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Abstract
Mobile microlearning targets a new audience of learners: employees and workers outside 
of offices, using smartphones for flexible, anywhere, anytime training. The term ‘mobile’ 
emphasizes that the content is made for small screens of smartphones. According to lit-
erature and industry reports, micro-lessons are generally between 30 s and 5 min. While 
research shows that mobile microlearning is a promising approach, it remains unclear 
how the current systems have been ‘built’: What are the underlying principles of such 
platforms? The goal of this study was to explore mobile-microlearning platforms and to 
unpack their inherent design principles. We applied different methods: First, we reviewed 
literature in both academic publications and industry reports in two iterative rounds. Sec-
ond, we conducted interviews with industry professionals, e.g., directors and entrepreneurs 
of mobile- and micro-learning systems. Results show a set of 15 principles regarding tech-
nical issues, pedagogical usability of micro-content interaction and sequenced instructional 
flow. They can be used to detect issues and challenges in existing mobile platforms and 
may inform meaningful design principles for future development. The results expose that 
a more critical eye on the learning design implied in the small-screen platforms is needed 
e.g., future systems may include learning designs for higher order thinking skills.
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1  Introduction

Microlearning (micro-learning, micro learning) can be described as very short and bite-
sized lessons, “what one has learned, in small, focused steps, (…) self-contained, with its 
own learning objective (…) as short as possible but as extensive as necessary” (Khurgin 
2015, para. 1). Micro-lessons usually have a length of not more than 5 min. As our inter-
views with industry leaders show (read Results section later), they even argue for shorter 
lessons of 30–90  s. The term microlearning was used for the first time in 2003–2005 
(Glahn 2017; Hug et  al. 2005), however the ‘mobile’ part is rather new. Mobile micro-
learning, first mentioned in 2012, is evolving as an emergent practice of corporate training 
and workplace learning: work-and-learn (Clark et al. 2018; Goggins et al. 2013). The term 
‘mobile’ emphasizes that the learning content is created for the small screens of smart-
phones. The concept of mobile microlearning is especially interesting for learners outside 
traditional office environments who often use smartphones. One example would be jour-
nalists working outside in the field to cover the news; another would be employees at work 
who need quick solutions to problems. Whether outside or in their offices, they have spe-
cific learning needs, for instance, how to document information, edit a cell-phone video, or 
how to effectively present news, e.g., ‘The 5 C’s (Clear, Concise, Correct, Credible, Com-
plete) of Writing News for Mobile Audiences.’

In the past years, there has been an acceleration of new mobile-microlearning plat-
forms. Recent platforms include, for example, Academy of Mine, Codecademy, Course-
Guru, Coursmos, Edcast.com, EdX, FutureLearn, Grovo, Intellezy, Kajabi, Khan Academy, 
Lynda.com, Plurasight LLC, Ruzuku, Simplilearn, Skillshare, StoryMaker2, Summit Ever-
green, TalentLMS, Teachable, Treehouse, Udacity, Udemy, Unleesh, and WiziIQ.

Literature shows that mobile-microlearning approaches have increased over the past few 
years (Emerson and Berge 2018; Nikou and Economides 2018a, b). However, while indus-
try has pushed toward such new learning platforms for different reasons (Cairnes 2017), 
the underlying design principles that guide the development of mobile-microlearning plat-
forms are not sufficiently investigated.

2 � State of the Art: What We Know About Mobile Microlearning

In recent years, mobile microlearning, or microlearning with mobile devices, has drawn 
attention for workplace training and learning (Glahn 2017; Callisen 2016). Studies of 
mobile microlearning show employees’ engagement to learn has been increased through 
interactive micro-lessons that go beyond watching short videos (Göschlberger and Bruck 
2017).

Several studies indicate that mobile microlearning is a promising teaching and learning 
approach for specific learner needs with new teaching styles (e.g., Aitchanov et al. 2018; 
Dai et al. 2018). Studies of microlearning show improved student efficiency and new teach-
ing approaches across disciplines, e.g., nursing education (Hui 2014), medical training and 
health professions (Simons et al. 2015), language training (Fang 2018), engineering top-
ics (Zheng et  al. 2019), and programming skills (Skalka and Drlík 2019). Studies have 
demonstrated that microlearning improves learners’ motivations, engagement, and perfor-
mance (Mohammed et  al. 2018; Zheng 2015; Liao 2015; Kovacs 2015; Jing-Wen 2016; 
Dinger et al. 2017). The study by Nikou and Economides (2018a, b) compared paper-based 
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assignments with mobile microlearning and revealed that microlearning enhanced stu-
dents’ exam performance. Other research has emphasized that because of time limitations 
at the workplace, mobile microlearning may have the advantage of flexibly conveying fac-
tual knowledge into skills needed for the job (Decker et al. 2017).

However, literature also argues that more research is needed to identify a significant 
advantage for microlearning (Decker et al. 2017)—especially, there is a lack of awareness 
with false expectations about what microlearning can and cannot do (Clark et  al. 2018; 
Baek and Touati 2017). Using smartphones can distract learners from their learning, e.g., 
they write text messages instead of learning (Andoniou 2017). Another set of research 
points to issues of accessibility, bias and cost (Kabir and Kadage 2017; Vrana et al. 2017). 
Studies reveal that not all learners have access, and limitations for people with disabili-
ties exist. Also, relatively high costs can occur, making it not affordable for users, e.g., 
when streaming videos. Gender or race bias affect the design of microlearning negatively. 
Another set of studies points to the design problem of having too much information that 
cannot fit on small screens (Carter 2017; Kabir and Kadage 2017). Other issues include 
compatibility, slow transmission speed, limited computational power, lack of technical sup-
port, and shortage of contact opportunities (Vrana et al. 2017; Lau et al. 2017). To summa-
rize the design challenges so far, they are.

•	 Too much information on small screens.
•	 No clear contact information (e.g., instructor).
•	 Use of smartphones may distract the learner.
•	 Accessibility, technical (e.g., Internet access) and affordability issues.

One of the major elements of microlearning that researchers have studied in the past 
years is gamification or gamified activities (Ahmad 2018) and its connection to micro-
assessment (Nikou and Economides 2018a, b). Several studies point to the following 
design principles of microlearning (e.g., Park and Kim 2018; Yang et al. 2018; Cates et al. 
2017; Sun et al. 2015, 2017; Nickerson et al. 2017):

•	 content (re-)design (gamified)
•	 instructional design: instructional flow
•	 the user’s content-interaction, practical and gamified activities
•	 adjusted to learner needs

Overall, literature sketches a positive picture with advantages for learners. At the same 
time, the number of mobile-microlearning platforms is increasing. These developments 
made us want to look deeper into the pedagogical approaches inherent in these platforms. 
It has been insufficiently studied as to how the existing platforms have been designed in 
terms of the underlying principles that guide teaching and learning (Reinhardt and Elwood 
2019). In this study, the goal was to unpack inherent design principles and decode charac-
teristics of mobile-microlearning platforms targeted for outside learners and those in tradi-
tional offices.
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2.1 � Unpack the System: Reveal its Design Principles

Technologies or systems are designed by somebody. This person or team applied ideas and 
guiding principles—either they are aware of the principles, they have a certain conscious-
ness about the design principles, or they ‘just’ design and develop without having any spe-
cific framework in mind. The kind of learning approach that is inherent in the materiality 
of the technology will also affect different kinds of learning and performance.

An example of design principles is Gagne’s (1987) instruction model. He defined nine 
steps of instructions based on a behavioristic approach. His model gaining student atten-
tion, informing about objectives, presenting content, eliciting performance, giving feed-
back, and assessing performance. These nine steps can be ‘translated’ into technology that 
supports learning. There are many other frameworks that provide ideas of how to design 
for learning with technologies (Jonassen 1996), for example, cognitive approaches such as 
cognitive load (Sweller 2008) or active and meaningful learning (Howland et al. 2012), as 
well as problem-based learning approaches (Jin and Bridges 2014).

Depending on the design principles, that someone chooses—an instructional designer, 
a teacher, a software developer and so forth—a different kind of system will be created. It 
is therefore extremely relevant to unpack the system and to reveal the guiding principles; 
without them, the technology goals remain unclear, making it difficult to evaluate learning 
and improve it properly (Cerratto-Pargman and Jahnke 2019). Also, the learners may find 
the system not usable and not satisfying.

We did not pre-define a specific set of design principles for mobile-microlearning plat-
forms; we rather wanted to unpack the design principles that exist in literature and in the 
industry; principles that professionals apply consciously or not. What are their guiding 
principles for mobile-microlearning systems? The central research question is: What are 
the underlying design principles of academic literature and industry professionals that are 
inherent in existing mobile-microlearning systems? The results of our study may support 
students, teachers, instructional designers, learning engineers, and system developers inter-
ested in creating effective and meaningful learning experiences with mobile microlearning.

3 � Methods

The study was conducted in 2017 and 2018 in two phases. In Phase 1, the team explored 
existing microlearning approaches, especially platforms for smartphones. We conducted an 
academic literature review (Webster and Watson 2002) in two iterative rounds as well as 
a popular trade/press/industry review. Inclusion criteria in round one were (a) years from 
2013 to 2017, (b) keywords that included: Mobile Microlearning, Micro-learning, Micro-
learning, smartphone learning, mobile app learning, mobile app microlearning and mobile 
learning. We used Google Scholar and the EBSCO Discovery Service database hosted on 
the Ellis Library platform. We did not include a search based on specific journals, but we 
applied an open search. The initial search revealed 64 academic articles. A cross-check was 
conducted to narrow the scope of the readings. We scanned abstracts of all publications 
and selected the most relevant ones. Finally, 39 articles were selected for detailed analysis. 
The selected articles cover 32 journals and 4 conference proceedings. The journal-impact 
factors (IF) range from 0.13 (Journal of Science and Technology) to 5.60 (Computers & 
Education). While nine are from high-impact factors (above IF = 2), nine others have an 
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IF = 1–2, and 21 have an IF < 1 or do not report any metrics because of being published in 
open-access journals or conferences.

In a second round, 1 year later, we scanned potential new articles published in the year 
of 2018 and newer. We searched Google Scholar with the key words of “mobile micro 
learning,” “mobile microlearning,” and “mobile micro-learning.” We removed all items 
that focused on the technical infrastructure of the applications, such as new cloud services 
or sensors, and were not useful for our purposes. A total of 11 new articles were selected.

