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Abstract

Sustainability is a normative topic framed by disciplinary perspectives. This can
be problematic as the tools that are used and applied to meta-problems and
‘grand challenges’ associated with societal (un)sustainability, and which may
result in proposed ‘sustainable solutions’, are framed through the lens of the
‘object world’ disciplinarian. Traditional engineering education and practice has
tended to frame problems in narrow techno-economic terms, often neglecting
broader social, environmental, ethical and political issues; or what might be
termed the social complexities of problems (Bucciarelli 2008; Mulder et al.
2012). This reductionist approach has sought to close down risk and uncertainty
through deterministic modelling and design, resulting in frameworks/models
which provide an air of misplaced confidence but which are incapable of
accounting for (or recognising) unknowability, and can thus lead to behaviour
which ironically, results in increased fragility, rather than promoting increased
robustness or resilience. Researchers in the social sciences and humanities are
inherently more comfortable and adept with dealing with complexity, uncer-
tainty and unknowability. This paper is posited in this context, whereby
chemical engineering and sociology students taking respective disciplinary
sustainability/environmental modules were brought together to work on a
common assignment dealing with some aspect of sustainability. This paper
reflects on this collaborative exercise, including the experiences of the students
themselves, alongside some challenges and successes. It concludes that
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transdisciplinary approaches to learning are not just desirable in addressing
wicked and meta-problems when addressing challenges of (un)sustainability, but
represent a sine qua non for building the social capacity in confronting these
issues.
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1 Introduction

Literary intellectuals at one pole—at the other scientists, between the two a gulf of mutual
incomprehension—sometimes (particularly among the young) hostility and dislike, but
most of all lack of understanding. They have a curious distorted image of each other. Their
attitudes are so different that, even on the level of emotion, they can’t find much common
ground. It is all destructive. Much of it rests on misinterpretations which are dangerous.
(Snow 1965)

It has been widely contended that any successful address of the ‘grand chal-
lenges’ that are posed by contemporary and modern society associated with its
unsustainability, not only needs a global perspective, but a holistic non-reductive
type of knowledge that can only emerge through a transdisciplinary approach
(Max-Neef 2005; Hirsch et al. 2006; Nicolescu 2012; Lang et al. 2012). The ‘object
world’ view of the disciplinarian expert (Bucciarelli 2008), built upon the dominant
Cartesian paradigm of modernity not only represents the root causes of an unsus-
tainable societal construct, but is also, by implication, wholly inadequate in
addressing either the symptoms (e.g. climate change, and crises around energy, food,
water, economic inequality and financial) or the root causes of these problems.

Moreover, the siloisation of the academy—whereby universities, as drivers of
knowledge and understanding, merely seek to learn ‘more and more about less and
less’ amid increasingly specialized and ghettoised silos of knowledge, only serves
to further embed such a paradigm of reduction and separation (Morin 2008),
resulting in an educated global population (and elite) who are neither able to either
fully comprehend nor adequately deal with emerging crises. The result is engineers
who are incapable of seeing the broader ethical context of their work (nor of seeing
the rationale for developing such an awareness), including the absence of envi-
sioning a normative or political dimension to their work. To the engineer who holds
this limited self-perception, acting as a technological ‘gun for hire’ therefore, every
object is a potential nail to this hammer, and every problem can thus potentially be
reduced to a closed problem with a technological ‘solution’.

Meanwhile as engineers get on with the business of (literally) constructing
society, as ordained by their business or political masters, social scientists broadly
content themselves with exploring the nature of reality, as (co-)constructed and
mediated by humans, the interactions between human agents themselves, and at
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times between humans and the rest of their environment. The tools of their trade
enable them to theorize, critique, deconstruct and reconstruct at will. But while they
understand the recursive nature of iterative complex systems, these tools are not
typically applied to the real techno-economic society that engineers and scientists
help co-construct, and which is overseen by economists, policy makers and politi-
cians. Indeed the dominant societal paradigm of reduction and separation is largely
ambivalent, if not antagonistic to either the ideas or implications of a paradigm of
emergent complexity. Meanwhile disciplinary silos remain firmly in situ while all
only see value from within their own disciplinary silos. The upshot is that the
potential for meaningful progress in the wake of emerging crises through transdis-
ciplinary integration and insight is lost among practitioners who not only cannot
speak the same language, but who in many cases are incapable of even recognising
the existence of any other. This of course represents a very broad brush characteri-
sation and simplification of the nature of the problem, but we would argue that it
represents a useful and necessary caricature to help highlight the problem and ulti-
mately provoke change. “We need a kind of thinking that relinks that which is
disjointed and compartmentalized, that respects diversity as it recognises unity, and
that tries to discern interdependencies’ (Morin 1999; cited in Hofkirchner 2009, p. 7).

