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Abstract
The article considers a convergent approach to the synthesis of the informa-
tion learning environment for higher education, which includes tools for
managing educational content and learning trajectories. The process of con-
vergence is defined as synchronization and coordination of electronic educa-
tional resources, educational programs and skill levels of specialists. The
process is presented within the framework of interaction and lifecycle model
synchronization for components of the information learning environment. The
environment ensures the convergence of new educational models (electronic,
mobile, cloud, mixed, ubiquitous) on the basis of a unified educational
management system. The system includes the Alfresco educational content
management subsystem, the Moodle learning management subsystem, the
learning material presentation subsystem, the knowledge assessment subsys-
tem, the learning activity management subsystem, the requirements of educa-
tion standards and employers analysis subsystem.

Keywords Convergence . Information learning environment . Convergent approach .

Learningmanagement system . Lifecycle model synchronization

1 Introduction

Modern e-learning is a system that uses information and telecommunication
technologies, although UNESCO specialists define it as learning through the
Internet and multimedia technologies. In any case, the learning processes are
provided by these technologies for working with electronic educational
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resources (Hamidi 2011). Evolutionary development of wireless networks has
led to the spread a ubiquitous access technologies according to the principle 4A
(Anytime, Anythere, Anything, Anybody) (Horton 2000). Such access defines a
road map for the modernization of the learning processes in the direction of
creating distributed personalized environments for the continuous training of
specialists (Deev et al. 2014). Information Learning Enviroment (ILE) is de-
signed to support the convergence of advanced learning technologies such as e-
learning (Cloete 2001), m-learning (Duncan-Howell and Lee 2007), cloud
learning (Bhatia et al. 2012), blended learning (Bersin 2004) and ubiquitous
learning (Hwang 2006). It provides an opportunity for personalized or adaptive
learning support for individual students (Tseng et al. 2008), as well as adaptive
lifecycles management of electronic educational resources, educational programs
and specialist’s training level.

Modern trends in education include:

– application of mobile devices (laptops, smart phones, tablets, smart gadgets) and
technologies for remote access to educational resources,

– creation of Web resources and use of Web technologies for the publication of
educational materials,

– implementation of cloud training technologies (Google Classroom, Moodle, Black-
board, “Mobile Electronic School”, etc.),

– application of distance technologies for the interaction of teachers and students
through Internet communication systems (e-mail, chat, blogs, forums, IP-phone)
(Olofsson et al. 2011),

– the creation of the social networks communities of teachers and students, as a tool
for their interaction,

– introduction of virtual and augmented reality technologies, 3D-printing for com-
bining digital media with real objects and blended learning in the classroom and
virtual reality,

– application of gaming technology that combines the learning process with game
elements (Mouna et al. 2018),

– interaction with employers at all training stages to adjust educational programs.

These trends require the creation of an information environment for integrating
educational resources and technologies, systems for supporting distance and open
education, lifecycle management tools for environmental components. The ILE
assumes the integration of the Educational Content Management System (ECMS),
the Learning Management System (LMS), the Learning Activity Management
System (LAMS), the tools for intellectual analysis of the standard and employer
requirements, systems for forecasting the needs of specialists in labor markets.
Most modern learning systems use electronic resources with content and metadata.
The main components are already present on the market. In particular, a large
number of educational management systems are proposed (Finogeev et al. 2015).
Systems are used to develop, integrate, disseminate and update educational,
methodological, regulatory and didactic materials with the possibility of ubiqui-
tous and mobile access.
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The goal of creating a convergent educational platform is synchronization of
electronic educational resources, programs, standards and employers requirements.
The main result is the interaction of the ILE components lifecycles and the student’s
qualification level. Other result are the synthesis of personalized learning space
(PLE 2008; Severance and Whyte 2008) with the possibility of ubiquitous access.

In fact, the need for a convergent approach to the training of specialists is
caused by the lag of existing educational technologies from the emergence and
rapid development of new information technologies. The main problem here is
related to the exponential growth of information and educational resources,
programs and plans, which often overlap. The other problems of modern
education include:

1. Absence of adequate models of lifecycles of educational programs, resources and
skill levels of trainees that allow automating the processes of synthesis and
configuration of personal learning environments (Kravets et al. 2016).

2. The inconsistency of state educational programs and educational content with
modern requirements of employers and absence the synchronization and actuali-
zation mechanisms.