For the industry review in 2017, databases of Frost and Sullivan, Factiva, and Busi-
ness Source Premier were used; 30 articles were selected for detailed review. The main 
keywords for the industry reports were: microlearning, micro-learning, mobile learning, 
microlearning features benefits, mobile microlearning application, microlearning suc-
cess. In addition, the search included broader terms that have been used in combina-
tion with the microlearning term: market size, solution, applications, user type, analysis, 
forecasts, corporate training, Udemy, Online learning, effective learning, personaliza-
tion, Global corporate, e-learning market, growth, Americas, key elements, Trends, 
growth of micro learning, corporate education, design tips, microlearning features and 
benefits, ROI (return of investment), Coursera, Udemy and success, Coursera, and suc-
cess, Udacity/advantages/support, Udacity/lessons.

In Phase 2, we conducted semi-standardized interviews in 2017 with industry profes-
sionals based on purposeful sampling (Palinkas et al. 2015). The sample was selected 
based on (a) the professional’s experience level and (b) people that are highly regarded 
industry leaders familiar with mobile microlearning. This included industry leaders with 
more than 15 years of experience such as directors and founders of microlearning sys-
tems, start-ups, and innovators of microlearning companies. We identified 12 potential 
candidates who could offer information-rich expertise regarding mobile microlearning. 
Five industry leaders accepted the interview.

We applied semi-standardized interviews with an interview protocol (Jacob and Furg-
erson 2012). The protocol was divided into six sections including 22 questions in total. 
Twelve of the 22 questions where red color-coded as the most important questions; the 
other questions were asked if time permitted. The six sections addressed the following: 
(a) Information about the interviewee and his/her experience with microlearning plat-
forms, (b) Whether or not the interviewee used an evaluation tool to measure the suc-
cess of the platforms utilized, (c) Types of skills best taught in mobile microlearning, 
(d) Course structure and presentation of the micro-lessons, (e) Successful experiences 
using microlearning platforms, (f) Aspects of problematic issues.

The interviews were conducted in Fall 2017 online using the Zoom meeting tool. The 
interviews lasted from 59 min to 1 h and 34 min; the average interview was 66 min. The 
sessions were recorded. The interviews focused on understanding successes and failures 
in microlearning from an industry viewpoint.

Data from literature review, industry reports and interviews were analyzed to discuss 
the inherent design principles of mobile microlearning and further used to develop a set 
of heuristics to evaluate existing mobile-microlearning platforms. For the data analy-
sis, we applied the thematic analysis method (Ely 1991) and the constant comparative 
method with the goal to form categories of design items. We compared one segment 
of data, e.g., one article or on interview, with another segment of the same article or 
interview to detect similarities and differences. Data are grouped together on a simi-
lar dimension. The dimension was tentatively given a name; it then became a category 
or cluster (Merriam and Tisdell 2015). Open coding and axial coding used across data 
have been applied together.
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In detail, there were two steps:

•	 Step (1): For the analysis, we coded the design items, design challenges and design 
principles in each article and listed the items for each article separately, and then, we 
clustered the items into broader themes until the clustering or grouping process was 
saturated. This process was guided by two principles (a) putting similar design items 
into the same category, (b) but not losing the details of the items. We applied this pro-
cedure separately for the academic articles, industry reports and the interview data. In 
short, the emerging bottom-up semantic codes became the label of the ‘design principle 
cluster’ in each of the three data sets: (a) academic literature (A), (b) industry reports 
(IR) and (c) interviewed persons (IP). The results of each data set are presented in the 
Sects. 4.1, 4.2 and 4.3.

•	 Step (2): Then we triangulated the data: based on the design items, challenges or princi-
ples that we identified in each data set, we combined the results of the three clusters and 
analyzed similarities or differences of the design items and clustered them again. The 
results are reported in Sect. 4.4.

The entire data analysis was iterative and recursive and was guided by the constitutive 
elements of user-experience studies. Three researchers worked first individually to analyze 
the data. Each started with open coding, being open to anything possible (Merriam and 
Tisdell 2015) for each document or transcribed interview we had. Then we sorted com-
ments and notes obtained from open coding to categories via the use of axial coding. Then 
each moved to the next document and started the process of open coding and axial coding 
again. We used the constant comparative method to compare the results we obtained.

To ensure the credibility of our study, emerging findings from individual analysis were 
discussed and compared by peer triangulation. We checked data by peer agreements, where 
at least three and up to five researchers checked the analysis of the data with a communica-
tive validation using intersubjective methods to prove the quality of the research outcomes 
(Creswell 2009).

4 � Results

We present the results in three sections: academic literature, industry reports, and interview 
results. (Read Sect. 3 how the categories were formed.)

4.1 � Academic Literature

We reviewed 39 academic articles (read Sect. 3 for how we selected them). Nine articles 
focused on microlearning as an innovative trend for workplace learning; read Table 1:

13 articles emphasized the relevance of creating a microlearning approach for a 
“mobile” device such as smartphones or tablets; read Table 2:

17 articles highlighted the mobile learning approach in microlearning, e.g., mobile 
assessment; read Table 3:

One year later, after the first analysis, we conducted the same analysis for 2018–2019 
articles. Eleven new articles were identified; they are listed in Table 4:
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We clustered the content of the 39 articles (from 2017 and earlier) as described in the 
Sect. 3: first, we identified and listed the design challenges or items as mentioned in each 
article, and then, we clustered the items into broader themes. We did this in iterative steps 
until the clustering process was saturated. In a second step, we conducted the same analysis 
for 2018 or later articles.

Table 5 presents the four categories of mobile-microlearning design principles as ana-
lyzed from these aforementioned academic articles. Cluster 1 reveals principles connected 
to the redesign of content. This includes content-interaction, single topics, small learning 
nuggets and the short time (2–7 min) for lessons. Cluster 2 lists design items with regard to 
the instructional flow, e.g., flexible learning pathways with a flow experience for the user, 
gamified activities, practical exercises, instant feedback and interaction with peers (e.g., 
collaborative or community learning). Cluster 3 includes items related to the system design 
such as easy access to the platform via smartphones, a learning-progress reward system, 
and offline services. Cluster 4 lists items that include motivating the learner and addressing 
learner needs.

4.2 � Reports from Industry

The 30 articles from industry that are listed in “Appendix” were reviewed (read Sect.  3 
how we selected them); 14 articles were published in 2017, 8 articles in 2016, 6 articles in 
2015, and 2 articles were published before 2014. While the data from the academic litera-
ture review could be clustered into four main areas, the data from the industry reports were 
more detailed, focused on concrete or practical issues, and revealed additional factors; read 
Table 6.

Cluster 1 focuses on the content redesign, and this includes design items such as short-
time micro-nuggets, single topic and responsive design. Cluster 2 is titled instructional 
flow and includes items such as flexible learning pathways. In contrast to the academic 
literature, the Industry reports add new design items, e.g., less emphasis on lecturing and 
more on student-content interaction, supporting learner reflection and a newly arranged 
sequence of micro-content. Cluster 3 lists items regarding the system features, for example, 
accessibility design, tracking learner progress, and language support. Cluster 4 adds design 
items that focus on the learner needs. Clusters 5–7 are new items that were not mentioned 
in the academic literature. Cluster 5 obtains items for a supportive environment, e.g., helps 
learners when they get stuck. Cluster 6 includes design items related to cost and affordabil-
ity. Cluster 7 shows design items such as including certificates, specializations or degrees.

4.3 � Interview Results

The goal of the interviews was to challenge, confirm or identify further inherent design 
principles of mobile microlearning as presented in Sects. 4.1 and 4.2, Tables 5 and 6, 
A = Academia, IR = Industry Reports. The interviewees emphasized that a microlearn-
ing lesson should focus on a single learning objective, topic, concept or idea and help 
users do just one thing optimally; that is also mentioned in Cluster A1 and IR1: Micro-
content, course length). This includes that learning content should be converted into 
snackable, bite-sized lessons. Industry Professional (IP) 1 provided the idea that giving 
crammed lessons does not help. Three interviewees said that a mobile-microlearning 
platform should have lessons with interactive elements so that learners can practice and/
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or apply what they have learned (Cluster A1 and IR1: Interactive micro-content). IP 4 
concisely addressed this concept during the interview:

Interactivity is important. People were not satisfied with their experience online 
because a lot of people were talking at them rather than having a way to try the 
way by themselves, which the latter is a really important part of learning.

The interviewees pointed to content that should be designed for learners to engage in 
problem-solving activities rather than purely listen to presentations. The industry lead-
ers characterized the optimal mobile-microlearning platform as engaging, inclusive and 
self-paced. While the industry reports show the relevance of ‘engaging the learner’ as a 
design principle, the interviewees also emphasized the principle of ‘self-paced’ micro-
lessons. Interviewees emphasized that lessons should guide learners in a flow, starting 
with aha-moments with examples and then shifting to how to transfer the knowledge. 
The successful design of microlearning, according to the interviewees, focuses on con-
tent that can be presented in diverse media formats and activities such as game-based 
learning, video, audio, quizzes, and so forth (read Cluster A2 and IR2: Instructional 
flow). As IP 1 said,

… from just videos to a cart-based lesson platform. Every cart has different types 
of lesson formats like video carts, audio carts, quiz carts, and more. Learners can 
interact with carts and learn lessons that way.