2  Background and Rationale

Given the above assessment, and the common recognition that the only rational and
intellectually honest way to address emerging societal crises associated with
unsustainability was through transdisciplinary approaches, the authors concluded
that this could largely only be meaningfully progressed through practical inter-
vention. A key intervention point presents at the stage of professional and formative
education. If C.P. Snow’s chasm between the humanities and the sciences can ever
hope to be breached, then contact at the critical stage of educational formation may
be necessary whereby disciplinarians can at close quarters both see and appreciate
the ‘object world’ views of the other and hence hopefully, find the space and
opportunities to develop useful emergent ‘complex thought’ (Morin 2008) around
issues of sustainability. One cannot reasonably hope to expect disciplinary practi-
tioners, educated exclusively in hermitically sealed silos within a ‘multiversity’
setting, to spontaneously develop the required understandings, skills and compe-
tences to work productively together in tackling larger wicked problems at some
unspecified later stage of their respective careers or lives if they are not exposed to
each other during the formative years of disciplinary education. There is also a very
powerful subliminal message being spun when the two groups come together; the
conferred legitimacy that two academics, working together in trust, can confer on
transdisciplinary work, undertaken within an ethos of openness, vulnerability and
absolute good faith, sends a very strong message of affirmation to students and



26 E.P. Byrne and G. Mullally

future graduates. Not only is working with sociology/humanities or engineering/
science graduates a useful and interesting means to addressing complex and difficult
issues, it is, the implicit message tells them, an absolute requirement. The other
must not only be accepted, but necessarily embraced.

Of course, in order to get to this point in the first place, the two academics
needed to build up trust in each other in addition to having shared understanding.
While both had worked across the ‘divide’ with others in the past, the development
of such trust, to enable a successful collaboration of this nature, could only emerge
through a number of earlier interactions. For example, the authors worked closely
together in organising a ‘Sustainability and Modern Society Seminar Series’ at their
local university (UCC 2012), and together with another colleague, geographer
Colin Sage, developed a transdisciplinary research initiative entitled ‘Sustainability
in Society’, from 2011 (UCC 2011). The latter resulted in a transdisciplinary
conference (‘Trans-disciplinary conversations on transitions to sustainability’) in
2013 (UCC 2013), and emerging from that, a subsequent book (Byrne et al. 2016).
The authors have also collaborated in transdisciplinary related research leading to a
number of publications (e.g. Byrne et al. 2013; Mullally and Byrne 2014; Byrne
and Mullally 2014).

This provided both a context and platform from which to develop a joint col-
laborative exercise between students of a chemical engineering module (PE3011
Sustainability in Process Engineering) and a sociology module (SC3029 Sociology
of the Environment) initially on a pilot basis, from academic year 2013-2014. The
rest of this paper will provide details as well as reflections on this exercise.

3  Assignment Description

Students from two modules which ran concurrently were brought together for a
joint assignment during 2014 by the authors of this paper. The modules involved
were PE3011 Sustainability in Process Engineering (taken by students in the third
year of their four year Bachelor of Engineering degree, as well as a number of
visiting students, mainly from Germany and Brazil) and a sociology module
SC3029 Sociology of the Environment (taken by third year students of the Bachelor
of Arts degree, majoring in Sociology and other humanities subjects, including a
number of visiting students, mainly from USA). While the devised assignment was
compulsory for the engineering students and comprised 15 % of the assessment
grade for the assignment, it represented a voluntary component of the module for
the sociology students. Thus there was a smaller take-up among the SC3029 stu-
dents, who were in a minority.

Given the potential for wide divergence and framings among the respective
cohorts, it was decided that the assignment would be as general as possible. The
initial and primary aim of the project was to get the engineering students and the
sociology students to come together and to engage around a common theme of
sustainability. It was thus decided to divide the joint class into groups, each
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comprising of three or four students, mixed between engineering and sociology
students and also between local and international students. The class as a whole
included 27 from PE3011 and 7 from SC3029 from which nine groups were
formed.

