderate, iii) high-decreasing, and iv) low-increasing anx-
iety symptom trajectories. However, in this model there 
were low numbers for boys in the stable-high (2.7%) and 
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high-decreasing (3.9%) classes, and in the high-decreasing 
class for girls (4.8%). Furthermore, for both boys and girls, 
the number of participants within each cell for some of the 
dichotomous predictor variables by class was below N = 10 
which was not the case for the 3-class model. Thus, given 
the close level of fit between the 3- and 4-class models, the 
3-class model was selected as being the most parsimonious 
to enable examination of predictors of class membership. 
The proportion of participants in each of the three classes 
by gender, with intercepts and slopes, are shown in Table 3 
and Fig. 1. For both genders, the majority showed a stable 
and low level of anxiety symptoms, with small numbers 
in the low-increasing and high-decreasing classes. A sig-
nificantly great proportion of girls than boys were catego-
rized as being in the low-increasing class, χ2 (1) = 79.50, 
p < 0.001, and the high-decreasing class χ2 (1) = 14.61, 
p < 0.001 (See Table 3). Furthermore, girls in the high-
decreasing class tended to show a lower rate of reduction 
in anxiety symptoms than boys.

Predicting Membership of Trajectory Classes

Table 4 summarizes the percentage of youth in the three 
trajectory classes for each potential predictor variable, with 
means and SDs for each predictor by class and gender shown 
in Online Resource 3. Univariate, multinomial logistic regres-
sion analyses were used to identify significant univariate 
predictors of latent class membership within the multigroup 
LCGMM, allowing variation by gender for class probabilities 
and intercepts and slopes of anxiety trajectories for each of 
the 3 classes. The stable-low trajectory class was the reference 
category. Preliminary analyses showed that young people in 
the low-increasing anxiety class were significantly more likely 
to be female, from lower socio-economic backgrounds, thus 
these demographic variables were controlled for in examina-
tion of predictor variables. The univariate analyses for poten-
tial predictors showed that young people in the low-increasing 
anxiety class were significantly more likely to experience 
low levels of support from parents and teachers, low sense of 

Table 2  Results of Latent Class Growth Analysis Comparing Models for Number of Classes for Multiple-Group Analyses

Intercepts, slopes and class probabilities were allowed to vary between gender and class for all models
a stable-low anxiety trajectory; blow-increasing; chigh-decreasing; dstable-high, elow-slight increasing

MODEL N (%) 
in each class based on 
most likely class pattern
Boys

N (%) in each class based on 
most likely class pattern
Girls

BIC Entropy Loglikelihood Loglikelihood Ratio 
Test 
Comparing with 
model with 1 less 
class
p value

1-class model C1 1712 (100%) C1 1680 (100%) 58,248.45 1.00 -29,079.52
2-class model C1 1622 (94.7%)

C2 90 (5.3%)
C1 1515 (90.2%)
C2 165 (9.8%)

57,709.07 0.95 -28,785.44  < .001

3-class model C1  1533a (89.5%)
C2  95b (5.6%)
C3  84c (4.9%)

C1  1313a (78.2%)
C2  242b (14.4%)
C3  125c (7.4%)

57,380.75 0.91 -28,596.89  < .001

4-class model C1  1522a (88.9%)
C2  89b (5.2%)
C3  63c (3.7%)
C4  38d (2.2%)

C1  1301a (77.4%)
C2  194b (11.5%)
C3  81c (4.8%)
C4  104d (6.2%)

57,269.53 0.91 -28,516.89  < .001

5-class model C1 1469 a (85.8%)
C2 22 b (1.3%)
C3 60 c (3.5%)
C4 34 d (2.0%)
C5  127e (7.4%)

C1 1077 a (64.1%)
C2 71 b (4.2%)
C3 87 c (5.2%)
C4  71d (4.2%)
C5  374e (22.3%)

57,218.02 0.88 -28,466.75  < .001

Table 3  Summary of 3-class 
multiple group model showing 
anxiety trajectory class 
percentages, intercepts and 
slopes by gender

Anxiety trajectory class N (%) of gender Intercept Slope

Male (N = 1712) Stable-low 1533 (89.6%) 4.44 -0.15
Low-increasing 95 (5.5%) 5.93 4.60
High-decreasing 84 (4.9%) 14.62 -4.27

Female (N = 1680) Stable-low 1313 (78.2%) 5.22 0.62
Low-increasing 242 (14.4%) 7.50 4.74
High-decreasing 125 (7.4%) 15.73 -2.62

801Research on Child and Adolescent Psychopathology (2022) 50:795–807



1 3

school-belonging, and high peer victimization than those in 
the stable-low anxiety trajectory class (see Online Resource 
4).