Table 5   Unpacked design principles of mobile microlearning from academia (A)

An article can be clustered more than once; content may fit different clusters

Clusters (A academic literature review) Articles

Cluster A1: Redesign content: micro-content, micro-activities
 A1.1 Supports interaction with content 27
 A1.2 Offers small/single chunk and single topic, easy to understand 21
 A1.3 Arranged in short-time spans (2–7 min., exact time not agreed) 17

Cluster A2: Instructional flow (new arrangement of pedagogies)
 A2.1 Supports multiple, flexible learning paths, flow experience 17
 A2.2 Includes different media formats (graphics, videos, quizzes, etc.) 14
 A2.3 Includes gamified activities 8
 A2.4 Practical exercises and hands-on tasks 7
 A2.5 Provides instant feedback after/during the session (assessment) 6
 A2.6 Interaction with peers, collaborative/community learning 2

Cluster A3: System design
 A3.1 Supports easy access to the platform 15
 A3.2 Allows learner to track her/his learning status (progress), badges or point system as 

rewards, leaderboard, learner level
7

 A3.3 Allows offline-services, smartphone version 6
Cluster A4: Addresses needs of learners, motivates
 A4.1 Does support or encourage learners to ‘discuss’ their needs 11
 A4.2 Does increase learner motivation 11
 A4.3 Considers total age range of the target audiences 2
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Table 6   Unpacked design principles of mobile microlearning from Industry Reports (IR)

Items with ** highlight additional items not revealed in the academic literature as previously shown in 
Table 5. Items with * indicate partly new aspects of the same item as listed from the academic literature 
analysis in Table 5

Clusters (IR industry reports) Reports

Cluster IR1: Redesign Micro-Content
 IR1.1 Short-time, bite-sized micro-nuggets (not semester-long class) 4
 IR1.2 Low complexity (single topic) 2
 IR1.3 *Make it responsive, keep it concise 2

Cluster IR2: Instructional flow toward activity design
 IR2.1 Flexible learning paths; teachers don’t over-plan learning by strict paths 6
 IR2.2 Rewarding, engaging, motivating 6
 IR2.3 Information packaged in rich media formats 2
 IR2.4 *Provides clear instructional conditions (what to learn, who is learning) 2
 IR2.5 *New, re-arranged, sequenced micro-content; range of activities 2
 IR2.6 *Less emphasis on lecturing, more on student-content interactions 2
 IR2.7 *Knows situational constraints (time, resources) of learners 2
 IR2.8 *Supports learner reflection 1

Cluster IR3: System design
 IR3.1 Access when needed, to learn anywhere; downloadable, offline 6
 IR3.2 System provides completion rate (e.g., tracking learner progress) 4
 IR3.3 *Can be accessed on the device of learner’s choice; multi-device delivery 5
 IR3.4 *System saves activities and results; push notifications 2
 IR3.5 *Provides language support 1
 IR3.6 *For teachers: easy to update and reuse materials 3

Cluster IR4: Addresses learner needs
 IR4.1 Addresses learner’s needs; aligned with needs 2
 IR4.2 *Designed for the moment of need 4
 IR4.3 Addresses attention-span problem of learners 1

**Cluster IR5: Supportive environment
 IR5.1 Smooth transition between personal environment & work environment 1
 IR5.2 Microlearning as a space where learners feel connected to their peers 1
 IR5.3 Connects learners and their cultural practices 1
 IR5.4 Provides learners with a personalized learning experience 1
 IR5.5 Supportive community; helps when learner gets stuck 1
 IR5.6 Teachers are actively engaged and show their presence in the system 1

**Cluster IR6: Costs
 IR6.1 Should be affordable and efficient 6
 IR6.2 Should be attractive such that users want to become members 1
 IR6.3 Registered members enjoy certain privileges over non-registered 1

**Cluster IR7: Curriculum
 IR7.1 Offers specialization, certificates or degree 2
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According to the interviewees, good micro-lessons involve immediate feedback to 
enable users to correct performance on the spot. This relates to Cluster A2 and IR2: 
Instructional flow. IP 2 and IP 4 addressed this concept during the interview:

Create personalized formative feedback based on quizzes’ results. “Nudges to 
Mastery,” quizzes inform gap areas, “nudge” the learner to practice said areas. (IP 
2).

If you want to get users, [have them] check out your new stuff by sending them the 
weekly digest, offer opportunities for learners to talk with experts (IP 4).

All interviewees mentioned the importance of focusing on topics that learners 
really need when they need it, and this relates to the Cluster A4 and IR4 of the lit-
erature review: Addresses learner needs. The interviewees argue that teachers should 
evaluate user needs before giving training and provide problem-solving training based 
on the context. All interviewees emphasized addressing individual learner needs and 
preferences and argued that short-term courses should be easily re-structurable. IP 1 
emphasized:

The moment of need to solve a problem immediately, the moment of motivation, and 
the moment when people are preparing for performance are the three best moments 
to give people learning experiences and resources.

Lastly, the interviewed industry leaders said that it would be good to have a dashboard 
in the system for tracking individual’s learning status and creating short sessions. The plat-
form would have a library or search function to browse content. This relates to Cluster A3 
and IR3: System design. The interviewees proposed that the courses be designed across 
multiple technologies, so that learners can have more flexibility to learn on their own paths. 
As IP 2 pointed out during the interview:

[The] same training/lessons (micro-learning) should be available across multiple 
devices (desktops, laptops, tablets, smartphones, etc.), enabling learners to learn on 
the device of their choice.

In summary, the interviewees put the emphasis on the following four clusters:

•	 Importance of micro-content: small nuggets (A1, IR1).
•	 Instructional flow: starting with aha-moments with examples and then shifting to how 

to transfer the knowledge, and learner interacts with content, receives feedback based 
on quizzes or other gamified activities (A2, IR2).

•	 Technical system requirements (tracking learner progress) (A3, IR3).
•	 Address learner needs in the moment of need (A4, IR4).

4.4 � Inherent/Implied principles revealed—Results from data triangulation

In this section, we present the results of the data triangulation as we combined the results 
for the three data sets of academic literature, industry reports and interviews with industrial 
professionals. Results in Sects.  4.1–4.3 demonstrated several inherent design principles. 
When further analyzing the data across the three data sets by analyzing and grouping simi-
larities and differences, and clustering the results further, the following major themes or 
meta clusters can be seen as presented in Fig. 1 and listed here:
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1.	 Interactive micro-content.
2.	 Chunked courses.
3.	 Instructional flow of activity-based model of instruction.
4.	 System design for mobile apps.
5.	 Focus on learner needs.
6.	 Supportive social structures.
7.	 Costs and affordable subscription model.
8.	 Curriculum provides single lessons; may sum up into certificates or degrees.

For the eight condensed themes, the design principles can be described as follows 
(Fig. 1):

Interactive micro-content for closing practical skill gaps

1.1 Interactive content It engages users by requiring action using the content. A mobile-
microlearning platform has lessons with interactive elements that learners can practice 
and/or apply what they have learned, e.g., simulations, drag-and-drop, quizzes.
1.2 Practical Problem-solving Content is designed for learners to be engaged in prac-
tical problem-solving activities rather than just listening to presentations or videos.

Chunked courses

2.1 Snackable, not crammed single topic The platform keeps the duration of les-
sons short. Ideally, the lessons are 30 s to not more than 90 s. Learning contents are 
converted into bite-sized lessons. Course segments are divided into small chunks. A 
micro-lesson is focused on a single learning objective/topic/concept/idea and helps 
users do just one thing optimally; it has low complexity.

Instructional flow of activity-based model of instruction
Activity based model of instruction assumes that the learner does not learn by the 

teacher’s activity but through their own activities.

3.1 Instructional flow, sequenced, engaging Lessons are organized in a sequenced 
form provide learners with a clear sequence of activities: an aha-moment followed by 
the objective, examples and practice, concluding with a call for action and immediate 
feedback. They include how to do a concrete thing in an interactive, engaging way 
and give users real experiences but do not over-plan a strict learning path.
3.2 Rich of diversity of media formats. Content is presented in a diversity of formats 
and activities such as presentations, games, videos, audios, quizzes, and so forth.
3.3 Instant feedback Immediate feedback is available, enabling users to correct per-
formance on the spot. It gives users feedback on what they need to work on and then 
subsequent lessons are tailored based on that feedback.

System design

4.1 App availability The platform supports mobile apps on different systems (iOS, 
Android, etc.), not only desktop versions. It is downloadable for offline use.
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Fig. 1   Design principles inherent in mobile microlearning
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4.2 Push notifications. It saves activities, sends notifications and has reminder fea-
tures to support the daily habit of users; these can be optional if selected to be so by 
learners.
4.3 Track learning progress Lessons are integrated into a dashboard, which utilizes 
social features such as likes and views, contributions, curated content, etc. These com-
ponents aid in the learners’ awareness of their performance. The dashboard has links to 
resources, which help users to learn what is relevant to their performance. Performance 
support is provided with a dashboard that contains all things that learners need to do to 
boost their performance.
4.4 Browsable, independent, searchable micro-lessons A mobile-microlearning lesson 
can be part of a larger module or course and may include elements of courses, but at the 
same time, it is able to stand alone and be searchable at the moment of need.
4.5 Teachers can easily update the microlessons and reuse material.

Supporting learner needs

5.1 Moment of need It enables users to quickly gain knowledge at the moment of need; 
when a user has to ‘solve’ an issue immediately, s/he finds an existing lesson on the 
platform. The micro-lesson is aligned with learner needs.

Supportive social structures

6.1 Supports the connected learner in which learners get help or collaborate with peers 
or community, teachers are actively engaged and show their presence in the system.

Costs and affordable subscription model

7.1 Affordable Micro-lessons are not cost-intensive.

Curriculum provides single lessons; may sum up into certificates/degrees

8.1 Embedded into a broader curriculum Single lessons may sum up into a certificate or 
degree.

4.5 � Pretesting the Set of Principles on Existing Platforms

To pretest the principles, whether they are distinctive and useful to become heuristics to 
evaluate platforms, the team applied them on seven mobile-microlearning systems. To 
select these seven out of 25 platforms (as listed in Sect. 2 previously), the team prescreened 
the platforms applying six questions:

•	 Mobile version: does the platform have a mobile app version?
•	 Course length: Short, not more than 5 min?
•	 Micro-content: does the platform have interactive elements?
•	 Instructional flow: does the platform support diverse media formats?
•	 Browsable: is there a library with on-demand content?
•	 Costs/subscription model: free or affordable for learners?
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If the answers were ‘yes’ the system was selected for a detailed analysis. These were 
EdX, Lynda.com, Skillshare, TalentLMS, Udemy, Unleesh, WiziIQ. Three researchers 
applied the set of developed 15 mobile-microlearning heuristics (read section previously) 
to evaluate the platforms in detail. When applying these principles with a simple yes/no 
category, a ranking occurs in which the first one matches most of the principles:

1.	 EdX
2.	 TalentLMS
3.	 Skillshare
4.	 WizIQ
5.	 Unleesh
6.	 Udemy
7.	 Lynda.com

The courses built using these platforms vary greatly, and the features presented repre-
sent only the potential of each platform and not necessarily the way it actually is used. EdX 
matches all principles, and would therefore seem to be the most usable platform for mobile 
microlearning. TalentLMS, Skillshare and WizIQ match almost all of them and might still 
be usable for mobile microlearning. Three of them—Unleesh, Udemy and Lynda.com—
match two-thirds of the heuristics. Courses in Unleesh, for example, can be found only by 
invitation. Udemy, for example, mainly offers videos/lectures as major learning activities. 
For journalists who want to learn IT skills used at their workplace, hands-on learning activ-
ities might be better. Lynda.com, for example, does not support the instructional flow from 
simple to complex. Our evaluation of the seven platforms identified some, but no major, 
problems of usability when applying this set of principles.

