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CHAPTER 1

Introduction: Toward Diversity
and Decolonization

Stham Bounamer and Loic Bourdeaun

In the introduction to Living a Feminist Life, Sara Ahmed writes: “If we
become feminists because of the inequality and injustice in the world,
because of what the world is not, then what kind of world are we build-
ing? ... we need to ask what it is we are against, what it is we are for, know-
ing full well that this we is not a foundation but what we are working
toward” (2017, 2). Putting together this volume has been a similar exer-
cise in asking what we, teachers and practitioners, want to build or change
in our discipline, knowing, too, that we are not only working toward
diversity, equity, inclusion, and social justice, but that we are also working
to build a strong and supportive community that can enact change. As
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2 S.BOUAMER AND L. BOURDEAU

Ahmed further notes that “[a] collective is what does not stand still but
creates and is created by movement” (3), then Diversity and Decolonization
in French Studies is likewise grounded in a movement that can shake up
and reshape our discipline. Notwithstanding the fact that French and
Francophone Studies have been engaging with questions of diversity and
decolonization for some time now, teaching materials, course contents,
and pedagogical approaches have yet to fully reflect a true commitment to
these values, along with social justice and equity. Enrollment decline across
the humanities, including in French, has fueled the debate around the
worth and necessity of language learning (Looney and Lusin 2019, 3).
While Colleen Flaherty reports that “it’s unclear what comes first: institu-
tional disinvestment in language programs or waning student interest”
(“L’oeuf ou la Poule?”, 2018), the current trend nevertheless highlights
the importance for our discipline to remain relevant and aware of institu-
tional and societal changes. Many scholars in the field already work hard
to achieve this goal and have been doing so for some time now, as chapters
in this volume will show by engaging with important scholarship in the
field and by proposing new ways to improve our practice. This volume
thus seeks to contribute to a timely and necessary conversation, while pro-
viding language practitioners with tools to reflect the heterogeneous, glo-
balized, and diverse nature of our world and of our student body.

As noted above, this collection of essays is the result of a collective
effort which we spearheaded together in the Spring of 2020 when we set
out to organize the first “Diversity, Decolonization, and the French
Curriculum” (DDFC) online conference. The event took place over two
days in November of that same year. Although COVID-19 forced aca-
demic meetings and instruction to virtual formats, our choice to hold our
conference virtually aligned with our primary concerns for equity and
accessibility. Indeed, in-person conferences—while essential to the profes-
sion—operate a form of exclusion that sidelines a number of important
voices who cannot travel for varying reasons (e.g., financial, familial, medi-
cal, etc.); such an approach would have been in contradiction with our
guiding principles. The enthusiastic response to our call for papers not
only confirmed that many scholars and practitioners of French were also
looking for ways to reshape our discipline, it also allowed us to feature
speakers and /or topics that are seldom discussed, from French language
learning in South Africa and Kuwait and study abroad in Senegal to trans-
affirming pedagogy and fatphobia and ableism. Following the confer-
ence—which featured over 50 presentations and attracted over 200
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attendees—we selected key contributions that offer new takes and new
approaches to French-teaching pedagogy. In addition to this volume, our
collective expanded across North America, the UK, and Australia and
worked to develop new initiatives for teachers and learners of French—
especially those from minoritized backgrounds—such as mentoring pro-
grams, job marketand pedagogy workshops, and other co-sponsored events.

Diversity and Decolonization in French Studies also resonates with and
complements other initiatives and publications in the field, such as
Teaching Diversity and Inclusion. Examples from a French-Speaking
Classroom, edited by E. Nicole Meyer and Eilene Hoft-March (Routledge
2022). In their volume, Meyer and Hoft-March likewise seek to “create a
welcoming, inclusive classroom that draws in students we might not oth-
erwise attract” and provide instructors with “innovative ideas to invigo-
rate and diversify their pedagogical approaches” (2). Our own collective is
similarly grounded in the belief that there is an urgency to rethink the
French classroom and provide a “model (that) allows every student to feel
safe, to share their truth, and to reflect deeply about their own identity and
challenges” (Meyer and Hoft-March). We recognize that instructors are
lifelong learners, too, and that our profession is not impervious to social
changes or world events. Our efforts, however, cannot reproduce systemic
violence by engaging in the tokenization or fetishization of minoritized
topics or individuals. As such, this book not only serves as a platform for
historically underrepresented scholars and practitioners, it also showcases
effective tools to diversify the curriculum, to move away from the canon,
to decenter knowledge production, to implement more horizontal learn-
ing practices, and to empower language learners (especially minoritized
students). As scholars both committed to gender, postcolonial, and queer
studies, several concepts help us foreground and contextualize some of the
key theoretical frameworks and praxis that guide the overall scope of
the volume.

The name choice of the collective—with at its core the concepts of
“diversity” and “inclusion”—first intended to reflect our essential goal to
enter in conversation with the important work of the sister collective in
German, whose leadership and commitment to improving the profession
has inspired our efforts. Indeed, in 2017 and 2019, the “Diversity,
Decolonization, and the German Curriculum” (DDGC) collective, prior
to publishing a volume with the same title, brought together scholars in
German studies “to discuss pedagogical approaches, course design, and
instructional materials ... to make ... classrooms more inclusive and
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reflective of the diversity of ... students” (“Conferences”). Following
those conversations, Regine Criser and Ervin Malakaj, the two co-found-
ers of the collective, gathered and published essays that aim “(1) to exam-
ine German Studies curricular models against the backdrop of diversity
and decolonization discourses and (2) to offer curricular models, which
help facilitate criticality in the spirit of diversity and decolonization dis-
courses by connecting German Studies with critical race, gender, sexuality,
migration, Indigenous, and disability studies” (2020, 17). In the volume,
Criser and Malakaj offer an important reflection on definitions of diversity
and decolonization, which they propose to examine in conversation.
Within the extensive history and theoretical overview they provide, we
would like to highlight, above all, specific aspects that guide this volume.