The significant univariate predictors were then entered 
simultaneously into a multivariate, multinomial logis-
tic regression analysis, controlling for gender and socio- 
economic position. Teacher-support no longer predicted 
class membership when entered simultaneously with school-
belongingness and this may reflect the strong correlation 
(0.70) between these variables. As shown in Table 5, the 
odds ratios for the final multivariate model indicate that 
low levels of parent-support, low sense of school-belonging 
and high peer victimization at age 12/13 years significantly 

increased the likelihood of being in low-increasing anxiety 
trajectory class than the stable-low class. Low perceived 
parent-support, low school-belonging and high victimiza-
tion also increased the probability of belonging to the high-
decreasing anxiety trajectory class.

There were no significant interactions between predictor 
variables (parent, peer, or teacher SS, school-belongingness, 
or peer victimization) with gender in the prediction of class 
membership in either the univariate or multivariate multi-
nomial logistic regression analyses.

Finally, multinomial logistic regression analyses were 
conducted to determine whether SS moderated the impact of 
peer victimization upon membership of the low-increasing 

Fig. 1  Anxiety Score Trajecto-
ries by Class for Boys and Girls 
Separately

802 Research on Child and Adolescent Psychopathology (2022) 50:795–807



1 3

class compared to the stable-low class. None of the interac-
tion terms between peer victimization and any of the forms 
of SS, nor any of the three-way interactions between gender 
x peer victimization x any of the forms of SS significantly 
predicted membership of the low-increasing anxiety class.

Discussion

The present study identified three distinct trajectories of 
anxiety from age 12/13 to 16/17 years. Consistent with the 
few studies that have examined latent class trajectories of 
anxiety (Crocetti et al., 2009; Morin et al., 2011; Prinzie 
et al., 2014), for both genders the majority showed a stable 
and low level of anxiety symptoms over time. Two smaller 
sub-groups were also identified, namely those who showed 
high anxiety at age 12/13 that decreased over time, and 

those who showed low symptoms at age 12/13 years that 
then increased. Significant differences were found between 
genders in the probability of belonging to a specific class, 
with girls being more likely than boys to show increasing or 
high-decreasing anxiety trajectories. Furthermore, for youth 
in the high-decreasing class, girls tended to show a slower 
rate of decrease in symptoms than boys over time. This sug-
gests that the greater level of anxiety during adolescence in 
girls may reflect not only their greater tendency to develop 
higher levels of anxiety symptoms, but also their slower rate 
of recovery. This effect is consistent with previous findings 
that adolescent girls tend to show a more persistent course 
for anxiety disorders than boys (Kessler et al., 2012). This is 
not to suggest, however, that anxiety in young males should 
not be regarded as a problem, as the present findings high-
light the substantial number of males who show a pattern of 
increasing levels of anxiety during adolescence. This point 

Table 4  Percent of participants 
in each anxiety trajectory class 
for potential predictor variables 
at age 12/13 years

For predictor variables “low” =  ~ 1SD below mean for full sample, “high” =  ~ 1SD above mean
* Gender and socio-economic position were control variables
a significant chi-square difference low-increasing vs stable-low anxiety trajectory classes p < .01
b significant chi-square difference high-decreasing vs stable-low anxiety trajectory classes p < .05

Anxiety Trajectory Class

Potential predictor at age 12/13 years Stable-low
N = 2846

Low-increasing
N = 337

High-decreasing
N = 209

Female gender* 46.1% 71.8%a 59.8%b

Low socio-economic position* 14.8% 22.0%a 21.5%b

Low mother supportive parenting 17.2% 17.2% 17.2%
Low father supportive parenting 19.5% 20.3% 22.2%
Low parent-support (youth report) 11.2% 22.6%a 32.5%b

Low peer-support 11.9% 12.2% 31.1%b

Low teacher-support 14.9% 20.5%a 33.0%b

Low school belonging 11.1% 24.0%a 47.4%b

High peer victimization 10.7% 21.1%a 43.1%b

Table 5  Results of final multiple-group, multinomial logistic regression analysis showing significant multivariate predictors of anxiety trajectory 
class

The reference class is: Stable-low anxiety trajectory
For predictor variables “low” =  ~ 1SD below mean for full sample, “high” =  ~ 1SD above mean
Gender and socio-economic position included as control variables

Low-Increasing Anxiety Trajectory Class High-Decreasing Anxiety Trajectory Class

95% CIs 95% CIs

Odds Ratio S.E Lower Upper p-value Odds Ratio S.E Lower Upper p-value

Predictor variables
Female Gender 3.12 0.75 1.95 4.99  < .001 2.19 0.73 1.14 4.19 .018
Low socio-economic position 1.55 0.29 1.07 2.23 .019 1.33 0.29 0.87 2.04 .184
Low parent-support 1.88 0.39 1.25 2.84 .003 2.16 0.48 1.41 3.33  < .001
Low school-belonging 2.14 0.50 1.35 3.40 .001 5.88 1.21 3.93 8.80  < .001
High peer victimization 3.41 0.72 2.25 5.14  < .001 7.26 1.45 4.91 10.72  < .001
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should not be ignored in the design and implementation of 
screening, preventative, and early intervention programs.

