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Abstract

The percentage of Latinx college athletes in the National Collegiate Athletic
Association (NCAA) continues to grow, yet research remains scarce on their
experiences. In this qualitative study, we used Yosso’s (Race, Ethnicity, and
Education, 8(1), 69-91, 2005) Community Cultural Wealth model to explore the
experiences of former NCAA Division I Latinx college athletes who decided
to attend graduate school. This study utilized one-on-one interviews with seven
different Latinx college athletes from over the United States. The themes that
that emerged included: (1) family influence and support, (2) athletic depart-
ment’s encouragement, and (3) Latinx faculty representation. First, participants
reflected how their family members reminded them that they are setting an
example and to value their education. Second, participants shared how athletic
department personnel encouraged them to pursue graduate school. Lastly, Latinx
faculty representation played a critical role in the participants’ decisions to pur-
sue graduate school. The findings can provide insight for academic and athletic
stakeholders on how Latinx college athletes can develop skills to excel beyond
athletics.

Keywords Latinx - College athletes - Graduate school - Intercollegiate athletics

P4 Guillermo Ortega
gorte001 @ucr.edu

Nikola Grafnetterova
Nikola.grafnetterova@tamucc.edu

1 College of Education, Idaho State University, 921 S 8th Ave, Stop 8059, Pocatello, ID 83209,
USA

Center for Athletic Academic Services, Texas A&M University-Corpus Christi, Corpus Christi,
TX 78412-5719, USA

@ Springer


http://orcid.org/0000-0003-4335-360X
http://crossmark.crossref.org/dialog/?doi=10.1007/s10755-021-09578-2&domain=pdf

348 Innovative Higher Education (2022) 47:347-365

Introduction

College sports in the United States have created an inequitable educational
system for underrepresented ethnic and racial groups. For example, the National
Collegiate Athletic Association (NCAA) is a White-controlled institution that
limits the inclusion of college athletes of color (Hextrum, 2020). According to
the NCAA, approximately 89% of coaches and 86% of athletic directors identify
as White, but over 60% of college athletes identify as athletes of color (NCAA,
2020b). Moreover, research on college athletes of color often examines how they
are subject to racism, negative stereotypes, academic disengagement, and neglect
from White faculty, peers, and athletic staff (Bimper, 2016; Comeaux & Harrison,
2011). Unfortunately, many institutions have not provided a support system
that considers these challenges and helps the academic achievement of college
athletes of color (Cooper & Hawkins, 2014). These issues are especially true for
Latinx college athletes.

Current research on college athletes’ experiences has provided narratives
that challenge the White-dominated educational and athletic systems (Cooper,
2018). However, Oseguera et al. (2018) argued that research on college athletes
has largely focused on African American male athletes from the NCAA Divi-
sion I and has excluded experiences of other racial groups. We focus specifically
on NCAA Division I Latinx college athletes from men’s and women’s sports,
because they are the third-largest demographic in the NCAA next to Black and
White college athletes (NCAA, 2020b). Furthermore, the participation of Latinx
college athletes has increased by approximately 30% in the last 7 years and is
expected to grow (NCAA, 2020b). While the number of Latinx college athletes
continues to increase, research on their collegiate experiences remains limited.

As of 2017, Latinxs made up over 18% of the U.S. population (U.S. Census
Bureau, 2019) and 24% of all undergraduate college students (American Association
of Community Colleges, 2018; Vargas et al., 2020). While the percentage of Latinxs
pursuing graduate degrees has more than doubled, Latinxs still comprise only 8.3%
of all graduate school enrollments (McFarland et al., 2017). Although scholars have
examined Latinx students’ college experiences and their post-baccalaureate degree
aspirations (Cuellar & Gonzalez, 2021), little research exists on past experiences of
Latinxs who are former college athletes and who are enrolled in graduate programs.

Therefore, the purpose of this study is to explore the experiences of former
NCAA Division I Latinx college athletes who decided to attend graduate school. We
used Yosso’s (2005) model because the literature on Latinx students and college ath-
letes of color tends to focus on their underachievement and barriers faced in higher
education and overlooks their strengths, talents, and experiences that enhance their
educational experiences. The CCW model challenges deficit-minded perspectives
that scholars and practitioners have on communities of color (Yosso, 2005) and can
shed light on what contributed to the success of former Latinx college athletes who
enrolled in graduate school. This study is guided by the following research ques-
tion: What were the educational and athletic experiences of former NCAA Division I
Latinx college athletes who enrolled in graduate school?
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Literature Review

In this section, we highlight the experiences of Latinx students in graduate school.
We also provide a brief overview of college athletes’ experiences in graduate school.
Lastly, we summarize the scholarship surrounding Latinx college athletes.

Latinx Students and Graduate School

According to Yosso and Soldrzano (2006), Latinx students have the lowest edu-
cational attainment of any major racial or ethnic group in the U.S. For every 100
Latinx students who start elementary school, only 11 Latinos and 13 Latinas receive
a bachelor’s degree, 3 Latino and 4 Latinas complete graduate school, and 0.3 grad-
uate with doctorates (Huber et al., 2015). As of today, it is not known how many
Latinxs who participated in intercollegiate athletics at the NCAA Division I level
decided to pursue and graduate with advanced degrees.

Multiple studies suggest that one way to improve Latinx students’ graduate
school aspirations is to increase their interactions with faculty (Cuellar & Gonzalez,
2021; Fernandez, 2019; Ramirez, 2011). For example, faculty support and mentor-
ship can have a direct link to graduate school access (Ramirez, 2011). According
to Stebleton and Aleixo (2015), faculty-student relationships can be a driving moti-
vation for underrepresented students to succeed in college. Specifically, for Latinx
students, faculty-student relationships can encourage graduate school enrollment by
engaging in research opportunities and professional development (Perez & Saenz,
2017). Engagement in undergraduate research experiences and professional develop-
ment opportunities helps students develop researcher identities and aspirations for
graduate study (Fernandez, 2019). According to Garcia (2016), faculty from similar
cultures and backgrounds can enhance students’ college experience. Lastly, Cuellar
and Gonzalez (2021) found that Latinx faculty representation can positively affect
Latinx students’ graduate degree aspirations.

More studies are needed to expand on the knowledge about Latinx graduate and
doctoral students’ past experiences that contributed to them to enrolling in graduate
school. In particular, focus is needed on Latinxs who are former college athletes.
According to Terenzini and Reason (2005), participating in intercollegiate athlet-
ics can contribute to Latinx students finishing their bachelor’s degrees. However,
research has not examined if the experiences surrounding athletic involvement have
any influence Latinxs’ enrollment in graduate school.

College Athletes in Graduate School

There has been an increase in the number of athletes who earn a bachelor’s degree
with athletic eligibility remaining and who continue their athletic involvement while
in graduate school (NCAA, 2020a); the NCAA refers to them as postgraduate ath-
letes. The majority of them, 81% respectively, remain at the same institution while
19% become graduate transfers (NCAA, 2020a). The two-year graduation rates by
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graduate transfers are lower than for those who remain at their alma mater (50%
vs. 70%, respectively) (NCAA, 2020a). Notably, postgraduate athletes from men’s
revenue-generating sports are more likely to be graduate transfers but are less likely
to graduate than athletes from all other sports (NCAA, 2020a, c). It is important to
note that men’s revenue-generating sports include football and basketball; all other
men’s sports are considered non-revenue-generating sports (Comeaux & Harrison,
2011). The increase in postgraduate athletes and transfers is likely to generate fur-
ther attention from the NCAA and scholars.

