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Defining a Multidisciplinary Approach for
Complex Issues: An Introduction

Violent Radicalisation: The Reason for Our Interest

The violent youth radicalisation is a significant issue within the European context,
which requires attention. As researchers involved in exploring community solutions
to social conflicts and hatred, we have to engage ourselves in an attempt to
investigate the roots and the possible outcomes of violent attitudes, searching for
pathways to prevent explosions of social hostilities.

Different social actors, like professionals of the Juvenile Justice System and
stakeholders committed to inclusion policies, may play an active role to resolve
these problems, starting from preventive actions among young people. Such a task
should take into account different contributions: from educators, volunteers, poli-
cymakers committed to inclusion policies, religious Ministers, and prisoners’
Ombudsmen, but also the same minors under criminal proceedings and university
students who can be involved as peer educators to experience new models of
positive relationships.

The Origins. Collective Research does not Come
from Nowhere

The authors of this book are part of a well-established team, an international net-
work which has already worked on several projects, sharing not only the scientific
interest but also a social commitment on the issues related to inequalities,
marginalisation, and on active citizenship and inclusion to prevent such problems.

Another subject of interest was the environment, the urban space, which has
been taken into account as a stepping stone towards social integration, rather than a
background variable useful to achieve academic accuracy.

The entities involved have been universities with previous shared studies, an
association focused on psychological interventions, a foundation centred on urban

vii
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planning, a social enterprise born as an academic spin-off' for research and action on
psychosocial well-being, and—finally—a theatrical group who stages performances
in German prisons, aimed at developing social skills and positive intergroup rela-
tionships in people who are in detention, in order to prevent violent radicalisation.

Different competences joined for a new purpose.

When there was the possibility to plan a joint project in response to a European
call, a collective research emerged.

We chose the opportunity provided by Erasmus Plus. It is a European pro-
gramme aimed at supporting youth education and training, contributing to the
European strategies for youth “growth, jobs, social equity and inclusion” (European
Commission 2020). The programme includes three key actions: the first one sup-
ports the mobility opportunities for students, trainees, and young people, as well as
for professors and staff of education institutions and civil society organisations, in
order to undertake a learning or professional experience in another country; the
second action is related to cooperation for the innovation and the exchange of good
practices; the third one is focused on supporting policy reform, which means
increasing knowledge in the fields of education, training, and youth, stimulating
innovative policies development among stakeholders and enabling public authori-
ties to assess their “effectiveness through field trials based on sound evaluation
methodologies” (European Commission 2016, p. 13).

Consistent with the European required aims for the call, named Social inclusion
through education, training, and youth, and part of Erasmus Plus Key Action 3, our
focus was on systematising best practices, previously explored and carried out. In
our case, the antecedents were research and interventions implemented in the
Juvenile Justice System, also through specific training for professionals working
with young offenders, minors under criminal proceedings, or youth at risk in
suburban neighbourhoods.

Defining the Problem and Finding Theoretical
and Operational Models

Once the topic was chosen and the partnership formed, the debate on the reference
framework started from the perceived limitation in the security-oriented scientific
literature, where the psychological contributions were prevailingly understood as a
support for the exit strategies from radicalisation, or as a search for indicators to
assess if and when a—marginalised—youth is likely to undertake violent beha-
viours. Using psychological competences as a detector leads to the risk of more and
more people, especially those who are members of ethnic and religious minorities,
becoming immediate suspects, according to the term used by Ragazzi (2017).

'An academic spin-off is an enterprise to which university provided support in its initial
development and growth. Only those based on highly innovative ideas and strong links to
academic research are selected for becoming an academic spin-off.
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Thereby two assumptions became essential conditions for the upcoming project
PROVA, an acronym that means PRevention Of Violent Radicalisation and violent
Actions in intergroup relations (PROVA 2016-2018)* avoiding attitudes that
stigmatise each deviant youth or migrant, particularly Islamic ones, as a possible
terrorist, and abstaining from the use of psychology as a determinist indication of
dangerous individual features. Consequently fostering proactive approaches instead
of reactive ones.

Our theoretical framework was based on the psychosocial models of group
processes and social identity, studies on conflict (and particularly on the conflicts in
the urban environment), research and interventions with deviant minors.

From the Project Experience to the Book

The activities carried out during the PROVA experience have produced a large
body of findings, going beyond the Reports® provided as outcomes. We assumed
that the multidisciplinary approach, which has characterised the whole pathway,
was worthy to be reconsidered and discussed in-depth, underlining the main aspects
emerged during our work.

Critical issues have been re-examined, to better understand theoretical implica-
tions and methodological innovations, with the aim of creating a text corresponding
to the multifaceted approaches that the complexity of the problem requires, intending
to place itself at a higher meta-level than the merely technical project’s materials, for
being a reading—we hope attractive and plain—for a wider audience.

Each topic has been analysed in its theoretical aspects, social implications, and—
where appropriate—methodological specifications, searching recent and effective
operational models to explore it.

Readers who would like to learn more about the outputs arising from the
PROVA Project may retrieve them on the quoted website: there are detailed
explanations of the outcomes of all the actions.

Surely, there was a positive short-term impact, with a new awareness in the
professionals and in the representatives of the Juvenile Justice System and of local
communities, and with new proposals for interventions in this field.

The mid-term and long-term impacts only can be verified in future evaluations,
which the authors intend to undertake.

The book consists of three parts:

>The project was carried out in Italy, Romania, Spain, and Germany, and included: a training
course for professionals, workshops with local stakeholders, workshops with minors and young
adults under criminal proceedings and university students. See: www.provaproject.org.

3In the website quoted above, all the reports can be retrieved.
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— In the first part, the authors deal with

the theoretical background related to research and interventions on psychosocial
processes of violent radicalisation, and on the relation between deprivation, nega-
tive emotions, social exclusion, and injustice (Chap. 1);

a thorough examination of the concept of stigma, starting from classical studies
on deviance, with particular reference to youth undertaking deviant careers and
their possible label assigned by social agencies (Chap. 2);

a critical discussion about the importance of building a shared definition of
violent radicalisation through the needs analysis with the social actors involved,
in PROVA Project and in other European experiences (Chap. 3).

— In the second part, readers can find

a broad range of specific aspects concerning the prevention of violent youth
radicalisation such as innovative interventions with narrative and visual methods,
like the “Tree of Life” (which is a collective narrative practice and an opportunity to
develop alternative identity stories about life, particularly in situations of hardship,
illness, violence or trauma, countering the initial problematic stories, as in White
and Epston 1990), the “Evocative Cards”, and the “Autobiography trough the
Human Figure” (Chap. 4);

a particular analysis of the Theatre in prison, explaining not only the meaning
but also the process by which prisoners may rethink their (positive and negative)
emotions and translate them in public performances, inspired by classical texts
(Chap. 5);

the detailed description of a training course for professionals of Juvenile Justice
system founded on narrative methods (Chap. 6);

the development of involving local stakeholders with participatory meetings and
consensus conferences (Chap. 7). We have to observe that, generally, scientific
approaches do not adequately deal with the role of stakeholders, who—instead—
are crucial for planning effective and sustainable prevention. In this book, we look
at this subject previously, in the first part, in Chap. 3, about the choice of the
stakeholders for reaching a shared definition of radicalisation, and then in Chap. 7,
in discussing methods and tools for involving them. Afterwards, the rethinking
of the spaces for an inclusive city—since transforming urban spaces in suitable
places to socialise was one of the core assumptions of our collective research—and
the description of the workshop based on space re-imagination and transformation,
carried out in a juvenile prison with minors and university students (Chap. 8);

and finally one chapter which deals with participatory evaluation: it is a crucial
aspect for each project, and suitable methods and tools are discussed here (Chap. 9).

— The third part includes a further and topical research development, concerning
the online radicalisation (Chap. 10).

At the end of the book, we give some suggestions for further reading with an
annotated bibliography, which briefly describes the main contributions related to
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the violent radicalisation (Annex I), assumed to be useful for readers who wish to
thoroughly investigate the phenomenon.

In summary: the prevention of violent youth radicalisation will be discussed in a
critical way, where the main innovation—we believe—Ilies on the psychosocial
approach, focused on inclusion and grounded on positive perspectives, and on the
participatory methods, coming from community psychology theories and practices.
This book, therefore, is aimed at an interested, even if not specialised, target
audience, including graduates, researchers, professionals, citizens, and policy-
makers committed to proactive policies.

We hope that it may contribute to looking at complex issues from new and
critical points of view.

Patrizia Meringolo

Coordinator of PROVA Project
University of Florence, Florence, Italy
patrizia.meringolo @unifi.it
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Chapter 1 ®)
Theoretical Background of Violent oo
Radicalisation. Research

and Interventions from Different

Perspectives

Patrizia Meringolo

Abstract This chapter will show a systematic review of the literature about radical-
isation. The most of scientific literature and of experimented practices are security-
oriented, where psychological contribution only appears as a support in the deradical-
isation processes or as a search for indicators able to detect signs for future deviance
and radicalisation. The innovation of the present contribution, which tries to fill this
gap, is its psychosocial perspective, focusing on social inclusion and on a proactive
approach, and exploring topics concerning group processes and dynamics, social
identities, and theories on relative deprivation. Authors coming from both Euro-
pean and other international contexts are analysed and discussed, paying particular
attention to the suggestions of the theoretical perspectives for implementing good
practices. The contribution of the Council of Europe in promoting competences for
democratic culture has been underlined. The most promising indications have been
the reference framework of the PROVA project.

Keywords Radicalisation process - Relative deprivation * Securitarian
approaches + Social identity - Preventive approach -+ PROVA project

1.1 Meanings of Radicalisation in Social Psychology

Radicalisation is nowadays a term which refers to extreme attitudes and violent
behaviours, but this phenomenon has a wider meaning, well-known in social
psychology studies, without a particular label of socially undesirable attitudes. In
social groups, aspects related to radicalisation concern effects such as polarisation,
which leads members to choose different—and often diverging—positions in group
discussions.

P. Meringolo (B<1)

Department of Education, Languages, Intercultures, Literatures and Psychology.
Coordinator of PROVA Project,

University of Florence, Florence, Italy

e-mail: patrizia.meringolo @unifi.it
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In a review, Isenberg (1986) explored mechanisms thought to underlie group
polarisation, which are social comparison and persuasive argumentation processes.
Generally, these two are combined to produce polarisation, although the persua-
sive argumentation effects tend to be wider. Twenty years later, Hogg and Reid
(2006) addressed this problem from the point of view of the construction of social
identity, and, particularly, how this attempt is related to the distinction between in-
group (our groups) and out-group (the others), a difference assumed as necessary for
building a sound social identity and setting the suitable norms for achieve it. From
this perspective:

Out-group norms can have a significant impact on how we construct in-group norms, partic-
ularly in the absence of clear in-group normative information. Specifically, we construct an
in-group norm that is polarized away from the out-group and then conform to our in-group
norm via self-categorization—based depersonalization, thus producing group polarization
[...] or an apparent counterconformity to wider societal out-group norms. (Hogg and Reid
2006, p. 13)

Alarge body of findings demonstrated that group discussion produces a final group
position that is more extreme than the average of the initial members’ positions
in the more different direction than the out-group. The polarisation appears even
more extreme when members identify more strongly with their group (Abrams and
Hogg 1990; Turner and Oakes 1989). Hogg and Reid (2006, pp. 14—17) moreover
stated that there is a significant link between polarisation and communication, not
yet sufficiently explored, particularly analysing how communication within groups
produces a polarised norm or, more generally, how communication actually integrates
diverse views within a decision-making group into a group norm. These aspects may
become crucial also for understanding how and when language and communication
may direct and sustain group schisms and subsequent radicalisation in their beliefs
and norms.

Such specification is important—at the beginning of our work—because the “rad-
icalisation” discourse (see Neumann 2008) over the last ten years has changed the
meaning of the term, which has turned from indicating a polarised and even extreme
position to labelling a deviant and dangerous attitude, with the risk of creating an
undifferentiated outgroup, including a too large set of individuals and groups, ranging
from people who disagree to violent radicalised people and terrorists. For this reason,
we have chosen to use the term “violent radicalisation” both for a theoretical purpose
(avoiding inaccurate constructs) and for the need for planning inclusive interventions
(avoiding the labelling of specific target groups prior to prevention of unsuitable and
antisocial behaviours).

In this regard, Peter Neumann, one of the founders of the “new radicalisation
discourse”, in 2008 observed:

Following the attacks against the United States on 11 September 2001, it suddenly became
very difficult to talk about the ‘roots of terrorism’ [...] and so experts and officials started
referring to the idea of ‘radicalisation” whenever they wanted to talk about ‘what goes on
before the bomb goes off.” (Neumann 2008; in Kundnani 2012, pp. 4-6)

After an analysis of peer-reviewed journals from 1990 to 2011, using full-text
searches on journal publisher websites and on the EBSCO website, Kundnani (2012,
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p. 7) showed that there is a huge increase in articles mentioning radicalisation from
2004, underlining the upsurge of academic interest in radicalisation, even if such
issue is far from being adequately explored.

As Mark Sedgwick (2010) argued, the concept of radicalisation emphasises the
individual, the ideology and the group, and de-emphasises the wider circumstances,
the root causes.

Kundnani also observed that

whereas, before 2001, the term ‘radicalisation’ had been used informally in academic liter-
ature to refer to a shift towards more radical politics (usually not referring to Muslims), by
2004 the term had acquired its new meaning of a psychological or theological process by
which Muslims move towards extremist views (Kundnani 2012, p. 7).

Nevertheless, the debate about the different perceptions of the threat posed by
citizens belonging to ethnic minorities, and particularly by Muslims, is still heated. A
US organisation focused on law and policies, the Brennan Center for Justice (2019),
has underlined the concern for overbroad surveillance and securitarian policies,
observing that counter-terrorism risks to be based on prejudices rather than on real
threats. And, in particular, they pointed out that the policies held should not violate
constitutional values of fairness, equality and freedom of religion.

1.2 The Theoretical Origin of the Securitarian Approach
to Radicalisation

Radicalisation theorists have comprised a large range of approaches, from studies
focused on religious ideology to more complex models of radicalisation that see
an interactive process between ideologies and socio-psychological aspects. Rather
than religious beliefs by themselves driving individuals to violence, the picture is
one in which ideology becomes more extreme in response to a ‘cognitive opening’,
an ‘identity crisis’ or a ‘group bonding’ process. This implies a more sophisticated
counter-radicalisation practice that addresses the interdependence of theology with
emotions, identity and group dynamics (Kundnani 2012, p. 14).

Sageman (2004, 2008) attempted to develop a comprehensive theory of radical-
isation. He was a psychiatrist, and an adviser to the New York Police Department
(NYPD). Sageman rejected accounts that considered economic or political conditions
as significant, on the grounds that these factors affect millions of people, whereas only
a small number of them become terrorists, avoiding the consideration of religious
ideology as the sole cause: “These perspectives imply an overly passive view of terror-
ists, who are the recipients of social forces or slaves to appealing ideas” (Sageman
2008, p. 23). Instead, he stated that we need to ask how terrorists interpret their struc-
tural conditions of life and how they attempt to respond with a common struggle. In
his studies, he analysed a database of around five hundred people who were supposed
to be ‘linked’ to the 9/11 attackers (e.g. friends), concluding that there are two major
pathways into terrorism: the ‘bunch of guys’” who collectively decide to join a terrorist



6 P. Meringolo

organisation, and those willing to join a childhood friend who is already a terrorist.
Social bonds, therefore, “come before any ideological commitment” (Sageman 2008,
p- 70). He identified four aspects favouring this process:

[...] first, a sense of moral outrage about a perceived injustice in the world; second, ‘an
enabling interpretation’, such as that there is a war on Islam, which places this outrage in
the wider context of a moral conflict; third, personal experiences, such as of discrimination,
which become ‘another manifestation of the war on Islam’; and, fourth, mobilising networks.
(Sageman, 2008, p. 75)

Sageman thought that only people sharing their beliefs and experiences, but who
are further along the path to violence or who are willing to explore it with them,
can help them in crossing the line from anger to terrorism. Thus, it is the embed-
ding of theological radicalism within a group dynamic that appears to be the root
cause of radicalisation. Sageman’s work had, therefore, some influence on how law
enforcement agencies understood radicalisation.

Wiktorowicz (2005) proposed a quite similar combined theological and socio-
psychological model of radicalisation. He attempted to explain how it was possible
for people (as two British citizens who, in 2003, carried out a suicide attack at the
Mike’s Place bar in Tel Aviv) to be willing to carry out such an act of violence.
Anyway the people he studied, through interviews and participant observation, were
radical activists, not terrorists, a distinction that made a great impact on his attempt to
construct a model of ‘radicalisation’. Like other radicalisation scholars, Wiktorowicz
argued that, by themselves, political and economic circumstances are insufficient to
account for radical activism.

New York Police Department published a study entitled Radicalization in the
West: the homegrown threat (Silber et al. 2007), which outlined a political version
of this model of radicalisation. The report identified ‘jihadist’ ideology as the key
driver of radicalisation, suggesting four phases by which an individual becomes a
person who is ‘quite likely to be involved in the planning or implementation of a
terrorist act’, a ‘funnel’ through which ordinary persons become terrorists, as their
religious beliefs become progressively more radical:

pre-radicalisation (before exposure to jihadi-Salafi ideology);

self-identification (beginning to explore jihadi-Salafi ideology as a result of
a cognitive opening that leads to the breakdown of an existing identity and
association with like-minded others);

indoctrination (progressive intensification of beliefs, leading to complete adoption
of the ideology, as a result of group socialisation); and

Jihadisation (acceptance of an individual duty to participate in jihad) (Silber et al.
2007, p. 19)

The NYPD study argued that each of these four stages of radicalisation has its
distinct set of indicators that allow predictions to be made about future terrorist risk
(even if religious indicators—they said—cannot be used for purposes of surveil-
lance). For example, stage two of the radicalisation process has “typical signatures”
that include: “joining or forming a group of like-minded individuals, giving up
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cigarettes, drinking, gambling and urban hip-hop gangster clothes, wearing tradi-
tional Islamic clothing, growing a beard” and, finally, “becoming involved in social
activism and community issues” (Silber et al. 2007, p. 31).