3. Absence of the intellectual analysis tools for employers requirements and compar-
ison with competences in state educational standards.

To solve these problems, a convergent approach is proposed for creating an
informational and educational environment based on the creation and use of
models and methods for synchronizing the life cycles of its various compo-
nents. The main objectives of lifecycles management of the ILE components
include:

1. The lifecycle models development on the convergent approach. In the course of the
research, life cycle models of such ILE components as electronic educational
resources, training electronic systems, educational programs and the qualifications
of students, which are discussed further in the article, were created.

2. The creation a lifecycle synchronization model. To implement the convergent
approach, a complex model and method of synchronization of the proposed life
cycle models for the ILE components has been developed.

3. The development a synchronizing and coordinating methods for educational pro-
grams, resources, training levels and employers requirements. This goal is the most
difficult in terms of the synthesis of tools for its implementation. This is due to the
difficulty of taking into account the requirements of employers and harmonizing
them with existing curricula and educational standards. Employers’ requirements
change much faster, as they are determined by factors that cannot be foreseen at the
stage of developing educational standards, curricula and programs. The proposed
approach to synchronization is discussed later in the article.

4. The development and implementation a lifecycle management tools. To manage
synchronization processes, tools are created that work with ILE components. The
main functionality is aimed at the synthesis of personalized learning paths taking
into account the requirements of educational standards and employers.
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5. The development a remote monitoring tools for learning processes, teachers and
students. Monitoring tools are needed to control the educational process, as well as
to support the interaction of teachers and students in the information and educa-
tional space.

6. The integration components, technologies and intelligent learning support tools.
The concept of convergence is based on integration processes through which the
accumulation and consolidation of educational resources, models, methods and
technologies of education, intellectual assistants and means of support for students
is realized.

7. The development human-machine and human-human communications in
augmented and virtual reality based on psychophysiological technologies
and neurointerfaces. Using augmented and virtual reality for learning allows
you to embed the technology of “full immersion” into the learning envi-
ronment, to gain real experience of presence, to increase the effectiveness
of learning and memorizing educational material. The ultimate goal is the
consciousness immersion into the educational information cloud through the
neuro interface. The development of augmented and virtual reality technol-
ogy allows to obtain educational information through the visual interface,
which has the largest bandwidth. In the future the trend in the creation of
the neuro-interface «brain-educational space» will become a driver for the
transition to virtual learning environments.

8. The development tools for remote effectiveness assessment in the ILE. These funds
are needed to assess the effectiveness of the proposed approach and the toolkit to
support the convergent learning model at different stages of the educational
process.

A convergent approach to creating ILE determines that in order to achieve these goals it
is necessary to consolidate a wide variety of toolkits to support the educational process
and various educational resources from interdisciplinary areas of knowledge. In gen-
eral, they must meet both educational standards and most employer requirements. To
achieve the goals of life cycle management and the implementation of a convergent
learning model, it is advisable to use the existing competency-based approach. Educa-
tional process management tools allow integrating the competencies of specialists from
different areas to build a personalized learning path and synchronize them with the
requirements of specific employers. In the course of solving this problem, the meth-
odology of synthesis of the directed matrix of competencies is implemented. The
matrix includes competencies from educational standards that best meet the require-
ments of employers. Before the synthesis of the matrix, a search is made for require-
ments that are often presented in job advertisements on the websites of recruitment
agencies. Requirements are derived from open sources on the Internet, clustered by
specialties, areas of knowledge, skills and abilities, taking into account industry,
regional, qualification and other aspects. A dictionary of keywords is compiled,
according to which the standards search for suitable competences for inclusion in a
matrix that meets the requirements of a particular group of employers. After filling in
the matrix of competencies, educational programs and electronic resources are selected,
the development of which will allow to obtain the required competencies and synthe-
sizes a personalized learning trajectory for the initial requirements cluster.
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2 Theoretical review

Currently there are four well-known education theories (Januszewski 2001):

1. Behaviorism: Learning is a response to external stimuli.
2. Cognitivism: Learning is a process of acquiring and storing information.
3. Constructivism: Learning is a process of building an understanding.
4. Connectivism: Learning is a process of connecting nodes or information sources,

which is dependent upon technology and recognizes the role the Internet in helping
people expand their learning.