Nonetheless, research on former athletes’ undergraduate experiences and what
cultivated their graduate degree aspirations remains underexamined. The existing
studies (e.g., Feterl, 2019; Guillaume & Trujillo, 2018; Haslerig, 2020; Navarro &
McCormick, 2017) highlight the importance of mentors and support networks for
athletes’ to gain knowledge about and access to graduate program opportunities. In
fact, many NCAA Division I institutions offer college athletes with developmental
programs devoted to preparing them for life after graduation (National Association
of Collegiate Directors of Athletics, 2015; Navarro et al., 2020). These programs
tend to focus on career development (e.g., Menke, 2015; Navarro & Malvaso, 2016;
Navarro & McCormick, 2017); however, they lack the incorporation of graduate
education opportunities (Feterl, 2019). In such programming efforts, a collaboration
between athletic and academic units on campus is ideal (Navarro et al., 2020), par-
ticularly when career development opportunities on campus are emphasized to col-
lege athletes (Navarro & McCormick, 2017).

Latinx College Athletes

While limited, studies on the experiences of Latinx college athletes find athletic
involvement to be an important factor for their persistence to undergraduate degree
attainment (Bendick, 2017; Guillaume & Trujillo, 2018; Ortega, 2021). Latinx col-
lege athletes who are first-generation college students benefit greatly by having
access to a support network consisting of teammates, athletic advisors, and coaches
(Grafnetterova & Banda, 2021). Guillaume and Trujillo (2018) also found that par-
ticipation in college athletics provided Latina athletes with the opportunity to fur-
ther discover and develop their ethnic identity. The athletes in their study recognized
that they were one of few Latinas on their teams. As they reflected on their cultural
backgrounds, they attributed their athletic and academic accomplishments to their
heritage. The participants from Guillaume and Trujillo’s (2018) study, who were
former Latina college athletes pursuing graduate education, attributed their persis-
tence through undergraduate and graduate studies to both their cultural heritage and
their skills gained from participating in athletics (Guillaume & Trujillo, 2018).
Guillaume and Trujillo’s (2018) study is the only scholarly work that focuses on
former Latinx athletes who decided to enroll in graduate school. The few existing
studies on Latinx athletes focus on their undergraduate college choice (Martinez,
2018), athletic recruitment (Darvin et al., 2017), and undergraduate athletic and aca-
demic experiences (Bendick, 2017; Grafnetterova & Banda, 2021; Ortega, 2021;
Ramos, 2018) but not undergraduate to graduate school pipeline. Thus, research on
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past experiences of former Latinx college athletes who enroll in graduate programs
needs a significant expansion. Therefore, our study seeks to contribute to the current
literature on past experiences of Latinx athletes by focusing on those who finished
their athletic careers and decided to enroll in graduate programs.

Conceptual Framework

With limited frameworks on Latinx college athletes, we draw upon Yosso’s (2005)
Community Cultural Wealth model. According to Yosso (2005), the CCW model
offers an asset-based lens in understanding the success of students of color in the
U.S. educational system despite them facing various challenges. The CCW model is
grounded from the Critical Race Theory (CRT) and describes the experiences of stu-
dents of color and identifies effective strategies to enhance their academic achieve-
ments (Yosso, 2005). Yosso’s (2005) model highlights six forms of cultural wealth,
which include: a) aspirational, b) linguistic, ¢) familial, d) social, e) navigational
and f) resistant. While the model was developed to explore the educational achieve-
ments of students of color, we expand the model to be used to examine the academic
achievement of Latinx college athletes.

We draw upon Yosso’s (2005) model to explore the educational and athletic
experiences of former NCAA Division I Latinx college athletes who enrolled in
graduate school. First, aspirational capital refers to the ability to maintain hopes
and dreams, despite real and perceived barriers (Yosso, 2005). Linguistic capital
refers to the ability of students to develop communication skills through various
experiences (Yosso, 2005). Next, familial capital acknowledges that extended family
carries a sense of community that helps students leverage positive experiences
in college (Yosso, 2005). In Latinx culture, familismo refers to the importance
of family connection, support, and pride that influences Latinxs’ educational
trajectories (Patron, 2020; Turcios-Cotto & Milan, 2013). Social capital refers
to the social networks of people and community resources that serve as a source
of support (Yosso, 2005). NCAA Division I institutions are required to provide
specialized academic support services and staff to help mitigate the educational
challenges their college athletes face (Huml et al., 2014). Along with support from
these advisors, athletes also have access to a large number of other athletic personnel
including coaches, administrators, and medical staff (NCAA, 2020b). Navigational
capital acknowledges students’ skills and abilities to navigate educational spaces
(Yosso, 2005). For college athletes, these educational spaces can include athletic
department which tends to largely influence their collegiate experiences (Jayakumar
& Comeaux, 2016) and contribute to their persistence towards undergraduate
degree attainment (e.g., Bendick, 2017; Grafnetterova & Banda, 2021; Guillaume
& Trujillo, 2018; Martinez, 2018; Potuto & O’Hanlon, 2007; Ramos, 2018). Lastly,
resistance capital has its foundations on securing equal rights and collective freedom
for communities of color (Yosso, 2005). Thus, we wanted to use this model to
provide a strength-based approach when exploring experiences of former NCAA
Division I Latinx college athletes who decided to attend graduate school.
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Methods

In this study, we conducted the generic exploratory qualitative inquiry (Caelli et al.,
2003) to explore the experiences of former NCAA Division I Latinx college athletes
who decided to attend graduate school. Generic qualitative studies do not follow a
strict set of philosophical assumptions associated with qualitative methodologies
such as grounded theory or ethnography (Caelli et al., 2003). Rather, generic quali-
tative studies “simply seek to discover and understand a phenomenon, a process, or
the perspectives and worldviews of the people involved” (Merriam, 1998, p. 11).
As Kahlke (2014) noted, generic qualitative researchers “make advances by deviat-
ing from methodological prescriptions, remaking existing methodologies and build-
ing approaches that may or may not become new methodologies™ (p. 38). The goal
of generic qualitative studies is rich description of the phenomenon under investi-
gation, which is typically accomplished via thematic analysis and the use of open
codes and categories (Lim, 2011).

This study utilized one-on-one interviews as the primary method for data col-
lection. Interviews were used to gather detailed information about the lived experi-
ences of individuals familiar with the research phenomenon (Lincoln et al., 2005).
All questions were open-ended to better engage the interviewee in the conversa-
tion and provide a richer understanding of participants’ experiences and perspec-
tives (Yin, 2017). The interviews focused on Latinx college athletes’ academic and
athletic backgrounds as well as their undergraduate experiences that contributed
to their decision to enroll in graduate school. On average, each interview lasted
approximately 30—45 min. The researchers worked together to develop the interview
protocol, complete interviews, transcribe data, and identify themes. The study was
approved by the Institutional Review Board.