3.1 Assignment Content

Given the diverse nature of the students involved and the aims of the assignment,
the specification was purposefully left quite open ended. Essentially groups were
asked to pick any aspect in relation to ‘sustainability’ and then to research, reflect
upon and engage with it, both collectively and individually. The ultimate hope was
that through a creative fusion of disciplinary ‘object world’ views, approached in an
open spirit of enquiry, that both a broader context for some chosen aspect(s) of
sustainability might emerge (driven by the sociologists perhaps?), alongside also
some pragmatic pointers for intervention (driven by the engineers?). The potential
also existed for a ‘car crash’ situation where conflicting frames and ‘object worlds’
would lead only to confusion and antagonism. However, we were willing to accept
this as an outcome of this piece of ‘low stakes’ experimental classroom research.
Nothing ventured, nothing gained! The following therefore represents part of the
assignment specification given to students:

Any aspect may be chosen by the group that relates to ‘sustainability’ to research and then
reflect upon. The group reflection is open ended and can be directed as you best see fit. For
example you might like to consider what this aspect or topic means (to yourselves or to
society), how it has the potential to change the way we/you do things, consider how it can
or might be achieved, what are its potential consequences, difficulties or problematic issues,
why or how it is so powerful a concept, and so on.

Output comprised two parts. The first part (attracting two thirds of the available
marks) involved a short group presentation to peers and lecturers on the module on
the chosen sustainability related topic/aspect, followed by a group discussion plus
questions and answers. The second part (attracting the remaining one third)
involved a 400-600 word personal reflection on the exercise, including how the
student felt the trans-disciplinary nature of the assignment worked out (or didn’t) in
terms of for example, the learning opportunities and challenges it presented.

The groups met formally once a week for five consecutive weeks ahead of the
presentations, with the lecturers present for feedback on their work. To get some
ideas flowing and to incorporate a degree of commonality (as each of the groups
were concurrently taking their perspective modules separately), a video was shown
over the first two weeks. The video focussed on conceptions of progress, whereby it
reflected on (un)sustainability in our contemporary world, in each of economic,
social and ecological domains.
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4  Student Output

The mixed groups worked very well together, with no apparent ‘car crash’ situa-
tions emerging. A wide range of topics were chosen to analyse, though three groups
chose to look at issues around consumption. Meanwhile, just one group chose a
topic which could clearly be related to technology, perhaps reflecting the nature of
the groups, though of course all could have both technological and engineering
implications. Table 1 displays the topics chosen by the respective groups.

4.1 Group Presentations

The group presentations were the first time that the lecturers saw how or to what
extent the project succeeded in terms of the students from disparate backgrounds
working together to produce authentic, emergent and novel ideas and proposals. By
and large, it was a great success: each of the groups provided well researched,
thoughtful and thought provoking presentations which displayed a strong level of
engagement. Lively discussion followed the presentations among the presenters and
the lecturers and their peers. While there wasn’t always a coherent narrative, or in a
few cases an altogether consistent one, it was clear that the students engaged very
well and in good faith, particularly given their different backgrounds. This was
reflected in some of the lecturers’ comments on the grading sheets which included
ones such as ‘Interesting presentation—some good points though not always
perhaps consistent’ to ‘Interesting take on food though apparently opposing views.
Lacked any overview framework to map out perspectives.” Other presentations did
display more coherence however, and attracted comments such as ‘A nice angle on
Fairtrade chocolate. Nice analysis/critique. Coherent and well presented.” All
seemed to enjoy the experience, though the sociologists generally appeared less
confident at the thought of presentation by Powerpoint (the ubiquitous mode

Table 1 Groups and topics chosen

Group Chosen ‘sustainability’ related topic

Globalisation versus localisation

Consumerism—products, resources, environmental and social
Chocolate bars and sustainable consumption

Habits and their meaning for sustainable development

Consumerism

Biomimicry

Unforeseen and unintended consequences of sustainable development
Sustainability in food consumption

Sustainability and Ethics

TEZQmMmoaQw >
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chosen) than the engineers, they being more comfortable with text and verbal
expression than the more visual (graphic and diagram) oriented engineers.

4.2 Individual Reflective Reports

The individual reflective reports provided students with an opportunity to reflect on
the assignment. It thus provided some excellent insights on how the students
engaged with the topic and each other. It also offered students the opportunity to
elucidate on personal perspectives to a greater extent than was possible or evident in
the group presentation. The result of this was twofold: (1) It provided evidence of
some strong student engagement and learning during the assignment, producing
some valuable insights and enhanced self-awareness, and (2) it showed that the
students found the opportunity to engage with students of other disciplines to be an
overwhelmingly positive and intellectually stimulating and rewarding experience.
This was reiterated by the lack of any negative comments. A selection of relevant
comments from the reflective reports demonstrates this (Table 2).