With this simple test, we wanted to make sure whether the principles are distinctive and 
meaningful to identify different qualities of platforms. Further research may provide more 
detailed categories beyond a yes/no category.

5 � Discussion

Results show that the interviewed industry leaders believe that mobile-microlearning plat-
forms have the potential to boost learning at the workplace in a new ‘micro’ way. However, 
when looking deeper into existing platforms and design beliefs of researchers and practi-
tioners, it remains unclear how the platforms have been designed: What are their inherent 
theoretical foundations or design principles of mobile-microlearning platforms and what is 
the quality of learning?

We identified 8 major design principles that include a total of 15 sub-categories; read 
Sect. 4.4 for details.

The most interesting part is that the design of mobile-microlearning platforms is shift-
ing from a pure video watching approach to a more activity-based model of instruction in 
which the learner reads or watches something but then s/he has to be active to apply the 
new knowledge. The question remains, what is the quality of learning?
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5.1 � Quality of the Inherent Design Principles: A Critical Eye is Needed

Mobile microlearning is particularly useful for workplace learning: it may help people to 
learn something small and quickly that is easy to learn. It may help people fit small units of 
learning into their hectic work (Shank 2018). In other words, microlearning cannot be used 
for all kinds of topics. We here discuss potential issues that the design principles revealed.

First, the unpacked 15 mobile-microlearning design principles show a similarity to 
Gagne’s model of instruction (Gagne 1987). The inherent design principles of mobile 
microlearning focus on activities that can be summarized with four basic components—
each micro-lesson, doable in about 8 min, follows this structure:

Information snippets:

1.	 Cues (a-ha moments) to showcase the relevance of the topic
2.	 Interactive content

Instructional snippets:

3.	 Short exercises in forms of quizzes or other gamified activities
4.	 Instant feedback (whether answers were correct or not)

This is aligned with Khan (2019), where informational snippets mean that the audi-
ence receives quick information and instructional snippets refer to the learning objects to 
learn something. The structure reveals that the element of reflection is missing. As Glahn 
proposes (2017), and so do other education researchers (Kolb 1994), learning does not 
take place without reflection. It is a future design and research challenge to rethink mobile 
microlearning toward reflective-learning approaches.

Second, mobile microlearning addresses a specific type of learning topics and out-
comes, that are easy to learn, and that have a correct answer available. It includes the learn-
ing goals of ‘understanding’ but does not include higher-order thinking skills such as deep 
analysis of a certain topic (Bloom’s taxonomy 1956).

Third, the design principles indicate that mobile microlearning is based on a rather 
behaviorist view. Its design is driven by the learner’s click-activities, in which the learners 
learn by ‘clicking’ and not by creating artifacts or products (Cerratto-Pargman and Jahnke 
2019). The learning design fosters learning from technologies and not with technologies 
(Jonassen 1996).

Altogether, the issues discussed here contribute to the broader discourse of automating 
human activities in the digital age, e.g., creating ‘artifacts that think for humans’ versus 
enriching and empowering teachers and students with technologies, e.g., creating ‘arti-
facts to think with’. It seems that mobile microlearning tends to focus on the automation 
of learning and supports a learning approach ‘where the answer is known’ (Jahnke et al. 
2017).

Despite these critics, mobile-microlearning approaches are not per se un-useful, how-
ever, it is crucial that this is not the only way of learning. We recommend design changes. 
Our world provides complex questions where the answer is not known yet (e.g., chal-
lenges of environmental issues)—and microlearning cannot help here, at least not how it is 
designed as of today. We therefore encourage mobile-microlearning designers and develop-
ers to offer different points of entry into learning: one can be the mobile-microlearning way 
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(e.g., to make people curious), and the other might be a deeper or meaningful approach—
one can build on the other to encourage learners to go into the details. In addition, as shown 
by Major and Calandrino (2018), a revised mobile-microlearning design can go “beyond 
chunking”; they illustrate how microlearning can be used for deeper learning as students 
were encouraged to use mobile devices to connect the subject matter with their everyday 
lives as well as the world around them. The main idea is that learners upload photos or 
short videos of what they have applied or created, and coaches give feedback in a timely 
manner.

Further research is needed for a more detailed study on how to make use of deeper 
learning in mobile-microlearning that permeates research and development of these plat-
forms and that may also include a more critical discussion in terms of consequences and 
usefulness for learners in different contexts. Furthermore, future research may investigate 
how the here reported mobile-microlearning design principles can be turned into ‘heuris-
tics’ with the goal to detect technological (e.g., usability heuristics by Nielsen 1999), social 
and pedagogical usability issues (Moore et al. 2014) that may lay the foundation toward 
heuristics of socio-technical-pedagogical integration design of mobile microlearning.

5.2 � Limitations

For the method of the academic literature review, the team used articles mainly between 
2015 and 2018. We based our study on the situation of 2017–2018 to evaluate the most 
appropriate platforms at the time. We could not include all platforms; e.g., Ed App was 
not part of our original study. In Phase 2, five interviewees were recruited in the study. 
Although the number of five users is a sufficient number for revealing usability issues of 
easy and not-complex systems (Nielsen 2012), further research may include additional 
users (Sauro and Lewis 2012; Faulkner 2003). They may help to unpack technical and ped-
agogical usability issues of mobile-microlearning platforms and to refine these heuristics—
especially with regard to deep or meaningful learning approaches, not relying on behavior-
istic approaches only.

6 � Conclusion

The results indicate that researchers and industry professions believe in mobile micro-
learning; it provides new strategies for instructional flow and combines snackable lessons 
(30–90  s per session) with diverse media formats, interactive content, gamified activi-
ties and instant feedback. Mobile microlearning is relevant for learners outside the tradi-
tional workplace or office environment. We unpacked the inherent design principles and 
developed a set of 15 heuristics for mobile microlearning for further use to evaluate new 
and existing platforms. The results demonstrate a certain understanding of behavioristic 
level of learning of practicing, where one can learn how to edit a video or learn to write 
for mobile audiences, and does not involve higher-order thinking skills. The simple tasks 
embedded in mobile-microlearning systems target learners in a hectic workplace that need 
quick answers and solutions to continue with work. In such a way, mobile microlearning 
contributes to individual training at the workplace but not necessarily to creative, deep or 
meaningful learning.
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Future research may study how the design of mobile microlearning can include an 
active deeper-learning approach targeting complex problems. We also suggest developing 
mobile micro-lessons for workplace learners in the field, e.g., journalists, to support their 
anytime-and-anywhere, work-and-learn environment, and studying the learner’s experience 
(LX), efficacy and efficiency of those micro-lessons.
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2017, Reap Big with Small—5 Ways Microlearning Gives Better ROI http://blog.
comml​abind​ia.com/elear​ning-devel​opmen​t/micro​-learn​ing-roi.
2017, Mobile Learning: Form the Learner’s Perspective http://www.elear​ningl​earni​
ng.com/2017/micro​-learn​ing/mobil​e-learn​ing/?open-artic​le-id=67190​96&artic​le-title​
=mobil​e-learn​ing—from-the-learn​er-s-persp​ectiv​e&blog-domai​n=learn​novat​ors.
com&blog-title​=learn​novat​ors.
2017, Microlearning gets you the skills https​://www.busin​essma​nagem​entda​ily.
com/49929​/micro​learn​ing-gets-you-the-skill​s.
2017, Micro learning—the big wave of mobile education http://www.elear​ningl​earni​
ng.com/2017/micro​-learn​ing/mobil​e-learn​ing/?open-artic​le-id=63796​33&artic​le-
title​=micro​-learn​ing—the-big-wave-of-mobil​e-educa​tion&blog-domai​n=matri​xlms.
com&blog-title​=matri​x.
2017, Maximizing microlearning https​://swiss​vbs.com/resou​rce/maxim​izing​-micro​learn​
ing-guide​/.
2017, Learning with Mobile Technologies http://proxy.mul.missouri.edu/
login?url=http://search.ebscohost.com/login.aspx?direct=true&AuthType=ip,cookie,ur
l,uid&db=buh&AN=121487776&site=ehost-live&scope=site.
2017, Increase in Digitization to Boost the Corporate E-learning Market | Technavio 
http://www.busin​esswi​re.com/news/home/20171​01700​6271/en/.
2017, How To Use Microlearning To Make Your Corporate Training More Effective 
https​://www.eides​ign.net/use-micro​learn​ing-to-make-your-corpo​rate-train​ing-more-
effec​tive-10-ways/?utm_campa​ign=elear​ningi​ndust​ry.com&utm_sourc​e=%2Fcan​-use-
mobil​e-learn​ing-apps-micro​learn​ing-based​-train​ing&utm_mediu​m=link.
2017, Effective learning can’t be a one-size-fits-all approach https​://www.hrzon​e.com/
talen​t/devel​opmen​t/effec​tive-learn​ing-cant-be-a-one-size-fits-all-appro​ach.
2017, Coursera focuses on corporate training programmes for future growth http://www.
livem​int.com/Educa​tion/tSGQP​wXcSn​2eBhz​6ZQFI​2I/Cours​era-focus​es-on-corpo​rate-
train​ing-progr​ammes​-for-futur​e.html.
2017, 5 Rules for Successful Microlearning https​://www.td.org/Publi​catio​ns/Blogs​/
Learn​ing-Techn​ologi​es-Blog/2017/09/5-Rules​-for-Succe​ssful​-Micro​learn​ing.
2017, 12 Microlearning apps that are the perfect fit for your classroom https​://www.
bookw​idget​s.com/blog/2017/02/12-micro​learn​ing-apps-that-are-the-perfe​ct-fit-for-your-
class​room.
2017 eLearning Trends: Micro Learning https​://www.eleap​softw​are.com/2017-elear​
ning-trend​s-micro​-learn​ing/.
2016, Udemy Thinks It’s Cracked the Future of Online Education http://time.com/42157​
87/udemy​-denni​s-yang/.