Participants

We recruited participants using purposeful sampling. Purposeful sampling helps
inform an understanding of the research problem and central phenomenon in the
study (Creswell & Poth, 2016). Additionally, purposeful sampling provides an accu-
rate representation of the issue being examined (Bhattacharya, 2017). Participants
were eligible based on the following criteria: (1) self-identify as Latinx, (2) partici-
pated in NCAA Division I sport, and (3) currently enrolled in graduate school. Some
of the participants were recruited by other participants to take part in the study, also
known as snowball sampling (Glesne, 2016).

We recruited participants through social media posts. The researchers posted on
social media and asked for volunteers to privately message them if they were inter-
ested in participating in the study. A total of seven (n=7) participants replied to
the social media post. Of the seven, four identified as Latino, and three identified
as Latina. All the athletes participated in non-revenue-generating sports throughout
their undergraduate careers. Five of the athletes were athletically recruited, while
two were walk-on athletes. Additionally, three of the participants were pursuing
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doctoral degrees, while four were pursuing their masters. The majority of partici-
pants (n=2J5) were attending Carnegie Research I public four-year institutions. The
other participants (n=2) were attending Carnegie Research I private four-year insti-
tutions. The participants came from all over the United States including the West
Coast, Midwest, and the South. To maintain confidentiality, all participants were
given the option to choose their pseudonym. Table 1 provides the participants’ pseu-
donym, gender, degree, major, institution, geographic location, sport, and if they
were a recruited athlete or a walk-on.

Data Analysis

After gaining participants’ consent, interviews were recorded using a voice recorder
and transcribed verbatim using an online transcription company. To ensure trust-
worthiness and validity of the study, transcriptions were returned to participants for
their review and approval. Once the participants approved their transcription, we
employed open, axial, and selective coding (Saldafia, 2009). During the open coding
process, the research team analyzed each transcript line-by-line to familiarize them-
selves with the data. In addition, the open coding process allowed the research team
to read and reread participants’ responses to identify themes or patterns (Saldafia,
2009). Next, axial coding was used to connect major themes across the participants’
responses (Saldafia, 2009). According to Strauss and Corbin (1998), axial coding
is needed to investigate the relationships between themes that have been developed
in the open-coding process. Thus, we used axial coding to obtain recurring pat-
terns and themes within the data. Lastly, we used selected coding to account for
final themes that aligned with the research question (Jayakumar & Comeaux, 2016;
Saldaiia, 2009; Strauss & Corbin, 1998). The research team came to a consensus on
the major themes.

Researchers’ Positionalities

The investigators of this study want to acknowledge their experiences of working
with Latinx college athletes. The first author is a first-generation Latino male who

Table 1 Demographic Information of Participants

*Name Gender Degree Major Public/Private  Sport Recruited/Walk-
On

Ana Female Doctorate Psychology Public Track and Field Walk-On
Claudia  Female Doctorate Physical Therapy Private Soccer Recruited
Cristiano Male Masters Business Public Soccer Recruited

Felix Male Masters Education Public Track and Field Recruited
Gabriel  Male Doctorate  Spanish Public Baseball Walk-On

Javier Male Masters Education Public Baseball Recruited
Selena Female Masters Human Resources Private Soccer Recruited

“Pseudonym used for participants
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is a former college athlete. Through his personal experience, he has a vested inter-
est in empowering his Latinx community through sports and education. The second
author is a White female who is a former college athlete and who currently works as
athletic academic advisor at an NCAA Division I institution. In this role, she serves
many Latinx college athletes and has seen their success stories in the classroom
as well as their sports. Both authors self-identify as critical researchers. Critical
researchers posit that social, political, economic, ethnic, cultural, and gender values
shape people’s lives and result in privilege for some groups while oppressing others
(Lincoln et al., 2018). We wanted to declare our philosophical stance as researchers
based on recommendations of Caelli et al. (2003) to increase the credibility of our
qualitative study.

Limitations

This study has several limitations that should be noted. First, none of the partici-
pants in this study competed in revenue-generating sports. Revenue-generating ath-
letes tend to have a different college experience than non-revenue generating ath-
letes (Paule & Gilson, 2010). For example, NCAA Division I revenue-generating
sports often have television and media coverage which pressures college athletes to
commit more time to athletic responsibilities over academic obligations (Comeaux
& Harrison, 2011). Second, this study only focused on NCAA Division 1. There
are three divisions (I, II, and III) within the NCAA; in each division, college ath-
letes tend to have different interactions with professors, peers, and athletic person-
nel (Rankin et al., 2016). Third, while our study included Latinxs from men’s and
women’s sports, our data analysis did not center on exploring differences based on
gender. Lastly, most of the participants identified as Mexican or Mexican American,
which does not represent the diversity within the Latinx community.

Findings

The CCW model allowed researchers to identify themes based on individual, family,
cultural, and communal resources that help underrepresented students succeed. The
themes that emerged from this study included: (1) family influence and support, (2)
athletic department’s encouragement, and (3) Latinx faculty representation.

Family Influence and Support

Throughout the interviews, all of the study’s participants addressed in some way
how their family provided support and motivation throughout their academic and
athletic careers. Participants reflected how their family members reminded them that
they are setting an example and to value their education. The concept of familial
capital was evident throughout the interviews. Cristiano stated:

Neither of my parents went to college, they were both immigrants, and they
always talked to me about going to college...athletics was what hooked me
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into going to college. When I was little, my parents always went to my soc-
cer games so I wanted to make sure they saw me play in college....One of
my biggest motivations was when my parents went to my first college game
because it was their first time on a college campus in the U.S....Now that I
think about it, I am the first in family to finish a degree, apply to graduate
school, and compete in the D1 level...Personally, I think it is important for
families to see the representation of Latinos in graduate school and athlet-
ics, because it can benefit the Latino community as a whole because I have
my younger relatives saying, “Oh, he did that. Why can’t I?”

Cristiano’s response highlights how he wanted to be a success story for his
family in athletics and education. Similarly, Selena also shared how her family
served as an inspiration to persist to undergraduate and graduate degree attain-
ment. She stated:

As a first-generation Latina, I am always thinking how I am representing
myself and my family. When I graduated with my undergraduate degree,
my family was proud and now that I am getting my master’s, they are even
prouder...There have been many obstacles, but it is important to pick your-
self back up. It’s like soccer, when you lose, you don’t just stay at the bot-
tom, you pick yourself up. I think a lot of what my family has taught me is,
“Get up. It’s okay to fail. Yes, you might be prideful, but it’s okay to fail.
Practice makes perfect, and you always have tomorrow to do better.”

Selena’s account depicts the important role of family in inspiring her to per-
sist to undergraduate degree attainment and then pursue graduate school.

On a similar note, Javier described how his family was influential in his deci-
sion to go to college and that athletics contributed to the ability to enroll as an
undergraduate student. Javier said:

I grew up in a low-income area, and the only reason I played in college was
because I asked my parents to not get me anything for Christmas, except a
college camp tryout. Usually camps are really expensive, so I went to the
cheapest one for a week and it paid off because I was able to win a spot
on the team...My parents always wanted me to go to college and not be a
picker in my hometown, so paying for that camp was what helped me get
into college, but I knew it was up to me to use all my school’s resources to
get accepted into a competitive graduate school program.