5 Student Feedback

Formal anonymous student feedback was also elicited on the assignment itself.
Students were invited to respond to five questions (outlined below) which related to
the learning outcomes of the PE3011 module as a whole and were asked to tick a
respective box (Fig. 1). They were also asked some follow on questions (Table 3).
29 responses were received (including 24 PE3011 students) representing an 83 %
response rate.

The five questions asked (labelled 1-5 respectively in Fig. 1) were as follows:
To what extent did this assignment help you:

1. develop new and deeper understandings you’d previously overlooked or help
broaden your perspectives?

2. think more critically?

3. enhance your level of understanding around sustainability/sustainable
development?

4. better prepare you for the nature of your future career?

5. Overall, how do you think the exercise worked?

Figure 1 displays the collated responses to these questions. Given the small
numbers involved and the lack of significant differences between (PE3011 and
SC3029) responses, no differentiation is made between disciplinary groups. It is
clear that there is strong agreement with all of the questions posed, with over three
quarters indicating an ‘above average’ or ‘excellent’ response, with the sole
exception that a smaller majority of students were less likely to believe the exercise
would help them to significantly better prepare for their future careers.



E.P. Byrne and G. Mullally

30

(panunuod)

(v dnoin) juopnis SumOaUISUD d[eW YSLI]

(4 dno1n) juopmys (Jofewr
SOIPNIS [RIUSWIUOIIAUR) ASO[O100S d[ewd) SN

(q dnoin) juopmys SureoUISUS O[EWJ YSLI]

(1 dno1n) Juopmys A30]0100S J[eW UBULIAN)

(4 dnoin) juopms SueauIdud dreuwr ysL

(H dno1n) juopnis A30[0100s o[ewa) YsL]

1X0JU0D)

J18aq ayy s€pmpp Jou s1 Suryuyy fo vm o130] K1Sunuaas s1yp yy 1ovf ayy 01 sa8a Kt pauado $15180101208

Y Y SUIYLOA| "SUOAM 40 JYSLL ‘DYM L0 YOV]q 24D SSULY] SSIUPIPUIU MOLIDU WOLL AIfNS SIUIIUIOS dM ‘S12IUISUD
sy Suryunyy fo kom quaaaffip v ‘Kpuvriodusr 210w pup UISOYd Py M d1doy Ayl INOGD PAUIDI] PPY [ YONUL MOY UL YONLIS
1 ‘spuapnis 6Z0£DS pup [[0£Ad £q uayvriapun 192(oad dnoas ayj uo pasnq uodaya. [puosiad s1y) SulLImM 01 Juwd J1 UYMW,
§218uD JU2AYIp K]212]dUI0d WOAf JUIWUSISSD Y] 1D SUTUOD

24900 20 IDY] D] KJOUDWOIND SDM I “24mIpu 42} £Sojourda) Surjapout Jo awdy) 12881q Yyl MOGy PajIdXa pauIDAL NG
uSisap ay1 fo spviap 2y oyl Suryoo] Jo 1yYSNoyl U2A2 JoU PoY ‘PUPY AYI0 Y UO ‘| "SISDIUDAPD [DIIUIOUODD d1f) PUD JUIYIDU
Su1a1] ayg o sSuryioMm 4ouul Y1 JO 2UIINO PAIVIAP D YIIM PIUINI2L SA22UISUD Y] D1do] Yy Uuo paproap ppy dnols ino
421y 20D puaLand am 1y swaqoad pliom ayy Su1yov Ul 249M Y10q 2]quNIPa Moy paaodd puv saa12ads.iad puv sadKj u.aq
Jua42fip £1212)d110> oMy Y00y I “SUPLIDUIIAIISIP [DI1UYII] PUD [DIDOS YY) PIPUI]q IDY) JUAUUSISSD S1y) Jo 1upd D 2 03 PajIIXD
0s Spm [ Kym S,y ] ., S21pNIS [pIUdMUOAIAUT,, JO 2un]d1dSIp Kul Ul UOYDINPD PIPUNOI-]]2M D YIIM 2SI]]0D 24D2] OF JUDM [,
aamnf 21qouysns  Surdojaadp wiodf sn 3urdaay 24v Jpy)