The identification of a distinct class of adolescents who 
showed a pattern of increasing anxiety provided an oppor-
tunity to examine predictors of anxiety development. Given 
that the low-increasing group did not show high anxiety 
symptoms at baseline, it cannot be said that significant rela-
tionships between predictor variables and trajectory class 
could simply reflect cross-sectional associations. Consist-
ent with our hypotheses, the results showed that youth who 
reported low levels of support from parents and teachers and 
low sense of school belonging, at age 12/13 years were more 
likely to be in the class that showed increasing anxiety symp-
toms. These effects did not differ significantly by gender. 
This suggests that low SS from these sources significantly 
increases the risk of developing anxiety problems during 
adolescence for both boys and girls. This finding is con-
sistent with previous cross-sectional research demonstrat-
ing that young people with low SS from parents, teachers 
and their school tend to experience higher levels of anxiety 
(Auerbach et al., 2011; Duru et al., 2019; Peñate et al., 2020; 
Rapee et al., 2020; Rueger et al., 2008; Shochet et al., 2006). 
The present study extends the existing body of research by 
demonstrating a longitudinal association between these ele-
ments of SS and the emergence of anxiety problems during 
adolescence. It also supports the proposition of Goodenow 
(1993) that a positive sense of school belonging is impor-
tant for adolescent emotional wellbeing as they transition 
into time in which they start to rely more on extrafamilial 
relationships, such as those found within the school. Good-
enow emphasized the need for schools to promote a climate 
in which students feel supported by other school members, 
develop mutually respectful relationships, and feel part of 
the community. A lack of school belongingness has been 
proposed to lead to a range of negative emotional states 
including anxiety, depression and loneliness, and has been 
linked to low school motivation and drop-out (Osterman, 
2000). Thus, the results of the present study provide further 
support for the need for active efforts within schools to pro-
mote a supportive climate, and to identify adolescents who 
are experiencing low sense of school belonging, and to offer 
appropriate intervention.

Contrary to our hypotheses, youth report of peer- 
support did not predict a trajectory of increased anxiety. 
The finding of a lack of association between peer support 
and increases in anxiety is consistent with the results of 
the meta-analysis reported by Chu et al. (2010) in which 
peer support was not found to predict emotional wellbe-
ing. Taken together the results suggest that, during ado-
lescence, youth’s perceived SS from adults such as parents 
and teachers may be more important than SS from peers 
in influencing anxiety development. It may be that parents 
and teachers are in a better position than peers to assist 

adolescents in dealing with the types of life challenges 
that they face.

The results of the study also showed that youth who 
experienced a high level of peer victimization and age 12/13 
were more likely to show an increasing trajectory of anxiety 
symptoms over the next two years. This finding is consistent 
with prior research (Forbes et al., 2019; Morin et al., 2011) 
demonstrating that a high level of peer victimization is a risk 
factor for the development of anxiety among adolescents. 
However, the findings did not support our hypothesis that 
strong SS from parents, peers, and school, and positive sense 
of school belonging would moderate the adverse impact of 
high peer victimization. Rather, irrespective of gender, peer 
victimization remained a risk for the development of anxiety 
regardless of the level of SS from parents, peers, and teach-
ers, and sense of school belonging. Although high SS has 
previously been shown to reduce the association between 
peer victimization and anxiety cross-sectionally (Duru et al., 
2019), studies have failed to find this effect longitudinally 
in relation to the mental health impacts of peer victimiza-
tion more broadly in adolescents (Burke et al., 2017; Noret 
et al., 2020). Burke et al. (2017) provided various possible 
explanations for the lack of moderating effect of SS upon 
the adverse emotional impact of peer victimization in ado-
lescents, whereas this relationship has been more evident 
in younger children (Bowes et al., 2010). These possibili-
ties included that more complex skills and strategies may 
be required to deal and cope with peer victimization during 
adolescence, and peers, parents and teachers may not have 
the skills required to assist effectively. Another possibility 
is that, during adolescence, SS may be counterproductive 
in assisting young people to acquire skills for managing 
peer victimization and its consequences, particularly if the 
support is over-protective and impairs the development 
of autonomy and independence. It is also likely that peer 
victimization is more persistent and severe in adolescence, 
resulting in more severe emotional impacts than for younger 
children, and SS is insufficient to provide a protective effect 
at high levels of victimization and/or stress. It would be 
valuable in future research to examine the longitudinal 
inter-relationships between SS, victimization, and anxiety 
in greater depth across the child and adolescent age spans to 
clarify the reasons for the apparent age-related differences. 
For example, future research into the potential moderating 
effects of SS upon the impact of peer victimization upon 
anxiety could examine whether the moderating effect differs 
according to different forms of peer victimization, such as 
cyber-victimization, and variation in the length and severity 
of victimization.

The study has several strengths, include a large, nationally 
representative sample, and a longitudinal design that enabled 
examination of class trajectories and predictors of outcome. 
It also made use of multiple informants in the assessment 
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of SS. We note, however, that there was evidence of differ-
ential attrition, with significant differences in some demo-
graphic characteristics between the study sample and those 
who failed to provide data at both follow-ups. Although the 
study sample remained broadly representative of the national 
population, the demographic differences should be consid-
ered in interpreting the findings.