Such model of radicalisation became one of the antecedents of the securitarian
approach in the USA with a massive surveillance of suspected groups of people,
first of all Muslims. The FBI gave more weight to local community partnerships
in countering the radicalisation process, believing that this approach could prevent
extremism (Kundnani 2011).

Anyway the scientific literature, especially coming from USA, doesn’t provide a
causal relationship between religious beliefs and violence, and the concept of radical-
isation as propensity to violence risks to be confused with radical ideas. This perspec-
tive had implied—as said before—an approach to counter-radicalisation solely based
on the containment and the eradication of the phenomenon, without analysing the
social root of anger and violence. Different approaches—as we can see below—
could also include political engagement of Muslim communities by means of demo-
cratic actions, or promotion of empowerment (starting from young people and from
educational activities) or counter-narratives, as different visions of their situation.

1.3 Towards a Comprehensive Model of Radicalisation
and De-radicalisation

Kruglanski et al. (2014) designed a model of radicalisation and de-radicalisation
based on the idea that personal significance may constitute the main motivation
pushing individuals towards violent extremism. Radicalisation is defined as “the
process of supporting or engaging in activities deemed (by others) as in violation
of important social norms (e.g. the killing of civilians)” (Kruglansky et al. 2014,
p. 69). Radicalisation is therefore a matter of degree (in which mere attitudinal
support for violence reflects a lower degree of radicalisation than actual engagement
in violence) and represents “a subjective judgment proffered by those for whom the
violated norms seem important but not by those who have devalued or suppressed
the norms in question” (Kruglansky et al. 2014, p. 69).

Their model included three components: the motivation, which is the quest for
personal significance; the ideology, which justifies the use of violence for the intended
goals; the social process of networking and group dynamics by which individuals
share with the reference group the justification for violence and implement it for
achieving significance.

Such model (Krugkansly et al. 2014, p. 72), defined as the counterfinality model
of radicalism (CFMR), explains—from the authors’ perspective—the process of
radicalism and the radicalisation degrees. In particular: a given means, “means A”
serves the “focal goal” (i.e. the main purpose) named “F”, and it is counterfinal in that
it undermines other goals (e.g. goals C and D). We may, therefore, not only compare
the relation between a goal and the means to achieve it, but also explain different
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radicalisation degrees. Specifically, for a less radicalised individual, the other goals—
C and D, which are not focal—remain important and are unlikely to be devalued.
Instead, for a highly radicalised individual the focal goal is more dominant, and the
alternative goals are devalued, suggesting a higher degree of imbalance between
the focal and the alternative goals, and therefore a greater risk of involvement in
radicalised actions. In such a way Kruglansky distinguished among the different
degrees of radicalisation, referring to the extent of imbalance between the focal goal
(and the related extreme behaviours) and the other goals.

The counterfinality model may solve the difficulty in agreeing on whether a given
behaviour is or is not radical (see also Schmid et al. 1988): the difference between
a radicalised person and a non-radicalised person is the priority given by the radi-
calised one to some essential purposes, which may include the adoption of extreme
means (e.g. violence against human beings) that the non-radicalised people consider
irrational and unacceptable.

In this perspective, the so-called road to radicalisation begins with the attention
paid to the significance of a goal, or an issue, and the possible means to achieve
the requested outcome. If the individuals’ vision identifies violence as a “justifiable”
means to significance, aggressive behaviours may be undertaken. Individuals may
follow different pathways, and a violent ideology may firstly appear salient for a
personal significance; in other cases, instead, their first experience may be the contact
with a radicalised social network (Moghaddam and Eubank 2006; Weinberg and
Eubank 2006), and then their beliefs—including the violent ones—may come from
the members of the new reference group.

Kruglanski and colleagues (2014, p. 82) underlined that:

Self-identification as a member of a social group larger than oneself can have a buffering
effect against life’s failures and increase one’s sense of personal power and significance.
Consistent with this notion is the considerable evidence that activating or making salient
one’s collective identity reduces one’s fear of death |[...].

Following this approach, the de-radicalisation included a restoration of commit-
ment to alternative goals and values, and a reduction of the commitment to the
focal and ideological goal or to the means for achieving it (Kruglanski et al. 2014,
p- 84). Their conclusion was that radicalisation is not a mysterious or incompre-
hensible matter, but rather an interactive process where personality, culture or situ-
ational aspects impact as contributing factors (Kruglanski and Fishman 2006) that
make violence and terrorism more likely. It may represent the convergence of three
elements: the goal, the ideology supporting the violent means as the path to signif-
icance, and the social process of networking and group dynamics through which
adoption of the goal and the means is carried out (Kruglanski et al. 2014, p. 89).

Ten years later, Kruglanski et al. (2019) reaffirmed the three pillars of radicalisa-
tion in Needs, Narratives (which guides members in their quest for significance) and
Networks, and examined the issues in de-radicalisation and recidivism, analysing
also the policies upheld by different countries, their attitudes towards the problem
and their way to counteract the threat of violence.
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1.4 Radicalisation and Social Identity: The Staircase
by Moghaddam

The most famous model that included radicalisation in the complex issue related to
achieving social identity was the “staircase” by Moghaddam (2005).

He drew the pathway towards violent actions using the metaphor of a staircase,
leading to increasingly higher floors, and—what is important for possible preven-
tion—stated that an individual can stop climbing and it “depends on the doors and
spaces” (p. 161).

In his analysis, the Ground Floor (p. 162) referred to the Psychological Interpre-
tation of Material Conditions, where there is the majority of people, who perceives
injustice and inequalities, together with feelings of frustration and shame for their
marginalised condition. Such psychological perceptions may be decisive because
only poverty and low educational level are not sufficient to explain the starting of
extreme actions.

The First Floor was related to Perceived Options to Fight Unfair Treatment:
individuals who suffer for an unjust situation try “different doors” (p. 163) searching
for solutions. Moghaddam indicated two psychological factors impacting on such
choice, as a possibility for social mobility and perceptions of procedural justice (Tyler
1994), which become “doors that could be opened” (Moghaddam 2005, p. 163) if
individuals are motivated to change and have the possibility to participate in decision-
making. About perceived injustice, Moghaddam stated, according to Tyler and Huo
(2002), that:

[...] independent of distributive justice—the outcomes of justice processes—and interac-
tional justice—the explanations that authorities provide for their decisions and the consid-
erations they show to the recipients of decisions—the key factor in perceived legitimacy and
willingness to abide by government regulations is procedural justice—how fair people see
the decision-making process to be. (Moghaddam 2005, p. 164)

The Second Floor has been indicated as the scene where the Displacement of
Aggression occurs. A well-known mechanism in psychology, such displacement
appears depending on several and different reasons, like authoritarian educational
systems—furthering ingroup against outgroup thinking—and fundamentalist move-
ments, fostering strong social minority identities, often opposed to the majority
supposed as the cause of the injustices. Individuals may become willing to climb
other steps in the staircase, undertaking violent behaviours against the perceived
enemy.

The Third Floor described the Moral Engagement, a sort of parallel morality that
justifies any possible means for achieving the goals of the reference group. Terrorists,
indicated as morally disengaged, “from the perspective of the morality that exists
within terrorist organizations, are morally engaged in the way morality is constructed
by the terrorist organization” (Moghaddam 2005, p. 165). Although the debate about
the “correct” interpretation of Islam, including the ideology of martyrdom, is now
open within Muslim and the whole social context.
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In the Fourth Floor, Solidification of Categorical Thinking and the Perceived
Legitimacy of the Terrorist Organization, the model has placed the ultimate entry
of an individual in the terrorist organisation, generally becoming part of small cells,
where he/she gets attention and is trained in psychological and operational ways.
Social categorisation is strengthened and ingroup favouritism/outgroup discrimina-
tion and even aggression are legitimated. It is just this “categorical us-versus-them
view of the world” (Moghaddam 2005, p. 165) that represents the features of terrorist
organisations, and is attractive for the new-recruited, searching for a more powerful
social identity than his/her previous marginalised experiences.

Finally, the Fifth Floor: The Terrorist Act and Sidestepping Inhibitory Mecha-
nisms. In this step, the question posed by Moghaddam concerned the way to manage
inhibitory mechanism towards violence, especially when actions involve civilians. As
in similar soldiers’ training, not only in terrorist groups, but also in “regular’” armies,
a possible answer lies in psychological processes related to intergroup dynamics,
like the social categorisation of civilians/citizens as part of the outgroup (and so
enemies), and the creation of psychological distance from them, enhancing the differ-
ences between ingroup and outgroup up to the dehumanisation of the other part of
society. Such factors can prevent inhibitory mechanisms due to the (often) very close
proximity to their targets, who—moreover—are generally unaware of the danger,
and so are unable, psychologically and materially, to induce inhibition of violence.

The interest aroused by this contribution has been founded firstly on its social
psychology grounds, which turn the origin of violent radicalisation not merely into an
ideological adhesion but rather into a complex and interlaced situation of marginality
and poor social identity, and, above all, into the implication for policies, best practices
and prevention of the phenomenon.

The first indicated “long-term solution” to terrorism (Moghaddam 2015, pp. 167—
168) was its prevention, integrating educational and healthcare systems; the second
recommendation referred to paying attention to the construction of procedural justice,
able to give voice to and influence the perception of minorities and genders, including
them in the decision-making processes. Then, surely, the role of education, especially
against categorical “us-versus-them thinking”, which is a dangerous temptation in
any society, also in the Western ones, for ensuring conformity to the attitudes and
conventional behaviours, so as to protect the social (and political) majority from
deviance.

Finally, the promotion of “interobjectivity and justice”: Moghaddam hypothe-
sised—even in front of tragic events—a care not only for the victims but also for
those who are still in the first steps or willing to exit from the staircase (as individuals
and as groups), because “greater international dialogue and improved intercultural
understanding must come about as part of a long-term solution (p. 168). Psycholo-
gists may have a crucial role in influencing interobjectivity, which is an understanding
shared within and between cultures.

The staircase of terrorism—and the subsequent work by Moghaddam, related
to the mutual radicalisation—largely influenced European theorists and European
policies, for his proactive vision and prevention-oriented indications.



1 Theoretical Background of Violent Radicalisation ... 11

1.4.1 A More Recent Contribution by Moghaddam,
the Mutual Radicalisation

The mutual radicalisation, as described by Moghaddam (2018, p. 4) occurs:

when two groups take increasingly extreme positions opposing one another, reacting against
real or imagined threats, moving further and further apart in points of view, mobilising their
resources to launch attacks and finally attempting to weaken and destroy each other. A key
feature of mutual radicalisation is that it is a process that can only emerge through interactions
between groups and nations.

Its properties can be understood only examining the relations between the groups,
rather than the features of each of them.

Moghaddam (2018, p. 5) stated that there is a “normal” level of tensions or even
conflicts between groups, which indicate a baseline—a sort of point of departure—
for the process of mutual radicalisation. The latter was designed by the author as
a dynamic model of mutual radicalisation, composed of three main stages: group
mobilisation, extreme ingroup cohesion, and antagonistic identity transformation,
which have been applied in exploring different actual conflicts (Islamic radicalisation
and the Western countries, nation-states on the road to possible mutual radicalisation,
and “domestic” mutual radicalisation processes within political contrasts).

Generally, the groups are involved in a symmetric mutual radicalisation, where
they both radicalise and a radical move by one group is followed by a radical response
from the second group, and so on—in an escalation—up to a stalemate condition.
Groups may be engaged also in an asymmetric mutual radicalisation, where group
1 takes radical positions, pulling group 2 towards itself, which encourages the first
group to radicalise even further, and so on. The two groups influence each other, but
they are moving in the same direction, with the first group taking up more and more
extreme positions (as happens in political conflicts within a country).

Talking about symmetric and asymmetric, mutual radicalisation may contribute
to explain also terms like radicalisation and extremism, because each group may
define the other’s position as extreme.

In the model proposed by Moghaddam, reference groups—because of their social
power and access to resources—have a great chance to influence the way of thinking
this issue, nevertheless “ordinary people” (p. 8) and common citizens also play central
roles and are responsible for emerging biases perceptions and discriminating actions.

Mutual radicalisation is a combination of psychological and material factors,
which are strictly interlaced. Moghaddam (2018, p. 9) gave the example of the town
of Jerusalem:

Jerusalem has high material value, in that land Jerusalem has a very high price on the
open market. However, beyond the material value, Jerusalem is of great symbolic value,
particularly for practicing Christians, Jews and Muslims. Disentangling the material value
from the symbolic value of Jerusalem becomes difficult and impractical.

Such described process is dynamic and mutual, because an increase in radical-
isation in one group affects other groups, with an escalation to further radicalised
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attitudes and behaviours. The collective changes have an influence also on each group
member, who—even reluctantly—can adopt extreme positions along with the whole
group.

The term causal plasticity has been used in the case studies explored by
Moghaddam to indicate the causes of the conflicts as interpreted by the two sides,
which means what each of them says for “the conflict is about”. Perceived and
described causes can change over time, and often really change. Recognising that is
important in order to understand the conflicts and attempt to find possible solutions.
Causes have generally been seen in a simplified and static way, without consid-
ering the “constructions of conflict, as reflected in the narratives of those involved”
(Moghaddam 2018, p. 13). In this psychological process, cultural carriers are built
and become the means for spreading the culture of a group over time (Moghaddam
2002), as collective identity and memory.

1.5 Radicalisation in a Social Context. European
Contributions

Van den Bos has given a great contribution in the topic of radicalisation. In his article
about unfairness and radicalisation (2019), he presented a review about people’s
perceptions of unfairness and their tendencies to commit to radicalised behaviours.
In such way, he based his psychological research on the key aspects of perceived
unfairness. This approach referred to psychological studies centred on the experi-
ence of group deprivation and relative deprivation, which is a phenomenon well
analysed in social psychology (Brown and Pehrson 2019, pp. 228-230). Depriva-
tion was defined by Berkowitz (1972) as the subjective perception to be deprived,
in those conditions that hinder individuals’ expectations. Gurr (1970) systematised
the Relative Deprivation Theory, explaining social violence and anger as depending
on a discrepancy between what one individual wants to have in relation to how little
one has.

Smith and Pettigrew (2015, p. 2), in a review, have defined Relative Deprivation
(RD) as

a judgment that one or one’s ingroup is disadvantaged compared to a relevant referent, and
that this judgment invokes feelings of anger, resentment and entitlement. In addition to the
fundamental feature that the concept refers to individuals and their reference groups, note
that there are four basic components of this definition.

Smith et al. (2012) indicated the four requirements for RD: individuals firstly
make cognitive comparisons, then cognitive appraisals that they or their ingroup are
disadvantaged, perceive these disadvantages as unfair and finally resent these unfair
and undeserved disadvantages. We may add—in this regard—that nowadays the rise
of social inequalities negatively impact on the whole system of social protection,
which was based on the assumption of a moderate but steady growth in wealth
for the whole population, therefore, it is often difficult to deal with the scaling of
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available resources and the spread of marginal situations, so relative deprivation can
only increase (Meringolo and Volpi 2016, p. 111).

Back to the review by Van den Bos, core theories of the radicalisation process have
been examined, starting from those that situate such topic in a broader context: the
Staircase approach (Moghaddam 2005); the Trigger approach (Feddes et al. 2015);
the Goal-Achievement Approach (Kruglanski et al. 2014); the Individual, Group,
and Mass approaches (McCauley and Moskalenko 2008); and the Individual and
Socialization approaches (Kepel and Rougier 2016).

We have already talked about some of these theorists. It is anyway important to
underline the Feddes’s approach, because he considered the radicalisation a nonlinear
process, which—as Van den Bos observed—may have more or less time length, and
not necessarily each involved individual will radicalise.

Feddes (Feddes et al. 2015; see also Doosje et al. 2016a) identified four stages
in the process: (a) become sensitive to radicalisation, (b) orient themselves in a
particular type of radicalisation, (c) become members of a radicalised group, (d)
undertake extremist actions. In the third of them, the vision of violence may increase
as possible and permissible. In each stage, there are specific trigger factors, which
may have a direct effect or a moderation effect, and may be root factors (long-
term conditions, like perception of unfairness and injustice) or personal factors (like
people’s identity, perceived relative deprivation, or experiences with discrimination).

The importance of Feddes’s approach lies in his multifaceted and multifactorial
model, where radicalisation is not based on a chain cause—effect and is not seen as a
direct and inevitable consequence of being exposed to violent networks, but rather
as a complex interaction among individuals’ perceptions, reference groups and—
not least—the context problems, which may give rise to deprivation (and relative
deprivation) , unfairness and even human rights violation.

McCauley and Moskalenko (2008) particularly explored the different levels
at which processes of radicalisation take place: at individual level, people may
feel themselves as personal victims; at group level intergroup (and also within-
group) competitions may be observed, especially in discussing political opinions and
adequate means for reaching collective goals; at mass level attitudes and behaviours
may become more and more extreme, particularly when the conflict with the “enemy”
involves prolonged violence, so as to dehumanise outgroup members.

Kepel and Rougier (2016) focused their studies on socialisation dynamics of
jihadist terrorism, remarking that committed individuals are often resourceful and
well integrated in their communities, even though they can be frustrated about impor-
tant events in their lives or disillusioned for insufficient or negative outcomes of their
emancipation. When such situation is coupled with a history of delinquency or other
personal difficulties, the engagement in paths of radicalisation and ultimately in
militancy and terrorism becomes more likely. Symbols of injustice, the legitimisa-
tion of revolutionary thought and the experience of unfair treatment can also increase
radicalisation.
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Radicalization De-radicalization

Shield of Resilience Radicalizing Person Shield of Resilience

Current Opinion in Psychology

Fig. 1.1 Model of radicalisation (and de-radicalisation). (Source Reprinted from Doosje et al.
20164, p. 80, Copyright (2016), with permission from Elsevier)

Van den Bos also examined core moderators, which are uncertainty and insuffi-
cient self-correction, and mediators, like externally oriented emotions, in the relation-
ship between perceived unfairness and components of radicalisation (e.g. rigidity of
thoughts, defence of cultural worldviews and violent denial of democratic principles).

What about the exit from radicalisation? Doosje and colleagues (Doosje et al.
20164a; see also, for the model, Doosje et al. 2016) suggested that radicalised indi-
viduals and groups have a sort of “shield” of resilience, so as to be less permeable
to anti-radical messages. Similarly, there is the possibility to de-radicalise, rejecting
the previous ideology up to a further disengagement, as shown in Fig. 1.1.