First, the contention with the productiveness of discussions surround-
ing diversity as a model for transformation in higher education strikes us
as a crucial statement to approach our own in the volume (Criser and
Malakaj 2020, 4). They cite, for instance, Ahmed’s influential work On
Being Included to denounce diversity discourses as a smokescreen for real
change. We would like to add here that while language on diversity can
indeed “get people to the table” (Ahmed 2012, 67), it is important to
recenter the questions raised at the table around equity and social justice.
As such, it was important that all the contributions in the volume offer
practical tools to engage “with as well as iz the gaps between the words
and deeds” (Ahmed 2012, 140). Drawing on Ahmed’s call to adopt an
anti-racist and feminist pedagogy beyond “checking boxes”, our approach
is intersectional. This analytical framework is all the more important for
our volume given the recent berating of scholars in France and the attacks
on intersectionality as a matrix imported from U.S. universities. While
Emmanuel Macron declared that “la logique intersectionnelle ... fracture
tout” [the logic of intersectionality fractures everything] (Djamshidi et al.
2021), referring here to the so-called threat of intersectionality for social
cohesion, our volume showcases that adopting this theoretical foundation
and tool is imperative and, as Eléonore Lépinard and Sarah Mazouz argue,
“n’a pas spécialement besoin d’étre défendue” [doesn’t need to be
defended] (2021, 8). While they argue for such inclusion in the French
academic context at large, we posit that such a stance cannot be uncoupled
from French as a foreign language in classrooms and curricula.

Lépinard and Mazouz attest to the importance of intersectionality,
“(a)ujourd’hui adoptée par des mouvements sociaux d’une portée inédites
comme #BLM et #MeToo ou, pour parler de la France, des mouvements
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comme le Comité Vérité et Justice pour Adama et #NousAussi” [nowa-
days adopted by social movements with unprecedented impact, such as
#BLM and #MeToo or, as France is concerned, by movements such as the
Comité Vérité et Justice pour Adama and #NousAussi]| (2021, 8). They
further assert the importance for such marginalized groups to “prendre la
parole et la rue” [take the floor and the street], to which we will add here
the classroom; it is indeed an important space to reclaim (2021, 8).
Intercultural communication competence, for example, one of the main
benchmarks outlined in the American Council on the Teaching of Foreign
Languages (ACTFL) can-do statements from the first semester onward,
cannot be achieved without incorporating in the curriculum certain social
realities and, most importantly, the actors that shape them as well as the
philosophies that drive them. In addition, the fundamental principles of
intersectionality, as Mazouz and Lépinard contend, do not threaten peo-
ple’s positionality. It is rather a driving force for social justice in the class-
room which allows acknowledging and including the multiple identities of
students, in all their complexities, in the classroom. Indeed, an intersec-
tional approach permits to render visible certain oft-devalued identities
that tend to be neglected and marginalized within conversation on diver-
sity. For example, scholars committed to disabilities studies point out how
higher education fails students on different levels of their college experi-
ence. They regret that disabilities tend to be considered, at best, in terms
of'accommodations—that is, Student Disability Services and the like—and
not through the pedagogical value it can bring. For example, in Worlds
Apart? Disability and Foreign Language Learning, Sander L. Gilman
redefines “foreignness”—in “Foreign” Languages—to include disabilities
cultures and to advocate for “Disabilities Studies as a space where lan-
guage learning takes place” (2008, xi).

Similar to Sara Ahmed’s significant influence to this project—men-
tioned in the opening lines of our introduction—queer theory and its
engagement with intersectionality have likewise been key to defining the
direction of the volume and to the foundation of the DDFC collective at
large. Presenters and participants alike expressed how our first conference
has been transformative because the discussions “force(d) (them) to
rethink how and why we learn” (McNeil et al. 2017, 4). As such, they left
the conference with the realization that this work is a laborious task insofar
as “(d)eviation is hard. Deviation is made hard” (Ahmed 2019, 42).
Drawing on the definition of queerness as “a continuing moment, move-
ment, motive—recurrent, eddying, troublant” (Sedwick 1993, xii), the



6 S.BOUAMER AND L. BOURDEAU

chapters aim to create discomfort with current practices, definitions, and
frameworks that shape the French curriculum. This discomfort, rather
than being unproductive, opens a myriad of possibilities to envision and
enact transformation in our field. Taken together, this volume does not
presume to provide “the ‘correct’ method or the ‘right’ questions, but
rather (highlights) the possibility to question our practices or notions of
equality and acceptance”, a dynamic at the core of queer pedagogy (Neto
Nemi 2018, 591). Several chapters offer best practices to question the
heteronormativity of French curriculum, but the overall volume “seeks to
contribute to practices of education ... and affirming that educational
institutions should not attach themselves to one set model, since these
ideals end up alienating, even excluding, certain individuals” (591). To
that extent, we encourage the readers to use the different chapters as blue-
prints and helpful tools to redesign or make changes based on their own
students’ background(s) or the type of institution where they teach, to
name a few factors that can influence the need for adjustment of these
practices. Ultimately, “queer pedagogy ... pushes both teachers and learn-
ers to consider how the production of knowledge is culturally situated and
thus constantly open to radical revision”, and in turn challenges “the
reproductive telos of dominant ideology” (McNeil et al. 2017, 3). Such a
pedagogical commitment cannot be separated from decolonial thought
and praxis.

Criser and Malakaj convincingly argue that “attending to inclusivity
and diversity via decolonization is an ethical obligation and an existential
imperative”, but recognize the challenges affecting such endeavors with
foreign language education because “the field has been historically
entwined with nationalist and ethno-nationalist projects” (2020, 7).
Drawing on the work of Kramsch (2019), Macedo (2019), and postcolo-
nial studies broadly, they identify, as part of decolonial work, the necessity
to decenter Western knowledge from the curriculum and recognize and
dismantle the long history of colonial legacies that still shape North
American universities (5-6). Although the authors offer important insights
relevant to Modern Languages at large, we believe that it is crucial to
address those definitions for the specific Francophone context, its colonial
past, and the current national narrative. Agreeing with Criser and Malakaj’s
argument that foreign language programs must disengage from nationalist
influences, we believe that decolonizing the French curriculum cannot be
achieved without contesting certain categories that frame our programs,
namely definitions of “frenchness” and “la francophonie”. The work of
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Etienne Achille, Charles Forsdick, and Lydie Moudileno can here be use-
ful to correct some of these limitations. In Postcolonial Realms of Memory,
they examine the shortcomings of Pierre Nora’s conceptualization of
“lieux de mémoire” [sites of memory], which, they compellingly argue,
excludes the multifarious layers of colonial history from France’s national
narrative. For instance, they first contend that “These issues are central to
discussions of French identity, or what some would call ‘Frenchness’, espe-
cially at a time when the increasing hybridization of France — not least in
terms of ethnicity and religious affiliations — raises questions about current
understandings of republicanism and how this ideology fits (or does not
fit) the socio-cultural realities of the early twenty-first century” (2020, 2).
As several chapters underline in the volume, France’s doctrine of color-
blindness grounded in the so-called tenets of universalism impacts the way
“Frenchness” is framed in the curriculum. While France is indisputably a
multicultural, multiethnic, and multiracial society, French textbooks fail to
effectively reflect this reality and instead relegate non-whiteness to the
space of “la Francophonie”. Although the expression, which broadly refers
to the French-speaking community, is used throughout the volume, not
questioning the validity of such a categorization would be counterproduc-
tive to the decolonial pedagogy we strive to enact. In particular, we dis-
pute its value as an imagined homogenous group which denies the
specificities of /within each locality. Most importantly, we take issue with
the lack of engagement with the colonial historical background that such
a term implies; a failure that is rooted in the “French incapacity and/or
unwillingness to engage with the inherent and increasingly undeniable
imbrication of the colonial in e roman national” (2020, 5-6).