Several other limitations are evident. The assessment of 
anxiety was based on youth-report on a brief rating scale of 
anxiety symptoms that provide an indication of overall anxi-
ety rather specific types of anxiety. Thus, it is not possible to 
determine whether the latent class structure and predictors 
thereof would be applicable to all forms of anxiety or to 
youth with clinically diagnosed anxiety disorders. Addition-
ally, the study relied on subjective reports of youth and par-
ents regarding SS rather than direct observation and record-
ing, raising questions about the accuracy of measurement. 
This could be a particular issue for parent-report as parents 
may be reluctant to report accurately on their own lack of 
support for their child. A further limitation was the inclusion 
of only three time points in determining trajectories, pre-
cluding the possibility of examining quadratic or curvilinear 
slopes. Unfortunately, the LSAC only collected data using 
the anxiety measure at the three time points included here. 
Also, we note that the measure of peer victimization was 
brief, and did not provide a definition for the adolescents nor 
consider the young person’s ability to protect themselves as 
recommended by (Hamburger et al., 2011).

The study also did not examine the impact of time vary-
ing predictors and restricted the analyses to the role of pre-
dictors assessed at age 12/13. It would be valuable in future 
research to determine whether factors such as SS and peer 
victimization fluctuate during adolescence and whether such 
changes influence and are influenced by anxiety. Further-
more, there are likely to be other factors, not examined here, 
that influence the development of anxiety in adolescence. 
Future research could evaluate the effects of factors such as 
family break-ups, parental mental ill-health, abuse, neglect, 
traumatic events, and early childhood temperament upon the 
development of anxiety in adolescence, and the potential 
buffering effect of SS.

Finally, the researchers determined that the 3-class 
model provided the most parsimonious fit of the data to 
enable examination of predictor variables for both gen-
ders. We note, however, that the 4-class model also pro-
vided a good fit of the data for girls but was not selected 
as it provided only a marginally better fit and it split 
the high and decreasing class into two classes, namely 
stable-high and high-decreasing, resulting in very small 
cell sizes for some predictor analysis. It may be of value 
in future research, with a larger sample of girls than the 
present study, to examine predictors of outcome using 

the 4-class model if the class of interest were the stable-
high anxiety trajectory class. This was not the case in 
the present study, where the main comparison of interest 
was between the low-increasing and stable-low anxiety 
trajectory classes.

The findings have strong implications for practice. If we 
can identify young people who are experiencing low levels 
of SS from parents and teachers, poor school-belonging-
ness, and high peer victimization, and then provide them 
with intervention to address these issues, then we may be 
able to reduce their risk of developing anxiety problems. 
Traditionally, anxiety prevention programs have focussed 
upon teaching coping and anxiety management skills to 
young people with a view to helping them to deal with 
stressful life challenges. However, rather than placing the 
emphasis on assisting the young person to cope with bully-
ing, it may be feasible to develop interventions that aim not 
only to build supportive environments but also to intervene 
specifically to reduce peer victimization and thus attenuate 
risk factors for anxiety.

In summary, the present study contributes to the litera-
ture regarding patterns and predictors of anxiety symp-
toms among adolescents, and the degree to which SS from 
home, peers and school influences the development of anx-
iety. The findings identified three distinct trajectories of 
anxiety symptoms during adolescence. Although boys and 
girls could be classified reliably within classes of stable-
low, low-increasing, and high-decreasing anxiety trajec-
tory classes, there were clear gender differences in the 
proportions of boys and girls in each class, and in the rates 
of change in anxiety over time. The study also demon-
strated the significant role of low perceived parent support, 
poor sense of school belonging, and high victimization by 
peers as risk factors for the emergence of anxiety during 
adolescents. The findings highlight the need for screening 
young people in early adolescence to identify those who 
are likely to be at increased risk of developing significant 
anxiety symptoms. If we can identify young people who 
report low levels of perceived parent and teacher support 
and poor sense of belonging in school, and high levels of 
peer victimization, it may be possible to provide them with 
targeted intervention to reduce the likelihood of anxiety 
development.

Supplementary Information The online version contains supplemen-
tary material available at https:// doi. org/ 10. 1007/ s10802- 021- 00887-w.

Acknowledgements This study uses unit record data from Growing Up 
in Australia, the Longitudinal Study of Australian Children.

Funding The Longitudinal Study of Australian Children is funded by 
the Australian Government and conducted in partnership between the 
Australian Government Department of Social Services, the Australian 
Institute of Family Studies and the Australian Bureau of Statistics.

805Research on Child and Adolescent Psychopathology (2022) 50:795–807

https://doi.org/10.1007/s10802-021-00887-w


1 3

Declarations 

Conflict of Interest The authors disclose no conflict of interest.