http://blog.commlabindia.com/elearning-development/micro-learning-roi
http://blog.commlabindia.com/elearning-development/micro-learning-roi
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6719096%26article-title%3dmobile-learning%e2%80%94from-the-learner-s-perspective%26blog-domain%3dlearnnovators.com%26blog-title%3dlearnnovators
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6719096%26article-title%3dmobile-learning%e2%80%94from-the-learner-s-perspective%26blog-domain%3dlearnnovators.com%26blog-title%3dlearnnovators
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6719096%26article-title%3dmobile-learning%e2%80%94from-the-learner-s-perspective%26blog-domain%3dlearnnovators.com%26blog-title%3dlearnnovators
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6719096%26article-title%3dmobile-learning%e2%80%94from-the-learner-s-perspective%26blog-domain%3dlearnnovators.com%26blog-title%3dlearnnovators
https://www.businessmanagementdaily.com/49929/microlearning-gets-you-the-skills
https://www.businessmanagementdaily.com/49929/microlearning-gets-you-the-skills
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6379633%26article-title%3dmicro-learning%e2%80%94the-big-wave-of-mobile-education%26blog-domain%3dmatrixlms.com%26blog-title%3dmatrix
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6379633%26article-title%3dmicro-learning%e2%80%94the-big-wave-of-mobile-education%26blog-domain%3dmatrixlms.com%26blog-title%3dmatrix
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6379633%26article-title%3dmicro-learning%e2%80%94the-big-wave-of-mobile-education%26blog-domain%3dmatrixlms.com%26blog-title%3dmatrix
http://www.elearninglearning.com/2017/micro-learning/mobile-learning/%3fopen-article-id%3d6379633%26article-title%3dmicro-learning%e2%80%94the-big-wave-of-mobile-education%26blog-domain%3dmatrixlms.com%26blog-title%3dmatrix
https://swissvbs.com/resource/maximizing-microlearning-guide/
https://swissvbs.com/resource/maximizing-microlearning-guide/
http://www.businesswire.com/news/home/20171017006271/en/
https://www.eidesign.net/use-microlearning-to-make-your-corporate-training-more-effective-10-ways/%3futm_campaign%3delearningindustry.com%26utm_source%3d%252Fcan-use-mobile-learning-apps-microlearning-based-training%26utm_medium%3dlink
https://www.eidesign.net/use-microlearning-to-make-your-corporate-training-more-effective-10-ways/%3futm_campaign%3delearningindustry.com%26utm_source%3d%252Fcan-use-mobile-learning-apps-microlearning-based-training%26utm_medium%3dlink
https://www.eidesign.net/use-microlearning-to-make-your-corporate-training-more-effective-10-ways/%3futm_campaign%3delearningindustry.com%26utm_source%3d%252Fcan-use-mobile-learning-apps-microlearning-based-training%26utm_medium%3dlink
https://www.hrzone.com/talent/development/effective-learning-cant-be-a-one-size-fits-all-approach
https://www.hrzone.com/talent/development/effective-learning-cant-be-a-one-size-fits-all-approach
http://www.livemint.com/Education/tSGQPwXcSn2eBhz6ZQFI2I/Coursera-focuses-on-corporate-training-programmes-for-future.html
http://www.livemint.com/Education/tSGQPwXcSn2eBhz6ZQFI2I/Coursera-focuses-on-corporate-training-programmes-for-future.html
http://www.livemint.com/Education/tSGQPwXcSn2eBhz6ZQFI2I/Coursera-focuses-on-corporate-training-programmes-for-future.html
https://www.td.org/Publications/Blogs/Learning-Technologies-Blog/2017/09/5-Rules-for-Successful-Microlearning
https://www.td.org/Publications/Blogs/Learning-Technologies-Blog/2017/09/5-Rules-for-Successful-Microlearning
https://www.bookwidgets.com/blog/2017/02/12-microlearning-apps-that-are-the-perfect-fit-for-your-classroom
https://www.bookwidgets.com/blog/2017/02/12-microlearning-apps-that-are-the-perfect-fit-for-your-classroom
https://www.bookwidgets.com/blog/2017/02/12-microlearning-apps-that-are-the-perfect-fit-for-your-classroom
https://www.eleapsoftware.com/2017-elearning-trends-micro-learning/
https://www.eleapsoftware.com/2017-elearning-trends-micro-learning/
http://time.com/4215787/udemy-dennis-yang/
http://time.com/4215787/udemy-dennis-yang/


614	 I. Jahnke et al.

1 3

2016, Udacity Graduate Kushal Sharma: Finding Success and a Job My Own Way, https​://
blog.udaci​ty.com/2016/01/udaci​ty-gradu​ate-kusha​l-sharm​a-findi​ng-succe​ss-job-my-own-
way.html.
2016, Naspers Just Invested $60 Million In This Online Education Startup http://fortu​
ne.com/2016/06/02/naspe​rs-inves​ted-60-milli​on-udemy​/.
2016, Investing at the Intersection of Content and Technology. http://proxy.mul.missouri.
edu/login?url=http://search.ebscohost.com/login.aspx?direct=true&AuthType=ip,cooki
e,url,uid&db=buh&AN=112382187&site=ehost-live&scope=site.
2016, How You Can Use Mobile Learning Apps For Microlearning-Based Training 
https​://elear​ningi​ndust​ry.com/can-use-mobil​e-learn​ing-apps-micro​learn​ing-based​-train​
ing.
2016, Global Enterprise Learning Management Systems (LMS) Market, Forecast to 
2022 https​://store​.frost​.com/globa​l-enter​prise​-learn​ing-manag​ement​-syste​ms-lms-marke​
t-forec​ast-to-2022.html.
2016, Five Trends Driving The Growth Of Mobile Learning In Corporate Education 
https​://www.forbe​s.com/sites​/theye​c/2016/04/13/five-trend​s-point​ing-to-mobil​e-learn​
ing-as-the-futur​e-of-corpo​rate-educa​tion/#4bb31​bf714​1c.
2016, 7 Tips To Apply Microlearning In Online Training http://obsid​ianle​arnin​g.com/
blog/7-tips-to-apply​-micro​learn​ing-in-onlin​e-train​ing/.
2015, Why Udemy is One of the Most Transformational Companies of Our Genera-
tion https​://www.nvp.com/blog/why-udemy​-is-one-of-the-most-trans​forma​tiona​l-compa​
nies-of-our-gener​ation​/.
2015, Global Mobile Learning Market Report 2015-2020 - Solution, Applications, User 
Type & Regional Forecasts for the $37 Billion Market Research and Markets; PR News-
wire https​://www.resea​rchan​dmark​ets.com/resea​rch/nh5fh​x/mobil​e_learn​ing.
2015, Coursera’s latest funding shows that (online) classes are still in session http://fortu​
ne.com/2015/08/25/cours​era-fundi​ng-onlin​e-educa​tion/.
2015, Coursera teams up with Instagram, Google: The search for a business model con-
tinues http://fortu​ne.com/2015/02/11/cours​era-googl​e-insta​gram/.
2015, Coursera Creates a Successful Global Higher Education Community, https​://
www.paysc​ale.com/caree​r-news/2012/08/cours​era-creat​es-a-succe​ssful​-globa​l-highe​
r-educa​tion-commu​nity.
2015, A new $65-million funding round for online course provider Udemy shows that 
the online education space remains hot http://fortu​ne.com/2015/06/02/udemy​-65-milli​
on-expan​sion/.
2013, The failure of Udacity: lessons on quality for future MOOCs http://theco​nvers​
ation​.com/the-failu​re-of-udaci​ty-lesso​ns-on-quali​ty-for-futur​e-moocs​-20416​.
2012, How Coursera, A Free Online Education Service, Will School Us https​://www.
fastc​ompan​y.com/30000​42/how-cours​era-free-onlin​e-educa​tion-servi​ce-will-schoo​l-us-
all.
2007, Microlearning as a challenge for instructional design http://www.acade​mia.
edu/38369​9/Micro​learn​ing_As_a_Chall​enge_for_Instr​uctio​nal_Desig​n.

https://blog.udacity.com/2016/01/udacity-graduate-kushal-sharma-finding-success-job-my-own-way.html
https://blog.udacity.com/2016/01/udacity-graduate-kushal-sharma-finding-success-job-my-own-way.html
https://blog.udacity.com/2016/01/udacity-graduate-kushal-sharma-finding-success-job-my-own-way.html
http://fortune.com/2016/06/02/naspers-invested-60-million-udemy/
http://fortune.com/2016/06/02/naspers-invested-60-million-udemy/
https://elearningindustry.com/can-use-mobile-learning-apps-microlearning-based-training
https://elearningindustry.com/can-use-mobile-learning-apps-microlearning-based-training
https://store.frost.com/global-enterprise-learning-management-systems-lms-market-forecast-to-2022.html
https://store.frost.com/global-enterprise-learning-management-systems-lms-market-forecast-to-2022.html
https://www.forbes.com/sites/theyec/2016/04/13/five-trends-pointing-to-mobile-learning-as-the-future-of-corporate-education/#4bb31bf7141c
https://www.forbes.com/sites/theyec/2016/04/13/five-trends-pointing-to-mobile-learning-as-the-future-of-corporate-education/#4bb31bf7141c
http://obsidianlearning.com/blog/7-tips-to-apply-microlearning-in-online-training/
http://obsidianlearning.com/blog/7-tips-to-apply-microlearning-in-online-training/
https://www.nvp.com/blog/why-udemy-is-one-of-the-most-transformational-companies-of-our-generation/
https://www.nvp.com/blog/why-udemy-is-one-of-the-most-transformational-companies-of-our-generation/
https://www.researchandmarkets.com/research/nh5fhx/mobile_learning
http://fortune.com/2015/08/25/coursera-funding-online-education/
http://fortune.com/2015/08/25/coursera-funding-online-education/
http://fortune.com/2015/02/11/coursera-google-instagram/
https://www.payscale.com/career-news/2012/08/coursera-creates-a-successful-global-higher-education-community
https://www.payscale.com/career-news/2012/08/coursera-creates-a-successful-global-higher-education-community
https://www.payscale.com/career-news/2012/08/coursera-creates-a-successful-global-higher-education-community
http://fortune.com/2015/06/02/udemy-65-million-expansion/
http://fortune.com/2015/06/02/udemy-65-million-expansion/
http://theconversation.com/the-failure-of-udacity-lessons-on-quality-for-future-moocs-20416
http://theconversation.com/the-failure-of-udacity-lessons-on-quality-for-future-moocs-20416
https://www.fastcompany.com/3000042/how-coursera-free-online-education-service-will-school-us-all
https://www.fastcompany.com/3000042/how-coursera-free-online-education-service-will-school-us-all
https://www.fastcompany.com/3000042/how-coursera-free-online-education-service-will-school-us-all
http://www.academia.edu/383699/Microlearning_As_a_Challenge_for_Instructional_Design
http://www.academia.edu/383699/Microlearning_As_a_Challenge_for_Instructional_Design


615Unpacking the Inherent Design Principles of Mobile…

1 3

References

Ahmad, N. (2018). Effects of gamification as a micro learning tool on instruction (pp. 1–9). E-Leader Bang-
kok 2018. Retrieved March 13, 2018, from https​://www.g-casa.com/confe​rence​s/bangk​ok18/pdf_
paper​/Ahmad​%20Eff​ects%20Gam​ifica​tion.pdf.