The development of e-learning technologies and the use of online training
courses with open registration, public curriculum and open-ended results led
to an evolutionary convergence of these approaches, which suggests a new
convergent concept of education. This concept is closest to the connectivist
approach (Siemens 2005), since it similarly places non-educational material in
the center, in the learner and his ability to actively interact with information.
Базовыми принципами такого подхода являются (Kalogeras 2015): a) the
dominant role of the student as a seeker of information and its interpretation; b)
the role of the teacher as a factor supporting the search for and interpretation of
knowledge; c) the use of errors as an element of gaining knowledge in the
process of accumulating experience.

The term convergence was introduced (Bainbridge and Roco 2005) to deter-
mine the convergence process of nano-, bio-, information, cognitive and social
technologies. The convergence process is associated with the evolutionary
development of information and telecommunication technologies, the emergence
of innovations in the interdisciplinary field of knowledge (Roco and Bainbridge
2004). Information and technological convergence means the technologies in-
terpenetration and the boundaries blurring between them, when results and
innovations appear at the various science and technology fields (Chul and
Gunno 2016). The National Science Foundation (NSF) defines convergence as
the deep integration of knowledge, techniques, and expertise from multiple
fields to form new frameworks for addressing scientific and societal opportu-
nities (Cordova 2016). Convergence integrates knowledge and tools from life
and health sciences, social sciences, the humanities and the arts, physical,
mathematical, and computational sciences, engineering disciplines (National
Research Council 2014). Convergence opens the prospect of gaining new
knowledge and ideas for new discoveries that can affect all areas of human
activity. The convergence of educational, social, cognitive and information
technologies determines the concept of convergent education (Canton 2004).

The term convergent education or training is quite common today. For
example, in schools, convergent learning determines the process of creating
an interdisciplinary educational environment that is used in the classroom and
in extracurricular activities to form a holistic perception of the world among
schoolchildren. Сonvergent approach in school education is a qualitatively new
level for the successful socialization of the younger generation in the future
world.
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In the field of vocational education, the process of convergence of sciences and
technologies determines the need to create convergent educational programs. (Arshinov
and Budanov 2016). Designing convergent-oriented programs and their implementa-
tion takes place in a network of interested parties (students, teachers and employers).
This allows you to create unique conditions for the definition of vocational and
educational trajectory for the development of the necessary competencies. Thus,
convergent vocational education is the process of forming competencies based on the
interaction of disciplines from different subject areas, including the integration of
natural science, technical and humanitarian knowledge (Sharp et al. 2011).

The convergent approach to learning is based on the evolutionary development of
information, telecommunication and educational technologies. Digital convergence
brings opportunity and challenge to education (SRC-NSF Report 2016). The lifelong
learning process in ILE includes study, research, creativity, analysis, discussion, pub-
lication and project activities. Individual and student-owned devices allows for access
to multiple sources of information. In other ways, digital convergence holds the
potential to alter the balance of power in teaching and learning.

Convergent approach to the ILE synthesis determines the convergence of educa-
tional programs and standards for different specialties, as well as the convergence of
educational resources, systems and teaching methods (Schatsky et al. 2015). The
convergent model of the ILE describes the learning technologies integration on a single
platform (Chan et al. 2001) with content management and presentation systems,
knowledge assessment, learning process management, accounting standards and em-
ployers requirements. The result of convergence is а multi-structural environment for
learning support (Finogeev et al. 2017). As an example, we note the approach to
learning based on the interactive multimodal learning environment (Moreno and Mayer
2007). Multimodal learning environments представлено авторами as learning envi-
ronments that use two different modes to represent the content knowledge: verbal and
non-verbal. The main types of education convergence should be considered:

1. Technological convergence of the teaching technologies, learning programs and
resources lifecycles;

2. Methodological convergence of the learning programs and electronic educational
resources of different disciplines;

3. Professional convergence of the various specialists qualifications, competences
from educational standards and employer’s requirements;

4. Organizational convergence of the LCMS and LMS platforms in a unified infor-
mation and educational environment;

5. Convergence of the creative and cognitive technologies in the specialists training
for professional activities in various areas.