The process indicated by Doosje comprises three phases: the sensitivity towards
the issue, the group membership (where the world view is shared with significant
others), and finally the action, with the undertaking of violent behaviours. Such a
process may take place at micro-, meso- and macro-levels (according to the definition
by Bronfenbrenner 1979), and exit strategies may occur for individual relational
events, or for intellectual doubts or for intra-group conflicts. The groups themselves,
moreover, can disintegrate, or change political strategies.

Research has shown, besides, that interventions based on the construct of
resilience, which means the capability to hope with successful adaptation despite
risk and adversity (Masten 1994; see also Meringolo et al. 2016), may success-
fully increase both self-confidence and empathy, so as to work towards the
de-radicalisation (Feddes et al. 2013).
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1.6 The European Proactive Approach

A sensible difference emerges between North Americans and European studies.
Similar dissimilarities may be observed in the socio-political attitudes to face such
an issue. European policies have been more centred on a proactive approach, rather
than a reactive one, to deal with this serious problem.

In the European Union, the work carried out by the RAN—Radicalisation Aware-
ness Network (2014;2016) is remarkable. Itis a “network of networks”, set up in order
to facilitate the exchange of experiences and knowledge among the key social actors
involved in the fight against radicalisation throughout the European Union, such as
social workers, religious ministers, NGOs, law enforcement agencies, policy-makers.

The RAN is an EU-wide umbrella network with a section focused on educational
interventions for young people. The proposed activities are:

— Training for professionals involved with vulnerable individuals or groups at risk
of radicalisation.

— Exit strategies, as de-radicalisation and disengagement programmes (during and
after detention).

— Community engagement and empowerment, for building trustful relationships
with authorities and public bodies.

— Educational intervention, addressed to young people, about citizenship, tolerance,
non-prejudicial thinking and democratic values.

— Family support, both for vulnerable and radicalised individuals.

— Proposal of alternative narratives, providing a different point of view online and
offline.

— Countering Violent Extremism (CVE), institutional measures to ensure support to
individuals at risk at an early stage (RAN 2016).

A crucial aspect, included in one of the RAN activities, is related to the prevention
of violent radicalisation in prisons, specifically in juvenile jails.

RAN talks also about “counter-narratives”, or “counter-arguments” or ‘“alter-
native narratives” as powerful instruments for providing youth—and particularly
Muslim adolescents—with a different point of view on conflicts, minorities issues
and stereotypes.

Counter-narratives are important to build a new image of personal and collective
history, oriented attitudes and social behaviours. We may have a good example of
alternative narratives, based on visual methods, in a US media production, Average
Mohammed (Mohammed Amin Ahmed, 2017). Ahmed, Muslim, immigrant from
Africa and—in his words—"‘proud citizen of the USA and living in Minnesota over
twenty years”, had the idea to use popular, cultural and media tools for producing
videos exposing the core mission of the organisation, for online campaigns, focused
on counter-narratives, countering the violent extremism. His videos include topics as
“We have stories to tell” about different identities in Islam, or “A Muslim in the west”
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especially addressed to the different generations of migrants, or “Be like Aisha” on
the female condition, or—specifically addressed against violence and the recruitment
of fighters—“The bullet and the ballot”, “because we are Muslims and we have a
choice”.

1.7 The PROVA Project (2016-2018): Assumptions
and Core Ideas

When the PROVA (2016-2018) Project was proposed, answering to a European call,
our perspectives and directions had been clearly stated:

— the founding values, that are inclusion, civic engagement and mutual respect
among all the individuals and the social groups;

— the interventions addressed to different people: professionals and educators,
minors in jail or under judicial proceedings, university students, policy-makers,
citizens committed in inclusion;

— in particular, the interventions planned and implemented with youth (young
offenders and involved university students) were based on two pillars: peer-to-
peer relationships for “learning by doing”, cultural competences and positive
behaviours in groups experiences; space re-imagination for learning the sense of
belonging to local communities. In our opinion, such goals can be reached by
caring for the environment and through proposals for turning urban spaces—even
if marginalised—into spaces for socialisation.

The stated assumptions were, therefore, the importance of avoiding positions, theo-
ries or methods that stigmatise' any migrant—especially the Islamic ones—as
possible terrorists, or redefine migrant communities as suspect communities; and of
avoiding the use of psychological sciences as a means to detect potentially dangerous
individual tendencies.

Stigma is, in fact, a powerful instrument of exclusion, able to thwart any project,
although well-structured, limiting the activities to a merely buffering action.

This community-based approach has definitely situated PROVA far from the
securitarian perspective, and—instead—in line with the proactive and educational
approach fostered by the European RAN.

Methods of interventions, monitoring and evaluation, consequently, have been
participatory, making room for creative experiences, like theatre, narrative and visual
methodologies.

The European Union is engaged in preventing violent extremism and radical-
isation mainly by means of a widespread education in democracy (Barrett et al.
2016). The Council of Europe, for this purpose, has built the Reference Framework

A wide and deep historical discussion of the topic “stigma” will be found in the Chap. 2 of this
book, which explores the complexity of such an issue and the links between stigma and deviant
careers.
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of Competences for Democratic Culture—CDC (Council of Europe 2018), which
specifies “the tools and critical understanding that learners at all levels of education
should acquire in order to feel a sense of belonging and make their own positive
contributions to the democratic societies in which we live”” (Council of Europe 2018,
vol. I, p. 5). The conceptual model comprises twenty competences, divided in Values,
Attitudes, Skills and Knowledge and critical understanding.

PROVA Project was strictly involved in such educational vision; thus, we have
tried to compare our work to the model proposed by the reference framework. In
Fig. 1.2, we can see some examples, coming from our activities, and referred to values
(where we have included frust as social orientation, accountability of local repre-
sentatives and inclusion), attitudes (in particular identification in the social groups
and in the community), skills (like democratic models in organisations, commitment,
specific skills for professionals of the Juvenile Justice system) and critical knowl-
edge (that is a critical reflection on ethical issues, going beyond the individual ethics
towards ethics in interventions).

Building a democratic society, leading educational work and promoting civic
engagement turned out to be a credible and sustainable way to prevent violent
radicalisation and aggressive behaviours.
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Fig. 1.2 PROVA Project in the Model of CDC. (Source Meringolo 2019, inspired by Reference
Framework of CDC, vol. 1, p. 38 and adapted by Patrizia Meringolo)
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Chapter 2 ®)
Stigmatisation Processes. The Power e
of Classifications
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[...]1 Tt is notorious that a classification of the universe that is not
arbitrary and full of conjectures does not exist. The reason is
very simple: we don’t know what the universe is. [...] It is
possible to go further; it is possible to suspect that there is no
universe in the unifying organic sense, a sense which that
ambitious word has.

Jorge Luis Borges (2012 [1925;1952]). The analytical language
of John Wilkins.

Abstract This chapter will show a systematic review of the literature about radi-
calisation. The most of scientific literature and of experimented practices are secu-
rity-oriented, where psychological contribution only appears as a support in the
de-radicalisation processes or as a search for indicators able to detect signs for future
deviance and radicalisation. The innovation of the present contribution, which tries
to fill this gap, is its psychosocial perspective, focusing on social inclusion and on a
proactive approach, and exploring topics concerning group processes and dynamics,
social identities and theories on relative deprivation. Authors coming both from
European and other international contexts are analysed and discussed, paying partic-
ular attention the suggestions of the theoretical perspectives for implementing good
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democratic culture has been underlined. The most promising indications have been
the reference framework of the PROVA project.
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2.1 Introduction

Prostitutes, drug addicts, homeless, young criminals, misfits or violent... This is
presumably the core of the so-called social deviance camp or, if preferred, of the
abnormal (Foucault 2000a [1999]). People who are considered trapped in a certain
type of rejection of the collective social order; those perceived as unable to use
the opportunities for progress in the various paths approved by society (Goffman
2003 [1963], p. 166). Beings that we cease to see as normal and ordinary people,
as complete persons, and go on to swell the ranks of those unhappy, internalised,
differentiated and despicable beings. The otherness—embodied, among others, in
the figures of the deviant, the madman, the offender or the excluded—refers us to a
system of representations that assigns the other inferiorising attributes that will make
him bearer of a stigma. Degrading features, notes Gallén (2006, p. 12), which can be
completely fanciful but very operational as long as they find precisely in their imagi-
nary nature the key to their irrevocability. The others, the different ones, the maximum
exponents of moral and social degradation, will be placed in social categories towards
whose members all kinds of negative responses are generated. Physical and symbolic
violence legitimised in the different nature of the stigmatised, whose impaired iden-
tity authorises the reduction of humanity with consequences that can range from
social invalidation in its multiple modalities (confinement, banishment, repudiation,
commiseration, etc.), to extermination, death.

It has been pointed out that anthropology privileges and is defined around the study
of the fundamental category of otherness (Krotz 2007, p. 160). From this discipline,
important contributions have been made—empirical and conceptual—to the analysis
of the processes of identity production and of the social, cultural and political devices
that make it possible. Anthropological science has shown its relevance in the study
of the negativity of the beings that represent those areas of shadow, darkness and
disorder present in every society. At the same time, he has shown that the others, the
strangers, far from being a natural phenomenon, are a product of social dynamics
and ideologies. It is always the result of a specific and concrete socio-historical and
situational relationship. As Enrique Santamaria says (2002, p. 7), it is the effect of
the social relationship between two heterogeneities: relative (the others are always
the others of a heterogeneous us) and relational (the others of a us are a us that sees
us as others).

It is within these considerations that we underline the role of anthropology and
sociology as reference disciplines in the development of the PROVA project (PROVA
2016-2018) in general, and of this chapter, in particular. In the pages that follow, we
will try to approach the modus operandi of the classification logic and its corollary
of stigmatising effects as core elements that allow elucidating the construction of the
figure of the young criminal. Likewise, we will address the different theories that
have approached the phenomenon of social deviance in its criminal dimension.

We believe that this theoretical framework allows a better approach to the radicali-
sation processes in the context of juvenile justice. The concept of “radicalisation” can
be defined as a “process of change, a transformation of a personal nature, by which
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the individual passes from one condition to another” (Christmann 2012, p. 10). It
is necessary to distinguish between “cognitive radicalisation” and “violent radical-
isation” (Vidino and Brandon 2012, p. 9) and underline that the existence of radi-
calisation processes does not necessarily imply the existence of harmful or violent
behaviours. Preventive actions within a field as sensitive as this require precise uses
of our analysis categories so as not to incur in what Bigo et al. (2014, p. 6) warn:
“radicalisation seems to be a useless concept to understand the forms of political
violence; simplistic causal links have obscured the fact that radicalisation processes
are complex and difficult to anticipate”. We want this chapter to be an enlightening
contribution in this sense of the phenomenon.

2.2 The (Paradoxically) Central Role of the Excluded

Dios habria podido hacer ricos a todos los hombres, pero quiso que hubiera pobres en este
mundo para que los ricos tuvieran ocasion de redimir sus pecados.

Life of San Eloy (in Gomez 1993, p. 11).

Durkheim (1895[1895]) was one of the first theorists to address the social func-
tions of deviance. His main thesis postulates that deviance contributes to consolidate
cultural values and norms, thus becoming an indispensable part in the process of
creating and maintaining consensus on them. The deviance would be functional in
two ways: first, because it provokes and stimulates the social reaction, stabilising
and keeping alive the collective feeling on which it is based—compliance with the
norm—and secondly, because the fact that the public authority downloads Its regula-
tory function on the phenomenon of deviance provides social guidelines to integrate
dysfunctional elements or social change, contributing to the promotion of social
unity. The unitary response to deviance actions would strengthen the social bond
and contribute to defining moral limits. The French sociologist criticised the repre-
sentation of deviance as a pathological phenomenon arguing that it occurs in every
society, linked to the conditions and physiology of all collective life and being an
integral part of a healthy society. Ultimately, it would not be possible to understand
the deviant subject as a radically antisocial being, as a foreign body introduced into
society, but to understand it as a regulatory agent of the collective life that allows the
social structure to be endowed, through an adequate regulatory reaction, of functional
elements for the integration and cohesion of the system.

These considerations allow us to place the centre of the—borgian—maze from
which to configure the theoretical framework of this research, and which could be
formulated with the statement of Tizio (1997, p. 93), “every order is constituted
based on an exclusion”. The social imaginary places the threatening existence of the
different ones in the margins, outside the group, against the order of the community.
Young (1999, p. 165) noted that the desire to demonise the other is based precisely on
the ontological uncertainties of those inside. The construction of the social anomaly
would, therefore, be the reflection of the fears that society experiences, a series of



24 M. Venceslao et al.

constructions that would attend, as Mallart (1984, p. 54) elucidates in relation to the
disease, to a conceptual device which allows to explain the different forms of disorder
that can destabilise the community. Or put another way, a mechanism that allows
us to think, organise and (re)structure society. The deviant guarantees the separa-
tion between the normal and abnormal, the pure and the impure, the adapted and
the maladaptive, by marking the necessary distance between the two domains: of a
winged one, a structured and harmonic order, from another, an amorphous and anar-
chic disorder. Remember that this construction of the other, as Claude Lévi-Strauss
showed (1982 [1962]), responds to logical operations that are always articulated from
oppositions and incompatibilities.

Following the analytical sensitivity of the same author, it could be added that
the figure of the abnormal—in any of his incarnations (young offender, prostitute,
socially excluded, etc.)—acts as symbolic operator (Lévi-Strauss 1992 [1958]), that
is, as a conceptual artefact to whom to think antagonistic and opposite or, taking
the allegory of Dolores Juliano (2002) in the case of prostitution, a dark mirror
that returns the image that would certify one’s normality. It is in this sense that
the deviant—in whom the category of the socially excluded would be none other
than one of its contemporary representations (Venceslao 2011)—allows to think
of an ideal state of the social which is at the same time disabled by the disorders
that its threatening presence implies. The discursive categories derived from antag-
onistic divisions, such as included/excluded, are the instruments per excellence of
the construction of a symbolic order that places the individuals imprisoned in them
as atoning figures of the community, characters that would come to dispel our fears
when thinking they belong on the other side of law and order. It is the existence of
the excluded, being anomalous, that confirms the inclusion situation of the included,
which can breathe easily knowing they are within the parameters of normality.

In his approach to the processes of exclusion in the Middle Ages—which in our
opinion are surprisingly analogous to those that occur in our contemporaneity—Goff
(2008 [2005], p. 179) summarises the ideological bases of exclusion and introduces
with them the paradoxically central role of those who embody the figure of the
excluded. It deserves to be quoted extensively:

In a [medieval] society beset by the fear of ideological contamination, but hesitant about
excluding those who may contribute, contradictorily, to the salvation of the pure, what
prevails over the marginalized is an ambiguous attitude. Medieval Christianity seems to
banish them and admire them at the same time; It is afraid of them in a mixture of attraction
and horror. It keeps them at a distance but sets that distance so that the marginalized are within
reach. Medieval society is in need of these outcasts because, although they are dangerous,
they are visible, because by virtue of the care they provide, peace of conscience is ensured
and, even more, because they magically project and fix all the evils that drive them away of
itself.

They are a source of disturbances and decompositions, at the same time as a
generating substance that makes and remakes social life. We insist again on the
idea that those labelled as abnormal allow the social order to think of itself—with
its inconsistencies and disorders—as the contingent result of a monstrous presence
that needs to be monitored and controlled (Gallén 2006). This is the relationship
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established by Turner (2007 [1967]) between those monstrous incarnations and some
liminoid characters that exercise as semantic molecules (p. 115), that is, as elements
that allow the social order to think of itself in terms of unity, order and perfection in
opposition to the spawn and the stridency of the anomalous existence of that figure.

Summarising, it is necessary the existence of evil and monstrous beings so that
the evil can be located and surrounded, thus preventing a metastasis to the rest of
the social body. It is in this type of operations—inscribed in dynamics of a political
nature—that, as Reguillo (2005, p. 408) has emphasised, we can lighten our faults
and mitigate our fears. All the precautions, the cares, the risks involved in being at
the border warn not of the risk that exists at the borders, but of the enormous fear
that leads us to imagine that there were none (Giobellina 1990, p. 139).

The normal/abnormal dichotomy guarantees the strict separation of contaminants
in a segregated sphere but within reach; separation that clearly defines the sphere of
those included and excluded. In this sense, a certain parallel could be drawn between
the figure of the foreigner elucidated by Georg Simmel (1977 [1927]) and that of
the so-called socially excluded. Both figures embody the same contradiction, namely
they allude to beings that are inside, but that do not belong to the inside; they are
at the same time near, physically, and far, morally. Note that the so-called socially
excluded are always part of the society from which they are said to be expelled. They
are, not outside of society, but outside certain circuits, of certain socio-economic
practices (Venceslao, 2008). Castel (2004, [2003], p. 63) has rightly pointed out that
de-collectivisation is itself a collective situation. What I want to underline with these
last assessments is the need to contemplate the material function of the deviance,
without which it would not be possible to complete our analysis chart. The socially
excluded, in any of its manifestations, is not only a symbolic operator that certifies the
situation of inclusion of the considered normal, it is at the same time an essential gear
of an economic system—capitalist—based on exploitation. Some considerations are
imposed in relation to this double function.

In the Durkheimian integration model (Durkheim 2002 [1893]), society is defined
by a set of individuals and groups linked by dependence and interdependence rela-
tionships based on their social utility, in which the excluded (Durkheim speaks of
exploited) has its place and its social function. In order for certain fringes of society
to be excluded from the economy, it is necessary, as Karsz (2004, p. 160-161)
observed, to occupy certain places in that economic structure: job seekers, industrial
reserve army, the discarded because of progress, social misfits, unworkable, etc. It
is precisely in the economy, continues the author, in which these populations fulfil
precise functions—brake element of wage claims, support of the idea according to
which those who have wage employment are privileged, confirmation of the work
is health dogma, resignation to more painful labour conditions, stimulation of the
distribution of employment without touching the structures of capital redistribution.
Remember that Pierre Bourdieu showed in different works (1988 [1979], 1995 [1992]
and 2000 [1998]) how symbolic systems, in addition to knowledge instruments, are
at the same time instruments of domination in the sense indicated by Max Weber for
theodicy or Karl Marx for the ideology. This double material and symbolic effect of
deviance is especially significant in the case of the criminalisation of contemporary
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poverty. The so-called socially excluded are of fundamental importance in main-
taining the social order—especially at a time marked by the unrestricted expansion
of neoliberalism. As Bauman (1998 [1998]) has pointed out, it is necessary to project
the danger in these population segments and redefine their living conditions in terms
of criminality.

