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Abstract

Youth in foster care are twice as likely to run away from living situations as compared to those of the same age in the general
population. When youth are on the run from a living situation, they are at a high risk for being exposed to abuse and neglect
or engaging in criminal behavior. One approach to support youth who run is to identify the function of their behavior and
then implement interventions that match the function. The Functional Assessment Interview for Runways (FAIR) is an idi-
osyncratic assessment tool that seeks to identify the function of runaway behavior specific to youth involved with the foster
care system. This article provides a summary of the literature related to runaway behavior, the implications for function
based interventions, and instructions for administering the FAIR.
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A review of the literature on social work and alternative living
environments indicates that youth in foster care are twice as
likely to run away from living situations as those of the same
age in the general population (Sedlak, Finkelhor, Hammer, &
Schultz, 2002). A 2004 multi-state study found that 46% of
17-year-olds in foster care had runaway at least once (Court-
ney, Terao, & Bost, 2004). Relatedly, studies from Illinois
and Los Angeles show that 33-36% of youth in foster care
run away more than once (Courtney et al., 2004; Pergamit &
Ernst, 2011). For these individuals the behavior of concern is
primarily the incidence of running away. Runaway behavior
of youth in foster care is associated with high levels of place-
ment disruptions, low educational achievement, exposure to
alcohol and drugs, criminal activity, and difficulties in school
adjustment and performance (Biehal & Wade, 1999; Courtney
et al., 2005; Hyde, 2005). Only a few studies have reported
interventions specific to decreasing runaway behavior of
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youth in foster care (Slesnick, 2001; Slesnick & Prestopnik,
2004; Thompson, Pollio, Constantine, Reid, & Nebbitt, 2002).
These studies have developed general intervention approaches
to apply to all youth without individualizing the intervention
approach to match the unique circumstances related to an indi-
vidual youth’s behavior. Unfortunately, limited success has
been reported specific to youth in foster care related to runa-
way behavior. To date, Clark et al. (2008) is the only known
study to evaluate an individualized functional assessment
and intervention process for decreasing runaway behavior of
youth in foster care. Consequently, there is a crucial need to
extend this research to effectively address this problem behav-
ior through the use of individualized behavior support plans
that are developed to reduce runaway incidents. But, in order
to have successful behavior support plans, it is necessary to
complete the functional behavior assessment (FBA) process
to determine the function of runaway behavior.

The FBA process is the corner stone of creating and gen-
erating interventions based on the philosophy and principles
of applied behavior analysis (Horner, 1994; Iwata, Dorsey,
Slifer, Bauman, & Richman, 1994; Repp & Horner, 1999).
This process reflects a systematic approach for gathering
descriptive information from multiple sources in an effort
to determine the function, or purpose, of an individual’s
challenging or complex behavior that may interfere with
daily routines and quality of life (Sugai, Horner, & Sprague,
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1999). The data collected from the FBA assists in the ability
to identify when, where, and with whom the problem behav-
ior is occurring, as well as documenting when the problem
behavior is absent. The information accumulated culminates
in the development of hypothesis statements regarding the
function or purpose of behavior. These “best guesses” are
generated to guide the development of related intervention
strategies directly linked to behavior function (Sugai, Lewis-
Palmer, & Hagan-Burke, 2000).

Because challenging behavior is complex, and associ-
ated with a broad range of stimulus variables, obtaining and
summarizing the information used to develop hypotheses is
sometimes a complicated process. One of the more estab-
lished methods used to collect information for hypothesis
development is interviewing. Interviews may be conducted
with the target individual, as well as those that know him
or her best. The Functional Assessment Interview (FAI,
O’Neill et al., 1997) is one example of a structured inter-
view designed to gather information about a behavior and
the circumstances under which it does and does not occur.
The interview consists of 11 sections that help caregivers/
teachers describe the behavior, identify antecedents and con-
sequences, and identify medical conditions. The interview
also queries about an individual’s communication skills, suc-
cessful and unsuccessful teaching strategies and activities,
effective reinforcers, interventions previously attempted,
and the interviewee’s general perceptions about possible
function(s) of behavior.

