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Abstract Higher education institutions throughout the world are undergoing
considerable functional and structural changes as they adapt to meet the needs of a
global and knowledge-based economy. There is an urgent call for them to be
equipped with an well-defined and implanted globalization strategy to tap and
provide useful and simple planning tools to utilize global resources effectively. In
this sense, this paper seeks to investigate the problem of how and why HAN
University of Applied Sciences (The Netherlands) and Bucharest University of
Economic Studies (Romania) have responded to globalization within the context of
their strategic planning and their local, regional, national and global roles and
responsibilities. It seeks to document how these aspects of globalization are per-
ceived by the both universities faculty and higher management. The paper traces the
chosen universities recent development and seeks to account for this in terms of
their institutional strategic planning.

Keywords Higher education � Globalization strategy � Global competitiveness �
Institutional strategic planning � Institutional policies development � Global
university

1 Introduction

This paper seeks to highlight major issues in connection with institutional responses
to the impact of globalization with respect to responsibilities that range from being
local to global in nature. Continuing, it explores higher education in the context of
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globalization, with a particular emphasis on academic motives for globalization and
its part in the response to opportunities presented by globalization shown by the
universities. The researcher is planning to encompass a consideration/evaluation of
the specific country government policies and practices in relation to the theme as
well as an evaluation of institutional responses of HAN University of Applied
Sciences (The Netherlands) and Bucharest University of Economic Studies
(Romania) to a range of issues, policies and strategies concerning globalization.
Possible the extent of study is wider and includes other responses to globalization
such as academic relevance and quality, curriculum development, mobility of
programmes, and so forth.

2 Academic, Societal and Institutional Contribution
to Knowledge

This paper contributes to knowledge by attempting to quantify how and why some
universities are striving to take advantage of the opportunities presented by the
impact of globalization and consequently to increase their global competitiveness. It
positions the responses to globalization of chosen universities within the policy
context that each university sets. In a world that is globalizing rapidly, in which the
central role of universities in the knowledge economy and in civil society is
articulated more strongly and more widely than ever, we do not have a clear sense
of what it takes or what it means to be a global university [31]. This paper strives to
contribute to this discourse. In a conceptual context, this research is exploring the
various tiers of globalization and to equate them to the overall responses to glob-
alization from the context of institutional strategic planning made by the different
universities.

3 Globalisation and Higher Education

The changes that have taken place in higher education globally over the last few
years can be referred to as a revolution [2]. Globalization and internationalization
are today major drivers of change in higher education systems globally [20].
Matthews and Sidhu [26] argue that international education is a direct manifestation
of globalization, concentrating their study only on its economic drivers, an inter-
pretation that is lacking the direct response to globalization. While national and
international strategies for remodeling existing methods and instruments of higher
education management must develop [7, 11, 29, 35, 36], a drastic change of
responsibilities and resources has to consequently shift towards a common model of
higher education [5, 28, 34].
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There is a vast body of studies dealing with different aspects of higher education
development in context of national economies globalization and societies integra-
tion. Although all these studies are focused on different issues and their results vary
from country to country, nevertheless they all can be placed within the following
scheme: they either (1) investigate the nature of globalization and integration in
field of higher education or vice versa, that is, the role of higher education in
promotion of national economies globalization and societies integration; or (2) an-
alyze attributes and challenges imposed by integration of national universities into
world system of higher education; or (3) study actions undertaken and policies
conducted by national governments and managements of local universities to
prepare and adjust national higher education for its integration into world system of
higher education [21].

Studies focusing on nature of globalization and integration in context of higher
education often try to identify and analyze a nexus between these three elements. In
particular, they consider higher education in context of globalization and integration
as: (1) as a system of functionally dependent universities and R&D institutes, or
universities and institutes from different countries that are bound together by dif-
ferent frequent interactions, e.g. exchange student flow, R&D cooperation etc.,
across national borders; or (2) as groups of national universities and institutes that
share values and beliefs that transcend national systemic boundaries [4, 10].

As for globalization of national higher education from emerging market
economies, such studies confirm general worldwide tendencies described above and
additionally analyze the role of international organizations such as OECD and
UNESCO in transforming local systems of higher education in accordance with
world accepted standards and best practices [12, 15].