As in other periods of history, today we come across a speech that places the emer-
gence of what Chevalier (1969) called the dangerous classes. In moments crossed
by strong economic discomforts, the power groups seem to activate strategies of
displacement of the structural conditions of a system generating inequalities, towards
the menacing figures of the social order. The design of these alarms underpins the
imaginary of fear that makes consensus possible before the punitive treatment of
marginality, to the detriment of other types of responses: social justice, without going
any further. The rugged imagery of the fearsome gang member or the violent young—
Reguillo warns (2007, p. 313)—Ilegitimises repressive logic without touching the
socio-economic model that operates as a breeding ground that accelerates youth
violence. In this sense, it is necessary to bring up the double utility of hyperencar-
celing of the urban subproletariat pointed out by Wacquant (1999 [1999], p. 93). In
material terms, this phenomenon serves to neutralise and separate elements that are
superfluous in the new economic order. In symbolic terms, it operates as a dissipator
of the physical and moral threat posed by groups considered dangerous.

We believe that it is possible to register this relationship of mutual dependence
between both functions, in the educational praxis of a corrective nature developed in
juvenile justice centres. In order for certain subjects to function as functional gears
of a given order—confinement object, social assistance or police surveillance—it is
necessary to previously deploy a whole set of symbolic operations of inferiorisation
that legitimise their control, surveillance and/or exploitation. Only in this way can
those that appear as normative failures for certain social logics be operated on.

2.3 Taxonomies of the Deviance

The analysis of the corpus built so far leads to consider one of the touchstones of the
phenomenon of abnormality, namely the classification mechanisms and their corre-
lation of logical-social nomenclatures. For deviance to exist it must be named; it is
not said in the first person, it is a third party, a social Other, who makes the judge-
ment (Tizio 1997, pp. 98-99). The production of otherness requires the existence of
nominating artefacts that distribute and award categories from a previously defined
classification system, in which the institutions responsible for their management—
and production—become fundamental pieces of the gear. Thus, to give a place of
existence to that other segregated, it is necessary to classify it previously, that is,
generate taxonomies that define and locate a dark side from which to stay away,
and that, in that distance, society can be structured and think of itself as compact
and cohesive. Let us stop in this rough classifying framework. The first mandatory
reference is the article of Durkheim and Mauss (1996 [1901]) on totemic systems.
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Their contributions allow us to shed light on the importance that the classification
function has in the construction and maintenance of any social order, since these are
essential operations to provide meaning and legibility to the world, making social
life possible. These authors wonder about what it is that leads human beings to
arrange their ideas in classification systems, and on what substrate we find “the plan
of such a deep disposition” (p. 31). They point out that the classification function is
to group beings, events and world facts and order them in different groups, separated
by clearly defined limits. Classifying things or beings does not only mean building
categories, it also means arranging them based on relationships of inclusion and
exclusion. And every classification involves a hierarchical order that, far from being
a spontaneous or natural product, refracts the social order of a certain group with
its consequent asymmetries and subordinations. In the words of the authors: “The
classification of things reproduces the classification of human beings” (p. 33). There
is a correspondence between social and cognitive structures; a kind of homogeneity
between society and universe, in which this would be a reverberation of the social
structure. In other words, cognitive systems derive from social systems. Thus, the
categories of understanding that underlie collective representations are organised in
relation to the social structure of the group.

Bourdieu (1995 [1992], 2000 [1998]) seems to follow Durkheim in his correla-
tion between social and cognitive structures. However, unlike him, Bourdieu adopts
a certain distance in relation to the arbitrary nature of the social determination of
the classifications. He proposes that social divisions and mental schemes are struc-
turally homologous, and that the latter result from the incorporation of the former.
That is why an adequate science of society must encompass both objective regular-
ities and the process of internalisation of objectivity according to which the trans-
individual and unconscious principles of vision and division are constituted, which
agents incorporate into their practices. Bourdieu (1995 [1992]) has shown how, in
the form of classification systems made of mental and bodily schemes—which serve
as a symbolic matrix of practical activities, behaviours, thoughts, feelings and judge-
ments—, human beings define the meaning of the world that produces it. What we
find is a correspondence between social structures and mental structures, between
the objective divisions of the social world and the principles of vision and division
that the subjects themselves apply to them.

Returning to the proposal of Durkheim and Mauss (1996 [1901])—to approach
the rationality that operates in the classification, distribution, distinction, separation
and ranking by categorical groups of human and material objects of what we call
the social world—we can consider that the action of classifying is not spontaneous
nor responds to a natural need of the human being. On the one hand, he could
not find the essential elements of the classification, and on the other, “things do
not present themselves thus grouped together in observation” (1996 [1901], p. 30).
In relation to such a disquisition, Delgado (2007, p. 200) stresses that it is not the
visibility of physical, social or cultural differences that generate diversity, but that the
diversification mechanisms that motivate the search for markings that fill with content
the will to distinguish oneself and distinguish others, not rarely for stigmatising and
excluding purposes. It is the differentiation that creates and reifies the difference.
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Following the appreciation of Pouillon (1993, p. 122), we will say that we do not
use classification because there are things to classify; it is because we classify that
we can discover them. Or even, as Durkheim says (2002 [1893], p. 91) in the case of
crime, “we do not reprove it because it is a crime, it is a crime because we reprove
it”.

Classification mechanisms are cognitive instruments, and at the same time, power
and control devices that order and separate social groups, delineating differences and
borders that are sometimes impregnable. The classification logic, inscribed in the will
to distinguish, operates as a legitimising mechanism of unequal social systems. The
taxonomic order inserted in a certain symbolic system is not a mere instrument of
knowledge, it is first and foremost a powerful artefact of domination that enables
moral consensus, while greasing the gears of the reproduction of the social order.
As Dario Melossi emphasises (cited in Larrauri 2000), classification processes, in
addition to nominalist processes, are fundamentally ways of governing acts and
controlling reality.

In summary, the deviant, in our case the young offender, does not occupy a
normalised place in the social scene and is usually perceived as an anomalous,
dirty and/or immoral being. The awkwardness of his legitimate presence is that
those mechanisms that immunise and protect the community from the contradic-
tions arising from their relationship with him loom over this threatening figure. In
the deviant category—and in all the variants that emerge from the normal/abnormal
division—vigorous symbolic structures operate that are the reflection of the social
structure in which they register. There is a tenacious symbolic demarcation that
distinguishes the dirty (the excluded, the deviant and contaminated) from the clean
(the included, the normal and pure). The former will be stigmatised by their impurity
and their deteriorated identity; the latter, who have the power to elaborate and impose
the logical systems of significance, are usually free of any macula. Fortunately, as
Douglas (2007 [2003]) also taught us, although life in society implies a system of
classification of objects, people and relationships, every taxonomic system is incom-
plete and presents areas of ambiguity and uncertainty on which gravitate questions,
fears, dark areas. The attempt to classify the anomalies, associated with the pollutant
and the impure, always presents difficulties and generate turbulence. This results in
the idea that what is located in a confusing place ends up ensuring the delineation of
the symbolic boundaries that distinguish the different social categories.

2.4 Theories of Social Deviance Related to Crime

Once the logic that makes possible the production of the deviant figure is intro-
duced, this section will try to offer a summary table of the theories and authors
that have addressed the phenomenon of deviance and, particularly, in its relation to
the phenomenon of delinquency (a phenomenon that occupies a central place in the
designation of young people who inhabit Juvenile Justice centres). With this recapit-
ulation, we do not intend to make an exhaustive examination of them, only to outline
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what would be a succinct genealogy of the currents and the authors who have config-
ured the theoretical field of crime. The tour is organised around three concatenated
theoretical guidelines that I consider unavoidable within the framework of any inves-
tigation that seeks to address the phenomenon of crime. Thus, we will refer first to
functionalist theories; second, to theories of criminal subcultures, as predecessors of
specific studies on juvenile delinquency; third and last, we will consider the theory of
labelling or labelling approach, whose microsociological approach constitutes one
of the fundamental theoretical scaffolds of this chapter and, therefore, deserves to be
treated with a certain degree of specification. We will stop particularly in his obser-
vations about the processes and effects of the stigma to subsequently juxtapose them
with some considerations that critical criminology has made regarding the relevance
of the criminal system as a producer and administrator of the phenomenon of crime.

2.4.1 Functionalist Theories

Our starting point is Durkheim’s work (1997 [1895]). The rules of the sociological
method constitutes the first classical alternative to the conception of the biopsy-
chological differential characteristics of the offender and the positivist criminology
postulates that had dominated the theoretical field so far. The functionalist structural
theory of anomie and criminality introduced by this author, and later developed by
Merton (2002 [1949]), represents, according to Baratta (2004, p. 56), the change of
sociological orientation most relevant carried out by criminology in recent decades.
Durkheim elucidated deviance as a normal phenomenon of any social structure in
which crime would not only be “an inevitable phenomenon, although repugnant, due
to the irreducible human evil”, but also “an integral part of every healthy society”
(Durkheim 1997 [1895]), p. 66). This apparent paradox can be explained if, as seen in
the preceding section, we consider what constitutes the normality and functionality
of the crime in the social body. In the first place, crime—provoking and stimulating
social reaction—stabilises and keeps compliance with the norms alive. The crime,
however, is also a phenomenon of a particular entity, sanctioned by criminal law.
The fact that the public authority, sustained by collective sentiment, discharges its
own regulatory reaction on deviance phenomena that reach the level of crime, allows
greater elasticity compared to other normative sectors and makes possible through
individual deviance, the transformation and social renewal. It can also have a direct
role in the moral development of a society. Contrary to the postulates of the until
then dominant Italian criminological school, Durkheim does not see the offender as
aradically antisocial being, but rather as “a regulating agent of social life” (p. 58).
Merton (2002 [1949]) takes up in the 1940s the theory of social factors of anomie
that accompanied the functionalist vision of crime proposed by Durkheim. This
author, who like Durkheim is opposed to the pathological conception of deviance,
points out that society creates pressures that encourage the individual to commit
deviant/illegal acts. The functionalist sociological theory that Merton applies to the
study of anomie allows interpreting deviance as a product of social structure, as
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normal as behaviour according to the prevailing rules and values. Social structure
not only has a repressive effect, but also and above all, a stimulating effect on indi-
vidual behaviour. For the American sociologist, the origin of the deviant behaviour
lies in the inconsistency between the purposes culturally recognised as valid and
the legitimate means available to the individual to achieve them. This explanatory
model can be synthesised as follows: the culture proposes to the individual certain
goals that constitute fundamental motivations of their behaviour. At the same time, it
provides institutionalised behaviour models, which concern the modalities and legit-
imate means to achieve those goals. On the other hand, however, the socio-economic
structure offers individuals (depending on their social position) the possibility of
accessing legitimate means. In conclusion, the social structure does not allow a
behaviour according to the values and norms to the same extent to all members of a
society. This possibility varies according to the position that individuals occupy in
society, with the lower social strata being the ones under greater pressure.

2.4.2 Theories of the Criminal Subcultures

During 1920 and 1930, the School of Chicago founds a first corpus of specialised
investigations on urban sociology, characterised by the ethnographic field work.
Many of the academics who integrated this school were interested in the study of
youth aggregations in the proletarian neighbourhoods of Chicago at the time and the
phenomenon of juvenile delinquency. From the concept of subculture, an autonomous
archipelago of theories emerges that directs its attention mainly to the ways in which
criminal subculture is communicated to young offenders. This theory, elaborated
by Shaw (1930), is based on the following idea: deviant behaviour, like the rest of
behaviours, is learned in the environment in which one lives. Deviant acts would
therefore be a consequence of socialisation in environments with values and norms
different from those that society considers normal. I will point out some of the most
relevant authors, succinctly pointing out the theoretical core of their approaches.
The first mandatory reference is the work of Frederic Thrasher, The Gang: a
study of 1313 gangs in Chicago, published in 1927. It is not only a classic work of the
Chicago School, but also one of the foundational researches done on the phenomenon
of youth groupings that, despite the criticisms and revisions to which it has been
submitted, it continues to be an inexcusable citation in the approach of street gangs. In
adetailed ethnography, Thrasher analysed the activity and behaviour of bands located
in the suburban areas of the city and went on to define these groups as interstitial
elements of the social structure created spontaneously as a response/symptom to
the “New World disorders” (Thrasher 1927, p. 20). He evidenced its contextual and
relational complexity, while emphasising the agency and intentionality of young
people—many of them were children of immigrants—in the construction of their
identities and social relations. The gang is a space in which its members create
important values, beliefs and goals, thus providing them with a sense of belonging
and a reference. He insisted that they can only be understood in relation to other



2 Stigmatisation Processes. The Power of Classifications 31

social institutions such as the family, school, police, the media, and stressed that they
emerge precisely when these institutions disappear or fail in their function (ibidem).
Crime is one of its associated problems: the social environment can lead its members
towards criminal behaviour.

The work of William F. Whyte The society of the corners, published in 1943, is
another of our inexcusable references. This is an investigation carried out in a suburb
of the city of Boston, mostly inhabited by Italian immigrants. Influenced by the work
of Thrasher, it marked a turning point in the study of youth groupings by inaugurating
a line of work that, through participant observation proper of anthropology, focused
attention on the composition and in-depth analysis of the roles and internal dynamics
of the gangs. Whyte (1971 [1943]) studied how these groups produce their own
values and generate leaderships stable enough for members to respect their rules.
Youth subcultures such as those of the corner boys are born as defence mechanisms
against discrimination inflicted on their members by the external environment, while
tending to strengthen the collective identity and internal cohesion of the group.

Itis also worth noting Edwin Sutherland, who contributed to the theory of criminal
subcultures with the analysis of the ways of learning criminal behaviour. His theory,
known as the differential contacts theory (Sutherland 1940), postulates that criminal
behaviour is learned by young people during the socialisation process in contact
with individuals or criminal groups. Those socialised in criminogenic groups (family,
school, friends) learn attitudes tending to disobey the law so they are more likely to
commit infractions. In this way, if the normalisation model that surrounds children
will be assimilated throughout their socialisation process, they will become violators
in direct proportion to the intensity, priority, duration and frequencies of the contacts
they establish with criminal spheres.

Sutherland directly faced the problem of the social causes of the various differen-
tial contacts, but it was Cohen (1971 [1955]) who fully developed this problematic
aspect of subculture theory in one of the canonical works on juvenile delinquency.
Delinquent Boys analyses the subculture of youth gangs, describing it as a system of
beliefs and values that draw their own origin from a process of interaction between
young people who occupy similar positions within the social structure. This subcul-
ture would represent a solution to the problems of adaptation for which the domi-
nant culture does not offer satisfactory solutions. The social structure determines
in adolescents of the working-class the inability to adapt to the models of the offi-
cial culture, while at the same time awakening in them certain problems of status
and self-consideration. Hence, the emergence of a subculture characterised, says the
author, by elements such as evil or negativism, which enable those who enrol in it to
express and justify hostility and aggression against the causes of social frustration.
He argues that the most economically and socially disadvantaged groups tend to
commit criminal acts to obtain the goods advocated as desirable by society. It is the
structural difficulties that do not allow minors to obtain their objectives by lawful
means.

Taking as a premise the functionalist theory of anomie, Cloward and Ohlin (1958,
1960) develop the theory of criminal subcultures based on the difference in the oppor-
tunities that individuals have to use legitimate means to achieve cultural purposes.
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According to this postulate, known as the differential opportunity theory, the origin
of a subculture of criminal youth in industrialised societies resides in the unequal
distribution of opportunities to access legitimate means. They argue that the bands—
belonging to the lower social strata—develop deviant norms and models of behaviour
compared to the middle strata. In this sense, the construction of this subculture repre-
sents the reaction of disadvantaged minorities and their attempt to orient themselves
within society. The central element of this theory is that the possibility of becoming
a criminal is determined by the possibilities of integration that the individual has
within a society. To access the assets, young people from the most disadvantaged
sectors will have to develop behaviours that are classified as infringing or diverted
for the rest of society.

Sykes and Matza (1957) introduce what Baratta (2004, p. 75) considers more a
correction than a theoretical alternative to subculture theories even though a part of
criminology has conceived it as such. In any case, the so-called theory of neutrali-
sation techniques was an important revision by incorporating the analysis of those
forms of rationalisation of deviant behaviour, which are learned and used simulta-
neously to the normalised behaviour models to which, however and as will be seen
in the ethnographic analysis of this investigation, the offender usually adheres. They
argue that criminal systems are not separate, but rather inserted, in society, so they
also internalise values and norms consistent with the law. The analysis of the groups
of young offenders carried out by the authors shows that they recognise, at least in
part, the dominant social order: they notice feelings of guilt or shame when they
transgress order. It is through specific forms of justification or rationalisation of the
behaviour itself, that the offender resolves favourable to deviant behaviour. They
consider that it is through learning these techniques that minors become criminals,
and not so much through the learning of moral imperatives, values or attitudes that
are in direct opposition to those of the dominant society (Sykes and Matza 1957,
p. 667). The formation of a subculture is, in itself, the most widespread and most
effective of the neutralisation techniques, since nothing gives such a great capacity
to mitigate scruples and ensure support against the regrets of the superego as the
emphatic, explicit and repeated approval of other people (p. 669).

Letus recapitulate. Theories of criminal subcultures deny that crime can be consid-
ered as an expression of an attitude contrary to general social norms and state that
there are specific norms of various social groups (subcultures). These, through mech-
anisms of interaction and learning within groups, are internalised by the individuals
belonging to them and determine their behaviour in concurrence with the values and
norms of the dominant moral. Both the functionalist theory of anomie and the theory
of criminal subcultures contribute in particular to the relativisation of the system
of values and the rules sanctioned by criminal law. The first highlights the normal,
non-pathological, nature of deviance and its function against the social structure. The
second shows that the mechanisms of learning and internalisation of rules and models
of behaviour that permeate criminal careers do not differ from the mechanisms of
socialisation through which normal behaviour is explained. However, these leave
unresolved the structural problem of the origin of subcultural models of behaviour
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that are communicated. Subcultural theories inherit from functionalism the uncritical
position of the criminal quality of the behaviours they examine.