Over time researchers in the field of applied behavior
analysis (ABA) have expanded the content of FBA inter-
views to reflect particular participants or settings that are
targeted for behavioral supports. Applied investigators have
contributed to the evolution of the FBA process by develop-
ing specialized interviews that gather information directly
from particular target individuals, in an effort to gain addi-
tional idiosyncratic information on perspectives and opin-
ions regarding problem behavior. The Student Assisted
Functional Assessment Interview developed by Kern, Dun-
lap, Clarke, and Childs (1994) is a useful example of how the
target individual, in this case school students who displayed
problem behavior, were interviewed to obtain their percep-
tions about problem behavior in relation to academic activi-
ties, as well as asking questions about what students viewed
as the circumstances and events that may lead to increases
in displayed levels of problem behavior. The target student
is also asked open-ended questions that pertain to their indi-
vidual strengths, interests, and preferences. The outcomes
of the information gathered on this interview may then be
used in conjunction with other information obtained to assist
in the development of hypotheses regarding the function of
specific problem behavior.

Reed, Thomas, Sprague, and Horner (1997) expanded
the Kern et al. (1994) interview for students and added a
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separate teacher interview to ascertain the opinion of the
educator directly involved with the target school student.
Following the completion of student and teacher interviews,
the authors investigated and analyzed the agreement between
students and teacher responses. Results showed high agree-
ment on the causes and functions of problem behavior
with mixed agreement on support plan recommendations.
Another information gathering instrument that has been
used within the FBA process is the Open Ended Functional
Assessment Interview (Hanley, 2012). This interview
expanded on the FAI by O’Neill et al. (1997) by introduc-
ing all open-ended questions, as opposed to semi-structured
yes/no types of questions. The information gleaned from
these questions assisted with information gathering as well
as formally identifying the conditions for the completion of
an analogue functional analysis.

Although these enhanced FBA interviews were geared
toward children and adolescents in school and traditional
home settings, there is a gap regarding FBA interview tools
developed and targeted for other circumstances and living
situations youth may be experiencing. Specifically, resources
reflected in the functional behavior assessment literature do
not address the unique variables associated with alternative
living environments and the specific behaviors that may be
associated within these types of settings. In a study con-
ducted by Crosland, Joseph, Slattery, Hodges, and Dunlap
(2018), a need was identified for determining how to gather
information from those involved in foster care in order to
gather their perspectives as part of the FBA process regard-
ing the reasons why youth runaway and elope from foster
care placements. In an effort to document the functions of
running away behavior by youth in foster care, a qualita-
tive investigation involving focus groups was conducted to
obtain information as part of the FBA process from foster
care personnel in the field. Focus groups involving foster
care workers, educational personnel, and youth themselves,
were completed to gather information about why running
away behavior occurs.