This volume brings together a diversity of instructors from a wide range
of institutions, academic ranks, and research specialisms. Although most
chapters engage with issues pertaining to the French curriculum in the
U.S., the observations the scholars make and the recommendations they
propose can easily resonate with other settings across the globe, in particu-
lar in the Global North and in settler colonial nation-states. We must in
fact acknowledge that all of us, editors and contributors, work at institu-
tions founded on stolen Indigenous land. Our efforts, and the chapters
thereafter, do engage with decolonization scholarship and praxis, but we
are guided by Eve Tuck and K. Wayne Yang who remind us that “(d)
ecolonization is not a swappable term for other things we want to do to
improve our societies and schools. Decolonization doesn’t have a syn-
onym” (2012, 3). Contributors to this volume thus propose to decenter,



8 S.BOUAMER AND L. BOURDEAU

diversify, divest, decolonize, and/or disrupt—including, but not limited
to, assessments, syllabi, textbooks, reading lists—in postsecondary educa-
tion, while keeping in mind what each terminology entails and makes pos-
sible. We also acknowledge that while some of the tools provided can be
useful for K-12 teachers, current legislation, regulations, and curriculum
and assessment standards in secondary education can limit their applicabil-
ity. Similarly, no chapter focuses specifically on graduate education and
training, though the volume will still be of interest and use to emerging
scholars who, for the most part, already and regularly deliver French for-
eign language courses. The power dynamic between graduate instructors,
their supervisors, and the programs in which they teach at times limits
how much graduate instructors can do to alter course content, but they
should still find valuable tools to make minimal yet impactful changes in
their classroom, should the structures in which they evolve not share in
our transformative efforts in the first place. Moreover, these
students/instructors will hopefully carry these strategies with them after
graduation and continue to constantly question, reassess, and reshape for-
eign language education. More broadly, as DDGC also reminds us,
“decolonization efforts need to address recruitment, graduate training,
and professional development at the departmental and national levels”
(7). Beyond this book, the DDFC collective works in other ways to pro-
vide support, training, and strategies to decolonize and diversify the
profession.

As mentioned, the different chapters in this volume serve as blueprints
for inclusive practices, while at the same time critically challenging and
deconstructing normative structures in the French curriculum. As such,
Diversity and Decolonization in French Studies is also grounded in the
framework of “complaint as a feminist pedagogy” (Ahmed 2021, 7).
Complaint, Ahmed describes, is a testimony which aims to “provide evi-
dence, ... to identify an injustice, a harm, or a wrong” (13). The contribu-
tions comparably provide testimonies of instructors’ experiences in the
classroom and point out the shortcomings and inequity they have encoun-
tered, contested, and untangled. This collective movement or complaint
takes different forms and aims to contest several pedagogical spaces and
structures as outlined in the following three main sections.

The first section, “Dismantling the ‘Francophonie’: Language, Race,
and Empire”, explores the ways in which the classroom can become a
space to embrace multilingualism, offer solutions to decenter the language
learning experience from hexagonal dominance, and engage with
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questions of colonialism and racism that standard textbooks tend to over-
look or simplify. The chapters offer helpful resources to overcome these
obstacles and limitations and provide concrete strategies to design more
inclusive, decolonial, and diverse courses and classroom experiences.
Cecilia Benaglia and Maya Angela Smith’s “Multilingual Texts and
Contexts: Inclusive Pedagogies in the French Foreign Language
Classroom” argues that while the U.S. are becoming more and more
diverse, the French foreign language curriculum continues to present a
very narrow and specific model of a French speaker—the white, monolin-
gual native speaker with a Parisian accent. As a result, there often is a dis-
connect between the students’ identities and the ideal they hope to
achieve, which leads to linguistic insecurity and anxiety. Drawing on litera-
ture in Second Language Acquisition, this chapter thus articulates peda-
gogical strategies to help students better understand the role of language
ideologies and identity formation in their language learning. In the end,
the real-world examples of multilingual usage in the French language con-
text invite students to center their experiences as multilingual speakers and
creative language users instead of simply as imitators of monolingual
French native speakers. Madeline Bedecarré, in “Unlearning Francophonie:
Legacies of Colonialism in French Grammar Textbooks”, turns to gram-
mar manuals, a staple component of the French classroom, to show how
they fail to properly account for France’s colonial past. The inclusion of
maps and statistics actually reproduces a form of colonial ideology, just as
the ongoing diversification of these textbooks—Dby making room for coun-
tries and cultures outside of (hexagonal) France—runs the risk of glossing
over the French colonial project and its attendant violence and trauma. In
turn, Bedecarré shares strategies to disrupt the implied naturalness of the
francophone world as well as to encourage students to confront the ahis-
torical and purely celebratory idea of “francophonie” in their textbook.
Along similar lines, Julia Spiegelman explores how white, Francocentric
norms remain undisturbed, passing for neutral while reinforcing harmful
bias. In particular, her chapter, “Racism, Colonialism, and the Limits of
Diversity: The Racialized ‘Other” in French Foreign Language Textbooks”,
offers a critical analysis of first-year French foreign language textbooks to
identify the ways in which the racialized construct of la francophonie is
positioned relative to France as justifiably colonized and a consumable
economic product. Spiegelman urges educators to move beyond surface-
level diversity and inclusion toward critical consciousness and action,
exposing and challenging racism with students through the guided
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analysis, transformation, and creation of multimodal texts. Kristen Stern’s
“Making the Colonial Present Audible to our Students and Ourselves”
moves to public digital scholarship and engages with recent developments
and events in the field and in society at large (e.g., debates around colonial
statues, Black Lives Matter in France, etc.). Here Stern provides further
evidence of the need for internal work on ourselves (individually and as a
discipline), the more inclusive work we need to offer and do with students,
and ways to make colonial culture more “audible” in the field and in the
classroom. Using short stories and films, Marda Messay shares about an
upper-intermediate course she designed to introduce students to Black
experiences. In “Blackness and Social Justice in the French Classroom”,
Messay thus demonstrates how students are able to deepen their under-
standing of issues of inequalities, intersectionality, inclusion, and social
justice within the Francophone context. Further, her selected materials
successfully position blackness and social justice as part of the French cur-
riculum, transform students’ perspectives and engagement with the
Francophone world, and compel them to reimagine or reconceptualize
the French classroom. Finally, Charlotte Daniels and Katherine Dauge-
Roth, in “Honoring Native American Voices in the Francophone Studies
Classroom: Restoring Oral Testimonies to their Rightful Place in the Story
of Early Modern Americas”, offer other ways to make audible minoritized
voices. They describe the process of rebuilding the French curriculum at
Bowdoin College and, more specifically, how they designed an Early
Modern French course that centers oral history, Indigenous voices, and
encourages students to interrogate what sources and voices have tradition-
ally been accounted for in both literature and history and how the inclu-
sion of previously ignored perspectives changes everything. Students also
reflect on power dynamics in the French-speaking world and in relation to
their own positionality and lived experience. Daniels and Dauge-Roth
provide an outstanding example of collaboration with their surrounding
community, especially with Executive Director of Maine-Wabanaki
REACH Maria Girouard, a member of the Penobscot nation, former
tribal leader, Penobscot historian, author, educator, and environmental
activist.