In a critical review, Baratta (2004, pp. 80-81) points out that both theories
circumvent the problem of social and economic relations on which the law and
the mechanisms of criminalisation and stigmatisation that define the quality of crim-
inal behaviour and criminalised subjects are founded. For this author, the theory of
subcultures stops his analysis at the socio-psychological level of specific learning
and group reactions. In this way, it remains stagnant in a merely descriptive record of
the economic conditions of subcultures, which are uncritically postulated as a struc-
tural framework. The risk lies then—points Baratta (ibidem)—that if the conditions
of the economic and cultural inequality of the groups are not analysed critically,
the correlative phenomenon of deviance and criminality is neither problematised nor
historically located in its meaning within the development of socio-economic forma-
tion, much less, put into a theoretical and practical relationship with the objective
conditions for its overcoming. However, the theory of subcultures has the undeniable
merit of having indicated a line of analysis and suggested further reflection on the
economic conditions of crime.

2.4.3 Labelling Theory or Labelling Approach

In the theoretical horizon of the labelling approach, two currents of American
sociology closely linked to each other intersect: the symbolic interactionism of
Mead (1999 [1934]) and the ethnomethodology of Garfinkel (2006 [1967]). Such
an intersection led to a new body of investigations.

Labelling theorists introduced a paradigm shift in the study of deviance in the
1960s, which was a fundamental shift in the analysis perspective: from studying
social control as a response to deviance, the deviance was analysed as response to
social control. The new object of study would no longer be the deviant and the
causes of its behaviour (aetiological paradigm), but the social control devices and
their multiple functions for monitoring abnormality (social reaction paradigm). This
approach considers that it is impossible to understand the deviance if the actions of
the control instances that define it are not studied, starting with its abstract norms,
until reaching the action of the official instances.

The labelling theory considers that the deviance refers to behaviours defined as
such. They are social behaviours like any other, only defined as crime, mental illness,
etc. As Becker (1971 [1963], p. 19) indicates, the deviant is the one to whom the label
has been applied successfully. Those who have had the same behaviour but have not
been reached by the action of the control instances do not obtain the deviant status.
Thus, the social reaction defines a certain act as deviant, the deviance being a social
construction and the deviated being the one to whom that abnormalising mark has
been attributed. What is deviant is not the act itself, but the meaning conferred to
it, that is, its interpretation. For a behaviour to be perceived as such, it is necessary
to observe the social reaction that it provokes; the simple objective deviance from a
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model or a norm is not enough, and it must generate reactions that disturb the habitual
perception and arouse indignation, embarrassment, fear, guilt, commiseration, etc.

Let us open a brief parenthesis to underline that there are few criminologists
who have approached crime from this perspective. Chapman (1968) stated that the
criminal concept is a social construction that is part of the social control policy gear.
For Fritz Sack (quoted in Baratta 2004, p. 112), criminality, as a social reality, is not
a pre-constituted entity with respect to the activity of judges, but a quality attributed
by the latter to certain individuals. The author considers as arbitrary judgements
those by which a punishable act is attributed to a person (production of the criminal
quality in the subject) with legal (criminal responsibility) and social consequences
(stigmatisation, change of status, social identity, etc.). From the sociology of conflict,
Turk (1969) held the idea that criminality is a social status attributed through the
exercise of the power of definition. Criminality is not a conduct of a subject only
against the State, but the result of a conflict between groups. He attributes to the
way that the police operate the main role within the mechanisms that lead to the
distribution of criminal status and its concentration in certain disadvantaged social
groups.

But let’s return to microsociology, the preferred theoretical basis of this contri-
bution, which showed the consequences that the attribution of stigma has on the
subjects marked by inferiorising signs. To microsociology, we owe the approach
to stigmatisation processes from the analysis of the tripartite relationship between
stigmatiser-stigmatised-institution. For Goffman (2003 [1963]), one of the authors
with more insight addressed the issue from functionalist structural microsociology,
being discovered and qualified as deviant has important consequences for the self-
image of the affected, as well as for their subsequent social participation. The most
important consequence is a drastic change in the public identity of the individual,
which will lead him to occupy a new status and sustain a new public identity. The
subject labelled as abnormal experiences a deteriorated identity, which impel him
to consider himself unworthy, inferior, abject. This identity, continues the author,
is projected in the social interactions that the subject maintains in his daily life. In
this way, the one that has been marked with a defective attribute, it is very possible
that ends up learning the terms of their inferiority, that is, internalising them, giving
them meaning. We will see in the next chapters how the classified as a problematic
young ends up becoming what they say about him, that is, that ends up becoming
problematic.

In a similar line, Becker (1971 [1963]) shows that the most important consequence
of the application of a label consists in a decisive change of the individual’s social
identity; a change that takes place at the time it is introduced in the deviant status.
The label would act as a self-fulfilling prophecy, that is, the one defined as deviant,
ends up acting as such. The subject ends up adopting the identity that others attribute
to him; a series of mechanisms that conspire to conform the subject to the image that
people have or expect from him are set in motion.

Lemert (1967), another relevant author, argues that a social reaction or punishment
for deviant behaviour induces other deviances by generating in the individual a
change in the social identity that leads him to play the role according to the label that
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has been assigned to him. One of the central distinctions in his theory of deviance is
made between the ideas of primary delinquency and secondary delinquency. Lemert
develops this separation to show how the punishment of a first behaviour often has
the function of promoting deviant behaviour in the subject, generating, through a
transformation of his social identity, a tendency to play the new assigned role. The
primary deviance is defined by the author as the acts that the subject performs due to
multiple social, psychological, biological factors, etc. In the secondary deviance, the
subject no longer acts moved by these initial factors, but guided by a new situation,
a new identity created by the action and the relationship with the control devices.
The causes of the deviance must be located, as we will see in the next sections, in
the reactions of disapproval, degradation and isolation made by society.

It is precisely in the requalifying dimension that voices representative of crit-
ical criminology (Larrauri 2000; Bergalli et al. 1983; De Leo 1985 [1981]; Baratta
2004; Gonzalez Vidaurri and Sanchez Sandoval 2008; among others) have actively
questioned the criminal process arguing that it is the correctional path in itself that
contributes decisively to the construction of the criminal subject. In addition to
pointing out that those labelled as criminals are rejected by society, critical crimi-
nology has emphasised that the processes of public designation lead to the subject
assuming a new identity, reordering his personality and consolidating himself in his
new status as a criminal, different from the one he had when he started his criminal
activities. This is what Matza (1981 [1969]) synthesised as the irony of the criminal
system: the criminal process, supposedly aimed at reducing the number of criminals,
causes with its public process of labelling that the subjects who had performed acts
of a criminal type assume that identity and subsequently act as criminals, which was
precisely what was intended to be avoided. We can extend this irony to certain prac-
tices in the social field that, by marking a categorical separation between included
and excluded, end up reproducing the logic of exclusion that they intend to combat.
In this sense, we cannot fail to mention Foucault (2000b [1975], 2006b [2013]) as
one of the authors who has argued with greater force that the function of the criminal
system is not to suppress illegalities, but to distinguish and distribute them, that is,
to create crime. Wacquant (1999, p. 145) underpins this thesis by arguing that crime,
or in the author’s words, the criminal management of insecurity, feeds on its own
scheduled failure.

We would like to finish by synthetically reviewing some of the core aspects of the
work of another author. We refer to John Lofland and his work published in 1969,
Deviance and identity. Following Blumer, but also Goffman, Becker and Lemert,
this author approaches the study of deviance from symbolic interactionism, under-
lining that the important thing is the situation in which the deviated behaviour was
developed, and not the act itself. It is about studying the deviance not so much as a
distinctive feature of the deviant subjects, but as a social response. One of the differ-
ential marks of its approach lies in placing the phenomenon as a type of social conflict
between two opposing parties, a powerful one and a weak one. Hence, the consider-
ation of power relations between both factions is a necessary issue. The imputation
of acts and persons as deviants depends mainly on the size, organisational level and
degree of power to attribute deviant features (p. 15). The interest, therefore, is not the
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violation of rules per se, but their transgression in a context of power, size and rela-
tive degree of organisation between the conflicted parties. It is in this opposition that
the dominant group sponsors the idea that the weak part is breaking society’s rules.
By underlining that it appropriates the concepts “society” and “rules” to make them
synonymous with its interests (p. 19), Lofland integrates in his analysis the relations
of domination in an explicit way. On the path opened by Durkheim (1997 [1895]),
it places the symbolic (but also material) need for deviance for the maintenance of
cohesion and social order. Without the existence of this phenomenon, the boundaries
between good life and bad life could not be defined. The deviants, scapegoats of
every society, become essential objects to temper the hostilities of social life and
affirm the normality of the accusers (pp. 302-303).

Lofland was especially interested, and with this we conclude, by the conditions
that allow the appearance of deviant acts and their transformation into stable patterns
of behaviour, pointing out that the ascription to a category diverted by the others is a
central element in the process of assumption of a deteriorated identity: the greater the
consistency, duration and intensity with which the others define the actor, the greater
the possibility that he adopts this definition as true and applicable to himself (1969,
p. 121). And it is that the construction of social identity, whatever it is, cannot be
analysed without considering the reciprocal dependence between the actions of the
others and the actor (p. 146), or what is the same, without considering the process of
interaction between the different actors.

2.5 Conclusion: The Nominating Devices

We placed beforehand that deviance, to exist, must be named. It is not said in the
first person, it is a third party, a social Other, who makes the judgement (Tizio 1997,
p- 99). In other words, deviance does not exist outside the devices, institutions and
professionals that designate and regulate it. Gaetano De Leo (1985 [1981], p. 14)
raises it unambiguously in the case of Juvenile Justice institutions by placing this
device as a fundamental artefact of the criminalisation of young people, “in the sense
that their action plays a key role in the definition, delimitation, elaboration and social
and institutional production of the phenomenon”. Not anyone can access and appear
in the discredited categories; it is necessary, as Karsz (2004, pp. 133-134) points
out, to be caught in the meshes of certain machinery for coding reality. To enter
the networks of what is indicated by the contemporary socially excluded category,
the author continues, individuals and groups must know certain relatively typical
material itineraries, and present a certain number of characteristics determined in
terms of employment, schooling, housing, family life, etc. The sufficient condition
is to make an itinerary inscribed in a series of theoretical meanings, administra-
tive classifications, institutional intimidations, economic assignments and political
treatments.

These considerations lend themselves to several comments. Let us first take the
plot vector provided by Becker (1971 [1963], p. 13) and John Lofland (1969, pp. 19
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and 144) by stating that it is not that there are per se and a priori subjects whose
behaviours are deviated, but it is based on the creation and prior social imposition of
a universe of rules, that whoever is believed to have broken them may be placed as
deviant. All social groups create rules that, at certain times and circumstances, they
try to impose. These define certain situations and the appropriate types of behaviour
for them, prescribing some actions as correct and sanctioning others as incorrect.
Or, what is the same, social groups with power create deviance by making the rules
whose violation constitutes becoming deviated and, at the same time, by applying
those rules to certain people and classifying them into abnormalising categories.
The deviance is not classified because there are different types, but it is because we
classify it that we can detect it. Making an analogy in the case of a crime, Durkheim
(2002 [1893], p. 91) wrote that “we do not reprove it because it is a crime, but it is
a crime because we reprove it.” Deviance is not a quality of the act committed by
the person, but a consequence of the application that others make of the rules and
penalties for an offender. The deviant, synthesises Becker (1971 [1963], p. 19), is a
person to whom such qualification has been successfully applied.

Such observations lead us, secondly, to consider the classification in its concomi-
tance with the act of naming (Leach, 1985 [1976]), or if it is preferred, with the speech
act as a performative statement (Austin 1971), that is, a linguistic statement that does
not designate but does or executes what it designates. The deviant behaviour, Becker
(1971 [1963]) continues, is the behaviour named that way, from which it follows that
one of the core gears of the construction processes of the otherness—deteriorated—
resides in the nominating mechanisms of the other. The dynamics of inferiorisation
begin with the act of naming it from the inventory of denigrative formulas that make
up the classification cartography of abnormality. As noted by Berger and Luckmann
(2001, pp. 186-187) in his classic work The social construction of reality, every
label implies a certain social location, that is, the allocation of a specific place in
the social world. This assignment entails, in turn, the attribution of a particular ethos
that essentialises the subject from a deviated feature, an operation that, it is neces-
sary to underline, crosses many of the representations and concepts used in the field
of the so-called socioeducational intervention. Pronouncements as young “misfit”,
“asocial” or “problematic” appear before the eyes of some professionals in the social
field as a reality in itself. These classification tables function as rhetoric of truth, that
is, as invested conceptualisations of a character of evidence, which underpin what
we could understand as a hypostasised representation of the “young offender”, the
“drug addict” or the “dysfunctional family”, all of them figures that, under the rules
of what Foucault (2010 [1971], p. 38) called discursive police, appear or are in a real
way'. The infamous features attributed to them come as an ontological essence of

!Evidence that scientific literature tends to produce and reproduce, ultimately constituting one of its
best supports. Consider, for example, that both Jean Piaget (1977 [1932]) and Lawrence Kohlberg
(1958) suggested in their early writings that juvenile offenders could be characterized by less devel-
oped reasoning skills than those of their peers. These hypotheses were later consolidated in the works
of Anthony (1956) and Kohlberg and Freundlich (1973). Since then, multiple empirical studies—
especially inscribed in American social positivism—have dealt with this topic, concluding that
juvenile offenders have significantly lower moral development. Similarly, investigations comparing
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their bearers, thus obscuring the procedure by which these social taxonomies, like
all others, are chiselled—paraphrasing Schopenhauer (1997 [1819])—as will and
representation of a world.

These categories are thought of in their positivity, that is, as external objects that
are available there to be captured by the visibility networks of theories. Deceptive
academic elaborations but, as Foucault warned (2000a [1999], p. 297), of hard real
effects; especially if we consider that many of the subjects classified in discredited
categories end up discrediting themselves, that is, identifying themselves with the
role granted to them and internalising the macula with which they are appointed. As
Blumer (1981 [1969], p. 10) wrote from symbolic interactionism, “we see ourselves
through the way others see or define us”. This postulate can be tied to another of
the axioms of the Chicago School. I refer to the well-known self-fulfilled prophecy
itself or Thomas’s Theorem (1928, pp. 571-572), which argues that if a situation is
defined as real, it is real in its consequences.

From this conundrum, a core aspect of the taxonomic operation that we try to
elucidate can be deduced: denominations, as meaning-producing devices, produce
reality effects, that is, representations and meanings that create images and symbols
with real consequences socially and institutionally, but also in the identifications
produced by the individual itself, in which he ends up being—or appearing—what
others say about he is.
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Chapter 3 ®)
First Steps: Reaching Consensus e
on Understanding Violent Radicalisation

and Utilising Participatory Approaches

for Prevention

Elisa Guidi and Chiara Babetto

Abstract The chapter points out the reasons why it is crucial to frame violent radi-
calisation through a shared definition of this issue among professionals, working
with minors and young adults under criminal proceeding, and involved stakeholders.
Since the prevention of violent radicalisation is most effective at the local level, this
suggests that the context should be valued, and this is the bedrock of community-
based prevention approach. The chapter also emphasises the importance of needs
analysis and stakeholder analysis. In fact, a first step for the prevention of violent radi-
calisation is the analysis of professionals and stakeholders’ needs for collecting and,
then, setting priorities. Furthermore, through stakeholder analysis, it is possible not
only to identify stakeholders at many levels but also to clarify the role of each stake-
holder, their influence and readiness. Finally, the chapter stresses how the preven-
tion of violent radicalisation may be achieved through a multiagency approach that
ensures the support of different organisations and authorities to people at risk.

Keywords Needs analysis - Practitioners + Stakeholder analysis - Multi-agency
approach + Community-based prevention

3.1 The Value of Context and the Importance of Language
in Preventing Violent Radicalisation

Nowadays, radicalisation leading to violent extremism is recognised as one of the
most widespread challenges facing us, and young people are highly vulnerable to
violent extremist propaganda (UNESCO 2016). In the field of prevention of violent
radicalisation, some Radicalisation Awareness Network (RAN) publications have
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illustrated the prevention triangle which defines three main categories of interven-
tions: general prevention, specific prevention, and individual prevention (Meines
and Woltman 2017; Ranstorp 2016; Woltman and Gssime 2019). At the base of the
triangle, we have general prevention. This approach is addressed to a broad target
group with its actions oriented towards increasing social resilience. The focus is on
developing social skills, a sense of responsibility, and involvement in society, espe-
cially the engagement of children and youth. For instance, standard activities revolve
around encouraging democracy-promoting and critical-thinking skills in educational
settings. The middle part of the triangle includes the interventions defined as specific
prevention. This approach targets at-risk groups. Through strengthening the indi-
vidual’s social capacities and positive relationships, specific prevention seeks to
decrease the number of individuals at risk of radicalisation. Some activities gener-
ally include support contacts, parental coaches, and mentors. At the top of the triangle
is individual prevention. Interventions at this level work with radicalised people and
encourage preventive dialogue, prisoner rehabilitation, and exit strategies.

As suggested by RAN, the prevention of violent radicalisation is most effective
when it is developed at a local level (Meines and Woltman 2017). Governments
should participate in the advancement of violent radicalisation prevention alongside
local communities and groups, such as civil society representatives (RAN 2019b). It
is more challenging for governments to thwart radicalisation solely. Through collab-
oration with specialists from different fields, such as law enforcement officers, youth
workers, social workers, and healthcare professionals, prevention is achievable (RAN
2018). With this in mind, it is also essential that the training approach is tailored to
local needs and contexts (RAN 2019a). Terrorist events being at the forefront of
today’s media, it is necessary for a training programme to be actualised within the
local context: contributors should express their points of view considering their local
issues and needs and come to an agreement with trainees as to what constitutes violent
radicalisation and what terms are best used for an open dialogue (RAN 2019a).