Based on the results and outcomes gleaned from the focus
groups, the motivation or function of running behavior was
found to fit within two major themes or categories: (1) run-
ning “to” something (friends, activities); and/or (2) running
“away” from something (aversive placements, etc.). The
feedback provided by the foster care personnel was found
to be helpful for completing the FBA process in targeting
running away behavior, but limited in scope, in that the
functions identified were not reflective of the behavior of
an individual child or adolescent. In addition, because the
opinions of the target child or adolescent were not included,
there were limitations to the accuracy of the hypothesis
statement about the function of running away behavior, and
consequently the effectiveness of the individual intervention
strategies developed for reducing specific problem behavior.
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Outcomes of the qualitative study completed by Crosland
et al. (2018) led to the next steps of developing an idiosyn-
cratic FBA interview specifically targeting the function of
running away behavior by youth in alternative living set-
tings. The Functional Assessment Interview for Runaways
(FAIR) (See Appendix 1) is a unique assessment tool devel-
oped particularly for children and youth who are involved
in the foster care system with one or more documented inci-
dents of running away from formal placement settings. The
interview tool was developed as part of a federally funded
research project through the U.S. Department of Educa-
tion’s Institute of Education Sciences (Titled: Development
of an intervention Model to improve Educational Outcomes
of Youth in Foster Care by Decreasing Runaway Behavior,
Grant # R324A110180) that focused on addressing runaway
behavior of youth in the foster care system. This assessment
tool incorporates feedback from multiple focus groups and
structured interviews with foster care personnel (supervi-
sors, managers, direct care staff), social workers, behavior
analysts, school personnel, and youth. Recommendations
from expert consultants with extensive experience in clini-
cal settings were also utilized to make revisions to the FAIR
tool. The FAIR consists of a systematic questionnaire for
which foster care case workers and other professionals who
work with youth assigned to alternative environments can
be used to obtain youth perceptions and perspectives regard-
ing the reason(s) why they are running away. The questions
developed reflect different categories of the youth’s own liv-
ing situation. Sections of the interview include questions
pertaining to the youth’s current health status, preferences,
reasons for running, current placement perspectives, fam-
ily and social supports, their current and/or previous school
setting, normalcy, and activities. The information gathered
from the young person provides information not only related
to the function of the problem behavior (running away from
assigned home placement or facility), but also allows for
the development of assessment based intervention strate-
gies linked to the youth’s motivation for running away. The
ultimate goal of the assessment process was to determine not
only how to reduce the rate of running away and the result-
ing consequences of that behavior, but more importantly to
stabilize youth in foster care in settings that they view as
more preferable or with arrangements that make their place-
ments more livable and academic experiences more success-
ful. Given the variety of individuals that might potentially
use the tool, the introduction and questions are scripted in
laymen’s terms to ensure that essential information from the
interview is obtained. Individuals with expertise in inter-
viewing skills may slightly alter how they present the ques-
tions and could certainly ask additional questions to further
delineate the function of the runaway behavior.

The goals of the FAIR include obtaining additional per-
spectives from youth to assist in the development of an

effective and feasible intervention. The FAIR provides the
opportunity to identify the functions that the runaway behav-
ior serves for the youth, this includes the different factors
that seem to be contributing to running behavior (e.g., run-
ning to be with family and friends, running away from or
escaping strict group home rules, and escaping from other
peers living in the group home). The knowledge gained from
this unique interview may help child welfare personnel to
gain a greater understanding of the youth’s interests and
needs that evolve from the interview. The outcome infor-
mation gleaned from the FAIR can aid in determining what
interventions might assist in (a) reducing runaway behav-
ior, (b) stabilizing youth’s placement, (c) improving school
attendance and progress, and (d) maximizing the youth’s
well- being. Interventions must be primarily related to the
youth’s specific run functions. However, supplementary sup-
port interventions that build on the strengths and resources
available to youth may also be identified during the inter-
view and help provide a more comprehensive service sup-
port system for youth. Additionally, this interview may not
always be a one-time event, but a series of conversations that
occur to gather information from the youth and follow up on
information the interviewer has learned, including identifi-
cation of solutions that might reduce subsequent runaway
behaviors of the youth.

Administration and Interpretation
Delivery of FAIR Interview

The FAIR interview (Appendix 1) is intended for adminis-
tration by licensed social workers, behavior analysts, case
managers, house managers, or other individuals that may be
supporting the youth (e.g., teacher). The process should be
conversational and conducted in a non- threatening, neutral,
and youth friendly location, to encourage the youth to be
relaxed and comfortable with speaking freely. It is recom-
mended that the interview be conducted when the youth is
calm, rested, and can focus on the interview, as this will
increase the likelihood of obtaining meaningful information
and having the youth actively engage in identifying strate-
gies for addressing his/her interests and needs. Ultimately,
the FAIR will allow the interviewer to identify those ante-
cedents evoking the behavior and the consequences main-
taining the runaway behavior.