The following section of this volume, “Intersectional French Studies”,
tackles questions of gender-just pedagogy, ableism, and intersectionality as
praxis. Opening this section is Dorthea Fronsman’s “Halte an capacit-
isme! A Toolkit for Creating Accessible French Language Classrooms for
Neurodiverse Students and Students with Disabilities”. Inspired by the
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ongoing discourse of care and community, Fronsman explores inclusivity
and its shortcomings when dealing with neurodiversity and disability in
the classroom. In order to deliver a truly inclusive learning experience, she
offers specific ways to develop a multimodal approach that not only accom-
modates neurodiverse students and students with disabilities but also
empowers them to play an active role in the process. Whether students
require official accommodations, are afraid to require official accommoda-
tions, or are experiencing temporary difficulties, this chapter provides cru-
cial tools to build a comprehensive vision of accessibility for all students by
applying universal design principles and a social justice agenda. Likewise
concerned with social justice is Alisha Reaves whose chapter “Teaching the
Feminization of Professional Titles in Intermediate French” seeks to over-
come linguistic barriers and limitations (often imposed by the French
Academy). Reaves thus describes a method for incorporating language
policy and language change into the French as a foreign language class-
room. By focusing on a specific lesson, she effectively shows how students
engage with language change in their first language as well as in their tar-
get language (here, French), while exploring the role of language for the
expression of (individual and national) identity. As this volume is con-
cerned with diversity, Blase Provitola sheds light on the ways in which
“French feminism” in the U.S. academy often focuses on predominantly
white-authored and psychoanalytically inflected theories of difference. In
“Teaching French Feminism from an Intersectional Perspective”, Provitola
moves beyond a homogeneous canon and shores up the history of inter-
sectional feminism in France long before the importation of the term
“intersectionality” in the 2000s. This chapter gives readers access to the
author’s attempt to design and teach an upper-level undergraduate semi-
nar on Intersectional French Feminisms, along with a personal reflection
to make future improvements. Finally, Kris Aric Knisely concludes this
section with “Teaching Trans Knowledges: Situating Expansive Possibilities
in an Intermediate French Course”. As a part of a long historical arc, edu-
cators are increasingly recognizing the critical impetus to engage with
gender in expansive ways. Despite a proliferation of general resources, a
paucity of training and materials for French language educators persists.
Knisely thus builds upon broad, starter-kit approaches to address contin-
ued challenges in applying trans knowledges to the everyday by guiding
readers through a series of concrete pedagogical choices that span a semes-
ter long, intermediate-level course, beginning with the syllabus and
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continuing on through myriad moments where gender is or can be made
relevant to teaching, learning, and using French.