In other words, the combination of familial support and athletic participa-
tion opened Javier’s doors to eventual graduate school enrollment given he was
accepted to college and then had access to many campus resources preparing
him for applying and becoming admitted to graduate school. This finding was
consistent across all of the interviews with participants. While athletics was a
motivation for students to attend college, their families encouraged them to be
successful in higher education and supported them to undergraduate and then
graduate degree attainment.
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Athletic Department’s Encouragement

In the participants’ responses, social and navigational capital was evident as their
athletic department created a supportive environment for their success as under-
graduate students that converted to eventual enrollment in graduate programs. For
example, Felix discussed:

I had a serious back injury, and was out for a year, I did not know what to do
with my life in school or athletics. My life revolved around track and field,
and this injury was really hard on me. I knew I was not going to run so I
talked to my head coach about how I wanted to stay in fitness, and he talked
to me about working at my institution’s campus recreation center...In this
job, I was able to discover my passion and this led me to go into graduate
school because I wanted to continue working in campus recreation. To be
honest, the injury was a blessing in disguise because it led to me becom-
ing a graduate student. Before the injury, I didn’t really have any desires of
going to graduate school.

Felix’s athletic injury was a life-changing experience, but his coach encour-
aged him to find a job and it was the professional work that led to his graduate
school aspiration. In this case, the head coach acted as a positive influence in
encouraging Felix to pursue his academic and professional path, regardless of his
athletic capability.

In comparison, Claudia described how her physical therapists working at the
university were instrumental for her decision to pursue graduate school:

Playing intercollegiate athletics introduced me to the world of physical
rehabilitation because of my own experience with various injuries, so in a
sense it did have an influence in my decision to pursue graduate school...
The physical therapist I worked with allowed me to intern and work with the
team, and their mentoring certainly inspired me to pursue a graduate school
in physical therapy.

Claudia’s physical therapists provided social and navigational capital because
they served as mentors that influenced her decision to pursue a career in physical
therapy and subsequent enrollment in graduate school.

Some participants shared how their athletic departments also encouraged
opportunities for career development and exploration of identities outside of ath-
letics. For example, Cristiano discussed career-focused programming that edu-
cated athletes about major and career choice alignment. He shared:

The program made me think about my future, not just the sport in front of
me. Our coach had workshops, professional development events...and what
was really helpful was having former athletes of the program come talk to
us about how they navigated to get their job after graduating.

As participants described, their athletic department had supportive and knowl-
edgeable staff who encouraged athletes to think about themselves as more than
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just athletes. Through informal talks and formal programming initiatives, the
participants got the opportunity to reflect about their career aspirations outside
of their sport participation and planned for their future by enrolling in graduate
programs.

Latinx Faculty Representation

Lastly, Latinx faculty representation played a critical role in the participants’
decisions to pursue graduate school. Faculty members used navigational capital
to acknowledge the importance of student support and used resistance capital by
providing students with opportunities inside and outside the classroom. Gabriel
explained:

Having a Latinx faculty member made a huge impact on my life...In my
school, athletes are required to attend other sporting events, and at a half-
time show, they introduced an incoming Latinx professor. They shared his
bio and research, and I was surprised to see a faculty member that looked
like me...I sent him an email and was the first student in my institution to
meet with him. He asked me to join his research team and told me to take
his class called Critical Consciousness in Education. That class and his
mentorship definitely influenced my decision to go to graduate school.

Gabriel’s experience with a Latinx faculty member proved to be a critical
source of encouragement towards him thinking about graduate school. Gabriel
developed a positive faculty-student relationship when a Latinx professor showed
interest in his overall academic achievement.

Similarly, Ana described how a Latinx faculty member helped her in pursuing
graduate school. When Ana saw a Latinx faculty member in her Predominately
White Institution (PWI), she finally received support to continue her education.
Ana stated:

I went to a really White undergraduate school, but I grew up with all Lati-
nos, so it was a transition. In school, I was always used to talking in Span-
ish with my teachers and classmates, but college was definitely an experi-
ence where I didn’t see any help or anyone guiding the Latino community.
It wasn’t until my junior and senior year where thankfully there was finally
a Latino professor, and he started a Latinx culture club... that’s when some-
one that looked like me started talking to me about graduate school and
wanted to see me be successful.

Ana had a professor who engaged and cultivated a relationship with her and
other Latinx students. Specifically, at Ana’s PWI, a Latinx faculty member helped
support Latinx students’ transition to college and promoted graduate school.
Thus, Latinx faculty had a positive influence on several of the participants’ fur-
thering their academic achievements and decisions to continue studies as gradu-
ate students.
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Discussion

The findings from this study have the potential to reframe how scholars think
about Latinx graduate students and college athletes. Although prior research
has discussed how intercollegiate athletics can contribute to positive educa-
tional experiences for Black college athletes (Cooper & Hawkins, 2014), limited
research has specifically examined the experiences of Latinx college athletes. This
study contributes to the literature by examining the experiences of former NCAA
Division I Latinx college athletes who decided to attend graduate school. In addi-
tion, these findings can provide insight for academic and athletic stakeholders on
how Latinx college athletes can develop skills to excel beyond athletics.

Our findings highlighted how the family was motivational for Latinx col-
lege athletes’ athletic and academic journeys. The study is aligned with Yosso’s
(2005) model as familial capital was important in the academic achievement
of our participants and resulted in their enrollment in undergraduate programs
and subsequent pursuits of graduate school. Prior research has stated how fam-
ily members can shape the academic and athletic aspirations of Latinx college
athletes (Osanloo et al., 2018). In addition, studies have stated that maintaining
family support is positively associated with Latinx students’ college adjustment
and success (Hurtado & Carter, 1997; Nuiiez, 2013; Pérez & Taylor, 2016; Saenz
& Ponjuan, 2011; Yosso, 2005). Our study found that Latinx college athletes’
families were a huge source of motivation. Latinx former athletes were aware of
the profound impact a graduate degree can have on their lives and those of their
families. Thus, they wanted to succeed to make their families proud.

Moreover, participants shared how their athletic departments and staff provided
meaningful resources for their college achievement through different professional
development workshops and informal mentoring opportunities. As Yosso’s
(2005) model suggests, students must navigate through educational structures
and cultures with different campus communities for their educational success.
The literature explains how athletic departments and their staff tend to provide
a supportive presence that is knowledgeable of the issues facing their college
athletes (Rankin et al., 2016). By engaging in intercollegiate athletics, participants
were able to interact with athletic department stakeholders that motivated them to
pursue internships and work experiences. Thus, the athletic departments created a
positive academic experience for college athletes to ensure they are academically
successful as undergraduate students (Jayakumar & Comeaux, 2016). In turn, this
supportive environment indirectly contributed to Latinx athletes’ decisions to
enroll in graduate school.