Preparation
The FAIR interviewer should prepare for the interview by
securing as much information as possible regarding the

youth, run patterns, family and natural supports, current
activities related to placement, school and other connections.
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When contacting the youth to arrange the interview, the
interviewer should emphasize the possible benefits to the
youth and determine a mutually agreed upon time to com-
plete the interview process.

Conducting

The FAIR interviewer should meet with the youth dur-
ing the agreed upon time and when the youth is calm. A
major goal of the interview process is to allow the youth to
feel as if they can share their point of view without being
judged by the interviewer. This goal is obtained by utiliz-
ing open-ended questions and avoiding challenging state-
ments (e.g., “This place is great. Why wouldn’t you like it
here?”). Throughout, the interviewer should allow the youth
to speak without interrupting. In addition, the interviewer
should summarize frequently and make note of information
as to not repeat questions the youth may inadvertently have
already answered. At the end of the interview the youth will
be asked to rate each item that they indicated was a reason
for running away. This is accomplished by asking the youth
to rate on a Likert type scale from one to five the priority
level for each reason identified in the assessment. This pro-
vides the interviewer with important information about the
potential value of reinforcers the youth is accessing and what
to target first during intervention.

Initial Plan

The interviewer should develop an initial plan for youth to
last 2-3 days after information is gathered from the FAIR.
This might consist of determining the next steps for working
toward function based changes and follow-up, basic behav-
ioral contracts, and/or what the youth could expect moving
forward. This is an opportunity to demonstrate to the youth
the interviewer is committed to finding ways to stabilize
placement and is willing to acknowledge and incorporate
youth preferences and concerns, and help the youth with
addressing the function of runaway behavior.

Developing Behavior Support Plans

Based on the high priorities and function determined from
the interview, the interviewer should work with the youth
and the placement to develop a plan that meets the function
maintaining the youth’s running behavior. The goal here is
for the youth to access reinforcers that meet the function by
engaging in appropriate behavior instead of inappropriate
behavior. For example, if the results from the FAIR indicated
that a youth was running away to be with her biological (but
previously abusive) mother, perhaps more frequent super-
vised visits could be scheduled. This intervention could only
be selected based on the outcome of the FAIR as another
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youth might actually find increased visits to be highly aver-
sive. Similarly, if more visits could not be feasibly arranged
or direct contact with the parent is not safe, the youth might
be allowed access to an alternative form of contact such
as increased phone calls or “FaceTime” with the biological
parent. Other modifications might be warranted based on the
results of the FAIR including allowing youth choices such
as what they pack for lunch or what chore they complete.
Solutions might also involve modifying policies that exist
in many group settings to improve normalcy. A youth may
be running away to access friends and activities. Allowing
youth the ability to hang out with friends at the mall or mov-
ies if they use a sign out log and return by curfew could be
helpful in decreasing running for this reason. In some cases
more intense services may be needed to help build support-
ive networks and decrease more challenging behaviors asso-
ciated with substance abuse and/or mental health diagnoses
(Clark et al., 2008).

In the next section, a case study is shared to demonstrate
the application and completion of the FAIR and the accom-
panying Action Plan Intervention. The authors are currently
working on a detailed intervention guide that can be used in
collaboration with the FAIR as a helpful tool for determin-
ing interventions that are function-based, feasible in youth
settings, and acceptable to youth.

Anthony’s Case Example
Preparing for the Interview

Before meeting with Anthony, the caseworker, Natasha,
obtained basic demographic information such as his full
name, age, gender, type of placement he was currently resid-
ing in, length of stay, and history of previous runs. Anthony
was a 16-year- old male assigned to a therapeutic residential
facility. He had been at his current placement for two weeks
and had a history of running from his previous placements,
resulting in placement disruptions every three months on
average. In the previous year, Anthony had resided at five
different residential facilities and was in a locked facility on
two different occasions. At the time of the interview he was
residing in a group facility that had four cottages, one for
teen girls, one for teen boys, and two for younger children.