In this framework, the first step to violent radicalisation awareness and the preven-
tion thereof is to frame the issue through shared concepts of radicalisation among
professionals and key stakeholders. Having a common definition is crucial in order to
avoid infinite discussions about what radicalisation is. All professionals do not have
the same training programme, so it is recommended to start from the definition used in
government and EU documents (RAN 2019a). A shared language and frame of refer-
ence is necessary to achieve the involvement of professionals coming from different
sectors. They can be intimidated by language and framing containing a strong secu-
rity angle (terrorism, attacks). Moreover, focusing on vulnerable people who may be
at risk (instead of talking about radicals or violent extremists) is important to pursue
the objective of safeguarding and protecting the target group instead of criminal-
ising them. This point of view is crucial in order to avoid terms that may offend the
target group and/or potential allies (RAN 2019a). For instance, as regards Sweden,
Mattsson (2018) argued when talking about countermeasures, front-line workers
are reluctant to use common terms concerning the discourse on radicalisation (e.g.
Islamism, extremism, and radicalisation), but they create their own terminology (e.g.
grooming, violent capital, war travellers, radicalised environments). When talking
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about root causes, professionals use terms commonly used in the discourse on segre-
gation, but they do not apply these terms when describing the practical methodology.
Thus, front-line workers do not use a common language.

Across Europe, local and regional authorities are attempting to develop local
approaches to counteract violent radicalisation, approaches largely shaped by varying
local conditions, governance infrastructures and political views, assets, risk assess-
ments, customs, and habits (Meines and Woltman 2017). The value of the context is
the bedrock of community-based prevention approach. As the Institute of Medicine
(IOM) states:

The context within which community-based prevention is developed and implemented is
also important. [...] Effective mechanisms for community-based prevention do not, however,
reside solely in the external resources that constitute or support the intervention. Character-
istics of the community in which the intervention will be implemented interact with those
resources and include the cultural, social, political, and physical characteristics of the popu-
lations that are targeted by the intervention. These characteristics may also be transformed
through the intervention process, increasingly blurring the distinction between the inter-
vention (in the sense of the effective transformative mechanism), context, and intervention
effect. (2012, pp. 26-27)

3.2 Needs Analysis as a Key First Action for Successful
Prevention of Violent Radicalisation

It has already been mentioned that the prevention of violent radicalisation may be
most effective at the local level. Achieving effective preventive initiatives against
violent radicalisation requires that local governments involve other local organisa-
tions from the outset (Meines and Woltman 2017). As pointed out by Meines (2017),
local strategies to combat and prevent violent radicalisation are, on the one hand,
developed within a national context and, on the other, adapted to the local context.
However, experts from RAN (Meines 2017; Meines and Woltman 2017) have high-
lighted some common elements that should be integral parts of all local actions.
These are:

® [Local analyses-mapping the situation: This element recognises the importance
of including a comprehensive analysis of the local context before designing the
local action plan. Key sources for gathering information at this level are national
data, civil society, and first-line staff.

e Strategies and goals: This element highlights the importance of obtaining informa-
tion about the beliefs underpinning the strategy. It is crucial to include all relevant
partners when discussing the reasons for and objectives of the local strategy in
order to achieve a shared formulation.

e Political support: This element underlines the difficulty of implementing inter-
ventions and obtaining funding without political support.

e Definitions: This element highlights the advantage of using shared definitions (e.g.
of radicalisation) when working with different organisations seeking to achieve
shared objectives.
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e Setting up the local network: This element refers to creating or strengthening a
network at a local level that should include not only different organisations (i.e. a
formal network) but also local communities (i.e. informal networks) (Meines and
Woltman 2016).

e Conditions for multi-agency cooperation: This element sheds light on the main
conditions for working within a multi-agency setting. These conditions include:
the partners’ agreement as to the sub-objectives (shared goals); the elaboration
with all partners of the descriptions of the specific role, mandate, and task of
each partner (defined roles for all partners); the definition of a coordinator and
the description of the collaboration process (cooperation); and the development
of an information-sharing protocol among organisations (information sharing).

e [nterventions: This element reminds all partners that they should be aware of the
variety of interventions they could implement to prevent violent radicalisation
(Meines 2017; Meines and Woltman 2017).

Taking the perspective of local analyses, it is clear that the prevention of violent
radicalisation requires, before starting a strategy, the development of a plan to assess
local needs and assets as a first step. Community psychology provides an explanation
of why it is important to assess the needs and resources of a community. Such assess-
ment may help to better understand the community (i.e. its needs, assets, culture, and
social structure) to make informed decisions about priorities for a successful action
plan (Community Tool Box 2019a). Moreover, the development of that assessment
permits professionals to comprise community members and listen to their priorities
for an action plan, since the priorities could differ from those of the professionals
(Community Tool Box 2019a).

Since there are multiple perspectives on local needs, Kagan et al. (2011) argued
that “a two-pronged approach is required to reach a consensus about need” (p. 128).
What is paramount in reaching a consensus about need is clear and respectful commu-
nication between those with knowledge gained from life experience and those with
professional knowledge (Kagan et al. 2011). With respect to these differences, “this
process of shared learning” is one of continuous negotiation by each party, mirroring
the values of the participative approach (Kagan et al. 2011).

Herndndez-Plaza et al. (2004) proposed a needs assessment model characterised
by two key components, the first one concerning the description and prioritisation
of needs, while the second is related to the analysis of formal and informal social
resources. This model foresees three main phases: (1) Needs Assessment Planning;
(2) Needs Analysis; (3) Social Resources analysis. The first phase entails the devel-
opment of a needs assessment plan (e.g. objectives, context, available information
about need areas, required information for achieving objectives, sources of infor-
mation, research approach, use of the results) and contact with key members of
the community. The second phase consists first of exploring the areas of need and
then setting priorities. The authors underlined that key informants may be members
of the population whose needs will be assessed (e.g. community/religious leaders,
members of grass-roots associations) but also professionals who provide different
services to people in need. Nevertheless, community members play a more significant



3 First Steps: Reaching Consensus on Understanding Violent ... 47

role in defining priorities. Finally, the third phase concerns the analysis of the assets
available from both informal and formal social support systems for the satisfaction
of needs. The model ultimately includes an assessment of the capacity of available
formal and informal social resources to meet needs.

Needs assessment could be based on quantitative and qualitative methods. To
achieve a more accurate description of needs, quantitative and qualitative methods
could be combined (Community Tool Box 2019b; Herndndez-plaza et al. 2004). The
value of quantitative methods is clear in today’s society. For instance, they allow
comparing data, generalising results, and translating results into numbers; for these
reasons, quantitative methods are often valued more by policymakers and some
researchers (Community Tool Box 2019b). However, qualitative methods provide
information about opinions, feelings, motives, or relationships that cannot be defined
by numbers (Community Tool Box 2019b). Other advantages related to qualitative
methods include connecting directly with the population/community closest to what’s
being evaluated; obtaining crucial information about the underlying realities of the
issue; encompassing target groups in evaluating community issues and needs; getting
a broader description of the issues; and allowing for the “human factor” (Community
Tool Box 2019b).

Within the field of radicalisation prevention, focus groups have the potential to be
a cornerstone research method, due to the potential for direct community outreach.
Not only do they generate useful discussion related to ideas about preventing and
countering violent extremism, they function as a non-threatening space for both the
practitioners and the local community to share freely their unique perspectives on
the issues at hand, and to assess the effectiveness of the programme (Community
Tool Box 2019c; Cox and van Gorp 2018).

In Italy, Meringolo et al. (2019) interviewed 16 social and educational profes-
sionals (through three focus groups) and a Director of the Centre of Juvenile Justice
and an Imam of the Islamic community (through two semi-structured interviews).
The aim was to provide an in-depth understanding of the perceptions of youth violent
radicalisation held by professionals and stakeholders who work directly or indirectly
in the juvenile justice system and thereby identify best practices. Some participants
explained today’s young offenders seem to have little commitment to achieving goals
and have a desire to engage in violent behaviours due to a lack of emotional compe-
tence. The new generation is characterised not so much by economic poverty as by
cultural, ethical, and educational poverty. These critical elements are perceived as
aggravated among young prisoners, whose readiness to respond violently to reach
an aim or a better social status stems from a lower threshold of self-control and
the de-humanisation of their victims. Young offenders belong to different social and
ethnic groups, increasing complexity for professionals’ interventions. Some partici-
pants highlighted the social identity needs in prison contexts in terms of a high sense
of membership in one’s in-group and a need for religious identity. In the interviews
and focus groups, they recognised the preventive role of religious leaders in avoiding
violent radicalisation. They also underlined concerns about feelings of anger mainly
due to the social exclusion of youth, especially immigrant youth, which may lead to
attitudes and behaviours against society as a whole and against other groups within
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society. The participants gave local networks positive evaluations, recognising their
capacity to increase education and social inclusion of young offenders. In addition,
they identified existing best practices to prevent violent radicalisation, such as alter-
native detention measures for promoting social inclusion of inmates in the broader
society and educational programmes implemented inside prisons. As possible best
practices, different strategies on a micro- or macro-level were highlighted. On the
micro-level, these include working with small groups and conflict mediation. On
the macro-level, they include schools as institutions for fostering inclusion poli-
cies and involving family members; inclusion protocols for unaccompanied minors;
renovation of the prison environments; and implementation of community-based
educational programs, especially in marginal areas, for promoting civic engagement
and democratic culture.

3.3 Stakeholders as Crucial Players in Community-Based
Interventions

It is clear that for preventing violent radicalisation, it is crucial to develop a holistic
approach, which requires involving the right stakeholders (Meines 2017). This is not
to be overlooked. Only after addressing the issue can one understand who the players
are, what they can offer, and how they can be of assistance (Community Tool Box
2019d). Kagan et al. (2011) defined stakeholders as “all those with an interest in the
issue, people or activity contributing to the problem” (p. 151). Stakeholders can play
different roles in the matter and in the process. For this reason, it is important to do a
specific analysis, such as a stakeholder analysis (Hofman et al. 2018). This is a tool
that maps, in an analytical way, the actors who are affected by a process, a policy, or
a piece of legislation in terms of their power, position, and point of view (Hofman
et al. 2018). It is also possible to note the difference between primary stakeholder
actors (also known as beneficiaries), who are directly affected by the process, and
secondary stakeholders, those who play a role but are indirectly affected by the
process (Hofman et al. 2018). This will be further discussed in Chap. 7.

Families, governmental agencies, organisations, religious communities, and
schools can be primary or secondary stakeholders depending on the nature of the
intervention. Both of these categories are also called rargets of change. They are
those whom organisations or initiatives are trying to reach in order to address the
problem (Community Tool Box 2019d). A good community intervention can be
designed to work with both of them. But there is another group of persons who are
important in each process, and they are called agents of change (Community Tool
Box 2019d). These are people who can contribute to the issue in a positive way
through their influence. It is interesting that they can also be part of the targets of
change. In fact, the same individual can be both a target of change and an agent of
change. They can affect the situation and improve it. This is not unusual because
the strength of an agent of change is their connection with a target. Those who are
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involved in the problem or have experienced the same issue are more likely to care
for and address the topic at hand (Community Tool Box 2019d).

Through stakeholder analysis, it is possible to highlight the interests, views, and
opinions of those involved. This explains why these interests have to be taken into
account. There are many factors to consider in the process before achieving the
best results from involved stakeholders. For example, it is critical to know what
expertise, input, and resources are needed. It is also key to identify the incentives or
lack thereof for each participant. Furthermore, this process can clarify the role of each
stakeholder and recognise their point of view. Interventions to confront radicalisation
can affect the people involved on many levels. For this reason, creating a stakeholder
analysis can be very useful (Community Tool Box 2019d). In Table 3.1, you can see
the principle stakeholders which RAN has detected as key actors in addressing the
problem of violent radicalisation.

In the PROVA project (2016-2018), the general objective was “Preventing violent
radicalisation and promoting democratic values, fundamental rights, intercultural
understanding and active citizenship”. To achieve these goals, the organisations
involved first analysed the phenomenon and how it was perceived by people
committed to this issue.

The activities of the project were aimed at increasing the understanding of violent
radicalisation and involving stakeholders and social actors in building systems of
interventions to prevent and counteract it. To do this, the partnership carried out
dedicated activities addressed to:

(a) Professionals in the juvenile justice system,
(b) Stakeholders committed to inclusion policies, and

Table 3.1 Principal relevant players who may contribute to fighting violent radicalisation

Law enforcement Youth workers

— Police officers — Teachers, tutors and lecturers at schools,

colleges and universities

— Prison wardens

— Youth offender services

— Probation officers

— Children’s services

— Border control/customs officers

— Sports coaches

Healthcare professionals

Government/social work

— Health services

— Social workers/Youth work

— Mental health services, psychologists and
addiction treatment services

— Family work

— General practitioners (doctors)

— Local authorities

Civil society

— Legal aid

— Community workers

— Housing authorities

— Charity workers and volunteers

— Representatives of religious communities

Source Adapted from RAN (2018), pp. 3—4
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(c) Minors and young adults under criminal proceedings, with the involvement of
university students for improving civic engagement and positive relationships.

As the first step, the Partnership developed a Common Atlas (https://www.provap
roject.org/outcomes/atlas/). Collaborating institutions and organisations involved in
the project are committed to addressing violent radicalisation and conflicts among
minors and young adults implicated in criminal proceedings. For each country,
a map was produced of all professionals working in the juvenile justice system,
the stakeholders involved in cultural, social, and integration policy, and the social
actors participating in activities and interventions (directly involved in the project
implementation). As previously mentioned, the partnership started to collect stake-
holder information from networks engaged in past projects. In this way, most of the
organisations were already committed and spurred to give their contribution.

3.3.1 Stakeholder Analysis and Its Application

There are many applications of a stakeholder analysis; in fact, it can also be a tool
for managing and engaging with the actors regarding the influence they have in the
process (Hofman et al. 2018). For example, in case of a power imbalance, it is possible
reduce its impact in the design or implementation phase. This type of analysis can
also be used retrospectively to consider and evaluate the effects of an intervention
on different groups of stakeholders. If we have to collect data, a stakeholder analysis
can be useful to understand which stakeholders can give needed data and at which
point in the process this data is needed. In planning an intervention or a policy, this
analysis can be a tool which helps to understand stakeholder needs and better design
interventions. Another application is during ongoing evaluation, where it is important
to understand how actors and relationships change during an intervention (Hofman
et al. 2018).

Just as there are many applications of a stakeholder analysis, so there are many
ways to undertake it, as underlined in Critical Community Psychology.

Checkland and Scholes (1990) use a stakeholder analysis named CATWOE as a
way to differentiate among groups of stakeholders (see also Kagan et al. 2011).

The name CATWOE is an acronym composed of the first letter of each of the
groups recalled below with some examples relevant to the issue of radicalisation:

C = The Customer of the System

Here we can find the final beneficiaries of the action, the ones who gain from the
process (e.g. families with minors at risk of radicalisation and other local residents
and citizens).

A = The Actor

In this group are the professionals who carry out activities (e.g. youth and social
workers with their organisations).
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T = The Transformation Process

Here is the process of awareness and guidance that makes a transformation in
the participants at a training possible. Thanks to this process, social and youth
workers, families, religious representatives, teachers, etc., become stronger in
facing youth violent radicalisation.

W = The World View

Here is the impact of the system in terms of state support and economic activities
that may affect the target groups (minors at risk of radicalisation, families, citizens,
etc.). In this group are also the consequences of system failures.

O = The Owner(s)

In this group are those with influential power over the system, in terms of investing
in the project. They are able to stop the processes.

E = The Environmental Constraints

Here you can find resources (e.g. financial, staff involved, etc.) and constraints
like social policies, activities carried out by other organisation, and regulations.

Creating a stakeholder analysis may also be useful also during the planning of an
intervention because it can clarify potential allies or barriers and how they can affect
the process of change (Kagan et al. 2011).

During this type of analysis, it is possible to collect information about the readiness
of the stakeholders, which depends on knowledge of the issue and opinions about
it (negative or positive). As previously stated, the analysis can clarify the power of
each stakeholder or group of stakeholders in terms of influence (Kagan et al. 2011).

To summarise, the positive effects that a good Stakeholder analysis can offer are:
firstly, it can lead to a better understanding of the stakeholders involved in the issue
(this helps the evaluators); secondly, it can be important during the decision-making
process, by underlining potential risks and challenges; lastly, it can also be a way
to facilitate engagement with stakeholders. This is very important for the overall
process because it can help gain acceptance for planned interventions and make the
evaluation process easier (Hofman et al. 2018). We have to take into account that, in
this type of analysis as in many others, timing is important. The results can become
obsolete; moreover, the evaluation can be subjective, and it may not consider all the
groups of stakeholders equally.

The application of this type of analysis follows the steps below in the planning of
an intervention (Hofman et al. 2018):

1. Make alist of the potential stakeholders. For each one, identify key characteristics
(internal or external to the intervention, non-governmental or governmental, etc.)

2. Consider how the intervention can affect each of the listed stakeholders (in a
positive or negative way)

3. Underline the interest in the process and if the participant’s attitude is positive
or negative
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4. Decide which of the stakeholder groups should participate, which role they should
have, and at what point their participation is needed in the evaluation.

3.4 Working Together to Counteract Violent Radicalisation

Violent radicalisation is a community problem that requires coordinated actions from
different key players across all levels (RAN 2018). When considering a community
problem, a key process is the in-depth analysis of the issue, not only to better under-
stand it (e.g. What are the causes? What are the barriers and resources to solve the
problem?) but also to identify the best actions to deal with it effectively (Community
Tool Box 2019¢). The RAN (2018) advocates a multi-agency approach for preventing
violent radicalisation which

is a system in which information can be shared, which is crucial for identifying and
dealing with vulnerable, at-risk individuals. These multiagency structures and working
processes provide for more effective identification of vulnerable individuals at-risk, improved
information-sharing, joint decision-making and coordinated interventions (p. 3).

Maarten van de Donk, account manager in the Centre of Excellence of RAN, has
argued in an interview that the multi-agency approach allows for informed assess-
ments of individual cases, avoiding “jumping to conclusions”, which according to
the interviewee, “is one of the biggest dangers now, and can be extremely harmful”
(Fitzgerald 2016, p. 135).

At the local level, it is very important to create a multi-agency structure to prevent
and counteract the phenomenon of violent radicalisation in order to ensure support
from different organisations and authorities for individuals at risk (RAN 2018). The
main pillars bringing this partnership together are: eliminating prejudice, building
a common language, cooperating, and respecting one another’s roles (RAN 2019a).
Moreover, individuals undergoing the transitional period from prison to community
must indefinitely feel their needs are precisely assessed and met by multi-agency
cooperation (RAN 2019c).