The leading technologies in the implementation of convergent education are cognitive
and integrated technologies that involve the use of certain principles, methods and
means of training aimed at integrating educational material and educational resources
with the provision of wide open access to them. University courses with large
enrolments hold challenges for managing and maintaining course consistency, and in
accommodating different student learning approaches that are conducive to the reali-
sation of high quality learning outcomes (Cope and Staehr 2005).
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Convergence education methods include (Roco 2015): a) Integration along
disciplines, levels, borders and cultures, b) “Trading Zones” among various
areas of relevance, c) Team Science with a system view, d) Incentives for
convergence of domains and modes of education in degree accreditation and
academic promotion, e) Improving interpersonal and intrapersonal training, f)
Revising organizational structure and regulations to allow convergence process-
es to be more effective, h) Using higher level languages, such as art, mathe-
matical and other abstractization tools, i) Confluence of topics by bringing
together societal challenges, feasibility (science and engineering), desirability
(art and humanities) and viability (economics and management).

Convergence education creates a natural environment that nurtures inte-
grated STEAM learning, which includes science (S), technology (T),
engineering(E), the arts (A) and mathematics (M) (Culén and Gasparini
2019). STEAM offers a transdisciplinary and platform-enhanced educational
process that promotes disciplinary depth and breadth, as well as a common
language, across all disciplines. It helps prepare students for careers that
value creativity and innovation.

The convergent education system focuses on developing a convergent edu-
cational ecosystems that catalyze innovation and breakthrough creations (Herr
2016). A well-designed educational ecosystem nurtures, leverages, and engages
a diverse set of convergent and emergent ideas, inclusive relationships, inter-
dependent networks, and creative hands-on opportunities throughout the formal
and informal educational supply chain. An educational ecosystem thrives on a
well networked infrastructure that reflects and engages the natural web of
adaptive processes and mentoring relationships.

To work in this environment requires intelligent platforms to support a
converged educational process. Note as an example the “MeinKosmos” learning
platform (Martens et al. 2019). An important “smart” feature of the
“MeinKosmos” portal is the meta-search, which is designed to help students
from different backgrounds find relevant information and literature sources for
their current study content. For the synthesis of this intellectual platform, the
authors used the evaluation approach. The basic idea of the evaluation approach
was to define tasks for information retrieval that can be performed both with
meta-search and without meta-search.

3 Materials and methods

The new education model determines the convergence of the educational stan-
dards competences with employer’s requirements. This process is carried out at
all lifecycle’s stages of the specialist’s qualifications, including at the training
stage in colleges and universities and at the retraining and advanced training
stages. Such moments as position change, labor functions change, scientific and
technological progress require the acquired competences improvement or the
new competences acquisition that lie beyond the specialist’s qualifications
limits. The modern specialist must constantly engage in self-education, so that
his competencies meet employer’s requirements. However, self-education is
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often not enough to gain new competencies. Educational programs for
retraining should be coordinated with the specialist’s training level and new
employer’s requirements. Input and control actions, output information and
training mechanisms are shown on the specialist’s training diagram, shown in
Fig. 1. The convergent ILE model describes:

1. The convergence of the lifecycle models for educational programs, content and
specialist training levels;

2. The convergence process of educational technologies.
3. The integration process of the learning management and learning activity manage-

ment systems on the cloud educational content and ubiquitous access.
4. The adaptation process of the control and administration mechanisms of the

educational components.

4 Lifecycles synchronization of the environment components

The lifecycle’s concept of a system determines a successive change in its
evolution stages. The educational program, like the system, also goes through
the lifecycle, shown in Fig. 2. The training programs content for specialists of
different directions has recently coincided on a number of points. Specialists
require similar competencies in the work, especially with respect to information
technology.

The first stage of the program’s lifecycle is an analysis of the standards and
employers requirements. Planning is the next step, which collects information
about educational resources for the learning process. The next stage is the
development of a program and a tool for assessing it for compliance with the
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standards and employers requirements. The program’s implementation involves
the training technologies selection and the educational process planning. The
learning process is performed using selected or synthesized educational re-
sources. The program’s implementation is completed by evaluating the obtained
competences (Van Gog et al. 2010).

The process of program convergence is related to the lifecycle of educational
content. The lifecycle of the educational resource includes the analysis & creation/
modernization stage, implementation & integration stage, version control stage,
checking & publication stage, shown in Fig. 3.