FAIR Sections
Interview Introductions

Natasha welcomed Anthony to the interview room and
explained how his interview would be structured, and
described the different types of questions (i.e., health,
school) that he would be asked. She ended the explanation
of the interview by allowing Anthony to determine whether
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he wished to continue with the interview or preferred to
meet at another time. Anthony elected to continue with the
interview.

Health

Natasha inquired about his current health status. She asked
him whether he needed to see a doctor and how his general
health was during the present time. Anthony reported he was
in good health and did not need to see a doctor.

Run Experience

Natasha started the interview by talking to Anthony about
what he liked most while on his runs. He reported he enjoyed
getting to make money while on the run and getting to spend
time with his girlfriend (access to social positive reinforce-
ment). Anthony also reported he believed these factors were
a big reason for why he ran away from his previous place-
ments. When Natasha asked about what aspects Anthony
did not like about being on the run, he initially stopped talk-
ing and started to cross his arms and turn away. Natasha
explained to Anthony that if he did not feel comfortable talk-
ing about what he disliked that they could change the topic
to events leading up to him deciding to run. At this time, she
transitioned to ask Anthony whether there were any uncom-
fortable events that occurred right before he decided to run.
Her goal was to identify triggers that might upset him and
increase the likelihood of him running. He reported that he
was tired of staff being rude to him so he left the placement
to have some fun and make some money.

Placement

When Natasha asked Anthony to describe things at his
placement that he liked or disliked, he immediately stated
he disliked how the staff wanted him to be in the cottage
by 8 p.m. every night. He reported he enjoyed the weekend
activities when he was able to do activities with staff and
had the opportunity to hang out with the girls at the other
cottages. He also said he enjoyed playing video games but
was often not allowed to play them at the cottage because
they were restricted when he “got in trouble” or other kids
were playing them. Anthony stated he did not always run
because of the rules but sometimes it was because he did
not like the way staff talked to him. Both of these reasons
suggested a function of negative reinforcement (escape from
aversive situations). He reported sometimes he felt the staff
would talk to him as if he was a little child resulting in him
deciding to run from the placement.

Family

Anthony reported he had not seen his parents since he
was around 6 years of age and his girlfriend was the
closest person to him. He stated he would always run to
see her because she was the only person in his life who
cared about him and loved him. This response suggested
Anthony might be running to obtain positive reinforcement
by spending quality time with his girlfriend.

Friends

Natasha asked Anthony to tell her about his friends. He
reported he did not really have close friends but would
consider the people he makes money for while on the run
to be close friends. He then stated that sometimes the peo-
ple pressure him to do things he does not feel comfortable
doing which makes it more difficult to be on the run (the
interviewer did not directly question Anthony about this
activity but surmised that he might be engaged in illegal
activity such as selling drugs). Anthony stated he did not
run to see friends but only to make money (positive rein-
forcement). He did not wish to elaborate on the things his
friends made him do that led to feelings of discomfort.

Other Connections

Anthony reported to Natasha he used to be really close to
his guidance counselor at his old school. He stated that
because he had moved to many different placements in a
short amount of time, he was not able to stay in contact
with her, but wished he could see her again. When asked
whether this was a reason why he runs, he stated that it
was not but he truly missed seeing her.

School

He also reported he enjoyed his art classes at school
because he wanted to become a tattoo artist. When asked
about other classes, he reported he spent most of his time
attending an Emotional-Behavior class working on com-
puters. He reported he was on grade level for history and
english, but behind in math and science. His wish was
to be able to attend history and english with his general
education peers. Overall, Anthony reported he did not like
attending school because he felt he was too far behind
his peers in math and science to catch up and graduate.
Though he also reported that he liked to be at school
because he had access to computers where he could partic-
ipate in gaming activities. He stated he did not run because
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of school related variables but wished he could go back
and see his old guidance counselor.