References

Adrian, M., Jenness, J. L., Kuehn, K. S., Smith, M. R., & McLaughlin, 
K. A. (2019). Emotion regulation processes linking peer victimi-
zation to anxiety and depression symptoms in adolescence. Devel-
opment and Psychopathology, 31(3), 999–1009. https:// doi. org/ 
10. 1017/ S0954 57941 90005 43

Allan, N. P., Capron, D. W., Lejuez, C. W., Reynolds, E. K., MacPherson, 
L., & Schmidt, N. B. (2014). Developmental trajectories of anxiety 
symptoms in early adolescence: The influence of anxiety sensitivity. 
Journal of Abnormal Child Psychology, 42(4), 589–600. https:// doi. 
org/ 10. 1007/ s10802- 013- 9806-0

Armsden, G. C., & Greenberg, M. T. (1987). The inventory of parent 
and peer attachment: Individual differences and their relationship 
to psychological well-being in adolescence. Journal of Youth and 
Adolescence, 16(5), 427–454. https:// doi. org/ 10. 1007/ bf022 02939

Asparouhov, T., & Muthén, B. (2014). Auxiliary Variables in Mix-
ture Modeling: Three-Step Approaches Using Mplus. Structural 
Equation Modeling: A Multidisciplinary Journal, 21(3), 329–341. 
https:// doi. org/ 10. 1080/ 10705 511. 2014. 915181

Auerbach, R. P., Bigda-Peyton, J. S., Eberhart, N. K., Webb, C. A., & 
Ho, M.-H.R. (2011). Conceptualizing the prospective relationship 
between social support, stress, and depressive symptoms among 
adolescents. Journal of Abnormal Child Psychology, 39(4), 475–
487. https:// doi. org/ 10. 1007/ s10802- 010- 9479-x

Australian Bureau of Statistics. (2017). 2071.0 - Census of Population 
and Housing: Reflecting Australia - Stories from the Census, 2016 
In. Canberra: Australian Bureau of Statistics.

Baker, K., Sipthorp, M., & Edwards, B. (2017 ). A longitudinal meas-
ure of socioeconomic position in LSAC:LSAC Technical Paper 
No. 18. In. Melbourne, VIC: Australian Institute of Family 
Studies.

Barrera, M. (1986). Distinctions between social support concepts, 
measures, and models. American Journal of Community Psychol-
ogy, 14(4), 413–445. https:// doi. org/ 10. 1007/ BF009 22627

Bowes, L., Maughan, B., Caspi, A., Moffitt, T. E., & Arseneault, L. 
(2010). Families promote emotional and behavioural resilience to 
bullying: Evidence of an environmental effect: Families promote 
resilience to bullying. Journal of Child Psychology and Psychiatry, 
51(7), 809–817. https:// doi. org/ 10. 1111/j. 1469- 7610. 2010. 02216.x

Burke, T., Sticca, F., & Perren, S. (2017). Everything’s Gonna be 
Alright! The Longitudinal Interplay among Social Support, 
Peer Victimization, and Depressive Symptoms. Journal of Youth 
and Adolescence, 46(9), 1999–2014. https:// doi. org/ 10. 1007/ 
s10964- 017- 0653-0

Casper, D. M., & Card, N. A. (2017). Overt and Relational Victimi-
zation: A Meta-Analytic Review of Their Overlap and Associa-
tions With Social-Psychological Adjustment. Child Development, 
88(2), 466–483. https:// doi. org/ 10. 1111/ cdev. 12621

Chu, P. S., Saucier, D. A., & Hafner, E. (2010). Meta-analysis of the 
relationships between social support and well-being in children 
and adolescents. Journal of Social and Clinical Psychology, 29(6), 
624–645. https:// doi. org/ 10. 1521/ jscp. 2010. 29.6. 624

Cobb, S. (1976). Social support as a moderator of life stress. Psycho-
somatic Medicine, 38, 300–314.

Cornell, D. G., & Brockenbrough, K. (2004). Identification of Bul-
lies and Victims: A Comparison of Methods. Journal of School 
Violence, 3(2–3), 63–87. https:// doi. org/ 10. 1300/ J202v 03n02_ 05

Crocetti, E., Klimstra, T., Keijsers, L., Hale, W. W., III, & Meeus, 
W. (2009). Anxiety trajectories and identity development in 

adolescence: A five-wave longitudinal study. Journal of Youth 
and Adolescence, 38(6), 839–849. https:// doi. org/ 10. 1007/ 
s10964- 008- 9302-y

Duru, E., Balkis, M., & Turkdogan, T. (2019). Relational violence, 
social support, self-esteem, depression and anxiety: A moder-
ated mediation model. Journal of Child and Family Studies, 
28(9), 2404–2414. https:// doi. org/ 10. 1007/ s10826- 019- 01509-2

Edgerton, J. D., Shaw, S., & Roberts, L. W. (2019). An Exploration 
of Depression Symptom Trajectories, and Their Predictors, in 
a Canadian Sample of Emerging Adults. Emerging Adulthood 
(thousand Oaks, CA), 7(5), 352–362. https:// doi. org/ 10. 1177/ 
21676 96818 778632