Lastly, we found that Latinx faculty representation can lead to the develop-
ment of graduate school aspirations among Latinx college athletes. This is con-
sistent with Yosso’s (2005) model that emphasizes how interactions with faculty
and peers are pivotal for students’ persistence and academic success. Our findings
revealed that Latinx faculty can help Latinx college athletes navigate the aca-
demic, cultural, and social challenges they experience in college. For example,
participants acknowledged that Latinx faculty served as mentors for their overall
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achievement and learning. Gonzalez and colleagues (2020) suggested that repre-
sentation matters and students who see themselves reflected within faculty ranks
are more likely to be academically successful. In addition, participants (e.g., Ana)
explained how Latinx faculty members provided a sense of community during
their adjustment at PWIs. At PWIs, faculty of color can help raise racial aware-
ness to motivate students of color to achieve their goals beyond college (Duran
& Pérez, 2019). Latinx faculty can validate Latinx students’ culture and culti-
vate a sense of community that can improve their academic experience (Gloria &
Castellanos, 2012). In our study, Latinx faculty provided advice and attention to
Latinx college athletes to excel beyond their undergraduate careers.

Implications

Findings from the current study offer important implications for future policy and
practice. First, during the college athletic recruitment stage, incoming Latinx col-
lege athletes should be paired with Latinx faculty members to create mentorship
opportunities. Mentoring has been evidenced to lead to successful completion of
graduate education, especially for underrepresented students (Davidson & Foster-
Johnson, 2001; McCoy et al., 2015). For Latinx students, faculty mentoring pro-
grams can also act as gateways to other academic resources offered at the institu-
tion (Stanton-Salazar, 2011). It is, therefore, suggested to have faculty members
throughout the recruitment process to facilitate Latinx college athletes’ academic
success.

Second, athletic departments need to continue incorporating intentional profes-
sional development programming for college athletes. This is particularly impor-
tant for Latinx college athletes given the high number of Latinxs who are first in
their families to pursue higher education, also known as first-generation students
(Postsecondary National Policy Institute, 2021). Such workshops will provide
Latinx college athletes with potential opportunities to navigate the job market,
internships, research opportunities, and graduate school opportunities. As found
in our study, athletic departments should host workshops before, during, and after
athletic seasons to better enhance the college athletes’ skills and knowledge that
they will need after they earn their undergraduate degrees (Cooper, 2018).

Third, institutions must be committed to helping Latinx college athletes persist
through college. Colleges/universities and their athletic departments need to be
mindful of the increase of Latinx college athletes in the NCAA and create pro-
grams to address their unique needs. For instance, academic departments and stu-
dent affairs professionals can collaborate and provide classes on addressing social
justice issues and inequities to increase the number of Latinx college athletes
in graduate and professional degrees. Cooper (2018) explains how classes that
address social justice and inequities can help create advocacy groups to overcome
intersecting identities, including identifying as a college athlete, to help empower
students to enroll in graduate school. Thus, institutions can and must play a criti-
cal role when considering Latinx college athletes’ pursuits of graduate education.
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Future Research

Future research should focus on exploring undergraduate experiences of former
NCAA Division I Latinx college athletes from revenue-generating sports who
decided to enroll in graduate programs. For example, compared to non-revenue
generating sports, revenue-generating athletes tend to overemphasize their athletic
demands over academics (Bimper, 2016). Moreover, revenue-generating athletes are
more likely to suffer serious injuries or illnesses that requires them to reconsider
their educational and career paths (Paule-Koba & Rohrs-Cordes, 2019). Second,
future studies should explore experiences of Latinxs who are not participating in
NCAA Division I sports. In contrast to Division I, athletes from the NCAA Divi-
sions II and III have access to fewer resources to support their athletic programs
(Sweitzer, 2009). NCAA Division II and III college athletes are more likely to par-
ticipate in internships, study abroad, and research projects activities than those in
Division I (Potuto & O’Hanlon, 2006).

Furthermore, future research should examine if Latinx representation in athletic
departments’ staff can lead to positive academic outcomes for Latinx college ath-
letes. Lastly, more studies should be conducted to learn about the experiences of
postgraduate athletes who continue to compete while pursuing a graduate degree.
The experiences of graduate transfers should be compared to athletes who remained
at their alma mater, given that disparities exist between their respective 2-year grad-
uation rates (NCAA, 2020a).

Conclusion

Latinx students are significantly underrepresented in the ranks of graduate and doc-
toral degree recipients (Fernandez, 2020; Huber et al., 2015). For this reason, it is
imperative that higher education institutions and the NCAA lead efforts for Latinx
students to pursue advanced degrees. Institutions should promote resources within
the campus, like career centers and academic advising, to better develop Latinx col-
lege athletes’ knowledge of graduate programs (Cuellar & Gonzalez, 2021). Addi-
tionally, the NCAA must invest in and develop new programs that help expose grad-
uate degree pathways for Latinx college athletes.

Overall, to understand the needs of Latinxs, it is important to incorporate
their stories by conducting empirical studies (Solérzano & Yosso, 2002). We
achieved that through our study, which explored past experiences of former
NCAA Division I Latinx college athletes who decided to enroll in graduate
school. We discovered that athletic participation and the access to supportive
athletic staff positively contributed to Latinx students’ pursuits of graduate
degrees. Additionally, familial support and access to Latinx faculty within the
institution were also influential in cultivating the graduate degree aspirations of
Latinx college athletes. The combination of these elements empowered former
Latinx college athletes to enroll in graduate school.

@ Springer



Innovative Higher Education (2022) 47:347-365 361

Authors’ Contribution This article included Dr. Guillermo Ortega and Dr. Nikola Grafnetterova. Both
authors developed the research, questions, and theory. Additionally, both authors investigated the meth-
ods, data, and findings. The results from this study can provide insight on the academic and athletic expe-
riences of NCAA Division I Latinx college athletes.

Data Availability This is a qualitative study and data was conducted through one-on-one interviews. In the
study, pseudonyms were given to each participant to contain confidentiality of the research participants.

Code Availability Interviews were used in this study. To maintain confidentiality, all participants were
given a pseudonym.

Declarations

Ethics Approval This study was reviewed and approved by IRB. All results are presented clearly, honestly,
and without fabrication, falsification, or inappropriate data manipulation.

Consent to Participate As part of IRB approval, all participants were provided a consent to participate
and were aware of all risks and benefits of their participation in the study. To maintain confidentiality, all
participants were given a pseudonym.

Consent for Publication I give the Publisher the permission to publish the work.

Conflict of Interest Not applicable.

References

American Association of Community Colleges. (2018). Fast facts. https://www.aacc.nche.edu/resea
rch-trends/fast-facts/

Bendick, E. (2017). Latina organized athletic participation and the college transition (Doctoral dis-
sertation). ProQuest Dissertations and Theses database. (UMI No. 10271125)

Bhattacharya, K. (2017). Fundamentals of aualitative research: A practical guide. Taylor & Francis

Bimper, A. Y. (2016). Capital matters: Social sustaining capital and the development of black student-
athletes. Journal of Intercollegiate Sport, 9(1), 106—128. https://doi.org/10.1123/jis.2015-0001

Caelli, K., Ray, L., & Mill, J. (2003). “Clear as mud”: Toward greater clarity in generic qualitative
research. International Journal of Qualitative Methods, 2(2), 1-24.