Aitchanov, B., Zhaparov, M., & Ibragimov, M. (2018). The research and development of the information 
system on mobile devices for micro-learning in educational institutes. In 2018 14th international con-
ference on electronics computer and computation (ICECCO) (pp. 1–4). IEEE.

AlTameemy, F. (2017). Mobile phones for teaching and learning: Implementation and students’ and 
teachers’ attitudes. Journal of Educational Technology Systems, 45(3), 436–451. https​://doi.
org/10.1177/00472​39516​65975​4.

Andoniou, C. (2017). Technoliterati: Digital explorations of diverse micro-learning experiences, Vol. 7. 
Retrieved October 18, 2017, from https​://dspac​e.adu.ac.ae/handl​e/1/1141.

Anshari, M., Almunawar, M. N., Shahrill, M., Wicaksono, D. K., & Huda, M. (2017). Smartphones usage 
in the classrooms: Learning aid or interference? Education and Information Technologies. https​://doi.
org/10.1007/s1063​9-017-9572-7.

Asiimwe, E. N., Grönlund, Å., & Hatakka, M. (2017). Practices and challenges in an emerging m-learning 
environment. International Journal of Education & Development Using Information & Communica-
tion Technology, 13(1), 103–122.

Baek, Y., & Touati, A. (2017). Exploring how individual traits influence enjoyment in a mobile learning 
game. Computers in Human Behavior, 69, 347–357. https​://doi.org/10.1016/j.chb.2016.12.053.

Biloš, A., Turkalj, D., & Kelić, I. (2017). Mobile learning usage and preferences of vocational secondary 
school students: The cases of Austria, the Czech Republic, and Germany. Naše Gospodarstvo/Our 
Economy, 63(1), 59–69. https​://doi.org/10.1515/ngoe-2017-0006.

Bursztyn, N., Shelton, B., Walker, A., & Pederson, J. (2017). Increasing undergraduate interest to learn 
geoscience with GPS-based augmented reality field trips on Student’s own smartphones. GSA Today, 
27(6), 4–10.

Butgereit, L. (2016). Gamifying mobile micro-learning for continuing education in a corporate IT envi-
ronment. In Paper presented at the IST-Africa week conference. https​://doi.org/10.1109/istaf​
rica.2016.75305​97.

Cairnes, R. (2017). Beyond the hype of micro learning: 4 steps to holistic learning. Retrieved November 21, 
2018, from https​://www.insid​ehr.com.au/hype-micro​-learn​ing-4-steps​-holis​tic-learn​ing/.

Callisen, L. (2016). Why micro learning is the future of training in the workplace. Retrieved October 18, 
2017, from https​://elear​ningi​ndust​ry.com/micro​-learn​ing-futur​e-of-train​ing-workp​lace.

Carter, J. (2017). Expanding access to learning with mobile digital devices. Journal of Research & Practice 
for Adult Literacy, Secondary & Basic Education, 6(2), 49–54.

Cates, S., Barron, D., & Ruddiman, P. (2017). MobiLearn go: Mobile microlearning as an active, location-
aware game. In Paper presented at the Proceedings of the 19th international conference on human-
computer interaction with mobile devices and services. https​://doi.org/10.1145/30982​79.31221​46.

Cerratto-Pargman, T., & Jahnke, I. (2019). Emergent practices and material conditions in learning and 
teaching with technologies. New York: Springer.

Chee, K. N., Yahaya, N., Ibrahim, N. H., & Hasan, M. N. (2017). Review of mobile learning trends 2010–
2015: A meta-analysis. Journal of Educational Technology & Society, 20(2), 113–126.

Clark, H., Jassal, P. K., Van Noy, M., & Paek, P. L. (2018). A new work-and-learn framework. In 
D. Ifenthaler (Ed.), Digital workplace learning (pp. 23–41). New York: Springer. https​://doi.
org/10.1007/978-3-319-46215​-8_3.

Creswell, J. (2009). Research design. Thousand Oaks: Sage.
Cruz, S., Carvalho, A. A. A., & Araújo, I. (2017). A game for learning history on mobile devices. Education 

and Information Technologies, 22(2), 515–531. https​://doi.org/10.1007/s1063​9-016-9491-z.
Dai, H., Tao, Y., & Shi, T. W. (2018). Research on mobile learning and micro course in the big data environ-

ment. In Proceedings of the 2nd international conference on e-education, e-business and e-technol-
ogy (pp. 48–51). ACM.

Dale, L. P., White, L., Mitchell, M., & Faulkner, G. (2018). Smartphone app uses loyalty point incentives 
and push notifications to encourage influenza vaccine uptake. Vaccine. https​://doi.org/10.1016/j.vacci​
ne.2018.04.018.

Decker, J., Hauschild, A., Meinecke, N., Redler, M., Schumann, M. (2017). Adoption of micro and mobile 
learning in german enterprises: A Quantitative Study. In: European conference on e-Learning (pp. 
132–141). Retrieved February 23, 2018, from https​://searc​h.proqu​est.com/openv​iew/5c22e​fcba4​
0bc65​029b3​7b6a9​863cb​70/1?pq-origs​ite=gscho​lar&cbl=17964​19.

https://www.g-casa.com/conferences/bangkok18/pdf_paper/Ahmad%20Effects%20Gamification.pdf
https://www.g-casa.com/conferences/bangkok18/pdf_paper/Ahmad%20Effects%20Gamification.pdf
https://doi.org/10.1177/0047239516659754
https://doi.org/10.1177/0047239516659754
https://dspace.adu.ac.ae/handle/1/1141
https://doi.org/10.1007/s10639-017-9572-7
https://doi.org/10.1007/s10639-017-9572-7
https://doi.org/10.1016/j.chb.2016.12.053
https://doi.org/10.1515/ngoe-2017-0006
https://doi.org/10.1109/istafrica.2016.7530597
https://doi.org/10.1109/istafrica.2016.7530597
https://www.insidehr.com.au/hype-micro-learning-4-steps-holistic-learning/
https://elearningindustry.com/micro-learning-future-of-training-workplace
https://doi.org/10.1145/3098279.3122146
https://doi.org/10.1007/978-3-319-46215-8_3
https://doi.org/10.1007/978-3-319-46215-8_3
https://doi.org/10.1007/s10639-016-9491-z
https://doi.org/10.1016/j.vaccine.2018.04.018
https://doi.org/10.1016/j.vaccine.2018.04.018
https://search.proquest.com/openview/5c22efcba40bc65029b37b6a9863cb70/1%3fpq-origsite%3dgscholar%26cbl%3d1796419
https://search.proquest.com/openview/5c22efcba40bc65029b37b6a9863cb70/1%3fpq-origsite%3dgscholar%26cbl%3d1796419


616	 I. Jahnke et al.

1 3

D’Errico, D. (2016). Mobile learning: What’s it good for? Absolutely everything (that needs to be done 
now). Workforce Solutions Review, 7(3), 11–13.

Ely, M. (1991). Doing qualitative research: Circles within circles. New York: Routledge.
Emerson, L., & Berge, Z. (2018). Microlearning: Knowledge management applications and competency-

based training in the workplace. Knowledge Management & E-Learning: An International Journal, 
10(2), 125–132.

Fang, Q. (2018). A study of college english teaching mode in the context of micro-learning. In 2018 Inter-
national conference on management and education, humanities and social sciences (MEHSS 2018). 
Atlantis Press.

Faulkner, L. (2003). Beyond the five-user assumption: Benefits of increased sample sizes in usability test-
ing. Behavior Research Methods, Instruments, and Computers, 35(3), 379–383.

Gagne, R. (1987). Instructional technology foundations. Hillsdale, NJ: Lawrence Erlbaum Association.
Gao, B., Wan, Q., Chang, T., & Huang, R. (2019). A framework of learning activity design for flow experi-

ence in smart learning environment. In M. Chang, E. Popescu, N.-S. C. Kinshuk, M. Jemni, R. Huang, 
& D. G. Sampson (Eds.), Foundations and trends in smart learning (pp. 5–14). Singapore: Springer.

Gassler, G., Hug, T., & Glahn, C. (2004). Integrated micro learning—An outline of the basic method and 
first results. Interactive Computer Aided Learning, 4, 1–7.

Giurgiu, L. (2017). Microlearning an evolving elearning trend. Buletin Stiintific, 22(1), 18–23. https​://doi.
org/10.1515/bsaft​-2017-0003.

Glahn, C. (2017). Micro learning in the workplace and how to avoid getting fooled by micro instruction-
ists—Christian Glahn. Retrieved November 21, 2018, from https​://lo-f.at/glahn​/2017/06/micro​-learn​
ing-in-the-workp​lace-and-how-to-avoid​-getti​ng-foole​d-by-micro​-instr​uctio​nists​.html.

Goggins, S. P., Jahnke, I., & Wulf, V. (2013). Computer-supported collaborative learning at the workplace. 
New York: Springer. https​://doi.org/10.1007/978-1-4614-1740-8.

Göschlberger, B., & Bruck, P. A. (2017). Gamification in mobile and workplace integrated microLearning. 
In iiWAS’17: The 19th international conference on information integration and web-based applica-
tions & services, December 4–6, 2017, Salzburg, Austria. https​://doi.org/10.1145/31517​59.31517​95.