The third and last section of this volume, “Beyond the Textbook: New
Teaching Strategies”, follows in the footsteps of the previous contributors
and draws attention to new and potentially transformative teaching tools.
The first chapter, “Queering the French Language Classroom: A Social
Justice Approach to Discussing Gender, Privilege, and Oppression”, turns
to the inadequate representation of sexual and gender diversity in school
curricula. Here, Hasheem Hakeem reminds us that misrepresentation or
silencing can have a devastating impact on LGBTQ+ youth and proposes
strategies for queering the French language classroom, particularly through
two webcomics developed by the Canadian trans writer, cartoonist, and
activist Sophie Labelle. Applying a social justice framework, Hakeem gives
examples of guiding questions and activities that can help students think
critically about mainstream knowledge, their socialization, as well as the dis-
courses that shape their perspectives about gender, privilege, and oppres-
sion. Turning to social media as a means to broaden students’ perspectives
is Daniel Nabiel Maroun’s “Decanonizing Contemporary Culture Courses:
Teaching Culture with Twitter”, which reminds us once more that our dis-
cipline is not impervious to social and technological developments. As do
other contributors, Maroun posits that embracing a multimodal approach
to teaching has in fact the potential to enhance the overall student experi-
ence and can also play a crucial role in reaching our collective goals. More
specifically, Maroun aims at guiding educators on how to integrate Twitter
into content-based culture courses. Surveying some of the major contem-
porary French culture or “civilization” textbooks used in various higher-
education institutions in the U.S., and underscoring the tendency to explain
contemporary culture historically, this chapter suggests that educators use
Twitter to help students glean deeper culture knowledge from actual cul-
ture actors. In “Approaching Plurality and Contributing to Diversity
Through Podcast Pedagogy”, Thomas Muzart examines the growing popu-
larity of podcasts in French and the ways they can improve inclusivity. Based
on a literature course and an advanced grammar and composition course,
Muzart first demonstrates that podcasts’ focus on storytelling and subjective
experience give students access to a plurality of voices whose embodied
experiences allow them to connect with complex issues of their time. Then,
he offers a detailed example of podcast integration that not only relies on
existing podcasts but requires that students, too, create their own and play
an active role in knowledge production. Bethany Schiffman, in “Beyond the
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Book: Multimodal Texts and Assignments as Anti-Racist Pedagogy”, argues
that today’s students want to learn the traditional forms of expressions in
order to join the elite and secure a job, which can in fact reproduce forms of
violence and oppression. In this chapter, Schiffman demonstrates how
incorporating multimedia and multimodal texts (including post-digital and
non-Western texts) into the classroom—both as objects of study and as stu-
dent assignments—is an integral part of anti-racist pedagogy. While she is
not making the case to eliminate traditional learning methods (literary anal-
ysis, argumentative essays, set reading lists, etc.), Schiffman suggests that we
remain aware of the influence of gatekeepers and unwritten rules that make
these texts and assessments difficult or impossible for certain groups to
access. Finally, in a similar vein that proposes new design and assessment
methods, Kelly Biers’ “Decolonial and Feminist Course Design and
Assessment in the First-Year French Curriculum” explores how instructors
can motivate students and consider their engagement in a way that is equity-
driven. Drawing on the principles of Specifications Grading Biers provides
clear guidelines to design a course that removes the hierarchy of language
proficiency over cultural and metalinguistic knowledge, rewards students
equally for developing their linguistic abilities and for engaging deeply in
the history, culture, and sociopolitical practices of the French-speaking world.

As a final note, we would like to return to Ahmed. If this volume makes
a critical intervention in French language pedagogy, it is also part of a
larger and ongoing movement; it is “(a) movement (that) comes into exis-
tence to transform what is in existence” (Ahmed 2017, 3). Diversity and
Decolonization in French Studies provides clear tools and examples to (re)
shape French pedagogy today, but it is not a prescriptive volume. It is a
blueprint to empower students, scholars, and practitioners of French who
are committed to diversity, decolonization, equity, inclusion, and social
justice. It is as much a collection of essays as it is a collective of diverse
individuals who are part of a conversation and hoping to make room for
new transformative exchanges.
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PART I

Dismantling the ‘Francophonie’:
Language, Race, and Empire
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CHAPTER 2

Multilingual Texts and Contexts: Inclusive
Pedagogies in the French Foreign Language
Classroom

Cecilin Benaglia and Maya Angela Smith

INTRODUCTION

In the past few decades, demographics in the United States in general and
higher education in particular have become increasingly diverse. Currently,
about 40% of the population identify as other than white, up from 20% in
1980, and as the Brookings Institute notes, “the 2010 to 2020 decade will
be the first in the nation’s history in which the white population declined
in numbers” (Frey 2020). Even larger gains have been made in higher
education. According to the American Council of Education’s Race and
Ethnicity in Higher Education: A Status Report, 45.2% of higher education
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students were people of color in 2016, up from 29.6% in 1996. Hispanic
students saw the biggest gains, almost doubling their numbers (from
10.3% to 19.8% of the student body over the same period of time)
(American Council, xvi). This racial /ethnic diversity translates into lin-
guistic diversity where 20% of the population speaks a language other than
English at home (up from about 14% in 1990 according to the US
Census). If one takes into account the 5.5% who are foreign students, the
classroom is even more linguistically diverse.!

While classrooms are becoming increasingly diverse, educators and cur-
ricula have not adapted to sufficiently address the needs of these students.
Instructors remain overwhelmingly white, accounting for almost 80% of
full-time faculty (American Council, xvi). Furthermore, as Macedo argues,
language programs “reflect class biases where the foreign language curri-
cula are geared toward white, middle-class realities” (2019, 10). For
example, he notes the expectation that “students will go to Spain to be
fully immersed in the ‘model Spanish’ reflected in the curriculum” instead
of being encouraged to engage with immigrant communities near campus
that also speak Spanish but whose varieties are considered inferior (10).
The French curriculum in the United States suffers similar pitfalls, almost
always championing a French language that is associated with white,
monolingual speakers of Parisian French and thus eliding the diversity of
Frenches in the world.? As such, it is important for educators to systemati-
cally reassess the ways we teach French because being a good instructor
requires learning from, adapting to, and reflecting our changing world.

Recent work in Applied Linguistics and Sociolinguistics have called on
these fields to decenter whiteness and reimagine language education.
Macedo’s (2019) edited volume implores educators to acknowledge and
combat linguicism—Ianguage discrimination that has emerged from lin-
guistic imperialism (Phillipson 2008) and that is tied to racist and classist
notions of “good speech.” Meanwhile, Blackledge and Creese’s (2014)
edited volume explores how Mikhail Bakhtin’s notion of heteroglossia can
widen our understanding of linguistic diversity by going beyond the
“naming and separation of languages” inherent in traditional

!"These numbers come from a 2019 report from the Institute of International Education.
While COVID and U.S. policies toward foreign students have impacted these numbers, the
long-term trend suggests a continued increase in foreign students.

2See Chapelle (2016) and Uzum et al. (2021) for cultural depictions of French in lan-
guage textbooks.
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conceptualizations of multilingualism and embracing the flexibility that
speakers have in using signs to make meanings through their communica-
tive repertoires (1-2).

This chapter takes into account this evolving understanding of linguis-
tic diversity as well as the importance for implementing inclusive peda-
gogical practices in the French foreign language classroom. Inclusive
pedagogy, a student-centered approach, “responds to learner diversity in
ways that avoid the marginalization of some learners in the community of
the classroom,” as well as considers how educators’ choices “convey mes-
sages which are much wider than the formal learning focus of the lesson”
(Spratt and Florian 2015, 90). Both authors of this chapter have realized
that in order to best serve our students, we need to put their needs and
their identities at the center of what we do. The first part looks at how the
concept of the native speaker (NS), a constant in foreign language teach-
ing, is harmful to language learning in general and to minoritized students
in particular. The second part offers ways that educators can address these
issues by presenting how we have approached teaching French in our own
classrooms. These concrete suggestions offer a template for how others
can start to decolonize their classrooms, regardless of the language in
question, the course level, or the demographics of their students.