The process of a resource’s creating begins with the analysis of external
requirements (required formats and technologies, information materials, norma-
tive documents), the requirements of the specific training program and the
conditions for its implementation (training technologies, content requirements).
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Based on the analysis, the resource’s design is carried out, taking into account
the requirements for it from the program for which it is developed. Further
steps are implementation (taking into account the refined structure and the
program material’s content), component integration, version control, verification
and publication. The content is used in the training program’s implementation,
as well as in the specialist’s self-education in the framework of convergent
education.

Convergent process is the synchronization and harmonization of educational stan-
dards, training programs, educational content and specialist’s skill levels in obtaining
competences from various knowledge fields within the framework of the education
model, shown in Fig. 4.

A graph model has been developed to formalize the process of lifecycle’s synchro-
nization, shown in Fig. 5.

The model represents the oriented pseudograph M = {F, S, X)}, where F is
the synchronization process, S is the contiguity matrix, X is the incidence
matrix. The vertices of the three main subgraphs in the model denote the
lifecycle’s stages of the main environment components. Vertices A1-A8 deter-
mine the lifecycle stages of electronic educational content: requirements analy-
sis, design, implementation, integration, version control, verification and publi-
cation, content use, decommissioning. These stages can be divided into subsets
of vertices. For example, the requirements analysis phase involves
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methodological analysis, analysis of technical requirements, content analysis.
The design stage includes actions for structural content analysis, its design,
definition of presentation formats for users, etc. The implementation phase
includes presentation in the required format, saving. The verification stage
contains the stages of checking for compliance with standards, employers’
requirements.

Vertexes B1-B10 designate the lifecycle’s stages of the educational pro-
gram: the requirements analysis, the educational program planning, the devel-
opment, the assessment tools creation, evaluation, the teaching technology
choice, the learning process organization, the training, the participant’s eval-
uation, the program decommissioning. Vertices B1-B10 designate the lifecycle
stages of the trainee’s qualifications level: training, performing job duties,
switching to another position, self-education, attestation, graduation. The
fourth sub-graph defines the components G1-G5 of the external environment
in relation to the intellectual educational space, namely: teaching technologies,
information materials, regulatory documents, employers’ requirements,
standards.

To test the synchronization model’s adequacy and evaluate the convergent educa-
tional process, integrated indicators of the training specialist’s quality were developed
(Hirner and Kochtanek 2012).

5 Results and discussion

The main ILE components are LMS Moodle (Cooch 2010), CMS Alfresco (Alfresco
website 2018), LAMS (LAMS Internationalization website 2018), the module for
employers’ requirements collecting and intellectual analysis, shown in Fig. 6.

Integration of these components allows implementing the adaptive lifecycle
management of training components and educational technologies. In the edu-
cational space, personalized student’s environments are synthesized, united in
clusters according to the preparation level, socionic types, psychological por-
traits and other characteristics (Deev et al. 2015). The introduction of a
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personalized learning process based on the lifecycle models synchronization for
the environment components ensures the learning process monitoring and the
educational trajectories changing taking into account the changing standards and
employer’s requirements. The developed mechanisms help to analyze the
destabilizing factors, leading to the risks of obtaining a low-quality and obso-
lete education.

The educational management system is an instrumental tool for creating and mod-
ifying educational programs. LAMS has the functionality to manage learning activities
and is used to develop, upgrade and distribute online training materials with the
provision of shared access.

The LMS Moodle is suitable for managing the specialist’s training in the IME in
most cases. It represents the distance learning platform. The structure of the system
includes categories and courses where educational content is located. Categories
combine courses related to similar topics. In each course, you can use various elements
(questionnaires, lectures, polls, forums, tests, hyperlinks, books, SCORM packages,
files, etc.) as tools to support the learning process. LMS Moodle provides a large list of
functions and Representational State Transfer (REST) queries and uses the access keys
for authorization. To access REST requests in the system, you must create a web
service with only authorized users access to it, assign REST functions related to
checking and generating categories and courses, select users and create authorization
keys for them.

Currently, there are a lot of different CMS for creating, editing and managing Web
content. CMS works with multimedia data: documents, video and audio material,
images and photos. The main purpose of CMS systems is the storage and Web
publishing of information materials. The information educational space is created on
the CMS Alfresco, which implements the basic functionality of supporting the com-
ponent’s lifecycles. To support the life cycle synchronization process, the IME
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component developed new Alfresco CMS modules in the form of web scripts and
dashlets. The Alfresco web script is a REST request service that is linked to a specific
Universal Resource Identifier.