Endendijk, J. J., Groeneveld, M. G., van der Pol, L. D., van Berkel, 
S. R., Hallers-Haalboom, E. T., Bakermans-Kranenburg, M. J., 
& Mesman, J. (2017). Gender Differences in Child Aggression : 
Relations With Gender-Differentiated Parenting and Parents’ 
Gender-Role Stereotypes. Child Development, 88(1), 299–316. 
https:// doi. org/ 10. 1111/ cdev. 12589

Forbes, M. K., Fitzpatrick, S., Magson, N. R., & Rapee, R. M. 
(2019). Depression, Anxiety, and Peer Victimization: Bidi-
rectional Relationships and Associated Outcomes Transi-
tioning from Childhood to Adolescence. Journal of Youth 
and Adolescence, 48(4), 692–702. https:// doi. org/ 10. 1007/ 
s10964- 018- 0922-6

Goodenow, C. (1993). The psychological sense of school membership 
among adolescents: Scale development and educational correlates. 
Psychology in the Schools, 30(1), 79–90. https:// doi. org/ 10. 1002/ 
1520- 6807(199301) 30:1% 3c79

Hamburger, M. E., Basile, K. C., & Vivolo, A. M. (2011). Measuring 
Bullying Victimization, Perpetration, and Bystander Experiences: 
A Compendium of Assessment Tools. National Center for Injury 
Prevention and Control.

House, J. S., Kahn, R. L., McLeod, J. D., & Williams, D. (1985). 
Measures and concepts of social support. In S. Cohen & S. L. 
Syme (Eds.), Social support and health. Academic Press, 83–108. 
https:// go. exlib ris. link/ KPsqc MhV

Kessler, R. C., Avenevoli, S., Costello, E. J., Georgiades, K., Green, 
J. G., Gruber, M. J., He, J. P., Koretz, D., McLaughlin, K. A.,  
Petukhova, M., Sampson, N. A., Zaslavsky, A. M., &  
Merikangas, K. R. (2012). Prevalence, Persistence, and Soci-
odemographic Correlates of DSM-IV Disorders in the National 
Comorbidity Survey Replication Adolescent Supplement. 
Archives of General Psychiatry, 69(4), 372–380. https:// doi. org/ 
10. 1001/ archg enpsy chiat ry. 2011. 160

Miers, A. C., Blöte, A. W., de Rooij, M., Bokhorst, C. L., & Westenberg, 
P. M. (2013). Trajectories of social anxiety during adolescence 
and relations with cognition, social competence, and temperament. 
Journal of Abnormal Child Psychology, 41(1), 97–110. https:// doi. 
org/ 10. 1007/ s10802- 012- 9651-6

Morin, A. J. S., Maïano, C., Nagengast, B., Marsh, H. W., Morizot, J., 
& Janosz, M. (2011). General Growth Mixture Analysis of Ado-
lescents’ Developmental Trajectories of Anxiety: The Impact of 
Untested Invariance Assumptions on Substantive Interpretations. 
Structural Equation Modeling, 18(4), 613–648. https:// doi. org/ 10. 
1080/ 10705 511. 2011. 607714

Morris, T., Oosterhoff, B. (2016). Observed Mother and Father Rejec-
tion and Control: Association With Child Social Anxiety, General 
Anxiety, and Depression. Journal of Child and Family Studies, 
25. https:// doi. org/ 10. 1007/ s10826- 016- 0448-z

Muthén, L. K., & Muthén, B. (2017). Mplus users guide (8th ed.). 
Author.

Noret, N., Hunter, S. C., & Rasmussen, S. (2020). The Role of Per-
ceived Social Support in the Relationship Between Being Bul-
lied and Mental Health Difficulties in Adolescents. School 
Mental Health, 12(1), 156–168. https:// doi. org/ 10. 1007/ 
s12310- 019- 09339-9

806 Research on Child and Adolescent Psychopathology (2022) 50:795–807

https://doi.org/10.1017/S0954579419000543
https://doi.org/10.1017/S0954579419000543
https://doi.org/10.1007/s10802-013-9806-0
https://doi.org/10.1007/s10802-013-9806-0
https://doi.org/10.1007/bf02202939
https://doi.org/10.1080/10705511.2014.915181
https://doi.org/10.1007/s10802-010-9479-x
https://doi.org/10.1007/BF00922627
https://doi.org/10.1111/j.1469-7610.2010.02216.x
https://doi.org/10.1007/s10964-017-0653-0
https://doi.org/10.1007/s10964-017-0653-0
https://doi.org/10.1111/cdev.12621
https://doi.org/10.1521/jscp.2010.29.6.624
https://doi.org/10.1300/J202v03n02_05
https://doi.org/10.1007/s10964-008-9302-y
https://doi.org/10.1007/s10964-008-9302-y
https://doi.org/10.1007/s10826-019-01509-2
https://doi.org/10.1177/2167696818778632
https://doi.org/10.1177/2167696818778632
https://doi.org/10.1111/cdev.12589
https://doi.org/10.1007/s10964-018-0922-6
https://doi.org/10.1007/s10964-018-0922-6
https://doi.org/10.1002/1520-6807(199301)30:1%3c79
https://doi.org/10.1002/1520-6807(199301)30:1%3c79
https://go.exlibris.link/KPsqcMhV
https://doi.org/10.1001/archgenpsychiatry.2011.160
https://doi.org/10.1001/archgenpsychiatry.2011.160
https://doi.org/10.1007/s10802-012-9651-6
https://doi.org/10.1007/s10802-012-9651-6
https://doi.org/10.1080/10705511.2011.607714
https://doi.org/10.1080/10705511.2011.607714
https://doi.org/10.1007/s10826-016-0448-z
https://doi.org/10.1007/s12310-019-09339-9
https://doi.org/10.1007/s12310-019-09339-9