$31QDY Y] ISIUS02.4 ISDI ANO UL pUD SW2]qoAd 2S1US002.4 0] ULEdq K21 UDI dIM £12100S f0 1] q PIaY ST YIIYM SSIUIIDMD LO
$S2USNO12SU0D D JunvaLd g “Knpgnuiisnsun Jo wajqoad 2y 3uissaippp o1 yovosddp ysa.f pup saypvaouur £122]dwiod v spm
sy y8noyy sv 312 [ ‘punodsSyovq [po1uyda pup SuLiaau1Sus up wo.Lf Sunuo) uoynuasald ajoym 4no uo Junjs [puisLio pun
mfiydisur K124 v spm dnoud ano ur juapnis £3001008 ay) £q paisaZINS ‘SSIUSNOIISUOD IA11II]]0I pup [V120S Jo 1d2IU0d Y]
JYovouddp 35180101008 2y ‘20U U pulf 03 K1155209U 2y}

moynm yons sv 1daduod Suikjiapun ayy SurSuajpyd spadaym Yovolddp s, 122u13Ud Y] JUIIXD JUIOS 0] SIIY24 WdY] ISl
01 suoynjos Suipuyf puv s1ovduil [PIUUUOAIAUD Y] UO SUISNIOf IDY] Yuly] | “S21J1I0S ULDISIN Ul SUIIG-]]oM upwny fo
1242] padoaduir up 1241j2p 03 1nf uondwnsuod Jo $1242] SUISLL IDY] PUW]IP Y] 2SUIJIDYD JOU SIOP J1 SD PIPIS-IUO MOYIUIOS ST
1 mmq amridoaddp L1a4 s1 uondumsuod Kvp-juasa.d Jo anburid suyy “suonpandun 2a11on.4182p KPIUWUONAUS $11 UO S1SDYdUD
uo.js v nd uondwnsuod 2)qpuIpIsns(-un) Jo anss1 ayy pasuajpYd oym sdno.s 12y1o ayi fo Kuvwu ‘KJisar,] Suoyvuasaid ayy
Surmp jua.vddp awwoaq py; uoydumsuod ajguivisns Jo 1daduod ayy oqp sanss1 SulIsaLajur oMy a4 a4y) uonrdo Kt ug,,
Jound1asip juaaaffip v a°1 ‘515180101008 Yim Suryiom wo.f pauind aadads.iad ayy ospp mq ‘aandadsiad

&pgouiisns v wof Kuo 10U 422409 Y10m a4 Kt 01 20ustiadxa 2]qNDA D JUWUSISSD S1y] punof | *1ao1u 1ayjoun
auo pajuduirjduiod saundidsip yioq iy punof [ ‘dn jy8no.aq Kuiniiad a4am spu10dmaia Juaaffip apys| Suridau1Sua [pI1UIYd

Jo oy o1 2unpdiosip juaaaffip 1212]dwiod v ynm JuaWUSISSD 2y) o §S220.4d SUIYL0M pup UOIVAAIUI 2Yy) pakolud KjySnooy |,

. 240[2q p2.12pIsu0d KJLIDSSIIAU 2ADY 10U
PIMom [ pyp $2)3up wof anssi ayp 1 yoo] aut padjay pup (iIguUIDISNS UO SPIPI UMO Kt UdPDO.q 0) pad]ay I “|PUOUDINPS
K424 2oud112dx2 2]0YM 213 punof pup 42y1230] J]oM L1424 Y10M Suri2aursua puv £30]0100s fo saundiosip ayy 1wyl yuiyj J,,

JUSWILIO))

sjuourtiod 110der 9ANOPRI JUSPNIS WS T d|qeL



31

Transdisciplinary Approaches ...