Other studies focusing on crucial role of higher education for maximizing the
benefits of national economies globalization and societies integration state that
cooperation between universities and R&D institutes increases wealth of societies
and promotes international cooperation between nations [25]. Studies analyzing
attributes and challenges imposed by integration of national universities into world
system of higher education work with such attributes as cross-border collaborative
arrangements, knowledge and language acquisition, adoption of curriculum with
international content etc., and connected with them challenges such as building up
of knowledge economy and technology, establishing of lifelong learning, chal-
lenges of governance and financing of universities in accordance with the Lisbon
Strategy etc. [3].

Finally, studies focusing on actions undertaken and policies conducted by
national governments and managements of local universities mainly focused on
organizational issues, that is, they analyze the appropriateness of the existing
landscape of national higher education to tackle the challenges imposed by inte-
gration and try to find the correct degree of autonomy of national higher education
institutions under internationalization and globalization [25]. In addition to edu-
cational issues, political and economic aspects are involved in the process of
globalization and regionalization of higher education [16].
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The Governments and Universities are implementing the variety of policies and
programs to respond to globalization. These typically include sending students to
study abroad, setting up a branch campus overseas, or engaging in some type of
inter-institutional partnership. Higher education systems, policies and institutions
are being transformed by globalization, which is “the widening, deepening and
speeding up of worldwide interconnectedness” [14]. The different higher education
reforms and instruments are growing and developing [23, 30, 33], therefore the
transformation of higher education can also be motivated by the impact of glob-
alization with direct influence on the educational motives and institutional strategic
management decisions of those institutions. Given resource constraints and different
institutional missions, not all universities will try to achieve global competence; but
at a minimum they should try to attain global understanding [1, 17].

As Bradley Cook mentioned in his review on trends in education, the global-
ization theme in comparative education studies is most commonly used [9]; a theme
that is not adequately accounted for in the literature. This gap has been partially
filled in by University of Bath School of Management doctoral thesis of Sally-Ann
Burnett [6]. This study explores how chosen universities, have responded or, should
respond, to the impact of globalization on the academic motives of their educational
programmes. It examines the globalization context and the processes and priorities
in institutional responses that affect the short and long term global managerial
strategies. Nevertheless there is one good reason for this research to look into a
more specific area of academic motives and strategic globalization strategies.

4 Problem Definition & Research Design

This paper traces the chosen university recent development and seeks to account for
this in terms of institutional strategic planning. It seeks to document how these
aspects of globalization are perceived by university administrators and faculty. In
addition, this paper highlights some of the major issues in connection with insti-
tutional responses to the impact of globalization with respect to responsibilities that
range from being local to global in nature. In particular, culture and strategic
planning are explored, as the literature shows that these aspects of universities are
critical in identifying reasons for institutional responses of complex organizations,
such as universities. The research questions addressed in my research evolve from
the literature review that demonstrates a gap in the literature specifically to do with
individual university responses to globalization. There is a lack of empirical
research in this field hence the author is keen to add to the research and quantify
such activity.

It is acknowledged that institutional strategic planning relevance is a small part
of globalization and this is used as the anchor point for case study interviews. This
research is designed from a point of curiosity hence it is important that there is a
starting point for discussion on the impact of globalization and what it means at
each case study university. This however, does not limit or hinder the discussion.
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Still, the choice of data collection methods is also subject to constraints in time,
financial resources, and access. For the purposes of the case studies within the thesis
of which this paper is a part of, and interviews to be carried out, globalization is
taken specifically to be ‘the activities undertaken to fulfil the goal of increasing the
global dimension of the institution.

In line with the explorative nature of the study, the goal of the interviews was to
see the research topic from the perspective of the interviewee, and to understand
why he or she came to have this particular perspective. To meet this goal, King [18]
recommends that one have “a low degree of structure imposed on the interviewer, a
preponderance of open questions, a focus on specific situations and action
sequences in the world of the interviewee rather than abstractions and general
opinions.”