1 3

Osterman, K. F. (2000). Students’ Need for Belonging in the School 
Community. Review of Educational Research, 70(3), 323–367. 
https:// doi. org/ 10. 3102/ 00346 54307 00033 23

Paterson, G., & Sanson, A. (1999). The association of behavioural 
adjustment to temperament, parenting and family characteristics 
among 5-year-old children. Social Development, 8(3), 293–309. 
https:// doi. org/ 10. 1111/ 1467- 9507. 00097.

Pearson, J. E. (1986). The definition and measurement of social sup-
port. Journal of Counseling and Development, 64(6), 390–395. 
https:// doi. org/ 10. 1002/j. 1556- 6676. 1986. tb011 44.x

Peñate, W., González-Loyola, M., & Oyanadel, C. (2020). The predic-
tive role of affectivity, self-esteem and social support in depres-
sion and anxiety in children and adolescents. International Jour-
nal of Environmental Research and Public Health, 17(19), 1–11. 
https:// doi. org/ 10. 3390/ ijerp h1719 6984

Peter, P. J., de Mola, C. L., de Matos, M. B., Coelho, F. M., Pinheiro, 
K. A., da Silva, R. A., Castelli, R. D., Pinheiro, R. T., & Quevedo, 
L. A. (2017). Association between perceived social support and 
anxiety in pregnant adolescents. Revista Brasileira De Psiquia-
tria, 39(1), 21–27. https:// doi. org/ 10. 1590/ 1516- 4446- 2015- 1806

Polanczyk, G. V., Salum, G. A., Sugaya, L. S., Caye, A., & Rohde, 
L. A. (2015). A meta-analysis of the worldwide prevalence of 
mental disorders in children and adolescents. Journal of Child 
Psychology and Psychiatry, 56(3), 345. https:// doi. org/ 10. 1111/ 
jcpp. 12381

Prinzie, P., van Harten, L. V., Dekovic, M., van den Akker, A. L., & 
Shiner, R. L. (2014). Developmental trajectories of anxious and 
depressive problems during the transition from childhood to ado-
lescence: Personality Parenting interactions [Psychosocial & Per-
sonality Development 2840]. Development and Psychopathology, 
26(4), 1077–1092. https:// doi. org/ 10. 1017/ S0954 57941 40005 10

Raknes, S., Pallesen, S., Bjaastad, J. F., Wergeland, G. J., Hoffart, A., 
Dyregrov, K., Håland, Å. T., & Haugland, B. S. M. (2017). Nega-
tive Life Events, Social Support, and Self-Efficacy in Anxious 
Adolescents. Psychological Reports, 120(4), 609–626. https:// doi. 
org/ 10. 1177/ 00332 94117 699820

Rapee, R. M., Forbes, M. K., Oar, E. L., Richardson, C. E., Johnco, 
C. J., Magson, N. R., & Fardouly, J. (2020). Testing a concurrent 
model of social anxiety in preadolescence. International Journal 
of Behavioral Development, 44(6), 505–514. https:// doi. org/ 10. 
1177/ 01650 25420 912014

Rueger, S. Y., Malecki, C. K., & Demaray, M. K. (2008). Gender 
Differences in the Relationship Between Perceived Social Sup-
port and Student Adjustment During Early Adolescence. School 
Psychology Quarterly, 23(4), 496–514. https:// doi. org/ 10. 1037/ 
1045- 3830. 23.4. 496

Rueger, S. Y., Malecki, C. K., Pyun, Y., Aycock, C., & Coyle, S. (2016). 
A Meta-Analytic Review of the Association Between Perceived 
Social Support and Depression in Childhood and Adolescence. 