GLOTTOPHOBIA AND MONOLINGUAL BIASES
IN THE TEACHING OF FRENCH

Just as the national trend suggests, our own classes are composed of stu-
dents from a large variety of cultural, racial, and ethnic backgrounds.
Despite their various differences, many students have something in com-
mon: they are multilingual. Besides English, they speak several languages
and enjoy a “diversity of linguistic practice” within these languages.® As
such, from a linguistic point of view, they do not correspond to the
“norm,” that is, the standard monolingual speaker of the national lan-
guage of the United States, English, nor the standard speaker of the lan-
guage they are learning, French. Therefore, in various contexts our
students are labeled as non-native speakers (NNS), a maligned category
that stands in opposition to the coveted native speaker (NS) one. It has
been 25 years since Firth and Wagner (1997) called on the field of Second

3The discussion of heteroglossia in Hetergglossia as Practice and Pedagogy (2014 ) expounds
on this idea of “diversity of linguistic practice” (3).
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Language Acquisition (SLA) to move beyond this binary opposition,
arguing that it leads “to an analytic mindset that elevates an idealized
‘native’ speaker above a stereotypicalized ‘nonnative,” while viewing the
latter as a defective communicator, limited by an underdeveloped com-
municative competence” (285). However, this NS ideal still influences
how most instructors teach language and how most learners understand
their L2 identities.

The NS of French, which informs “international French” (i.e., the lan-
guage taught outside of France), is conceived as a white, monolingual
speaker marked by a so-called neutral accent, which is, de facto, the
Parisian accent. Multilingual speakers that fall outside this model regularly
experience a sense of linguistic insecurity that accompanies their exchanges
with interlocutors, especially in institutional and official contexts.* This
type of insecurity, which is often reinforced through the negative stigma
on accents, is integral to the one nation=one language ideology inherent
in the conceptualization of many modern languages. France is probably
the modern nation that historically, and even today, has most insisted on
the relationship between nationhood and linguistic norm and that has
focused its attention on notions such as linguistic purity, standard lan-
guage, and neutral accent—embodied best by the prominent position of
the Académie Francaise in French society. As Posner notes, “the standard
language is viewed in the French tradition as a t7ésor [treasure], a patri-
moine [ heritage |—an institution, which has been elaborated and perfected
over time” (1997, 11).5 Consequently, when multilingual learners who
already face linguistic discrimination in their everyday life study French,
their complicated relationship to languages becomes even more complex.

As mentioned above, schools and universities play a crucial role in the
development of linguistic insecurity by promoting an inaccessible and

*Linguistic insecurity is defined by sociolinguist Philippe Blanchet as “la prise de con-
science, par les locuteurs, d’une distance entre ce qu’ils parlent et une langue (ou variété de
langue) légitimée socialement parce qu’elle est celle des classes sociales dominante, parce
qu’elle est per¢ue comme « pure » (supposée sans interférences avec un autre idiome non
légitime) ou encore parce qu’elle est per¢ue comme celle des locuteurs fictifs détenteurs de
la norme prescrite par Pinstitution scolaire” [the consciousness that speakers have of a dis-
tance existing between what they speak and a language (or a variety of a language) which is
socially legitimated because it is the one spoken by dominant social classes, or because it is
perceived as “pure” (i.e. perceived as being without interferences with other non-legitime
idioms), or because it is perceived as the language spoken by fictive speakers of the norm
prescribed by the school institution] (2017, 807).

5 All translations in the chapter are our own unless specified.
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mythical model of French. Teaching and learning models espouse a mono-
lingual ideology, promoted by the French state, which values and extols
the standard variety of French to the detriment of dialects and other vari-
eties spoken outside the country. The very existence of these norms leads
to the formation of what Philippe Blanchet calls glottophobia, a form of
linguicism based on a person’s accents and languages. Glottophobia,
which generally manifests itself through microaggressions, is always a key
dimension of racial, class, and gender discrimination. As such, it has major
consequences for people and, specifically, for students’ academic outcomes
(e.g., undermining their self-confidence, sense of legitimacy, and
belonging).

A language pedagogy based on the “sacralizing overpromotion of
homogeneity” [ “survalorisation sacralisante de ’homogénéité” ] (Blanchet
Emp1856) is a key component of glottophobia. This pedagogy adheres to
a French-only policy in the classroom, in which students supposedly learn
a foreign language or culture better when they are immersed in the exclu-
sive usage of the standard variety of this language. However, several stud-
ies counter this perspective, showing that incorporating students’ other
languages into the teaching of the target language is an asset for learning
(Auerbach 1993; De Angelis 2007; Daniel and Pacheco 2015).

It is worth noting that suggesting a move toward a multilingual and/
or inclusive pedagogical model may seem antithetical to the teaching of a
specific language such as French. How will students learn to speak French
if we do not alert them to their production of non-standard French? Do
we open them up to ridicule by Parisians who may correct their speech?
What effect will the multilingual classroom have on opportunities for stu-
dents to practice French? We acknowledge that the language classroom is
often the only site of language immersion available for students. However,
we must also recognize that the model generally adopted in our teaching
has been created for a monolingual, white, middle-class student popula-
tion and fundamentally fails to take account of the multilingual, multicul-
tural, multiracial, and multiethnic reality of our communities. By presenting
this model as the only possible and desirable one, we are hampering our
students’ learning capacities and potential both as speakers of French and
as individuals. While there is a place in class for the standard variety of
French, students should also learn that “they have a choice in the language
they produce as well as in whether to align themselves with standard forms
or to subvert linguistic norms that conflict with how they identify socially
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and politically” (Smith Forthcoming). The following section will look at
two pedagogical strategies for empowering our students.

MULTILINGUAL TEXTS AND VOICES IN THE CLASSROOM

Our diverse classrooms require us to rethink the type of teaching we do
with regard to content, teaching modalities, strategies, and assessments.
Students often struggle with their multilingual and multicultural identi-
ties, viewing them as a hindrance instead of an asset, because our peda-
gogy myopically focuses on teaching students how to use the target
language in a monolinguistic, sterile vacaum. What happens if we promote
students’ investment in the learning process and empower them by build-
ing on their already existing linguistic and cultural capital so that they can
navigate the diverse societies in which they would use their languages?