Seeing Beyond Silos

S192[04d UL UL $42PJOYIYDIS SULIIPISUOD UIYM ‘DANINS dYI Ul [DIOYIUIG 2q [INA 2S1049X2 ADINONADA S1Y) 1DY]

122 1 05 Surieour8ua Jo 1avd §1q v 1 2]doad fo 121404 D YN Suryiop| dandads.tad jua.4affip v wo.f a1doy 3y 228 01 108 [ pun
UL 40f 2OULIZAXD MU D SDM TUIUUSISSD UD UO ‘SA22UISUI UDY] 42110 2]d0ad Yt SULYIOA 152G Y] SDM US4 YI1YM O] SD
UOIS192P D 01 2U0D JOU PIN0Id am K)2iuiyn ;g maa Jo sputod s, 42110 Yova pardadon ap| “2|gPUIDISIS 10U SDM UOHDSIDQO]S
Jo 1nsas v s ‘$2014428 pup SPOOS JO UONAUWNSUOD 1200 PUD $IIINOS2A [DANIDU JO dSNI2A0 YY) IDY] 1]2f | pup San8pajjod
Sur12ou1dua omy Kt sryp 03 £ipguoy) “1adsord 03 2uSal S1y1 MOJID pMom sa13ojouyda) adnmnf vyj ]2 puv uoyvsyPqols

(v dnoin) juopnys JureauiSus ofewr Ysu | fo pjayf ay1 u1 yiom fo 10] v duop pvy juapnis £30j0120s 2y "21doy ayy Suipan8ad smaa ua.affip Kuyds poy am dnoas v sy,

(4 dnoiny)
Juapn)s (Jofewr yIom [e100s) A30[0100S d[ewdy SN

(D dnoiny) yuopms ‘3ud Srewdy YsL

(H dnoin) juopnis "Suo ofew ysL|

(@ dno1n) juopmys £5070100s o[eway YsL|

IX9JU0D)

o §204N082.1
IPANIDU PUD SIDLIIDUL 240U 2ISDM M “IIDf 03 pauS1sap a4p s1onposd uayp ;20u22s2]josqo pauuvid s1 2.4y} fi WSLIAUNSUOD

UMOP MOJS 204 UDD MOF] “ISD] DY) S1oNpoad 211D 0] S122UISUD Padu I\ “aJunf S1 ssad0.4d Y1 Uyl oM apvuL 10U 24D
sponpoad ayp fi inq Kjaaisuaixa 2pdoad 21panpa upd SISINYIY "IPIS ANO UO SA2UISUD PIIU IMN IDY] PIZNDaL 24Dy | “Saousnlul
DID0S pUD IDIUIUUOLIAUS 2SY] IDGUIOD 0] K12100S ANO DIV UDD 2 MOY O] SV SPIPL YN dn SUnUod Spm JuUUSISSy S1iy

J0 140d 211.104Df KWt 15142100 UD pUD A0[DW Y10M [D1D0S D S "KIJIGDUIDISNS 0] AINGLIIUOD PINOD K2Y] SKDM 1NOQD SA122U1SUD Y]

Wo.Lf PaUID3I] [ Yo Moy I amp ul Svm [ 2ov]d 2]qOUIDISHS 240U D PIIOM 21 dYDUL O] Y]IS0] OP UDD IM IDYM ULIOISUIDAG
01 pup ma14 fo jurod Suri2ourdua up wo.f saaydadsiad apay o1 kom D243 D SPM J] JUWUSISSD STy pakolua Kjysnodoyy |,
Jaandadsiad

JU2.afJip » U0 YV} 0] Ut SUISDINOIUD SV []dM SD Ul PISU]IDYD J1 1Y) 3]2f [ 2un)d1dsIp 4ayjoun woLf SJUapnis yim Suryiom
pakolua ospp | vk 2y INOYSNOAY) P212]UNOIUD SAYIO O] JUDIIMIP SDM J1 SD JUWUSISSD S1y) pakolua Kppad | 1p4aa(),,
o)

ayy ur pajuawa)dual 2q pinod wyy suoynjos ajqissod pun uondwmnsuod ayy ur 504D swajqosd yYm uo paaLsp pun dnots v
SD PaYIOM dp\ “dNo.4S N0 ul aspI Y] jou SpM s1y) ‘s192[qns Lipurldidsip-sunag ur anss1 up 2q Kvut 1211fu0d fo svaap y3noyy,,