In line with these recommendations, I chose a combination of interviews,
archives, and observation, with main emphasis on the first two. Conducting a
survey was inappropriate due to the lack of established concepts and indicators [32,
37]. The reason for limited observation, on the other hand, was due to problems in
obtaining access early in the study and time and resource constraints. In addition to
choosing among several different data collection methods, there are a number of
choices to be made for each individual method. When relying on interviews as the
primary data collection method, the issue of building trust between the researcher
and the interviewees becomes very important. I addressed this issue by several
means and I established a procedure of how to approach the interviewees.

Policy and other documentation for each university was collected on site, to
supplement the primary and secondary data gathered, when made and recorded. For
the national policy context, sources of documentary information were used to gauge
the international, national and local position on higher education in selected uni-
versities. Several government and other websites were used to glean policy and
positional information. Sources referenced in research papers were also utilized as
resources from online searches through various electronic databases and search
engines. The documentation from institution for each of the case studies was col-
lected to gain an insight into each institution and the strategies and policies in place.
Sources of this information may include: strategic plans; management and academic
structure charts; annual reports; internationalization policy documents; websites etc.
These documents are the first types of units of observation for each of the case
studies.

5 Higher Education Policies in Romania
and the Netherlands

Institutional arrangements set by national governments serve as the principle factors
in shaping the dynamics of both structuring, regulating and financing where the
government is a dominant factor influencing higher education institutions. Within
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the context of the Romanian Higher Education, key policies and legislations were
developed and can be summarized as follows: the Law of National Education (Law
nr. 1/2011); the Constitution of Romania (passed in 1991); the organic law of
education (Education Act 84/1995); common specialized laws (Act 88/1993
regarding the accreditation of higher education institutions and the recognition of
university diplomas and the Act regarding the Statute of the Teaching Staff no
128/1997); government decisions having the force of Acts of Parliament over an
established period and different Orders of the Minister of Education. Devised as a
strategy to “remove the last vestiges of communist heritage” [24], the Ministry’s
reform package not only aimed to put an end to the transition phase and bring the
education system more in tune with socio-economic needs, but also to bring
Romania closer to western European points of reference [24].

Romania has made major steps towards the European Higher Education Area by
reorganizing the entire higher education system in 2005. Still, the importance of the
existence of a strategy for higher education that promotes a strategy for higher
education that must be correlated nationally with the strategy for research and
development aiming to obtain autonomy for higher education institutions is a must.
To meet this objective the Romanian higher education system should attract diverse
sources of funding, including partnerships with firms, partners that will finance the
research and development activity in the domains they are interested in. Having
financial autonomy is a fundamental aspect of the current tendencies in the higher
education governess.

The new Law of National Education, which came into effect in February 2011,
paves the way for the diversification of university missions and for a better use of
resources for advanced university research. All Romanian universities, state and
private, are classified in three categories according to their prevailing missions:
(1) educational universities, (2) education and research universities, and (3) ad-
vanced research and education universities. On the long term, to achieve the targets
set by the Europe 2020 the Romanian Higher Education Institutions (HEIs) need to
improve the quality and increase the investments in education, vocational education
and training. Also, it is necessary to increase the mobility of students and teachers
to improve the quality of teaching.

The Dutch HEIs are subject to the rules and regulations of the Dutch Higher
Education Act (WHW—BWBR0005682). They are obligatory signatories to the
“Code of Conduct for international students in higher education” if they wish to
recruit students outside the EU/EEA or Switzerland. Other relevant legislation
includes the Aliens Decree 2000 and Chapter B3 of the Aliens Act Implementation
Guidelines 2000. Effectively, the immigration authorities generally accept the
decisions of HEIs as to the admissibility of foreign nationals as bona fide students.
Non-compliance with the Code of Conduct can lead to revocation of the admissi-
bility status.

The quality control mechanism for educational delivery throughout the entire
system consists of a cyclical accreditation (at the institutional level and/or pro-
gramme level) under the auspices of the Accreditation Organization of the
Netherlands and Flanders (DFAO a.k.a NVAO). This is in effect a managed
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peer-review system. The same organization has created a special audit procedure to
be able to award, inter alia, a special distinction to programmes (or institutions) for
having achieved a high level of internationalization.