Behavior Support Action Plan
Ratings

Based on the interview it was determined that Anthony ran
away from his placement for two main reasons (a) to access
money and his girlfriend (positive reinforcement) and (b)
escape from the rules and staff at the group home (nega-
tive reinforcement). The interviewer then asked Anthony to
rate how important each of these two reasons for running
were to him. Anthony rated making money and seeing his
girlfriend as a high priority and the main reasons for him
running from his placement. He reported the negative things
about his placement, the rules and staff, as a lower prior-
ity even though he does run to escape these on occasion.
Because he was not running to see his friends, family, or
other connections he stated these were not factors of run-
ning. Anthony reported two things he would like to change
to reduce the likelihood he would run again. The first was
the ability to see his girlfriend on a regular schedule. His
second was a legal way to make money so he did not have
to be in uncomfortable situations in the future when trying
to make money.

Initial Plan for Stabilization

The initial plan agreed upon by Natasha and Anthony
included a basic behavior contract that outlined expecta-
tions for Anthony to stay at his placement. Given Anthony’s
interest in video games this was used as a potential rein-
forcer in his initial support plan behavior contract while
Natasha worked on how Anthony might be able to access
money and his girlfriend in appropriate ways. Based on
the average frequency of his running, Natasha set an initial
individualized goal that Anthony would stay at his current
placement for two (2) days to earn the ability to rent video
games. In addition, he could select a peer of his choice
at the group home to play a video game with, as long as
he stayed within facility boundaries. Both parties agreed
this plan would be active while Natasha worked to set-up a
meeting with his case manager to discuss contingencies that
could be developed to allow Anthony to see his girlfriend
more often. Natasha reported she would follow-up in two
days with an initial update. Because Anthony also expressed
a desire to obtain a job, Natasha set a second goal of linking
Anthony with a company that helped teens prepare, inter-
view, and obtain jobs. She informed Anthony she would
update him at their next meeting about his initial appoint-
ment with the company and described how they would help
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him find a job in one of his interest areas (e.g., arts stores,
computer/gaming stores).

Action Plan and Interventions

After the interview was completed and the initial plan was
set, Natasha evaluated the information obtained during the
interview to ensure function-based interventions could be
developed to support long-term stability of Anthony’s place-
ment (i.e., prevent runs). As described earlier, she derived
that Anthony was mainly running from his placement to
access his girlfriend and earn money. To build on the initial
plan for following up with Anthony, Natasha developed a
strategy to work with the group home and case manager to
establish rules. Natasha and the case manager first devel-
oped non- negotiable rules for Anthony to see his girlfriend
(e.g., he must attend school) and areas where Anthony could
negotiate (e.g., frequency of visits). There was a behavio-
ral contract developed that outlined the two expectations.
First, Anthony must remain at his placement for two con-
secutive days at a time to earn transportation to and from
visits with his girlfriend. Secondly, actions were made to
continue working with the local employment agency to
help Anthony find gainful employment. With the help of
the agency, Anthony started applying to jobs at local retail
businesses that were of interest to him. Approximately two
weeks later Anthony interviewed at a nearby computer store
that subsequently hired him and he started working part-time
in the evening after school.