Swi)qoad asay) 01 SUOYN]OS ]GPAIPIU0D JO dNS0IIPD JU[fip D S42ffo pup

Ynm pajuofuod s1 £312120s 1yy suwia]qo.dd ayj uo 1ys1] SUlSaLa3Ul PUn MU D SPIYS dINPOUL JUAUUOLIAUT Y] Jo £30]01008 )
01 2a1122ds.1ad Surioourdusg up Suisuriq ‘uorrdo umo Kt uj auo oyl §102[gns omy ayy SuIpua]q woLf paus aq und Jysisul Jo
10] » DY) 235 01 ‘0SIV KddpYy pup pasitidins apnb sVM [ 1Nq “4YyIOUD U0 10f INIPA OU PloYy pMom Jydnoyy K Puisiio ppy [ 1yl
sauryd1osip juaaaffip annb omy auv s192[qns omy ayy Kppnpiaipuy “42y10 YoD2 0] SUNUOI]IM K424 [D 242M SJUIPNIS £30]01008
Y1 pup SuripaurSusg 2yl yloq mq ‘jam £iaa Suogp 128 01 sdnosd ayj 1 ur auoki242 pagdadxa jou pvy | Kuyif “dnoss
Yy 01 1y3noaq [ 1y1 £80]0100§ ay1 ynm Jjam K)pa. pajjad paonpodd sjuapnis SuridaurSusg 22.4y1 Yyl vyl y40m Y],

juauo)

(ponunuod) g sjqer



32 E.P. Byrne and G. Mullally

60%

50%

40%

30%

20%

10%

0%

Excellent

Above Average

Average

3 m4 =5

3 3 3

Ok O M=

Below Average

Fig. 1 Collated student feedback on transdisciplinary sustainability assignment

Table 3 Qualitative student feedback—selected comments

1. What are the key learning points or insights or rewarding aspects
that you’ve taken away from undertaking this joint assignment?

“It was an exercise for critical thinking, which was very enriching.”

“Learned that sustainability relates to everything, and should always be
critically considered when undertaking any project.”

“I learned that group work from working within multiple disciplines,
provides a much wider perspective on a given topic, and I found that this
type of teamwork is very effective”.

“I really liked working with someone who came from a different faculty and
has a different viewpoint on sustainability.”

“The best part of this assignment is how to work with people with different
points of view”.

“I really enjoyed working with the engineers because they had great ideas
about how to make products last. It was a good opportunity to hear their
perspectives.”

2. From a trans-disciplinary or international perspective or both, what
aspect(s) of the assignment did you find most challenging?

“Initially I found that working with sociology students was quite difficult as
we came from very different backgrounds.”

“It was difficult to make a decision on what topic to cover as our viewpoints
were a bit different.”

“There was so much to say and discuss. We had great fun discussing

sustainability. Working in groups was beneficial because we got to teach
each other.”

Student
background

PE3011
PE3011

PE3011

PE3011

SC3029

Student
background
PE3011
PE3011

SC3029



Seeing Beyond Silos: Transdisciplinary Approaches ... 33

6 Reflection

The assignment worked very well, in fact it exceeded our expectations in that there
were no significant disciplinary ‘language’ problems, but on the contrary there was
a willingness to learn and explore in a collaborative manner and in good faith by all
parties. We would like to think that this was aided by a similar spirit on behalf of
the authors, as we engaged on this experimental mission with an attitude of
transdisciplinary openness, underpinned by trust built up over the past few years.
This we would hope, engendered a sense of legitimacy among our respective
students with respect to the assignment, helping to peel away any cynicism, or the
potential for Snow’s ‘hostility and dislike, but most of all lack of understanding’
across a ‘gulf of mutual incomprehension’ (Snow 1965). Thus we will continue
with and expand the exercise. For the 2014-15 iteration, the assignment was for-
malised as part of the assessment for SC3029, while it was also decided that the
lecturers would mediate between the groups to help ensure that a range of different
facets were chosen (other than consumption), or at that least different aspects could
be chosen by different groups.

7 Conclusion

Despite CP Snow’s misgivings, there is significant cause for hope. The initial
experience of this experimental exercise appears to demonstrate that, despite the
rigorous siloisation of our educational system, that this is not a natural or insur-
mountable problem; where disciplinarians act in good faith and build up necessary
trust, there is the possibility of having productive transdisciplinary ‘conversations’
around significant ‘grand challenges’ around the contemporary metaproblem of
(un)sustainability. This is not to denigrate, nor to suggest a reduced need for dis-
ciplinary studies or perspectives; on the contrary, it demonstrates the value and
necessity of disciplinary learning and ‘object worlds’ as pillars from which pro-
ductive transdisciplinary knowledge can both emerge and be supported. The result
can be a dynamic and energetic fusion of thought and action which is not just a nice
optional extra, but is in fact nothing less than a necessary requirement if we are to
hope to successfully address contemporary crises whose roots reside in unsus-
tainability, while opening up the possibility of genuine human flourishing.
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