6 Results & Outcomes

Besides the interviews held at the Bucharest University of Economic Studies
(BUES), a number of internal and external planning documents were used,
including the BUES Institutional Evaluation Programme 2012, Self- Evaluation
Report 2012, BUES Development Strategy 2011–2020, the Institutional Project on
“Development Strategy and Increasing the Competitiveness of BUES” 2014–2020,
Self-Evaluation Quality Control Report 2013–2014, BUES Students Independent
Report on Quality Assurance 2014–2015, Action Plan (to increase the international
visibility of the university/faculty and attract foreign students) 2014–2015.

From the key documents mentioned above (Self- Evaluation Report and the
Development Strategy 2011–2020 the university’s version is as follows: “BUES
aims to hold a leading position in the field of economic and administrative sciences
in the classification of universities from Central and Eastern European countries and
to achieve high competitiveness in the European and international area for all the
undergraduate and postgraduate study programmes it provides. This vision is based
on promoting an authentic quality culture, on creating, disseminating and capital-
ising on top knowledge, the proactive involvement of all the members of the
academic community, and on encouraging functional entrepreneurial partnerships
which bring national and international benefits.”

The above two key documents also outline the mission of the BUES and its
strategic goals which in fact reflect the intended profile of the BUES as:

• A university of advanced research and education
• An entrepreneurial university
• A university with a high degree of motivation and performance
• A sound work environment that generates high performance in education and

research
• A university with international visibility
• A university respecting fundamental human values: morality, ethics, human

beings, honest, well-done work, the environment.

Regarding the HAN University of Applied Sciences polices and internal docu-
mentation, the following internal and external planning documents were used: the
Strategic Research Policy Plan 2012–2016, HAN Development Plan 2012–2016
(Reflection on trends and future HAN external partners, Lectors Meetings Reports,
The Education Chapter, Employees and Students Meetings Reports, Trend
Analysis), The Future of the HAN 2016–2020, Learning and innovation: working

Globalization Strategies and Higher Education … 1245



together in trust and confidence—HAN ambitions for 2016–2020 and the HAN
Institutional Plan 2016–2020.

HAN University of Applied Sciences holds paramount its responsibility to
contribute to the development of society. As such, HAN is strongly committed to
promoting and sharing knowledge and skills, and to making these available to a
wider audience. They achieve this by:

• Providing superior quality education while adhering to a code of conscientious
and responsible professional practice

• Striving towards sustainability in all that we undertake
• Ensuring that our employees act with personal integrity and social responsibility
• Embodying our core values of involvement, responsibility, ownership and

professional identity
• Working on the basis of honesty, trust, and clear, concise agreements

The significance and urgency of examining the relationship between govern-
mental policies and higher education growth patterns and strategies is something
that scholars need to address. Among universities, motivations for globalization
vary substantially, and often they reflect the culture of the school and its man-
agement or the pressures applied by stakeholders. In many cases, multiple moti-
vating factors originate from the school itself, the business community that it serves,
and/or the country/region in which the university is located. The AACSB global-
ization report mentions that schools focus on globalizing the learning experiences
of students, but often neglect to put the same emphasis on ensuring faculty have
global developmental opportunities [1]. As from the interviews and discussions
with the management of both universities the global developmental opportunities
are actually one of the motives for globalization strategies that both institutions are
implanting.

Bucharest University of Economic Studies strives to ensure openness, promoting
cooperation with partners in Romania and the world’s most excellent centers of
higher education and research; while the HAN University of Applied Sciences takes
active measures to further internationalize the institution and development of
research and new national and international study programme. They also provide
international orientation courses by involving lecturers from foreign higher edu-
cation institutions. Hall [13] asserted that it is as important for faculty members to
teach abroad as much as it is for students to study abroad. He states that he learned
important pedagogical, research-related, and life lessons from his teaching abroad
experiences that he could not have learned otherwise.