For educational resources and data exchange between the environment’s compo-
nents, the following technologies and formats are used:

1. Requirements for educational programs and resources are exported in XML format
(eXtensible Markup Language).

2. REST and WebDAV protocols are used to access educational resource kits.
3. Data on the use of educational resources are transmitted through Asynchronous

Javascript and XML (AJAX) requests in the text-based JavaScript Object Notation
(JSON) data exchange format.

The methodology of work in the intellectual educational environment includes the
following main stages:

1. Search, analysis and selection of standards and employers’ requirements for
educational programs and electronic educational resources.

2. Export requirements to CMS Alfresco and LMS Moodle.
3. Synthesis of electronic educational resources in CMS Alfresco, taking into account

the requirements and information about the previously created content in LMS
Moodle.

4. Synthesis of a personalized training program according to the specialist training
level, taking into account the standards and employer’s requirements (Harmelen
2008).

5. Selection and filling of a personalized training program for a specialist with a
certain level of qualification with electronic educational resources.

6. Training specialists using the toolkit environment LMS Moodle.
7. Competences evaluation in accordance with the standards and employer’s require-

ments and making decisions on training completion or referral for retraining with
correction of the personalized training trajectory.

Many scripts have been developed for support the training specialist’s technology. It’s
can be divided into 2 main types: data repository scripts and presentation scripts. Data
processing scripts are designed for reading, changing and accessing educational content
through the Application Programming Interface (API) for JavaScript. Presentation
scripts are required to provide a Web interface. Sample scripts:

1. Viewfiles webscript provides data collection for building a cloud storage tree with
educational content, defines documents and folders, returns a response to requests
in the JSON format,.

2. Repository-operation webscript performs file operations on documents and folders
in accordance with user rights (copying, moving, renaming, creating directories,
deleting), returns the status of the execution results.

3. My-favorite webscript adds documents and folders to “favorites”, deletes them,
returns the execution status.
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4. Get-path webscript gets information about the directory location, returns the path
to the object.

5. Get-xml webscript gets the file structure and writes it to an XML file with nested
elements, returns a link to the generated file, shown in Fig. 7.

ECM-browser is an example of JavaScript dashlet. It controls the menu buttons
pressing, events, is responsible for displaying the data, creates and processes AJAX
requests. Its main functions include: directory tree display, electronic educational
resource viewing, resource metadata changing, resource saving, folders XML
exporting, directories creating, viewing, copying, moving, deleting, adding a resource
to your favorites. AJAX requests are dynamically generated, for example, GET
requests:

1. GET http://localhost:8080/share/proxy/alfresco/file_repository/get-
path?uuid=515c05d8-8d71-407d-9a40-c5feaa7aaebc (returns the path to the file
with the identifier uuid).

2 . GET ht tp : / / localhos t :8080/share /proxy/a l f resco/ f i le_repos i tory /
viewfiles?site=test&userId=admin&parent=/ok (returns an folders and files from
the site’s parent directory).

3 . GET ht tp : / / localhos t :8080/share /proxy/a l f resco/ f i le_repos i tory /
my_favorite?userId=admin&action=set&is_folder=true&uuid=515c05d8-8d71-
407d-9a40-c5feaa7aaebc (add user id to the selected folder with uuid), etc.

In the process of synthesizing educational programs and training, a large
number of educational resources are used in different subjects, areas and
complexity levels. To solve the problem, a cloud storage with a set of
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electronic educational resources and various information and regulatory mate-
rials are developed. The model of the educational content warehouse is
represented by IDEF1X modeling tools, shown in Fig. 8. The model contains
the main storage entities with the specified attributes and relationships be-
tween them.