Comeaux, E., & Harrison, C. K. (2011). A conceptual model of academic success for student-athletes.
Educational Researcher, 40(5), 235-245. https://doi.org/10.3102/0013189X 11415260

Cooper, J. N. (2018). Strategic navigation: A comparative study of black male scholar athletes’ expe-
riences at a Historically Black College/University (Hbcu) and Historically White University
(Hwu). International Journal of Qualitative Studies in Education, 31(4), 235-256. https://doi.
org/10.1080/09518398.2017.1379617

Cooper, J. N., & Hawkins, B. (2014). The transfer effect: A critical race theory examination of black
male transfer student athletes’ experiences. Journal of Intercollegiate Sport, 7(1), 80-104.
https://doi.org/10.1123/jis.2013-0033

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among five
approaches. Sage

Cuellar, M. G., & Gonzalez, A. M. (2021). Beyond the baccalaureate: Factors shaping latinx graduate
degree aspirations. Journal of Hispanic Higher Education, 20(1), 59-74. https://doi.org/10.1177/
1538192719830082

Darvin, L., Cintron, A., & Hancock, M. (2017). ; Por qué jugar? Sport socialization among hispanic/
latina female NCAA division I student-athletes. Journal of Amateur Sport, 3(2), 27-54. https://
doi.org/10.17161/jas.v3i2.6460

@ Springer


https://www.aacc.nche.edu/research-trends/fast-facts/
https://www.aacc.nche.edu/research-trends/fast-facts/
https://doi.org/10.1123/jis.2015-0001
https://doi.org/10.3102/0013189X11415260
https://doi.org/10.1080/09518398.2017.1379617
https://doi.org/10.1080/09518398.2017.1379617
https://doi.org/10.1123/jis.2013-0033
https://doi.org/10.1177/1538192719830082
https://doi.org/10.1177/1538192719830082
https://doi.org/10.17161/jas.v3i2.6460
https://doi.org/10.17161/jas.v3i2.6460

362 Innovative Higher Education (2022) 47:347-365

Davidson, M. N., & Foster-Johnson, L. (2001). Mentoring in the preparation of graduate researchers of
color. Review of Educational Research, 71(4), 549-574. https://doi.org/10.3102/003465430710045
49

Duran, A., & Pérez, D., II. (2019). The multiple roles of chosen familia: Exploring the interconnections
of queer latino men’s community cultural wealth. International Journal of Qualitative Studies in
Education, 32(1), 67-84.

Fernandez, F. (2019). What’s money got to do with it? An examination of the relationships between
sources of financial support and the post-graduation career plans of latina and latino doctoral stu-
dents in the social sciences. The Review of Higher Education, 43(1), 143—168. https://doi.org/10.
1353/rhe.2019.0093

Fernandez, F. (2020). Where do latinas and latinos earn social science doctorates? Education Policy
Analysis Archives, 28(97). https://doi.org/10.14507/epaa.28.4889

Feterl, T. (2019). African american student-athletes: Factors influencing choice of graduate school (Doc-
toral dissertation). Electronic Theses and Dissertations. https://openprairie.sdstate.edu/etd/3159/

Garcia, G. A. (2016). Complicating a latina/o-serving identity at a hispanic serving institution. The
Review of Higher Education, 40(1), 117-143. https://doi.org/10.1353/rhe.2016.0040

Glesne, C. (2016). Becoming a qualitative researcher (5th ed.). Pearson

Gloria, A. M., & Castellanos, J. (2012). Desafios y bendiciones: A multiperspective examination of the
educational experiences and coping responses of first-generation college latina students. Journal of
Hispanic Higher Education, 11(1), 82-99. https://doi.org/10.1177/1538192711430382

Gonzalez, E., Ortega, G., Molina, M., & Lizalde, G. (2020). What does it mean to be a hispanic-serving
institution? Listening to the latina/o/x voices of students. International Journal of Qualitative Stud-
ies in Education, 33(8), 796-809. https://doi.org/10.1080/09518398.2020.1751896

Grafnetterova, N., & Banda, R. M. (2021). “Need Help? We got you!”: Sources of support for first-gener-
ation latinx student-athletes. Journal for the Study of Sports and Athletes in Education, 1-20. https://
doi.org/10.1080/19357397.2021.1916311

Guillaume, R. O., & Trujillo, K. (2018). Understanding the experiences of latina former student athletes
pursuing graduate education: The role of ethnic identity and emotional intelligence. Journal for the
Study of Sports and Athletes in Education, 12(1), 35-52. https://doi.org/10.1080/19357397.2018.
1444701

Haslerig, S. (2020). Engaging college athletes in & through graduate study: Academic trajectories and
implications. Journal of Issues in Intercollegiate Athletics, Fall 2020 Special Issue, 148—169. http://
csri-jiia.org/wp-content/uploads/2020/09/S1_2020_01_07.pdf

Hextrum, K. (2020). Bigger, faster, stronger: How racist and sexist ideologies persist in college sports.
Gender and Education, 32(8), 1053—1071. https://doi.org/10.1080/09540253.2019.1632418

Huber, L. P., Malagon, M. C., Ramirez, B. R., Gonzalez, L. C., Jimenez, A., & Velez, V. N. (2015). Still
falling through the cracks: Revisiting the latinx educational pipeline. 2015 latinx education summit
report. CSRC research report. Number 19. UCLA Chicano Studies Research Center (NJ1). https://
www.chicano.ucla.edu/files/RR19.pdf

Huml, M. R., Hancock, M. R., & Bergman, M. J. (2014). Additional support or extravagant cost? Stu-
dent-athletes’ perceptions on athletic academic centers. Journal of Issues in Intercollegiate Athlet-
ics, 7, 410-430. https://ir.library.louisville.edu/faculty/141/

Hurtado, S., & Carter, D. F. (1997). Effects of college transition and perceptions of the campus racial cli-
mate on latino college students’ sense of belonging. Sociology of Education, 70(4), 324-345. https://
www.jstor.org/stable/pdt/2673270.pdf

Jayakumar, U. M., & Comeaux, E. (2016). The Cultural cover-up of college athletics: How organizational
culture perpetuates an unrealistic and idealized balancing act. The Journal of Higher Education,
87(4), 488-515. https://doi.org/10.1353/jhe.2016.0022

Kahlke, R. M. (2014). Generic qualitative approaches: Pitfalls and benefits of methodological mixology.
International Journal of Qualitative Methods, 13(1), 37-52. https://doi.org/10.1177/1609406914
01300119

Lim, J. H. (2011). Qualitative methods in adult development and learning: Theoretical traditions, cur-
rent practices, and emerging horizons. In C. Hoare (Ed.), The Oxford handbook of reciprocal adult
development and learning (2nd ed., pp. 39-60). Oxford University Press

Lincoln, Y. S., Lynham, S. A., & Guba, E. G. (2005). Paradigmatic controversies, contradictions, and
emerging confluences, revisited. In N. K. Denzin & Y. S. Lincoln (Eds.), The Sage Handbook of
Qualitative Research (pp. 183-190). Sage