This sentiment is corroborated by a study by Finkelstein and Chen (cited in the
AACSB Report, [1], which found a positive correlation between a faculty member
incorporating international issues into the classroom and the amount of time the
faculty member had spent abroad after earning an undergraduate degree. Clark and
Arbel [8] noted that to globalize faculty, universities should require more interna-
tional faculty exchanges and sabbaticals, have more international faculty members
and use industry professionals with global experience in the classroom.
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In this sense, HAN University of Applied Sciences has initiated programmes to
attract foreign and other higher educational institutions professors as guest lecturers
for teaching internationally related subjects and took necessary steps for ensuring
the further training for the academic staff, including participation of lecturers and
students in international seminars, workshops, conferences as well as exchange
programmes. They also looked for both new opportunities for participation in
international projects and joint research as well as organized scientific international
conferences to encourage student participation on regular basis.

One of the many ways in which HAN displays its international focus is through
international projects. Each faculty has its own specific cross-national initiatives.
Some international projects are HAN-wide and include students and teaching staff
from all faculties. A striking example is the community project in Theewaterskloof
municipality, South Africa, where students and staff of HAN University of Applied
Sciences and the University of the Western Cape in South Africa help local
communities to develop small businesses. The project gives students a
once-in-a-lifetime learning experience while at the same time making a very
valuable contribution to society. Because of the multidisciplinary nature of the
project, all the departments at both universities are involved in carrying out project
activities, teaching or doing research.

Over the past 2 years, 111 students have worked in Theewaterskloof on 59
different projects. Most of these are multi-year, multidisciplinary projects, focused
mainly on education and health. Some examples are:

• A project where students in the fields of industrial design, psychotherapy and
speech therapy work together to design toys for children with a mental health
disorder

• An education project in Genadendal, where students of education, social work,
physiotherapy and occupational therapy together support home-based care
programmes for a local elementary school

• A project in Grabouw that allows students in the fields of built environment,
educational theory and industrial design to build outdoor play equipment while
simultaneously helping teaching staff

Globalization reshape how universities are positioned relative to one another and
differentiate themselves in this environment, therefore their responses to global-
ization differ along lines that define strategy and the strategic position of an insti-
tution including reputation, mission, and resources. Regardless, the economics of
globalization will have a tremendous impact on the future of globalization, and the
answers may depend on specific characteristics of the university and national and
international policies.

Globalization has led to growth in interdependence, interconnectedness and
mobility across global communities, making global challenges and achievements
transcend national boundaries [22]. It is not surprising that sustainable solutions to
emerging global development problems cannot be found through efforts and
resources confined within one locality [27]. In this evolving context, partnerships
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across national and disciplinary boundaries are rapidly emerging as the dominant
model for organising international research and development [19].

The AACSB Globalization Report noted three dimensions of faculty strategies
for globalization: recruit, develop, and manage. To foster globalization, business
schools recruiting strategy should include recruiting faculty that have interest in
international issues. An additional recruiting strategy would be to recruit faculty
who have international knowledge, perspectives, or experiences. A third recruiting
strategy would be to recruit faculty for the international connections, for example,
recruiting a faculty member that is currently working in a foreign university [1]. In
this light

Regarding the above mentioned faculty strategies for globalization, Bucharest
University of Economic Studies is actively engaged in the development of scientific
research infrastructure by participation in research projects’ competitions by
developing defined key scientific research directions through cooperation with
international higher education and research institutions. The University has con-
cluded research agreements with various partners from Romania and abroad,
including bilateral agreements. Here are the main funding sources for the research
projects undertaken at University level: Framework Programme 7; Bilateral
Agreements; COST (European Cooperation in Science and Technology); CERGE
(Center for Economic Research and Graduate Education); EUREKA and the
European Social Fund - SOP HRD projects. The University aims to maintain
excellence in research by undertaking scientific research projects and topics in
co-operation with other national and international education and research institu-
tions, as well as within research networks and consortia. To perform scientific
research activities, the University’s research teams have benefitted from the
cooperation of leading international figures in their respective fields.

By illuminating the strategies, practices, and social impacts of business glob-
alization, management educators not only can accelerate it, they also can help
ameliorate its costs and disruptions. Better international management education
promotes more responsible globalization in business and society.