To prevent overlap and unnecessary efforts, the multi-agency approach should
not set up new frameworks for cooperation but should use existing collaborations
between local governments, police, local organisations, and the local community
(RAN 2018). In this context, local authorities are those who can best play the role
of coordinator within a multi-agency project (Meines 2017).

RAN has identified some best practices in terms of existing multi-agency settings
across Europe (RAN 2018).

Since the 1970s, Denmark has developed the Danish SSP (School, Social Services,
and Police) System aimed at cooperating locally for the prevention of risky criminal
behaviours among children and adolescents (Pedersen and Stothard 2015). Subse-
quently, other structures—PSP (Police, Social services and Psychiatry) System, KSP
(Prisons and Probation, Social Services and Police Cooperation) System, SSD (Social
services, School, healthcare and Daycare) System, and SSP+ (for young people
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from 18 to 25 years old)—have worked together to address specific target groups
(RAN 2018). These systems have focused on crime prevention and have integrated
for the prevention of violent radicalisation (Hemmingsen 2015). In fact, the Danish
approach conceives of terrorism as a crime like other types and considers violent
radicalisation as a risk, especially for vulnerable young people (Hemmingsen 2015).

In Finland, there is the Anchor model, which is a multi-professional early inter-
vention approach for promoting well-being by preventing, at the earliest possible
stage, criminal behaviours, violent radicalisation, and extremism of young people
as well as other issues that affect adolescent well-being, such as domestic violence
(Kinnunen and Partanen 2019; RAN 2018). As indicated in the official website of
the Anchor model (https://ankkuritoiminta.fi), the development of Anchor’s work is
the responsibility of the Ministry of the Interior of Finland, and this work is imple-
mented in different regions of the country. The Anchor model, arranged within police
departments, strengthens the cooperation between police, social services, healthcare
and youth services, and it is based on individual needs. Anchor teams also work with
other key players, such as members of municipal governments, schools, civic organi-
sations, and religious communities (Kinnunen and Partanen 2019). By collaborating
across multiple agencies, the Anchor model enables teenagers and their families to
receive comprehensive support (RAN 2018).

Both Danish and Finnish practices advocate a non-stigmatising approach, thanks
to the non-exclusive focus on preventing the radicalisation of their systems. They
both recognise multi-professional collaboration as a crucial element to increase infor-
mation sharing, to build trust among members of different agencies, and to improve
preventive actions for young people (RAN 2018). In an article on strategies to prevent
violent extremism, Ellis and Abdi (2017) stated that:

Implementing (counter violent extremism) CVE in the absence of trusting partnerships may
not only undermine the potential for systems to respond to prospective threats with early inter-
vention, but may also contribute to a weakening of social connections between communities,
potentially adding to the very problem CVE is tasked with addressing. (p. 295)

The authors recognise that Community-Based Participatory Research (CBPR)
allows for respectful and collaborative relationships between communities, organi-
sations, and the government (Ellis and Abdi 2017). CBPR can be briefly defined as
a “collaborative research approach”, in which community members, stakeholders,
and researchers are equally involved in research, recognising the unique contribution
that each group makes (Collins et al. 2018). Thus, building partnerships through a
CBPR could develop the trust necessary to counter violent radicalisation by designing
actions that are more tailored to the needs of the community and in support of
non-discrimination and the elimination of stigma (Ellis and Abdi 2017).
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Chapter 4 ®
Innovative Methods for the Interventions Creck for
in Preventing Violent Radicalisation

Ovidiu Gavrilovici, Aliona Dronic, and Laura Remaschi

Abstract The chapter will describe two methods for promoting activities in an
expressive way, detailing three practices or techniques. The first example refers to
a narrative application of the “Tree of Life” narrative practice, piloted in Romania.
The second example refers to visual methods, explaining in detail two techniques:
“Evocative Cards” and “Autobiography through the Human Figure”, which have been
successfully used working with minors and with professionals in training, in Italy.
These tools help to engage participants in conversations that sustain vitality, hope and
action orientation in life, to create a context of honouring the suitable identities of the
participants. The group practices may be facilitated allowing a structured, gradual,
creative narrative construction of a shareable story about alternative and socially
valuing aspects of the identity of participants. This process allowed the participants
to become co-authors of desirable narratives about their experiences.

Keywords Narrative methods - Tree of life - Visual methods - Evocative cards -
Creative methods

4.1 Introduction

The chapter describes two methods for promoting innovative activities, explaining
their original features: narrative and visual approaches, two practices that may be
definitely similar in implementation, but different in their theoretical basis and facil-
itation attitudes. The first one—narrative approach—has its reference framework
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and its origin in clinical psychology, and has been effectively adapted for dealing
with community-based interventions and for inclusion purposes. The other—visual
methods—comes from experiential learning and from community psychology inter-
ventions with people who may have difficulties (because of their age, or country of
origin, or for marginalised situations) in communicating with words their concerns.

There is, nevertheless, contiguity among them, due to their favour expression with
histories and images, instead of group discussions. Facilitators and professionals have
to be, in both cases, adequately trained and well-experienced, for capturing all the
subjective meanings emerging from the activities.

The first part, therefore, refers to a narrative application, the Tree of Life narrative
practice. This tool helps to engage participants in conversations that sustain vitality,
hope, and action orientation in life, to create a context of honouring the desirable
identities of the participants; and to be inspired and to inspire a rich personal, group,
or community story development.

The second part refers to visual and iconic methods, with two examples: Evocative
Cards and Autobiography through the Human Figure. These tools help to stimulate
participants a creative reworking of critical issues in order to find new strategies to
cope with the tasks that life faces them. Such practices focus methodologically on
group-centric and person-centric approach, referring to the theoretical and method-
ological models that use lateral and creative thinking. Using these approaches, partic-
ipants may be able to become aware of their potential and to become responsible
in solving critical issues in a proactive way, re-reading their history and engaging a
positive relationship with the reference group.

4.2 'Tree of Life. Collective Narrative Practice

4.2.1 Reference Framework

Tree of Life (ToL) is a non-structuralist informed collective narrative practice. Narra-
tive community practice adopted Tree of Life as an opportunity to develop alter-
native preferred identity stories about life and living while in situations of hard-
ship, illness, violence or trauma, countering the initial problematic stories (so called
problem-saturated stories—White and Epston 1990).

Tree of Life concept is widely used in a variety of cultural and scientific areas—
from mythology, religion, life sciences, philosophy, biologys; it is a rich metaphor
with many of connotations (Lock 2016).

Ncazelo Ncube promoted the ToL practice since 2003 (Ncube 2006). As a result
of a collaboration with David Denborough, Michael White (1995), Cheryl White and
Shona Russell (from Dulwich Centre in Adelaide, Australia), Ncube publishes the
narrative version of ToL in 2006, in the International Journal of Narrative Therapy
and Community Work. Later, on 2007, Ncube provided the introduction to the Tree
of Life chapter of David Denborough’s book on “Collective narrative practice”,
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enlisting ToL as an example of collective narrative practice, specifically arising from
the field of addressing the needs of those who survived trauma, initially of children
(Ncube and Denborough 2007). More recently, various applications of ToL enlarged
the beneficiaries’ groups, to adults exposed to various hardships and difficulties (from
suffering from mental health conditions, to those who are incarcerated or suffering
from the effects of violence) (Jacobs 2018).

The Tree of Life (ToL) is also described in the literature as “a narrative-based
expressive arts intervention” (Schweitzer et al. 2014, p. 2) or a “psychosocial
strengths intervention” (Lock 2016, p. 3). Other authors mention using the ToL
metaphor in their creative expressive art therapies, without referencing the narra-
tive approach (Hirschson et al. 2018) or using the pretext of drawing of a “Tree of
Life” for interpretive purposes (Saarelainen 2015). The most recent published study
on the ToL, used in working with refugee youth (Stiles, Alaraudanjoki, Wilkinson,
Ritchie, and Brown 2019), described it as a “culturally-grounded, strength-based
group counselling approach”. Those definitions illuminate the departure from the
narrative therapy conception of preferred identity supported by desirable, alternative
storylines, which are non-problematic. There is a need to disentangle the various util-
isation of the “Tree of Life” instrument or technique under a variety of conceptual
positions which depart from the non-structuralist perspectives.

ToL uses the metaphor of the “tree” and its various areas (roots, ground, trunk,
branches, leaves, flowers and fruits) to describe aspects of lived experience, inviting
the participants to enter into conversations focusing on relational, non-structuralist
identity descriptions. The ToL. may be used individually or in groups or communities.
It invites the participant or the participants to share alternative accounts of their lives,
not problematic descriptions or conclusions; as such, it is resonant with Michael
White’s unique outcomes (2007) strategy of inquiry, supporting the co-construction
of a personal and relational narrative of the participants which is apart form problem
or problematic effects on their lives.

The actuality and growing interest among scholars and practitioners alike in this
practice can be seen in social media (over 3200 members in the Facebook Group
“Tree of Life: Narrative Approach” as of September 2019). The Tree of Life practice
in groups was also used as a useful alternative to traditional mental health services
(Hughes 2014). ToL may be used in therapeutic, educational, or developmental
narrative practice in dyads.

Even if Stiles, Alaraudanjoki, Wilkinson, Ritchie, and Brown (2019) considered
the “Tree of Life therapy” as having “no evidence-base”, referring to quantitative
research evidence sources which are not yet performed, the few studies published in
the area of receiving refugees are employing a qualitative design with case studies
including a limited number of respondents. The status of the research in this field
consists of the increasing area of practice-based evidence and the beginning of the
first studies of a mixed design with control or comparable groups.
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4.2.2 Current Developments

ToL is generally developed as a community practice applied in groups, but other
adaptions emerged, such as using it in inpatient settings in health care (Wellman
et al. 2016). The authors, narrative therapists, may also use the ToL process not only
in groups, but in an individual therapeutic setting, in a family or couple context,
or with invited witnesses as an audience. Due to the fact that ToL is a relatively
new tool, there is still little research on this practice, but the existing reports of
evidence-based practices indicate improvement in the participants’ psychological
states. For example, a study of survivors of torture in Zimbabwe (Reeler et al. 2009)
shows that more than half of the respondents report better coping at three-month
follow-up. German (2013) investigated in an exploratory mixed methods study with
5 graders in a London school the usefulness of ToL and reported improvements in
the pupils’ self-esteem post-intervention, improvements in cultural understanding of
themselves and other class members, and some reduction in racist behaviour. Hughes
(2014) describes benefits of applying ToL practice by the Tavistock Centre in London
with refugee parents and children in schools. The intervention promoted a cultural
adequate environment and process for the development of empowering stories about
the participants’ lives and for finding solutions to their problems. Finally, Schweitzer
etal. (2014) describe in a single-case study gains in adopting a preferred self-narrative
of a young Liberian refugee settled in Australia, participating in the application of a
manualised version of ToL for a group of eight young persons.

A total of 57 persons engaged with the ToL practice during 2018 in the Erasmus+
PROVA Project (2016-2018) with the aim of prevention of violent radicalisation and
conflicts. Thus, 27 professionals from private and public organisations in Iasi County,
Romania—psychologists, social workers, and educators from social services and
educational institutions as well as prison staff—15 minors under criminal proceed-
ings and high risk of deviance in child protection services, and 15 young adults
incarcerated in lasi Prison participated in ToL. Another opportunity for using ToL as
a collective narrative practice was in December 2018 when a group of high school
11-grade students interacted with the aim of making visible their difficulties in the
passage to the adulthood.

4.2.3 Tree of Life Narrative Practice. Methodological Aspects

Gavrilovici and Dronic adapted Ncube (2006) and Denborough (2008) model of
ToL. A more complex description of a ToL in combination with other narrative
practices (outsider witnessing, definitional ceremony) performed by the authors in
Tasi Penitentiary is described in a previous contribution (Gavrilovici and Dronic
2019). Ncazelo Ncube (2006) describes the structure of the ToL practice: (1) Tree
of Life; (2) Forest of life; (3) When the storms come; and (4) Certificates and songs

. 75).
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ToL collective narrative practice comprises a four-tiered process with multiple
narrative aims and principles, outlined in Table 4.1.

Table 4.1 Narrative aims and principles

ToL process

Narrative outcomes and aims

1. ToL—drawing a tree and writing text (initial
telling)

An initial document of the “points of entry” of
participants’ life experiences

A narratively facilitated conversation,
following the ToL structure (which comprises
of two narrative processes—the performance
of the developing story in front of the
audience, and the putting of the personal story
into circulation within the group or public)

2. FoL—Forest of life-trees forming a
community

An exhibition of ToLs

An interactive experience of visiting, viewing,
reading and (potentially) writing and drawing
with the exposed ToLs. An experience of
“communitas” (Turner, 1969). Putting the
stories into circulation and rich story
development—with resonances from the
audience in the exhibition

The narrative outcome is a richly described
preferred identity storyline. This is making
visible the preferred life story of the person,
consecrating the first part of the narrative
principle “The person is the person, the
problem is the problem”

3. SoLR—Storms of life and responses

Externalising conversations describing the
relational aspects between the problems or
difficulties affecting the persons participating
in the ToL. Descriptions of problematic effects
and identification of responses of the persons
(the effect of the problem or difficulty to the
person and the responses of the person, as a
result, including those directed towards the
problem or difficulty). Relating the responses
to what is considered valued and important
During SoL, the second part of the narrative
principle “The person is the person, the
problem is the problem” is richly described,
connecting in the end the person’s responses to
his or her preferred identity descriptions

4. Certificates; celebration

Documenting the main preferred descriptions
of the life story

Celebrating and authenticating the defining
personal and communal preferred life stories
in the group and/or participating public
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(1) Tree of Life. Poster—drawing, writing—and performance

The ToL is carried out using the principle of rich story development:

(a) the drawing of a tree, individually—which becomes the context, support, and
organising framework for the initial narrative elements of personal experiences
and conclusions about each participant’s life;

(b) the facilitated writing of various experiences prompted by the respective ToL.
component by each participant; this is also an individual phase; the facilitator
acts for the whole group and may support certain individual participants if it is
the case, the completion of the writing of each component is performed all at
once, sequentially, from the roots, to the fruits; this phase results in a written
draft of a potential personal narrative which may be considered the initial “points
of entry” into possible life stories, which may be called “the initial telling”.

(c) each participant takes turns, having conversations with the facilitator in front
of the group or public detailing his or her ToL; this results in an oral personal
life story co-authored during the facilitated narrative conversation which may
be considered “the personal story telling”. This performance with the audience
(facilitator plus other members of the group and/or witnesses) creates the first
context for the personal story circulation.

The initial part starts with a canvas—a rather large piece of paper or flipchart—
where a drawing of a preferred tree is performed by the participant: this is the initial
context for the narrative process that is starting next. The type of tree is adopted by
each participant. The facilitator only suggests that the drawing will have room for at
least four parts: roots, ground line, trunk and tree crown (branches with leaves and
fruits).

The tree drawn by each participant includes roots, ground line, trunk, branches,
leaves and fruits. The tree drawing is used to symbolise certain areas for the partic-
ipants to write aspects of their life and history: roots (origin, family, ancestry,
culture), ground (place of residence, current activities and hobbies), trunk (skills,
especially relational abilities), branches (hopes, dreams, wishes), leaves (important
people contributing in their lives), and fruits (relational “gifts” received from those
important people) (Ncube 2006; Iliopoulou et al. 2009; Hughes 2014).

Dulwich Centre website (2009) promoted a version of ToL where another compo-
nent is added, the “seeds” which invites the participants to write about the “gifts” or
“legacies” to give to those others who matter to them (Iliopoulou et al. 2009). Vari-
ations on the components are to be observed also in Ncube (2006) which included
“bugs” as areas of the drawing of the ToL to invite writings about daily or routine
problems and challenges in participants’ lives, or in Dulwich’s website, mentioning
a “‘compost heap” near the tree trunk drawing, on the ground line, if there are people
in participants’ lives who are worthy to be remembered but have committed abusive
behaviours or harm to them (Table 4.2).

The facilitation questions or examples may be exercised during the ToL individual
initial phase, to support the writing in each component of the tree on the poster. Also,
facilitation may be used during each participant’s group presentation or to the public
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Table 4.2 Tasks for participants to complete the writing part of the ToL (the “telling”) and their
respective narrative aims

Tree of Life components (narrative structure) | Examples of personal experiences to be written
by the participant (areas of personal experiences
suggested to the participants)

Roots Places they were born and where they have lived
until now; family history, legends, myths,
origins; favourite places or objects; very
influential persons in childhood and adolescence;
preferred music, dance

Ground line Actual place of living; regular activities and
hobbies
Trunk Important values; demonstrated skills—that the

person or others have proof of; valued
characteristics or qualities; engagements with a
certain purpose, purposes or commitments

Branches Personal hopes, dreams, wishes, directions in life

Leaves People who are important and valued (living or
not) they met in their lives and people or
characters (historical figures, musicians, authors,
etc.) that matter to the participant, influencing
their lives

Fruits “Gifts”, “legacies”, especially relational
contributions in their lives by important others
(like being cared for)

(Source Adapted from Ncube 2006)

when there are eventually invited other witnesses or supporters (family members,
other organisers, professionals, invited guests, etc.).

Enriching storylines emerge this way, when, in our protocol, we invite the person
to present in a narratively facilitated conversation, the ToLL drawing with its relevant
text, in the same succession, from the bottom to top, from the past (the roots), to
the present (the ground and the trunk), up to the future (branches, leaves, fruits and
seeds). During this “performing” of the version of life story in front of the audience,
the author of each ToL drawing and text is getting to more detailed account, examples,
and conclusions, is making new connections, and is arriving at and giving voice to
the various meanings that emerge and become apparent in the narratively guided
interview by the facilitator. It is now when the new details may be added on the
canvas, or they may be added later, if the story “author” wants to.

During the group or public presentation, the facilitation may invite the person to
include (Ncube 2006): details about the history of a skill, of important relationships,
of hopes and dreams, from whom they learned the skill, practised the relationship,
or sustained the hope or dream, who supported this learning, examples from past
experiences, witnesses of relevant skills and preferences.
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(2) Forest of life

This part of the ToL narrative practice is composed of creation of an exhibition
with all the individual drawings and texts on a wall, offering the possibility for all
participants (and members of the audience, consequently) to visit, view, read, and
comment (in writing) on the ToLL drawings exposed. This may be perceived as a
resonance from what is written and drawn on the paper in front of them, and also
from the witnessed facilitated conversation based on the poster.