Additional Supports

Though Anthony did not report experiences at his placement
as the highest priority for running away, the team evalu-
ated the importance of Anthony learning to appropriately
communicate his wants and express his needs during situa-
tions when he felt he was being criticized. With Anthony’s
agreement, Natasha linked him with an adult mentor to
focus on social skills development and building relation-
ships. Through this process Anthony could learn to express
his wants and needs appropriately during aversive situations.
Also, the group home was willing to adjust the curfew to be
later on the weekends which pleased Anthony. With regard
to school, Natasha contacted Anthony’s guidance counse-
lor from his old school to see if she was available to meet
with him. A meeting was arranged with Anthony, his old
guidance counselor, his current guidance counselor, and
Natasha, so the four could brainstorm how best to support
Anthony at school. This led to additional classroom supports
and Anthony began attending two classes in the general
education setting with the hope that he could eventually be
enrolled in all general education classes for the next school
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year. He also began attending extra tutoring sessions after
school to help catch up in several classes. Over the course of
the six months since the initial interview, Anthony remained
at the same group facility and did not engage in any runaway
behavior.

Discussion and Conclusion

Decades of research in applied behavior analysis have dem-
onstrated the importance of linking the function of behav-
ior to specific interventions. The FBA process is a valid
evidence-based approach for establishing hypotheses for
the function of behavior and building effective interven-
tion plans. Due to the complexity and risk associated with
runaway behavior, it is important to systematically evalu-
ate the variables that maintain behavior function in alterna-
tive environments. In addition, clinicians should utilize the
information from the evaluation to develop a function-based
intervention plan grounded in the science of ABA. This arti-
cle describes the FAIR tool which is an FBA questionnaire
developed specifically to target youth in alternative living
situations who display runaway behavior. In addition to pro-
viding a description and rationale of the FAIR procedures
and instructions for conducting the FAIR assessment, a cor-
responding case example of how to complete the question-
naire and link the findings to function based interventions
is presented. Further research should examine the efficacy
and feasibility of implementing interventions linked to the
results from the FAIR assessment. Short- and long-term out-
comes for youth should be evaluated for not only reductions
in runaway behavior but also improvements in placement
stability, education, employment, and mental well-being.
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Appendix 1

Functional Assessment Interview for Runaways
(FAIR)

Interview Introduction

You may recall when spoke with you after you
returned from your run, that I wanted a chance to talk

with you as well. If it’s okay with you, I would like to
understand what might be done to improve your situ-
ation to better meet your need and interests. The more
I can understand what’s good and what’s not good
about your placement, school, friends, and others who
you’ve close to, the better I'll be able to help you have
the kind of situation you might like better. At the end
of the interview you and I will review this information
and begin developing a plan that identifies things that
both of us can do over the next few days and weeks to
see about improving your situation. I cannot guarantee
that you will get everything that you won’t, but I prom-
ise to do my best to try to get as much accomplished
as possible for you and expect this plan to help make
things better for you. Are you game for us to talk to see
what we can do together?

Health

1. How are you feeling/doing? Tell me about your health.
What health concerns are you having?

e Do you need to see a doctor?

Run Experience
2. What things are good for you when on the run?

e What are some of the things you did for fun while you
were on the run? (e.g., attending different extra curricula
activities, visit friends, family, drinking alcohol, smok-
ing, doing drugs, hanging out with friends in park etc.)

e What did you enjoy most when you were on the run?
(e.g., freedom, no rules, friends, family)

3. What things are not so good for you while on the run?

e Where did you hang out? (e.g., family, friends, boy/girl-
friend, park, etc.)

e What were some of the things that you did not enjoy
going through when you were on the run? (e.g., illegal
or dangerous activities or situations, hunger, hiding from
authorities etc.)

4. Do you think that some of the positive things you just
mentioned were the reason why you ran away this time?
OYes ONo

5. Which ones/things were most important?

6. What set you off and made you decide to run?

¢ Did someone say something to set you off?
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e What was going on before you ran?
e Was your run planned or compulsive?
¢ Did you go by yourself or were you with someone else?