7 Conclusions & Further Research

Globalization reshape how universities are positioned relative to one another and
differentiate themselves in this environment, therefore their responses to global-
ization differ along lines that define strategy and the strategic position of an insti-
tution including reputation, mission, and resources. Regardless, the economics of
globalization will have a tremendous impact on the future of globalization, and the
answers may depend on specific characteristics of the university and national and
international policies.

This paper suggests that globalization is changing former assumptions, practices,
and strategies. Among the universities studied, globalization was motivated by
strategic objectives related to many trends within the global business and economic

1248 F. Popescu



environment as well as those related to globalization trends within national higher
education. After summarizing the findings of the interviews at the university and the
analysed strategic objectives and national policies I find that universities globalize
for many reasons: to secure their position in the higher education market, to
improve international competitiveness, to gain wider international recognition, to
facilitate the development and growth of the institution, to be allied with the
national agencies for higher education quality assessment, to increase and promote
internationally accredited study programmes, to improve quality of research to raise
the quality of study programmes, to produce for the corporate goal of improving the
universities international rating through publication in international journals, to
diversify research resources, to provide international orientation courses and to
increase the number of international students.

It is essential that universities have a well-defined globalization strategy plan
which reflects a culmination of a series of discussions amongst stakeholders pre-
senting an integrated action plan for the implementation of the strategy that
deliberately look into the opportunities and challenges that globalization poses to
higher education.

References

1. AACSB: The Globalization of Management Education: Changing International Structures,
Adaptive Strategies, and the Impact on Institutions (2011)

2. Altbach, P., Reisberg, L., Rumbley, L.: Trends in Global Higher Education: Tracking an
Academic Revolution Sense/UNESCO. Rotterdam (2010)

3. Altbach, P.G., Knight, J.: The internationalization of higher education: motivations and
realities. J. Stud. Int. Educ. 11, 290–305 (2007)

4. Amaral, A., Neave, G., Musselin, C., Maassen, P.: European integration and the governance of
higher education and research. Higher Educ. Dynam. 6, 11 (2009)

5. Bleiklie, I.: Towards European convergence of higher education policy? Higher Educ.
Manage. 13(1), 9–29 (2001)

6. Burnett, S.A.: The impact of globalisation on higher education institutions in Ontario. Thesis
(Doctor of Business Administration (DBA). University of Bath (2008)

7. Cerych, L., Sabatier, P.: Great expectations and mixed performance: the implementation of
higher education reforms in Europe. European Institute of Education & Social Policy,
Stoke-on-Trebt (1986)

8. Clark, J.J., Arbel, A.: Producing global managers: The need for a new academic paradigm.
Cornell Hotel Restaurant Adm. Quart. 34(4), 83–89 (1993)

9. Cook, B., Hite, S., Epstein, E.: Discerning trends, contours, and boundaries in comparative
education: a survey of comparativists and their literature. Comp. Educ. Rev. 48, 123–149
(2004)

10. Elken, M., Gornitzka, A, Maassen, P., Vukasovic, M.: European integration and the
transformation of higher education. University of Oslo research paper, p. 57 (2011)

11. Goedegebuure, L., Kaiser, F., Maassen, P., Meek, L., van Vught, F., de Weert, E.:
Hochschulpolitik im internationalen Vergleich: eine länderübergreifende Untersuchung im
Auftrag der Bertelsmann Stiftung. Bertelsmann Stiftung, Gütersloh (1993)

12. Gounko, T., Smale, W.: Modernization of Russian higher education: exploring paths of
influence. J. Compar. Int. Educ. 37(4), 533–548 (2007)

Globalization Strategies and Higher Education … 1249



13. Hall, D.E.: Why professors should teach abroad. The Chronicle of Higher Education 54(6): 20.
Washington, D.C. (2007)

14. Held, D., McGrew, A., Goldblatt, D., Perraton, J.: Global Transformations: Politics,
Economics and Culture. Polity Press, Cambridge (1999)

15. Janmaat, J.G.: Nation-Building, Democratization and Internationalization as Competing
Priorities in Ukraine’s Education System. Nation Papers, vol. 36, pp. 1–23 (2008)

16. Jayasuriya, K.: Learning by the market: regulatory regionalism, Bologna, and accountability
communities. Glob. Soc. Educ. 1, 7–22 (2010)