In this section, we present the value of using multilingual texts in the
French language classroom. The first part demonstrates how real-world
examples of language use permit students to make connections with their
multilingual identities instead of simply trying to attain a monolingual
native-speaker norm. The second part details how by having students ana-
lyze various authors” multilingual language memoirs and then create their
own multilingual journals, they can explore the relationships between
multilingualism, emotions, and power relations. This reframing centers
the students’ experiences, instills confidence, and motivates their language
learning.

Sociolinguistic, Ethnographic Texts

While the French foreign language curriculum often relies on literary
texts, there is much value in diversifying our pedagogy and exposing stu-
dents to a wider range of language production. For example, in a bridge
course where students build advanced language skills and cultural compe-
tency through oral and written production in French, Smith has students
analyze sociolinguistic, ethnographic texts from her research on the
Senegalese diaspora in Paris, Rome, and New York published in Senegal
Abroad (2019). Students in the course, many of whom are French majors
and minors, have finished the language sequence and are preparing to take
upper division content courses in French. They are also learning about the
multifaceted uses of French in the Francophone world.
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As a former French colony and a multilingual country, Senegal has a
complex relationship to the French language. While French is the sole
official language, only 10% speak it fluently with another 21% using it on
a regular basis. Meanwhile, more than 80% speak Wolof, the main national
language, and most people also speak one of the 25 or so other national
languages as well. The majority of Senegalese are multilingual, and when
they migrate to other countries, most learn the national languages of their
new homes. Smith has found that her interviewees in Senegal Abroad take
great pride in their multilingual repertoires, lauding the virtues of being
able to cross geographic and linguistic borders.

For instance, Duudu, a Senegalese man in his fifties who had lived in
Paris with his family for two decades, ruminated on his multilingualism:
“Quand on maitrise ces trois langues 13, ¢a devient un jeu, quoi. Quand on
parle le frangais, quand on parle le wolof, quand on parle le pulaar, on sait
que dans la téte on est toujours sénégalais” [When we master these three
languages, it becomes a game, you know. When we speak French, when
we speak Wolof, when we speak Pulaar, we know that in our head we are
always Senegalese] (Smith 2019, 128). In comparing this multilingual
ability to a game and focusing on the playfulness of language, Duudu
elevated the aspects of joy and creativity in manipulating multiple lan-
guages. Language students are often so focused on producing what they
see as perfect language that they entertain feelings of failure when they
think they fall short. They seldom realize the power that derives from navi-
gating various linguistic codes. Hearing this perspective from a multilin-
gual speaker means they are learning more from authentic texts than just
what French looks like. They are learning to expand expectations they
have of themselves as language learners. By being able to see themselves in
a person such as Duudu who thrives in multilingualism, students can
reframe their multilingual acts as successes instead of failures. It may also
be useful for instructors to point out that even French people are known
to often sprinkle English words in their discourse. Languages are not as
separate as often assumed. Students can thus ruminate on the porous
nature of language instead of focusing on the ill-conceived assumption
that multilingualism is impure.

While Duudu described his multilingual usage, other interviewees pro-
duced multilingual speech that students can analyze. Ousseynou, a
37-year-old taxi driver from Dakar who had spent nine years in the United
States, explained to Smith during his interview in New York how he
wanted to learn Spanish for his job: “Por me, ¢ muy interesante de hablar
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muchos different languages ... si le client entre dans ma voiture, je dis,

‘Cémo estas? Muy bien?’ They say ‘Abh OK, tu hablas espanol!” Tu vois?”¢

[For me, it is very interesting to speak many different languages ... if the
client gets in my car, I say, “How are you? Very good?” They say, “Ab OK,

vou speak Spanish!” You see?] (Smith 2019, 134). He was proactively
cultivating a space of linguistic hospitality where his multilingualism served
to put his clients at ease. Throughout the interview, he switched between
French, Italian, Spanish, and English.

Thirty-eight-year-old mechanic Bouba, who was also from Dakar,
enjoyed similar multilingual abilities. He heard Pulaar and Bambara at
home, picked up Wolof through neighborhood interactions, and learned
French at school. He then studied in Morocco, worked in Switzerland,
and returned to Senegal for several years before calling New York City
home. Bouba conveyed how both his linguistic experience in Senegal and
his moving to different places allowed for multilingual language learning;:
“Je parlo italiano mais just a little bit parce que je travaille avec des Italiens
au Sénégal. ... Mais ici, quand je suis venu aux Etats-Unis, ici je n’ai pas
mal de travail avec des Espagnols ... Mon big boss, il ne parle pas frangais.
Maintenant, quand il veut quelque transiation, il m’appelle, pour que je
puisse faire cette transiation. Ca ’est fort pour moi”” [I speak Italian but
Just a little bit because 1 work with Italians in Senegal. ... But here, when
I came to the United States, I work quite a bit with Spaniards. My bzg boss,
he doesn’t speak French. Now, when he wants some transiation, he calls
me so that I can do that transiation. That’s important for me] (Smith
2019, 135). This ability to adapt, facilitated by his access to different lan-
guages, minimized borders that often constrained other people. Through
this cultivated linguistic ability, Bouba transcended restrictions that could
be imposed on him for being a foreigner, a non-native speaker, or an
immigrant.

These real-world experiences of multilingualism center multilingual
subjectivity and casts doubt on the NS /NNS dichotomy so entrenched in
language teaching. Kramsch (2009) calls for a third culture pedagogy that
“leaves space for mischievous language play, carnivalesque parody, simula-
tion and role-play and the invention of fictitious, hybrid identities that put

©The excerpt uses the following notation: Spanish, Italian, English, French.
7The excerpt uses the following notation: French, Italian, English.
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into question NS claims on authenticity” (238).8 By having students per-
form close readings of these texts and dissect how languages are used in
specific contexts (e.g., the relationship between language choice and
semantic content, the specific placement of code-switching, the affective
qualities associated with creative language usage), students begin to
embody linguistic freedom. In other words, when students see how actual
French speakers move between languages such as with Ousseynou and
Bouba or describe the joy of playing with languages such as with Duudu,
they are no longer restricted to imagining themselves as monolingual
native speakers, an identity that they could never truly claim. Instead, they
can express pride in becoming a multilingual being and the freedom it
entails.