@ Springer


https://doi.org/10.3102/00346543071004549
https://doi.org/10.3102/00346543071004549
https://doi.org/10.1353/rhe.2019.0093
https://doi.org/10.1353/rhe.2019.0093
https://doi.org/10.14507/epaa.28.4889
https://openprairie.sdstate.edu/etd/3159/
https://doi.org/10.1353/rhe.2016.0040
https://doi.org/10.1177/1538192711430382
https://doi.org/10.1080/09518398.2020.1751896
https://doi.org/10.1080/19357397.2021.1916311
https://doi.org/10.1080/19357397.2021.1916311
https://doi.org/10.1080/19357397.2018.1444701
https://doi.org/10.1080/19357397.2018.1444701
http://csri-jiia.org/wp-content/uploads/2020/09/SI_2020_01_07.pdf
http://csri-jiia.org/wp-content/uploads/2020/09/SI_2020_01_07.pdf
https://doi.org/10.1080/09540253.2019.1632418
https://www.chicano.ucla.edu/files/RR19.pdf
https://www.chicano.ucla.edu/files/RR19.pdf
https://ir.library.louisville.edu/faculty/141/
https://www.jstor.org/stable/pdf/2673270.pdf
https://www.jstor.org/stable/pdf/2673270.pdf
https://doi.org/10.1353/jhe.2016.0022
https://doi.org/10.1177/160940691401300119
https://doi.org/10.1177/160940691401300119

Innovative Higher Education (2022) 47:347-365 363

Lincoln, Y. S., Lynham, S. A., & Guba, E. G. (2018). Paradigmatic controversies, contradictions, and
emerging confluences, revisited. In N. K. Denzin & Y. S. Lincoln (Eds.), The SAGE handbook of
qualitative research (5th ed., pp. 108-150). Sage Publications

Martinez, E. (2018). College choice processes and experiences of latino/A/X student-athletes in the
community college context. Journal for the Study of Sports and Athletes in Education, 12(1),
14-34. https://doi.org/10.1080/19357397.2018.1444700

McCoy, D. L., Winkle-Wagner, R., & Luedke, C. L. (2015). Colorblind mentoring? Exploring white
faculty mentoring of students of color. Journal of Diversity in Higher Education, 8(4), 225-242.
https://doi.org/10.1037/a0038676

McFarland, J., Hussar, B., De Brey, C., Snyder, T., Wang, X., Wilkinson-Flicker, S., & Bullock Mann,
F. (2017). The condition of education 2017. NCES 2017-144. National Center for Education
Statistics. https://nces.ed.gov/pubs2017/2017144.pdf

Menke, D. J. (2015). The 3-I career advising process and athletes with foreclosed identity. The Jour-
nal of the National Academic Advising Association, 35(1), 22-28. https://doi.org/10.12930/
NACADA-14-031

Merriam, S. B. (1998). Qualitative research and case study applications in education. Jossey-Bass

National Association of Collegiate Directors of Athletics. (2015). NCAA, N4A to partner on life skills
professional  development. https://nacda.com/news/2015/10/16/ncaa_n4a_to_partner_on_life_
skills_professional_development.aspx

National Collegiate Athletic Association. (2020a). Academic outcomes for Division I postgraduate
student-athletes.  http://www.ncaa.org/about/resources/research/academic-outcomes-division-i-
postgraduate-student-athletes

National Collegiate Athletic Association. (2020b). NCAA demographics database. https://www.ncaa.
org/about/resources/research/ncaa-demographics-database

National Collegiate Athletic Association. (2020c). Prevalence of graduate transfer in Division I.
http://www.ncaa.org/about/resources/research/prevalence-graduate-transfer-division

Navarro, K. M., & Malvaso, S. (2016). Millennial student-athletes and career development: Toward an
understanding of academic, athletic and parental spheres of influence on career aspirations and
undergraduate major choices. College Student Affairs Journal, 34(3), 30-47. https://doi.org/10.
1353/csj.2016.0017

Navarro, K., & McCormick, H. (2017). Outcomes-based career preparation programs for contempo-
rary student-athletes. Journal of Applied Sport Management, 9(1), 135-163. https://doi.org/10.
18666/JASM-2017-V9-11-7593

Navarro, K. M., Rubin, L. M., & Mamerow, G. (2020). Implementing student-athlete programming: A
guide for supporting college athletes. Routledge

Nuiiez, A. M. (2013). Achieving equity for latino students: Expanding the pathway to higher educa-
tion through public policy. Journal of Educational Administration, 51(1), 95-97. https://doi.org/
10.1108/09578231311291468

Ortega, G. (2021). Examining the intersection of race and athletics for latino male student-athletes.
Journal of Hispanic Higher Education, 20(2), 179-192. https://doi.org/10.1177/1538192719
876091

Osanloo, A. F,, Parra, J. L., & Pedraza, C. A. (2018). “Los Olvidados”—an integrative review of the
extant literature review on the forgotten ones in intercollegiate athletics. Journal for the Study of
Sports and Athletes in Education, 12(1), 53-74.

Oseguera, L., Merson, D., Harrison, C. K., & Rankin, S. (2018). Beyond the black/white binary: A
multi-institutional study of campus climate and the academic success of college athletes of dif-
ferent racial backgrounds. Sociology of Sport Journal, 35(2), 119-131. https://doi.org/10.1123/
$8j.2016-0175

Patrén, O. E. (2020). “The revolution begins at home:” Exploring educational aspirations between latino
male collegians and their families through a reciprocity of relationships. International Journal of
Qualitative Studies in Education, 33(4), 446—464.

Paule, A. L., & Gilson, T. A. (2010). Current collegiate experiences of big-time, non-revenue, NCAA
athletes. Journal of Intercollegiate Sport, 3, 333-347. https://doi.org/10.1123/jis.3.2.333

Paule-Koba, A. L., & Rohrs-Cordes, K. (2019). I can’t play? Now what?: Examining collegiate athlete
handbooks written policies and procedures related to career-ending injury. International Journal of
Sport Management, 20, 1-18.

Pérez, D., II., & Saenz, V. B. (2017). Thriving latino males in selective predominantly white institutions.
Journal of Hispanic Higher Education, 16(2), 162—186. https://doi.org/10.1177/1538192717697754

@ Springer


https://doi.org/10.1080/19357397.2018.1444700
https://doi.org/10.1037/a0038676
https://nces.ed.gov/pubs2017/2017144.pdf
https://doi.org/10.12930/NACADA-14-031
https://doi.org/10.12930/NACADA-14-031
https://nacda.com/news/2015/10/16/ncaa_n4a_to_partner_on_life_skills_professional_development.aspx
https://nacda.com/news/2015/10/16/ncaa_n4a_to_partner_on_life_skills_professional_development.aspx
http://www.ncaa.org/about/resources/research/academic-outcomes-division-i-postgraduate-student-athletes
http://www.ncaa.org/about/resources/research/academic-outcomes-division-i-postgraduate-student-athletes
https://www.ncaa.org/about/resources/research/ncaa-demographics-database
https://www.ncaa.org/about/resources/research/ncaa-demographics-database
http://www.ncaa.org/about/resources/research/prevalence-graduate-transfer-division
https://doi.org/10.1353/csj.2016.0017
https://doi.org/10.1353/csj.2016.0017
https://doi.org/10.18666/JASM-2017-V9-I1-7593
https://doi.org/10.18666/JASM-2017-V9-I1-7593
https://doi.org/10.1108/09578231311291468
https://doi.org/10.1108/09578231311291468
https://doi.org/10.1177/1538192719876091
https://doi.org/10.1177/1538192719876091
https://doi.org/10.1123/ssj.2016-0175
https://doi.org/10.1123/ssj.2016-0175
https://doi.org/10.1123/jis.3.2.333
https://doi.org/10.1177/1538192717697754