17. Kedia, B.L., Cornwell, T.B.: Mission based strategies for internationalizing U.S. business
schools. J. Teach. Int. Bus. 5(3), 11–29 (1994)

18. King, N.: The qualitative research interview. In: Cassell, C., Symon, G. (eds.) Qualitative
methods in organizational research: a practical guide, pp. 14–36. Sage, London (1994)

19. King, K. (ed.): The politics of partnerships: Peril or promise, NORRAG NEWS,
No. 41 Special Issue, (2008)

20. Knight, J.: The internationalisation of higher education: complexities and realities. In: Teferra,
D., Knight, J. (eds.) Higher Education in Africa: The International Dimension, pp. 1–43.
AAU/CIHE, Accra/Boston (2008)

21. Klymchuk, I.O.: World integration of higher education: challenges for Ukrainian universities.
In: The 4th Multidisciplinary Academic Conference in Prague 2015, pp. 17–22 (2015)

22. Koehn, H., Rosenau, J.N.: Transnational Competence: Empowering Professional Curricula for
Horizon-Rising Challenges Boulder. Paradigm, Colorado (2010)

23. Malan, T.: Implementing the bologna process in France. Eur. J. Educ. 39(3), 289–297 (2004)
24. Marga, A.: Reform of Education in Romania in the 1990s: a retrospective. Higher Educ.

Europe XXVII(1–2), 123–135 (2002)
25. Marginson, S.: Higher education in the global knowledge economy. Soc. Behav. Sci. 2, 6962–

6980 (2010)
26. Matthews, J., Sidhu, R.: Desperately seeking the global subject: international education,

citizenship and cosmopolitanism. Glob. Soc. Educ. 3(1), 49–66 (2005)
27. McArthur J.W., Sachs J.D.: A General Equilibrium Macroeconomic Model for Analysing

African Rural Subsistence Economies and an African Green Revolution’ academic working
paper, Columbia University School of International and Public Affairs, (2009)

28. Neave, G.: Homogenization, integration, and convergence: the chershire cats of higher
education analysis. In: Meek, L., Goedegebuure, L., Kivinen, O., Rinne, R. (eds.) The
Mockers and the Mocked: Comparative Perspectives on Differentiation. Oxford, Pergamon,
Convergence and Diversity in Higher Education (1996)

29. Olsen, J.P., Maassen, P.: European debates on the knowledge institution: the modernization of
the university at the european level. In: Maassen, P., Olsen, J.P. (eds.) University Dynamics
and European Integration, pp. 3–22. Springer, Dordrecht (2007)

30. Pechar, H., Pellert, A.: Austrian universities under pressure from Bologna. Eur. J. Educ. 39(3),
317–330 (2004)

31. Spanier, G., Thomas, E.: Realising the Global University: Part One. The Observatory on
Borderless Higher Education, London (2007)

32. Stake, R.E.: The Art of Case Study Research. Sage, Thousand Oaks, CA (1995)
33. Tauch, C.: Almost half-time in the Bologna-Process—where do we stand? Eur. J. Educ. 39(3),

275–288 (2004)
34. Trondal, J.: The Europeanisation of research and higher educational policies: some reflection.

Scandinavian Polit. Stud. 25(4), 333–355 (2002)
35. van Vught, F.: Governmental Strategies and Innovation in Higher Education. Jessica Kingsley,

London (1989)
36. van Vught F.: Policy Models and Policy Instruments in Higher Education. The Effects of

Governmental Policy-Making on the Innovative Behaviour of Higher Education Institutions.
Institut für Höhere Studien (HIS), Wien (1995)

37. Yin, R.K.: Case study research: Design and methods, 2nd edn. Sage, Newbury Park, CA
(1994)

1250 F. Popescu


	112 Globalization Strategies and Higher Education. A Dutch—Romanian Perspective
	Abstract
	1 Introduction
	2 Academic, Societal and Institutional Contribution to Knowledge
	3 Globalisation and Higher Education
	4 Problem Definition & Research Design
	5 Higher Education Policies in Romania and the Netherlands
	6 Results & Outcomes
	7 Conclusions & Further Research
	References