In addition to having students analyze these multilingual, sociolinguis-
tic, ethnographic texts, Smith also incorporates guided journaling exer-
cises followed by group discussions so that students can reflect on their
multilingual abilities. She asks them questions such as (1) How have you
pushed the boundaries between languages such as in the examples pro-
vided? (2) Have you ever code-switched (switched between languages,
varieties, registers, etc.) or engaged in translanguaging (the flexible use of
linguistic resources)?? (3) What are your thoughts about these practices?
She also brings in examples of her own experiences with code-switching,
translanguaging, and multilingualism to further normalize the practices.
Students always have a lot to contribute to these discussions and seem
eager to share the various ways they use language in their lives. Even the
students who would consider themselves monolinguals realize how they
may speak differently among friends than with their teachers and are able
to reflect on the facility in which they switch between registers and linguis-
tic varieties of English. Therefore, everyone can participate and feel like
they belong.

Multilingual Memoivs/Journals

Another possible way to promote students’ role as language explorers and
creative users is by systematically introducing translingual and multilingual
writers in the corpus of texts studied in language, culture, and literature

8 Bakhtin described “carnival” as a celebration of change and a reversing of power dynam-
ics. See Bakhtin (1984, 107-108) for a more detailed discussion.
?See Blackledge and Creese (2014, 11) for more information on translanguaging.
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classes. Reading writers from both migrant and postcolonial literatures,
like Agota Kristof, Abdelfattah Kilito, Patrick Chamoiseau, or Nancy
Huston, exposes students to different varieties of French but also to the
ways in which individuals relate to this language and use it as a space to
form their multilingual selves through writing.

In order to fully take advantage of the study of multilingual writers in
the classroom, Benaglia has also tasked students with writing their own
multilingual journal. She first proposed this assignment for a MA course
on multilingualism and translation in the Francophone world, in which
students were introduced to the main language policies adopted in France
and in the colonies since the French Revolution as well as to multilingual
and translingual literature. In this course, 90% of the students were at least
trilingual, with around 30% of them speaking more than three languages.
Through this assignment, which requires a critical self-reflexive perspec-
tive, students are invited to think and write about the contexts in which
they learned their languages, referring, for instance, to histories of mobil-
ity (including any type of mobility that implies a change in the language
but also in the sociolect spoken by an individual, be it transnational, social,
or intergenerational mobility) marking their families or communities, and
reflecting on the relationships they entertain with each language they
speak. By producing their own language learning autobiographies, stu-
dents have a chance to use their experiences and lives as an entry point into
the study of Francophone literary texts.

The multilingual memoirs they read in class function as “pretexts” to
writing (Mathis 2016, 4), as a guide accompanying them in the explora-
tion of the relationships between multilingualism and emotions as well as
multilingualism and political power. For Abdelfattah Kilito, French, along
with Classic Arabic, is the “langue de la faute,” “faute” which can be trans-
lated simply by “mistake” but also as “sin” and “wrongdoing,” adding a
key moral dimension to the word. When he writes in French, Kilito is
“taraudé par un sentiment de culpabilité” [tormented by guilt], and by
the fear of making mistakes (Kilito 2013, 16). For Agota Krist6f, French
is the “enemy language” because it is a language that resists her and, at the
same time, kills her mother tongue. These writers endure endless suffering
from the language war taking place in their own writing and experience
language as a battlefield in which histories of colonialism, racism, exile,
diaspora, and discrimination find expression. These authors show that
emotions—confusion, hate, anger, guilt, rejection, but also love—are
entrenched in our relationship to languages and are often reactions to the
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power relations and the violence languages project on us. Writing autobio-
graphical narratives through the lens of language acquisition makes stu-
dents more aware of the inextricably affective and political factors that
influence our usage of language and that have shaped the history of French
specifically.

The instructor can choose literary excerpts that address several issues or
topics, such as the ones mentioned above. In the following passage, taken
from Nord perdu, Canadian writer Nancy Huston addresses her feelings of
linguistic insecurity caused by bilingualism and the way she perceives her-
self with regard to monolingual speakers:

Quand les monolingues pergoivent un objet familier, son nom leur vient
automatiquement a ’esprit. Pour moi, le nom qui vient dépend de la langue
dans laquelle je suis en train de réfléchir. Parfois I'un des mots me vient, alors
que c’est de "autre que j’ai besoin. Parfois les deux affleurent, simultané-
ment ou en succession. Mais parfois ¢a se complique, s’emballe, se bloque,
et je m’en arracherais les cheveux [...]. Il y des mots qui refusent tout
bonnement, que ce soit dans la langue maternelle ou dans ’adoptive, de
faire le trajet de mon cerveau jusqu’a mes levres - des mots que je ne trouve
jamais au moment ou j’en ai besoin. (Huston 1999, 54)

[When monolinguals perceive a familiar object, its name automatically
comes to their mind. For me, the name that comes up depends on the lan-
guage I am thinking in in that precise moment. Sometimes one of the words
comes to me, while it is the other that I need. Sometimes both come up,
simultaneously or in succession. But sometimes it gets complicated, it gets
out of control, it gets stuck, and I would tear my hair out [. . .]. There are
words that simply refuse, whether in the mother tongue or in the adopted
language, to make their way from my brain to my lips - words that I can
never find when I need them. |

Students realize here that accomplished writers can openly speak about the
difficulties they encounter in learning and then practicing French and
how, instead of letting these difficulties hold them back, they transform
them into literary material.

Ecrive en pays dominé by Patrick Chamoiseau is a text that can be used
in the classroom to introduce students to the political and colonial history
of French, to its symbolic capital, and the place it holds even today in the
hierarchy of global languages.
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Comment écrire alors que ton imaginaire s’abreuve, du matin jusqu’aux
réves, a des images, des pensées, des valeurs qui ne sont pas les tiennes?
Comment écrire quand ce que tu es végete en dehors des élans qui détermi-
nent ta vie? Comment écrire, dominé? (Chamoiseau 1997, 17). La langue
dominante, quand elle est apprise comme extérieure a soi, se conserve a
distance: on la manie en demandeur; voulant la conquérir, on sollicite ce
qu’elle a d’orthodoxe. (Chamoiseau 1997, 274)

[How can you write when your imagination, from morning t