Griol, D., Molina, J. M., & Callejas, Z. (2017). Incorporating android conversational agents in m-learning 
apps. Expert Systems, 34, 4. https​://doi.org/10.1111/exsy.12156​.

Harris, C. W. (2018). Gnowbe—The latest guest to the platform party is distinctly mobile. Journal of 
Applied Learning and Teaching, 1(2), 38–42.

Howland, J., Jonassen, D., & Marra, R. (2012). Meaningful learning with technology (4th ed.). Boston, MA: 
Pearson.

Hug, T., Lindner, M., & Bruck, P. (2005). Microlearning: Emerging concepts, practices and technologies 
after e-learning. Innsbruck University Press. https​://www.resea​rchga​te.net/publi​catio​n/24682​2097_
Micro​learn​ing_Emerg​ing_Conce​pts_Pract​ices_and_Techn​ologi​es_after​_e-Learn​ing.

Hui, B. (2014). Application of micro-learning in physiology teaching for adult nursing specialty stu-
dents. Journal of Qiqihar University of Medicine, (21), 61. Retrieved October 16, 2017, from 
http://en.cnki.com.cn/Artic​le_en/CJFDT​OTAL-QQHB2​01421​061.htm

Jacob, S. A., & Furgerson, S. P. (2012). Writing interview protocols and conducting interviews: Tips for 
students new to the field of qualitative research. The Qualitative Report, 17(42), 1–10.

Jahnke, I., Bergstrom, P., Marell-Olsson, E., Hall, L., & Kumar, S. (2017). Digital Didactical Designs as 
research framework: iPad integration in Nordic schools. Computers & Education, 113, 1–15.

Javorcik, T., & Polasek, R. (2018). The basis for choosing microlearning within the terms of e-learning 
in the context of student preferences. In 2018 16th international conference on emerging elearning 
technologies and applications (ICETA) (pp. 237–244). https​://doi.org/10.1109/iceta​.2018.85721​
83.

Jiang, J., Hou, Y., & Zhen, X. (2018). The design of mobile learning resources based on WeChat. In 
2018 13th international conference on computer science education (ICCSE) (pp. 1–3). https​://doi.
org/10.1109/iccse​.2018.84688​41.

Jin, J., & Bridges, S. M. (2014). Educational technologies in problem-based learning in health sciences 
education: A systematic review. Journal of Medical Internet Research. https​://doi.org/10.2196/
jmir.3240.

Jing-Wen, M. (2016). A design and teaching practice of micro mobile learning assisting college English 
teaching mode base on WeChat public platform. DEStech Transactions on Social Science Educa-
tion and Human Science (mess). https​://doi.org/10.12783​/dtsse​hs/mess2​016/9595.

Jonassen, D. (1996). Computers in the classroom: mindtools for critical thinking. New Jersey: 
Prentice-Hall.

https://doi.org/10.1515/bsaft-2017-0003
https://doi.org/10.1515/bsaft-2017-0003
https://lo-f.at/glahn/2017/06/micro-learning-in-the-workplace-and-how-to-avoid-getting-fooled-by-micro-instructionists.html
https://lo-f.at/glahn/2017/06/micro-learning-in-the-workplace-and-how-to-avoid-getting-fooled-by-micro-instructionists.html
https://doi.org/10.1007/978-1-4614-1740-8
https://doi.org/10.1145/3151759.3151795
https://doi.org/10.1111/exsy.12156
https://www.researchgate.net/publication/246822097_Microlearning_Emerging_Concepts_Practices_and_Technologies_after_e-Learning
https://www.researchgate.net/publication/246822097_Microlearning_Emerging_Concepts_Practices_and_Technologies_after_e-Learning
http://en.cnki.com.cn/Article_en/CJFDTOTAL-QQHB201421061.htm
https://doi.org/10.1109/iceta.2018.8572183
https://doi.org/10.1109/iceta.2018.8572183
https://doi.org/10.1109/iccse.2018.8468841
https://doi.org/10.1109/iccse.2018.8468841
https://doi.org/10.2196/jmir.3240
https://doi.org/10.2196/jmir.3240
https://doi.org/10.12783/dtssehs/mess2016/9595


617Unpacking the Inherent Design Principles of Mobile…

1 3

Kabir, F. S., & Kadage, A. T. (2017). ICTs and educational development: The utilization of mobile 
phones in distance education in Nigeria. Turkish Online Journal of Distance Education, 18(1), 
63–76.

Kaliisa, R., & Picard, M. (2017). A systematic review on mobile learning in higher education: The Afri-
can perspective. Turkish Online Journal of Educational Technology - TOJET, 16(1), 1–18.

Kamilali, D., & Sofianopoulou, C. (2015). Microlearning as innovative pedagogy for mobile learning in 
MOOCs. Madrid: International Association for Development of the Information Society.

Khaddage, F., Müller, W., & Flintoff, K. (2016). Advancing mobile learning in formal and informal set-
tings via mobile app technology: Where to from here, and how? Journal of Educational Technol-
ogy & Society, 19(3), 16–26. https​://doi.org/10.2307/jeduc​techs​oci.19.3.16.

Khurgin, A. (2015). Will the real microlearning please stand up? Association for Talent Development. 
Retrieved January 25, 2017 from https​://www.td.org/insig​hts/will-the-real-micro​learn​ing-pleas​
e-stand​-up.

Kim, S.-J., Shin, H., Lee, J., Kang, S., & Bartlett, R. (2017). A smartphone application to educate under-
graduate nursing students about providing care for infant airway obstruction. Nurse Education 
Today, 48, 145–152. https​://doi.org/10.1016/j.nedt.2016.10.006.

Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. New 
Jersey: Prentice-Hall.

Kovacs, G. (2015). FeedLearn: Using Facebook feeds for microlearning. Proceedings of the 33rd 
annual ACM Conference extended abstracts on human factors in computing systems. https​://doi.
org/10.1145/27026​13.27327​75.

Lau, K. P., Chiu, D. K. W., Ho, K. K. W., Lo, P., & See-To, E. W. K. (2017). Educational usage of 
mobile devices: Differences between postgraduate and undergraduate students. The Journal of 
Academic Librarianship, 43(3), 201–208. https​://doi.org/10.1016/j.acali​b.2017.03.004.

Lee, W.-P., Chen, C.-T., Huang, J.-Y., & Liang, J.-Y. (2017). A smartphone-based activity-aware sys-
tem for music streaming recommendation. Knowledge-Based Systems, 131, 70–82. https​://doi.
org/10.1016/j.knosy​s.2017.06.002.

Liao, K. (2015). PressToPronounce: An output-oriented approach to mobile language learning. Mas-
sachusetts Institute of Technology. http://hdl.handl​e.net/1721.1/10062​8.

Lin, H.-H., Wang, Y.-S., Li, C.-R., Shih, Y.-W., & Lin, S.-J. (2017). The measurement and dimensional-
ity of mobile learning systems success: Two-stage development and validation. Journal of Educa-
tional Computing Research, 55(4), 449–470. https​://doi.org/10.1177/07356​33116​67132​4.

Major, A., & Calandrino, T. (2018). Beyond chunking: micro-learning secrets for effective online design. 
FDLA Journal, 3(1). Retrieved from https​://nsuwo​rks.nova.edu/fdla-journ​al/vol3/iss1/13.

Mamba, T., & Kohda, Y. (2017). Smartphone applications improve high school students’ learning 
achievements. In Proceedings of the multidisciplinary academic conference (pp. 499–506).

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and Implementation. San 
Francisco: Wiley.

Mohammed, G. S., Wakil, K., & Nawroly, S. S. (2018). The effectiveness of microlearning to improve stu-
dents’ learning ability. International Journal of Educational Research Review, 3(3), 32–38. https​://
doi.org/10.24331​/ijere​.41582​4.

Moore, J., Dickson-Deane, C., & Liu, M. (2014). Designing CMC Courses From a Pedagogical Usabil-
ity Perspective. In A. Benson (Ed.), Perspective in Instructional Technology and Distance Education 
(chap. 7, pp. 154–169). Information Age Publishing.

Nickerson, C., Rapanta, C., & Goby, V. P. (2017). Mobile or not? Assessing the instructional value of 
mobile learning. Business and Professional Communication Quarterly, 80(2), 137–153. https​://doi.
org/10.1177/23294​90616​66370​7.

Nielsen, J. (1999). Designing Web Usability: The Practice of Simplicity. Indianapolis: New Riders 
Publishing.

Nielsen, J. (2012). How many test users in a usability study? Retrieved from http://www.nngro​up.com.
Nikou, S. A., & Economides, A. (2017). Mobile-based assessment: Investigating the factors that influence 

behavioral intention to use. Computers & Education, 109, 56–73. https​://doi.org/10.1016/j.compe​
du.2017.02.005.

Nikou, S. A., & Economides, A. A. (2018a). Mobile-based assessment: A literature review of publications 
in major referred journals from 2009 to 2018. Computers & Education, 125, 101–119. https​://doi.
org/10.1016/j.compe​du.2018.06.006.

Nikou, S., & Economides, A. (2018b). Mobile-based micro-learning and assessment: Impact on learning 
performance and motivation of high school students. Journal of Computer Assisted learning, 15, 12. 
https​://doi.org/10.1111/jcal.12240​.

https://doi.org/10.2307/jeductechsoci.19.3.16
https://www.td.org/insights/will-the-real-microlearning-please-stand-up
https://www.td.org/insights/will-the-real-microlearning-please-stand-up
https://doi.org/10.1016/j.nedt.2016.10.006
https://doi.org/10.1145/2702613.2732775
https://doi.org/10.1145/2702613.2732775
https://doi.org/10.1016/j.acalib.2017.03.004
https://doi.org/10.1016/j.knosys.2017.06.002
https://doi.org/10.1016/j.knosys.2017.06.002
http://hdl.handle.net/1721.1/100628
https://doi.org/10.1177/0735633116671324
https://nsuworks.nova.edu/fdla-journal/vol3/iss1/13
https://doi.org/10.24331/ijere.415824
https://doi.org/10.24331/ijere.415824
https://doi.org/10.1177/2329490616663707
https://doi.org/10.1177/2329490616663707
http://www.nngroup.com
https://doi.org/10.1016/j.compedu.2017.02.005
https://doi.org/10.1016/j.compedu.2017.02.005
https://doi.org/10.1016/j.compedu.2018.06.006
https://doi.org/10.1016/j.compedu.2018.06.006
https://doi.org/10.1111/jcal.12240


618	 I. Jahnke et al.

1 3

Norsanto, D., & Rosmansyah, Y. (2018). Gamified mobile micro-learning framework: A case study of civil 
service management learning. International Conference on Information and Communications Tech-
nology (ICOIACT), 2018, 146–151. https​://doi.org/10.1109/ICOIA​CT.2018.83507​65.