Placement

7. Describe what things are/were like for you in the place you
ran from?

(NOTE: Placement could be in foster care home, foster
care family; foster care group home; shelter etc.)

e What are things like for you living in there?

e  What do you like about that placement?

e What things don’t you like about living there? (e.g., staff,
other youth in placement, rules, privacy)

8. Do you think that the negative thing(s) you just men-
tioned are the reason(s) you ran away from your placement?
OYes ONo

Family

9. Tell me about the people you feel close to in your family.
10. Describe how your placements have affected you and
your relationship with your family.

e Are you living close to your family members (parent(s),
sibling(s) and grandparent(s)?

e Are you able to see them as often as you would like?
Explain

e Do you feel separated from your family? Explain

11. Do you think that not being with or living close to your
family is the reason why you ran away from your placement?
OYes ONo

Friends

12. Tell me about the friends you feel close to.
13. Describe how your placements have affected you and
your relationships with your friends.

e Are you living close to your friends?

e Are you able to see your friends as often as you would like?
Explain.

¢ Do you feel separated from your friends?

14. Do you think that not being with or living close to your

friends is the reason why you ran away from your placement?
OYes ONo
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Other Connections

15. Tell me about other people you feel close to.
16. Describe how your placements have affected your
relationships with other people you feel close to.

e Are you living close to these individuals?

17. Do you think that not being with or living close to
these individuals is the reason why you ranaway from your
placement? OYes CONo

School
18. Describe what things are like for you in school?

e Have you had to change school as a result of your current
placement?

e Did you runaway because your placement put you in
a new school and you wanted to go back to your old
school?

e How do you get along with your teachers?

e Do you get along with your peers?

e How are your grades in school? Do you need extra help
(e.g., tutor, mentor, after school support)?

e What are the areas of concern when it comes to your
school grades and progress?

19. Tell me about some of the positive things about your
school.

e What are the fun things about school? (e.g., friends,
sports activities, school subjects you enjoy, extra curric-
ula-music, art, school clubs)

20. Tell me about some of the negative things about your
school.

e What are some of the challenging things about school?
(e.g., school work, getting good grades, getting help with
challenging subjects, peer pressure, stigma about being
in foster care, bullying, teasing, gangs)

21. Do you think that the negative things you just men-
tioned about school are the reason(s) you ran away from
your placement?
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22. You mentioned a number of different things that made
you run away in the past. Please rate each item in priority
order of what you’d like to work on. (Rating Scale: 1—high-
est priority to S—lowest priority).

Reason why youth ran Yes No Ratings: please circle one
1 =high priority, 2,
3 =medium priority, 4,

5=Ilow priority

Positive things on run O O 12345
experience

Negative things about O 0O 12345
placement

Notlivingclosetofamily 0O O 12345

Not living close to friends 0O O 12345

Not living close to other O 0O 12345
people/connections

Negative things about O O 12345
school

23. What are some things that we might consider to make
things better so you won’t choose to run away again?

Based on the identified factors that contribute to the run
behavior, identify the “changes” that might be considered
to improve the following indicators of youth progress and
outcomes:

R =

(a) Reduce run behavior-help deter youth from running
away again.

(b) Stabilize youth placement —make it more likely that
they will stay in a safe living situation.

(c) Improve youth’s school attendance and progress-e.g.,
school grades, behavior, and attendance

(d) Improve youth’s social and behavioral outcomes-makes
youth more positively engaged with their peers and
other adult allies in their lives.

What I'd like to do now is spend some time with you
thinking about things we can work on together to help
you be more comfortable or happier in your placement.
This MIGHT include changing placement, but it often
also includes sorting out other things that are going on
in your life. Here are a couple of examples. What are
some things we should work on?

Initial Plan

Goal (Exam- Activity Responsible
ple) person

Follow up

1. Discuss rules Contact group  Case Manager/ Case Manager

change home staff Interviewer will call youth
to talk about in 2 days
rule change
2.
3.
4
Thank You!

Thank you very much for sharing your time and your
thoughts with me. Someone from the agency will follow up
with you regarding this plan to see if we can get things going
in a better direction. If you think of anything else let me or
an agency staff now.
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