Psychological Bulletin, 142(10), 1017–1067. https:// doi. org/ 10. 
1037/ bul00 00058

Shochet, I. M., Dadds, M. R., Ham, D., & Montague, R. (2006). School 
Connectedness Is an Underemphasized Parameter in Adolescent 
Mental Health: Results of a Community Prediction Study. Journal 
of Clinical Child and Adolescent Psychology, 35(2), 170–179. 
https:// doi. org/ 10. 1207/ s1537 4424j ccp35 02_1

Smith, P. K., Cowie, H., Olafsson, R. F., & Liefooghe, A. P. D. (2002). 
Definitions of Bullying: A Comparison of Terms Used, and Age 
and Gender Differences, in a Fourteen-Country International 
Comparison. Child Development, 73(4), 1119–1133. https:// doi. 
org/ 10. 1111/ 1467- 8624. 00461

Soloff, C., Lawrence, D., & Johstone, R. (2005). Longitudinal Study of 
Australian Children Technical Paper No. 1: Sample Design. Aus-
tralian Institute of Family Studies.

Spence, S. H. (1998). A measure of anxiety symptoms among children. 
Behaviour Research and Therapy, 36(5), 545–566. https:// doi. org/ 
10. 1016/ s0005- 7967(98) 00034-5

Spence, S. H., Sawyer, M. G., Sheffield, J., Patton, G., Bond, L., 
Graetz, B., & Kay, D. (2014). Does the absence of a supportive 
family environment influence the outcome of a universal interven-
tion for the prevention of depression? International Journal of 
Environmental Research and Public Health, 11(5), 5113–5132. 
https:// doi. org/ 10. 3390/ ijerp h1105 05113

Spence, S. H., Zubrick, S. R., & Lawrence, D. J. (2018). A profile of 
social, separation and generalized anxiety disorders in an Austral-
ian nationally representative sample of children and adolescents: 
Prevalence, comorbidity and correlates. Australian and New Zea-
land Journal of Psychiatry, 52(5), 446–460. https:// doi. org/ 10. 
1177/ 00048 67417 741981

Stapinski, L. A., Araya, R., Heron, J., Montgomery, A. A., & Stallard,  
P. (2015). Peer victimization during adolescence: Concurrent 
and prospective impact on symptoms of depression and anxiety 
[Empirical Study; Longitudinal Study; Prospective Study; Quanti-
tative Study]. Anxiety, Stress & Coping: An International Journal, 
28(1), 105–120. https:// doi. org/ 10. 1080/ 10615 806. 2014. 962023

Wright, M. F., & Wachs, S. (2019). Adolescents’ Psychological Con-
sequences and Cyber Victimization: The Moderation of School-
Belongingness and Ethnicity. International Journal of Environ-
mental Research and Public Health, 16(14), 2493. https:// doi. org/ 
10. 3390/ ijerp h1614 2493

Zubrick, S. R. (2007). Commentary: Area social cohesion, deprivation 
and mental health—Does misery love company? International 
Journal of Epidemiology, 36(2), 345–347. https:// doi. org/ 10. 1093/ 
ije/ dym040

Publisher's Note Springer Nature remains neutral with regard to 
jurisdictional claims in published maps and institutional affiliations.

807Research on Child and Adolescent Psychopathology (2022) 50:795–807

https://doi.org/10.3102/00346543070003323
https://doi.org/10.1111/1467-9507.00097
https://doi.org/10.1002/j.1556-6676.1986.tb01144.x
https://doi.org/10.3390/ijerph17196984
https://doi.org/10.1590/1516-4446-2015-1806
https://doi.org/10.1111/jcpp.12381
https://doi.org/10.1111/jcpp.12381
https://doi.org/10.1017/S0954579414000510
https://doi.org/10.1177/0033294117699820
https://doi.org/10.1177/0033294117699820
https://doi.org/10.1177/0165025420912014
https://doi.org/10.1177/0165025420912014
https://doi.org/10.1037/1045-3830.23.4.496
https://doi.org/10.1037/1045-3830.23.4.496
https://doi.org/10.1037/bul0000058
https://doi.org/10.1037/bul0000058
https://doi.org/10.1207/s15374424jccp3502_1
https://doi.org/10.1111/1467-8624.00461
https://doi.org/10.1111/1467-8624.00461
https://doi.org/10.1016/s0005-7967(98)00034-5
https://doi.org/10.1016/s0005-7967(98)00034-5
https://doi.org/10.3390/ijerph110505113
https://doi.org/10.1177/0004867417741981
https://doi.org/10.1177/0004867417741981
https://doi.org/10.1080/10615806.2014.962023
https://doi.org/10.3390/ijerph16142493
https://doi.org/10.3390/ijerph16142493
https://doi.org/10.1093/ije/dym040
https://doi.org/10.1093/ije/dym040

	Anxiety Trajectories in Adolescents and the Impact of Social Support and Peer Victimization
	Abstract
	Introduction
	Method
	Participants and Procedure
	Measures
	Family Demographic Characteristics
	Outcome Variable For Anxiety Trajectory Over Time
	Predictor Variables

	Data Analysis
	Latent Class Growth Mixture Modelling
	Predictors of Latent Class Membership
	Missing Values


	Results
	Preliminary Analyses
	Comparison Between the Study Sample and the Original Wave 5 Sample
	Determining the Number of Trajectory Classes
	Predicting Membership of Trajectory Classes


	Discussion
	Acknowledgements 
	References