364 Innovative Higher Education (2022) 47:347-365

Pérez, D., II., & Taylor, K. B. (2016). Cultivando logradores: Nurturing and sustaining latino male suc-
cess in higher education. Journal of Diversity in Higher Education, 9(1), 1-19. https://doi.org/10.
1037/a0039145

Postsecondary National Policy Institute. (2021). First-generation students in higher education. https://
pnpi.org/first-generation-students/

Potuto, J. R., & O’Hanlon, J. (2007). National study of student-athletes regarding their experiences as
college students. College Student Journal, 41(4), 947-966. https://eric.ed.gov/?id=EJ816818

Ramirez, E. (2011). “No one taught me the steps”: Latinos’ experiences applying to graduate school.
Journal of Latinos and Education, 10(3), 204-222. https://doi.org/10.1080/15348431.2011.581105

Ramos, R. (2018). Latina/o college student-athletes: Influences on recruitment, enrollment and degree
completion (Doctoral dissertation). ProQuest Dissertations and Theses database. (UMI No.
11017061)

Rankin, S., Merson, D., Garvey, J. C., Sorgen, C. H., Menon, 1., Loya, K., & Oseguera, L. (2016). The
influence of climate on the academic and athletic success of student-athletes: results from a multi-
institutional national study. The Journal of Higher Education, 87(5), 701-730. https://doi.org/10.
1353/jhe.2016.0027

Saenz, V. B., & Ponjuan, L. (2011). Men of color: Ensuring the academic success of latino males in
higher education. Institute for Higher Education Policy. https:/files.eric.ed.gov/fulltext/ED527060.
pdf

Saldafia, J. (2009). The coding manual for qualitative researchers. Sage

Solérzano, D. G., & Yosso, T. J. (2002). Critical race methodology: Counter-storytelling as an analytical
framework for education research. Qualitative Inquiry, 8(1), 23—44. https://doi.org/10.1177/10778
0040200800103

Stanton-Salazar, R. D. (2011). A social capital framework for the study of institutional agents and their
role in the empowerment of low-status students and youth. Youth & Society, 43(3), 1066—-1109.
https://doi.org/10.1177/0044118X10382877

Stebleton, M. J., & Aleixo, M. B. (2015). Examining undocumented latino/a student interactions with
faculty and institutional agents. Journal of Hispanic Higher Education, 14(3), 256-273. https://doi.
org/10.1177/1538192715574097

Strauss, A., & Corbin, J. (1998). Basics of qualitative research techniques. Sage

Sweitzer, K. (2009). Institutional ambitions and athletic conference affiliation. New Directions for Higher
Education, 148, 55-63. https://doi.org/10.1002/he.368

Terenzini, P. T., & Reason, R. D. (2005). Parsing the first year of college: A conceptual framework for
studying college impacts. Meeting of the Association for the Study of Higher Education. Philadel-
phia, PA. Retrieved from https://docplayer.net/15292255-Parsing-the-first-year-of-college-a-conce
ptual-framework-for-studying-collegeimpacts.html

Turcios-Cotto, V. Y., & Milan, S. (2013). Racial/ethnic differences in the educational expectations of ado-
lescents: Does pursuing higher education mean something different to latino students compared to
white and black students? Journal of Youth and Adolescence, 42(9), 1399-1412.

U.S. Census Bureau. (2019). Quick facts the United States. https://www.census.gov/quickfacts/fact/table/
US/RHI725219

Vargas, N., Villa-Palomino, J., & Davis, E. (2020). Latinx faculty representation and resource alloca-
tion at hispanic serving institutions. Race Ethnicity and Education, 23(1), 39-54. https://doi.org/10.
1080/13613324.2019.1679749

Yin, R. K. (2017). Case study research and applications: Design and methods. Sage

Yosso, T. J. (2005). Whose cultural capital? A critical race theory discussion of community cultural
wealth. Race, Ethnicity, and Education, 8(1), 69-91. https://doi.org/10.1080/136133205200034
1006

Yosso, T. J., & Sol6rzano, D. G. (2006). Leaks in the chicana and chicano educational pipeline. Latino
Policy & Issues Brief. Number 13. UCLA Chicano Studies Research Center (NJI). https://www.
chicano.ucla.edu/publications/report-brief/leaks-chicana-and-chicano-educational-pipeline

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published
maps and institutional affiliations.

@ Springer


https://doi.org/10.1037/a0039145
https://doi.org/10.1037/a0039145
https://pnpi.org/first-generation-students/
https://pnpi.org/first-generation-students/
https://eric.ed.gov/?id=EJ816818
https://doi.org/10.1080/15348431.2011.581105
https://doi.org/10.1353/jhe.2016.0027
https://doi.org/10.1353/jhe.2016.0027
https://files.eric.ed.gov/fulltext/ED527060.pdf
https://files.eric.ed.gov/fulltext/ED527060.pdf
https://doi.org/10.1177/107780040200800103
https://doi.org/10.1177/107780040200800103
https://doi.org/10.1177/0044118X10382877
https://doi.org/10.1177/1538192715574097
https://doi.org/10.1177/1538192715574097
https://doi.org/10.1002/he.368
https://docplayer.net/15292255-Parsing-the-first-year-of-college-a-conceptual-framework-for-studying-collegeimpacts.html
https://docplayer.net/15292255-Parsing-the-first-year-of-college-a-conceptual-framework-for-studying-collegeimpacts.html
https://www.census.gov/quickfacts/fact/table/US/RHI725219
https://www.census.gov/quickfacts/fact/table/US/RHI725219
https://doi.org/10.1080/13613324.2019.1679749
https://doi.org/10.1080/13613324.2019.1679749
https://doi.org/10.1080/1361332052000341006
https://doi.org/10.1080/1361332052000341006
https://www.chicano.ucla.edu/publications/report-brief/leaks-chicana-and-chicano-educational-pipeline
https://www.chicano.ucla.edu/publications/report-brief/leaks-chicana-and-chicano-educational-pipeline

Innovative Higher Education (2022) 47:347-365 365

Guillermo Ortega is an Assistant Professor at Idaho State University. He earned his Ph.D. from the Uni-
versity of Houston. He writes about student development, organizational structures, and outcomes for
college athletes and other underrepresented students.

Nikola Grafnetterova is a Scholastic Coordinator at the Center for Athletic Academic Services at Texas

A&M University-Corpus Christi. She earned her EdD from Texas A&M University-Corpus Christi. Her
research involves college athletes’ identities.

@ Springer



	Examining the Development of Graduate School Aspirations Among Latinx College Athletes
	Abstract
	Introduction
	Literature Review
	Latinx Students and Graduate School
	College Athletes in Graduate School
	Latinx College Athletes

	Conceptual Framework
	Methods
	Participants
	Data Analysis
	Researchers’ Positionalities
	Limitations

	Findings
	Family Influence and Support
	Athletic Department’s Encouragement
	Latinx Faculty Representation

	Discussion
	Implications
	Future Research

	Conclusion
	References