Oyelere, S. S., Suhonen, J., Wajiga, G. M., & Sutinen, E. (2017). Design, development, and evaluation of a 
mobile learning application for computing education. Education and Information Technologies. https​
://doi.org/10.1007/s1063​9-017-9613-2.

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). Purpose-
ful sampling for qualitative data collection and analysis in mixed method implementation research. 
Administration and Policy in Mental Health and Mental Health Services Research, 42(5), 533–544. 
https​://doi.org/10.1007/s1048​8-013-0528-y.

Park, Y., & Kim, Y. (2018). A design and development of micro-learning content in e-learning system. 
International Journal on Advanced Science, Engineering and Information Technology, 8(1), 56–61. 
https​://doi.org/10.18517​/ijase​it.8.1.2698.

Paul, A. M. (2016). Microlearning 101. HR Magazine, 61(4), 36.
Rajala, L. (2016). Making training mobile (cover story). New Hampshire Business Review, 38(3), 1.
Rao, M. (2014). Microlearning from the KM perspective (cover story). KM World, 23(2), 1–20.
Reinhardt, K. S., & Elwood, S. (2019). Promising practices in online training and support: Microlearning 

and personal learning environments to promote a growth mindset in learners. In Handbook of research 
on virtual training and mentoring of online instructors (pp. 298–310). https​://doi.org/10.4018/978-1-
5225-6322-8.ch013​.

Sauro, J., & Lewis, J. R. (2012). Quantifying the user experience: Practical statistics for user research. 
Waltham, MA: Morgan Kaufmann.

Schneegass, C., Terzimehić, N., Nettah, M., & Schneegass, S. (2018). Informing the design of user-adaptive 
mobile language learning applications. In: Proceedings of the 17th international conference on mobile 
and ubiquitous multimedia (pp. 233–238). https​://doi.org/10.1145/32828​94.32829​26.

Shank, P. (2018). Microlearning, macrolearning. What does research tell us? Retrieved November 21, 2018, 
from https​://elear​ningi​ndust​ry.com/micro​learn​ing-macro​learn​ing-resea​rch-tell-us.

Shen, C. W., Kuo, C. J., & Ly, P. T. M. (2017). Analysis of social media influencers and trends on online 
and mobile learning. The International Review of Research in Open and Distributed Learning, 18(1), 
208–224.

Shooriabi, M., & Gilavand, A. (2017). Investigating the use of smartphones for learning purposes by Iranian 
dental students. Middle East Journal of Family Medicine, 15(7), 108–113.

Simons, L. P., Foerster, F., Bruck, P. A., Motiwalla, L., & Jonker, C. M. (2015). Microlearning mApp 
raises health competence: Hybrid service design. Health and Technology, 5(1), 35–43. https​://doi.
org/10.1007/s1255​3-015-0095-1.

Skalka, J., & Drlík, M. (2019). Educational model for improving programming skills based on conceptual 
microlearning framework. In M. E. Auer & T. Tsiatsos (Eds.), The challenges of the digital transfor-
mation in education (pp. 923–934). Cham: Springer International Publishing.

Sun, G., Cui, T., Beydoun, G., Chen, S., Dong, F., Xu, D., et al. (2017). Towards massive data and sparse 
data in adaptive micro open educational resource recommendation: A study on semantic knowledge 
base construction and cold start problem. Sustainability, 9(6), 898. https​://doi.org/10.3390/su906​
0898.

Sun, G., Cui, T., Chen, S., Guo, W., & Shen, J. (2015). MLaaS: A cloud system for mobile micro learning in 
MOOC. Mobile Services (MS), 2015 IEEE International Conference. https​://doi.org/10.1109/mobse​
rv.2015.26.

Sweller, J. (2008). Cognitive load theory and the use of educational technology. Educational Technology, 
48(1), 32–35.

Tipton, S. (2017). Maximizing Microlearning. Training, 54(3), 58.
Tongdee, P., Srisawat, S., Loyd, R. A., Temnitithikul, B., Phumwiriya, T., & Nimkuntod, P. (2017). Leo-

pold’s Maneuver mobile learning technology for facilitating knowledge application and self-reported 
confidence of preclinical medical students. Suranaree Journal of Science & Technology, 24(1), 
99–103.

Twum, R. (2017). Utilization of smartphones in science teaching and learning in selected universities in 
Ghana. Journal of Education and Practice, 8(7), 216–228.

Vrana, R., Gaščić, D., & Podkonjak, M. (2017). Supporting mobile learning: usability of digital collections 
in Croatia for use on mobile devices. In 40th jubilee International convention MIPRO 2017. Croatian 
Society for Information and Communication Technology, Electronics and Microelectronics-MIPRO.

Wang, Y.-H. (2017). Integrating self-paced mobile learning into language instruction: Impact on reading 
comprehension and learner satisfaction. Interactive Learning Environments, 25(3), 397–411. https​://
doi.org/10.1080/10494​820.2015.11311​70.

https://doi.org/10.1109/ICOIACT.2018.8350765
https://doi.org/10.1007/s10639-017-9613-2
https://doi.org/10.1007/s10639-017-9613-2
https://doi.org/10.1007/s10488-013-0528-y
https://doi.org/10.18517/ijaseit.8.1.2698
https://doi.org/10.4018/978-1-5225-6322-8.ch013
https://doi.org/10.4018/978-1-5225-6322-8.ch013
https://doi.org/10.1145/3282894.3282926
https://elearningindustry.com/microlearning-macrolearning-research-tell-us
https://doi.org/10.1007/s12553-015-0095-1
https://doi.org/10.1007/s12553-015-0095-1
https://doi.org/10.3390/su9060898
https://doi.org/10.3390/su9060898
https://doi.org/10.1109/mobserv.2015.26
https://doi.org/10.1109/mobserv.2015.26
https://doi.org/10.1080/10494820.2015.1131170
https://doi.org/10.1080/10494820.2015.1131170


619Unpacking the Inherent Design Principles of Mobile…

1 3

Wang, N., Chen, X., Song, G., Lan, Q., & Parsaei, H. R. (2017). Design of a new mobile-optimized remote 
laboratory application architecture for m-learning. IEEE Transactions on Industrial Electronics, 
64(3), 2382–2391. https​://doi.org/10.1109/TIE.2016.26201​02.

Webster, J., & Watson, R. T. (2002). Analyzing the past to prepare for the future: Writing a literature review. 
Retrieved October 16, 2017, from http://www.jstor​.org/stabl​e/pdf/41323​19.pdf?refre​qid=excel​
sior%3Acbf​92248​1eba1​1f61f​c85f6​df40d​5573.

Yamamoto, N., & Uchida, N. (2017). Improvement of the interface of smartphone for an active learning with 
high learning concentration. In 2017 31st international conference on advanced information network-
ing and applications workshops (WAINA) (pp. 531–534). https​://doi.org/10.1109/waina​.2017.89.

Yang, L., Zheng, R., Zhu, J., Zhang, M., Liu, R., & Wu, Q. (2018). Green city: An efficient task joint execu-
tion strategy for mobile micro-learning. International Journal of Distributed Sensor Networks, 14(6), 
1550147718780933. https​://doi.org/10.1177/15501​47718​78093​3.

Yun, M., & Zhengqiu, L. (2018). Characteristic personnel training and teaching reform via advanced cen-
tralized practice courses under the new format of internet. In 2018 13th international conference on 
computer science education (ICCSE) (pp. 1–5). https​://doi.org/10.1109/iccse​.2018.84687​57.

Zhao, Y., Robal, T., Lofi, C., & Hauff, C. (2018). Stationary vs. non-stationary mobile learning in MOOCs. 
In Adjunct publication of the 26th conference on user modeling, adaptation and personalization (pp. 
299–303). https​://doi.org/10.1145/32135​86.32252​41.

Zheng, W. (2015). Design of mobile micro-english vocabulary system based on the ebbinghaus forgetting 
theory. In Internet computing for science and engineering (ICICSE), 2015 Eighth International Con-
ference. https​://doi.org/10.1109/icics​e.2015.51.

Zheng, R., Zhu, J., Zhang, M., Liu, R., Wu, Q., & Yang, L. (2019). A novel resource deployment 
approach to mobile microlearning: From energy-saving perspective [Research article]. https​://doi.
org/10.1155/2019/74308​60.

Zhou, Y. (2018). The construction and application of micro learning environment under the background 
of new media. In: Presented at the 2018 3rd international conference on education, sports, arts and 
management engineering (ICESAME 2018). https​://doi.org/10.2991/icesa​me-18.2018.46.

Publisher’s Note  Springer Nature remains neutral with regard to jurisdictional claims in published maps and 
institutional affiliations.

https://doi.org/10.1109/TIE.2016.2620102
http://www.jstor.org/stable/pdf/4132319.pdf%3frefreqid%3dexcelsior%253Acbf922481eba11f61fc85f6df40d5573
http://www.jstor.org/stable/pdf/4132319.pdf%3frefreqid%3dexcelsior%253Acbf922481eba11f61fc85f6df40d5573
https://doi.org/10.1109/waina.2017.89
https://doi.org/10.1177/1550147718780933
https://doi.org/10.1109/iccse.2018.8468757
https://doi.org/10.1145/3213586.3225241
https://doi.org/10.1109/icicse.2015.51
https://doi.org/10.1155/2019/7430860
https://doi.org/10.1155/2019/7430860
https://doi.org/10.2991/icesame-18.2018.46

	Unpacking the Inherent Design Principles of Mobile Microlearning
	Abstract
	1 Introduction
	2 State of the Art: What We Know About Mobile Microlearning
	2.1 Unpack the System: Reveal its Design Principles

	3 Methods
	4 Results
	4.1 Academic Literature
	4.2 Reports from Industry
	4.3 Interview Results
	4.4 InherentImplied principles revealed—Results from data triangulation
	4.5 Pretesting the Set of Principles on Existing Platforms

	5 Discussion
	5.1 Quality of the Inherent Design Principles: A Critical Eye is Needed
	5.2 Limitations

	6 Conclusion
	References