The diagram shows the basic entities, namely educational programs, ob-
jects, version archives, object types, availability status, object relationships.
The versions of educational content contain comments that indicate changes in
relation to previous versions. Interconnections are established between the
initial information and regulatory materials and ready-made versions of elec-
tronic educational resources. Many versions of educational content allow you
to monitor the stages of its lifecycle and use different versions for training in
different disciplines and directions within the framework of the convergent
education model. Since the development of educational content is often
performed by author’s team, it is also necessary to store data on the modern-
ization and refinement of previously created elements of educational content.
Content authors can change at the lifecycle stages of an electronic resource.
Therefore, the convergence model defines one more lifecycle feature of
educational content. The parts of content developed for one educational
program can be repeated many times in electronic educational resources
intended for other programs. At the same time, convergence of training
programs leads to the fact that the number of repeating parts should strive
for maximum. Therefore, content’s fragments in one direction completely or
with adjustments are included in electronic educational resources in other
directions. An example is the animated videos that are used to demonstrate
the work of the models ISO/OSI and TCP/IP. Rollers are used in any
resources in the areas related to computer networks, administration of infor-
mation systems, work on the Internet, etc.
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The ILE architecture with intellectual mechanisms for training managing is built as
like an open information system, shown in Fig. 9.

Intellectual modules include:

1. The modules of search, intellectual analysis and clustering of educational standards
and employers requirements.

2. The module for automated synthesis of personalized or group training
trajectories in accordance with the identified clusters of standards and
employers.

3. Module for predicting the training results on personalized trajectories based on
neural networks with the deep learning mechanism.
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Fig. 9 The IME architecture



For the collection and intellectual analysis of requirements, open sources on
the Internet are used, such as websites of employment agencies with a list of
vacancies and specialist requirements, social networks, forums, etc. At the
same time, polling technologies, questionnaires and search tools are used to
adapt the individual learning trajectories and synthesize a personalized educa-
tional environment for the training of specialists. For questioning representa-
tives of the real sector of the economy, an Internet site has also been created
in the region for which the training specialist’s process of the required profile
is being implemented. For scanning and selection of job advertisements on the
Internet, a search robot has been developed. It collects information about
requirements for the specialist’s competencies and forms the final report in
XML format.

The main system’s users are administrators, educational content authors
(teachers, tutors), web designers, trainees, guests, employers. Access to the
environment is provided through the Internet and local networks with support
for mobile access technology. Administrators have the rights to any actions with
content. They perform the managing functions of layout designer’s work,
assigning tasks, forming training modules and exporting resources to the stor-
age. For each module, metadata is created with links to the resource and source
objects. This allows to automate the training modules updating in the event that
the author makes changes. Imposers have access to the materials assigned to
them for work. Authors have the right to manage their materials and view the
finished resources of other authors. All users can communicate through mes-
saging systems.

6 Conclusion

The article presents the ILE model for the convergent education concept.
Synthesis of electronic educational resources is realized on the CMS Alfresco,
which is integrated with the learning management system Moodle and the
learning activity management system. Intellectual mechanisms for managing
personalized learning in the educational environment have been developed.
The learning model in the smart environment is the convergent education
model, which determines the possibility of using universal educational content
for training in a variety of areas and specialties. The managing learning process
in the ILE is based on a lifecycles synchronization’s model of educational
programs, educational content and training specialist’s levels. To manage the
environment component lifecycles, a software-tool complex is developed that
synchronizes the educational content with training programs, the employer’s
requirements and the training specialist’s levels. The ILE architecture integrates
several software products and allows:

1. Use tools and built-in services that enhance the capabilities of the system.
2. Automate the synthesis and modernization of educational resources in accordance

with the educational standards and employer’s requirements.
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3. Automate the synthesis of personalized learning paths with the educational con-
tent’s selection to gain competencies.

4. Synthesize and train the predictive model of training specialists in the trajectories
of training

5. Implement the training trajectory with an the assessment quality of specialist’s
training, the forecast models correction, the replacement or supplementation of
educational resources

6. Update the educational content in accordance with the standards and employer’s
requirements

The ILE architecture has made it possible to significantly reduce the costs of
creating and maintaining its components lifecycles, to accelerate and simpli-
fy the educational content synthesis, and to realize its actualization mecha-
nism. The environment is intended for use in colleges and universities, as
well as in organizations for retraining and improving the training specialist’s
quality.

The ILE for convergent education has now been implemented and is being
used at the Penza State University (Russia, Penza) to manage the educational
process and train specialists in accordance with the requirements of federal
educational standards and employers’ requirements in the Volga region of the
Russian Federation. The ILE has significantly reduced the time of synthesis and
modernization of electronic educational content. In the further research, new
intellectual mechanisms are being developed to synchronize and interact the
educational environment components lifecycles on the basis of machine learning
technologies.
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