This exhibition allows everybody to compare, contrast, and reflect on the initial
“points of entry” expressed in each ToL and in the overall exhibition, creating the
possibility to have an experience of the commonalities and the differences, the
variations of each life story “production” or performance.

The “Forest of Life” (FoL) creates a platform for sharing preferred experiences
and for visualising ourselves as parts of a whole, as members of a community,
structurally as the trees in a forest, and also, symbolically, as being connected by
shared values, hopes, wishes, and relevant and valuable relationships. According to
Turner (1969), these symbolic set or interactions may be viewed as communitas,
in place of community, which has more connotations related to the place. The end
result of the FoL is, from a narrative perspective, a platform or a safe territory for the
participants to construct an alternative, non-structuralist, intentional identity story
(preferred ways of living, values, hopes and dreams, principles).

(3) Storms of life and responses to the effects of the storms

The metaphor of storm affecting the forest is suggestive in multiple ways. The storm
is not affecting a single tree, but a whole forest, an entire community; the effects of
the storm may be different to various parts of the forest, or to individual trees; there
may be different possibilities to resist to the storm’s effects; and, there are many
ways that a tree and a forest may continue to live, to grow, or to regenerate, after the
effects of a storm.

This element of the ToL. community practice structure allows to tell the story
of difficulties, trauma, illness or violence that may characterise their experience
(Ncube 2006). Having rendered visible their preferred identity description illumi-
nated in the previous phase, the participants are guarded against re-victimisation or
re-traumatisation which may occur if they have strong experiences of this kind and
are invited directly to relate to them.

Once richly described in preferred ways, the participants may now enter in conver-
sations guided by externalising conversation principles and responding to trauma
narrative practices. Thus, the participants may be invited to relate problematic aspects
of life which affect them, and may be able to reflect and to express the ways they
responded (during the difficult times) and the way they continue to respond to the
effects of the problems in their lives.
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The facilitation of this third stage (SoL) is mapped by the following: the naming
or stating the difficulties and describing their types and intensity, the effects of the
difficulties encountered on their lives, the responses to the effects on their lives, the
explanation on the abilities, knowledge or skills used in responding to the effects
of the difficulties experienced, the exploration of moments of diminished effects of
difficulties, and the description of the recurrent life after the effects of the difficulties.

This structuring of the conversations allows the participants to engage with the
descriptions of actions, thoughts, or emotions related to the problem effects which
are now revealed as resistance, actions of protection, of countering the effects, of
preserving what is important to them. These acts of dignifying responses honour in
the ToL collective context the important aspects for the participants’ lives and their
preferred identity claims.

(4) “Certificates” and songs

In order to sustain the emerging preferred life story, a final phase of the whole ToL.
practice is to document the main desired identity expressions and to authenticate
these conclusions expressed in the group of participants or public (participants and
invited audience) using an awarding ceremony and celebration.

Ncube (2006) proposes that the document may include the name of the partici-
pants, their expressed hopes, dreams, and skills. The authors offer the participants in
the ToL practice in Romania a “Tree of Life Certificate” which includes blank spaces
to be filled in by each participant, with name, abilities, skills, talents, dreams, wishes,
hopes for the future, and the indication of the special persons who contributed in their
life.

Also, the Certificate included a symbol of a tree, the date of the event, and
signatures of all those present, the person, the facilitator, and any other participant
witnessing the event. Some Certificates may also be a support for messages from
participants or audience, on the back of the Certificate itself.

The posters with ToL and the Certificates belong to the participants, and they may
decide to take them home, to take photos of them, to further maintain or circulate
their exhibition, inviting other people in the audience, or to present them in future
events. David Denborough (2008) also mentions that the awarding of the Certificates
may be followed by a celebration with poems, songs, and music.

4.2.4 Guidelines for Narrative Facilitation

The drawing of ToL is a pretext for the personal narrative engagement of each partic-
ipant with the successive areas of the “tree” symbolising various personal narra-
tive non-structuralist descriptions of identity. The participants, individually, write
about their experiences and conclusions in the respective ToL components. They are
invited, positioned, and sustained as experts of their own lives. As the foundation
of narrative practice, the participants have innumerate life experiences which may
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be expressed using narratives, that may be put into relationships which create new
meaning making possibilities, and may discern relevant, important, thus, preferred
aspects of their lives, in a narrative process.

During the ToL collective narrative practice, the narrative facilitator creates a
context that invites the person to engage in interactions and conversations which
permit non-structuralist descriptions of identity, intentional, relational portrayals of
self-in-relationship, and a historical sequencing of life experiences, a non-essentialist
perspective that “knit” multiple narratives in expressions of storylines. Thus, the ToL.
participants identify alternative stories of self, enriching and emphasising preferred
personal descriptions of self in the direction of describing relational and agentic
self. During the different phases of ToL practice, they present the rich context of
connecting past experiences, to present descriptions and future hopes and horizons
for the future.

The ToL practice aims at creating a safe place to stand (Ncube 2006; Denbor-
ough 2008; Jacobs 2018) for those involved who are affected by the problematic
aspects interfering with preferred ways of living. This practice permits reconnecting
to and experiencing preferred identities that may be marginalised or neglected by the
problematic influences in the participants’ lives.

The narrative principles honoured by the various stages of the ToL are (a) putting
things into relationships; (b) rich story development; (c) “the person is the person,
the problem is the problem”, described as follows:

(a) Putting things into relationships: Creating a setting and inviting the participants
in the centre to tell aspects of their lives that are worthy to be shared, preferred
accounts of their experiences, shared with a select audience. The narrative setting
allows the participants to have an audience for their story (a primary audience
is also the narrative facilitator).

(b) Rich story development: The structured telling of a story, then responding to
it with re-telling from the audience or the other party in the conversation, and
adding-on to it with further re-retelling, are invited and sustained in the ToL
approach. First, on the various areas of the tree drawing, the key words or short
sentences the participants are writing are seeds or markers of potential stories
from the universe of life experiences of each person. The crystallisation point
metaphor from chemistry may be utilised here, as an image for the point of entry
into a potential storyline. This initial schematic draft of relevant aspects from the
participants’ life experiences which belong to the realm of the preferred—key
preferred people, places, non-structuralist identity descriptors (goals, dreams,
wishes, values, principles or guides for action, values, etc.)—construct a canvas
of what will emerge in the later phases of the ToL. This tree drawing which
organises the text becomes a document on which potential life stories will be
explored in further interactions.

One embedded strength of this ToL narrative practice is the organic metaphor
of a living tree (firmly rooted, vertically grown, aspiring to the horizon with its
branches and carrying living leaves, generative with fruits and eventually germi-
nating with their seeds), carrying life. Also, respecting a biological growth metaphor,
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the co-construction of the life story is supported by the various elements of the
trees, providing a time-related sequencing, a platform for continuity and structuring
coherence.

(c) The person is the person, the problem is the problem: The ToL is providing
an account of “a second story”, the preferred, desirable story of life, not the
problem-saturated story that affects the group with whom this narrative practice
is performed with. Be it living with AIDS, exposure to violence and living with
trauma, affected by mental health problems, chronic illnesses or alike, the ToL
narrative practice is inviting the persons participating to become the authors of a
story that describes their aspirations, intentions, values, principles and directions
for living (their non-structuralist, intentional identity descriptions), apart from
the problem-saturated descriptions defined by the problematic effects in their
lives. This way, exercising an appreciative structured process, ToL is providing a
platform for refined, rich description of the person, separated from the effects of
the present, past, or chronic problem that affects the person (White and Epston
1990).

ToL is a complex narrative practice involving a number of principles and requiring
some expertise with the narrative practice to facilitate it. Thus, despite its technical
simplicity—using a drawing and some text and inviting conversations about those—
there is a need to understand and employ consistently its foundational narrative
principles in order to render its desired effect, to enable the participant(s) to become
agents in the re-authoring of their life story in ways that would resonate with preferred
identity descriptions that are rendered visible and circulated during this process.

4.3 Visual and Iconic Methods

4.3.1 Reference Framework

The use of images, such as photographs and drawings, is increasingly widespread in
both psycho-educational and therapeutic contexts. The reasons for such diffusion are
related to the importance of the images in people’s daily lives, due to the increase of
the digital way of communicating, which has made possible to produce and dissem-
inate images quickly and without extra cost. Another reason is based on the variety
of cultures and languages living in our communities, so the images can facilitate
the mutual knowledge among children and families coming from different countries
(Ownby 2013).

Due to the Internet and smart phones development, it is important to take into
account the visual channel of communication (Metcalfe 2016). Two recent hand-
books may show how present and widespread such channels are now prevailing both
in the world of training, therapy, and research. Prosser stated that “the most impor-
tant competency in societies around the world in the twenty-first century is visual
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fluency, and qualitative researchers are developing visual methodologies to study
that phenomenon” (2011: 480). Pauwels, too, stated, in the introduction of the Sage
Handbook of Visual Research Methods (Margolis and Pauwels 2011), that visual
methods in psychological and social research are now more and more diffused.

In the field of therapy, we may observe the importance of art therapies, referring to
both drawing and graphic methods, and also Phototherapy, that is the genogram with
photographs, which stimulate the rehearsing of the experiences both in individual
and group settings using as a “therapeutic tool” the photographs or drawings, to
stimulate the patients’ self-narration and evoke their experiences (Cacciari 2001;
Cosden and Reynolds 1982; De Angelis 2011; Fryrear 1980; Weiser 1993), and
memories (Goessling 2018; Ohmer and Owens 2013).

In the field of education, and in particular of education to citizenship, and in
community development, we may mention Photolanguage (Bessell and Burke 2005;
Bessell etal. 2007; White et al. 2009), Photovoice (Teti et al. 2016; Wang 2006; Wang
and Burris 1997; Wang et al. 1998), and Community maps (Reavey 2010; Uprichard
and Byrne 2006) that encourage the analysis of psychosocial problems starting from
the images produced by the participants themselves, and then foster their reflection
leading to the awareness of weaknesses and strengths of people involved in the
community.

The images are therefore used to promote active advocacy and citizenship
processes in the participants, engaged to solve their problem by means of an inter-
vention (Goessling 2018; Hergenrather et al. 2006; Kelley et al. 2016; Ohmer and
Owens 2013; Ornelas et al. 2009).

With the beginning of the Internet, a research corresponds, now, first of all in “look-
ing” something online and in documenting the results through the images (Mannay
2016). This is a usual people’s habit in their daily lives, but also a way to carry out the
research in ethnographic, anthropological, sociological, and psychological fields.

From the ontological point of view, this has changed the meaning of “looking” into
“look at something” (Metcalfe 2016). The fact that the images are fast and imperious,
as in the digital world, has altered the notion of time. Obviously you cannot witness
everything, and there are areas of unknown; this can make people feeling precarious
and foregone (Metclafe 2016).

There are several ways to know, and visual language has now become one of the
main ways to build meaning, even from a semiotic point of view. If semiology is
the science that studies cultural phenomena as a system of signs, there is nothing
really knowable if not expressed through the systems of signs, or in other words
culture is made of communication systems that are coded through sign systems that
connote symbols and meanings. But if the sign coding system is today expressed by
visual signs, it may somehow transform the meanings, the communication modes,
and the cultural systems. An image produces sensations and thoughts with different
meanings that are encoded with different linguistic signs. This increases the possi-
bility of reworking the encoding of an image, corresponding to a life experience,
into a narrative, in a different way from the previous one, increasing the possibility
of identifying new knowledge, and new skills.



4 Innovative Methods for the Interventions in Preventing ... 71

There are, therefore, multiple meanings for the same system of knowledge. So we
change not only the system of seeing and representing spaces, but also the reflective
consciousness of such grounded culture changes, that is, we rework and tell the
narrative of the experience linking it with the living places (Uprichard and Byrne
2006).

On the basis of these aspects, visual methods are useful for promoting education
with an egalitarian approach to life and society, because they promote the possi-
bility of analysing, interpreting, expressing the individuals’ identity and the cultural
system, as an integrated system, a complex vision of society, and as the result of
different expressions and visions of the world. Risidnen (2012) has represented with
the image of a flower the different aspects that affect cultural identity, highlighting
how visual methods, and in particular the visual arts education, help to overcome
cultural stereotypes and promote the acquisition of a multicultural identity.

Photovoice, one of the most known methodologies, was used to foster advocacy
for marginal and disadvantaged groups such as Indio women in America or in rural
areas in China (Wang and Burris 1994), who—being illiterate and speaking a niche
language—would not have had the opportunity to give voice and cross the barriers of
their cultural isolation only through verbal language. The use of visual methods joined
with community interventions such as Community-Based Participatory Research
(CBPR) approach, in which all actors are involved (families, associations, schools,
public and private services, universities) can promote health and prevent psychosocial
problems in adolescents and increase resilient attitudes in poverty or marginal groups,
and where it is a high exposure to violence (Irby et al. 2018; Finkelhor et al. 2015).

4.3.2 Visual and Iconic Methods Stimulate the Re-Working
of one’s Life Experience Through Lateral Thinking
and Creativity

When graphic tools, such as images or drawings, are used to stimulate the narrative re-
thinking of one’s life experience, creative thinking and expressive skills of associative
type, rather than logical deductive, is stimulated. In the psychological field, creativity
has been studied since Guilford (1950), who conducted systematic studies to better
understand creativity and how it influences and is influenced by personality, social
relationships, cognitive and emotional aspects. De Bono (1990) stated that creative
thinking is innate and contrasting with logical thinking, vertical, with cause-and-
effect relationships. To produce new ideas, we need “lateral” thinking, so the ability
to weave unexpected connections. There are technical specifications: the use of visual
and graphic stimuli, which allow breaking the habitual patterns of thought (e.g. when
aproblem is expressed through a photograph) evokes new mental associations, which
attribute meanings according to a symbol or a sign code that is given by the elements
of the image. It is only later that verbal language intervenes, because it refers to
logical-deductive patterns. The creative process typically goes through four steps:
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1. Preparation: collecting and selecting relevant information, analysing the
problem, exploring possible solutions. In Photovoice workshops, the partici-
pants have to take firstly one or more photographs about the proposed issue.
In the Evocative Cards method, the participants are presented with a series of
photos, depicting different images. Then, each of them chooses the image more
evocative, according to the free association linked closer to the proposed theme.

2. Incubation: mental processing of the available material look for an order that can
build a new meaning. In the Evocative Cards method, after choosing the image,
the individual has to reflect on the reason of his/her choice.

3. Innovation: New meanings may emerge, coming out because of the nature of
visual and non-discursive stimulus. In both the Photovoice method and the Evoca-
tive Cards method, new associations emerge between images, emotions, and
experiences, by means of the analysis of the picture.

4. Check: A new idea, a solution, an intuition have to be tested and verified to be
formalised. From the analysis of the photographs, we are able to identify skills,
modalities, strategies, and even the stakeholders that can be involved to change
the situation.

Another interesting aspect that is stimulated through the use of visual and creative
methods is the reproduction of the mental condition, a form of insight, a saissement
(as defined by Anzieu 1981): a break from the usual patterns that lower the level of
cognitive control, so to be more receptive to an intuition. The state of saissement
or insight can be favoured by a surplus stimulus, such as human contacts, use of
substances, extreme and risky behaviours, or by an absence or deprivation of external
stimuli, such as meditation. In the training courses that use visual methods to stimulate
creativity, it is initially built a setting in which the person is willing to use free
associations and lateral thinking. The warm-up or ice-breaking phase is crucial to
allow such steps to be effective. It creates a decrease in cognitive defensive control,
which allows the safe recovery of emotions, memories, and concepts, some of which
being unconscious.

Such method allows first of all the capacity for self-awareness, activating a process
of change, of arriving to alternative meanings of one’s life experience. In this sense,
visual methods are useful for promoting positive change.

The power of visual methods resides in connecting imagination and storytelling.
The participants are active both in photographing and in choosing images and
describing them, telling something about themselves and their thoughts. In the group
this is amplified, because images and stories find resonances and comparisons with
others. In this way, the stories and the related images take on new trajectories, new
meanings are found, and new strategies of action are performed which enhance the
transformative capacity of the participants, both of their own life, and that of the
life of their own relatives, such as family and friends, as well as the life of their
community or culture (Moxley 2018).

The creative act of transposing images and storytelling has at the same time an
aspect of the uniqueness of each story, linked to events and meanings with a different
value for the individual who is telling and for those who listen. It has at the same time
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an aspect that transcends the single story and connects participants to each other in a
common dimension. The told stories are the inter-subjective elements that constitute
the basis for the creation of historical and spatial ties. The narrative identities are co-
constructed of stories people tell about themselves and of stories that other people tell
about them. In fact, the common elements of the narratives are found in every culture
and in every historical epoch, allowing mutual identification through the symbolic
recognition of common aspects. Such elements are the “Logos”, the discourse, the
language shared among people; the “Telos”, the purpose, the intent of a group or
community; the “Epos” or shared historical memory; the “Ethos” or the reference
values that a group or a community adopts in a given space or “Topos”, that is an
area in a given time or “Cronos”, referring to the story of a character who has its
roots, or “Genos”, founded in each real or fantasy told story (Vogler 2007).

This process allows promoting a learning centred on the individuals and on the
group, and a change of constructs, meanings and attitudes both intra-personal and
relational, and, finally, when the focus is on the interventions, on community changes,
which can be fostered by narrative and creative techniques.

These methods are therefore effective in contexts of social marginality and/or at
risk, because they maximise the expressive potential of the participants and reduce the
linguistic or social or cultural difficulties in expressing themselves through logical-
deductive thinking and language.

Visual methods build bridges between the specific context of application and the
community network outside that group. In such a way, the products (e.g. photos,
videos, drawings, collages...) may express social messages and requests, becoming
tools useful for advocacy actions. For instance, civic exhibitions can be held in the
presence of stakeholders and policy-makers. As in the case of Photovoice, they can
support a project focused on environmental justice and can foster collaboration,
preventing anger and violent radicalisation (Goessling 2018; Moxley 2018).

4.3.3 Common Aspects of Visual and Iconic Methods in This
Kind of Meetings

Visual methods in interventions are founded on common theoretical and method-
ological models that use creativity and artistic languages, combined with narrative
approaches, in order to create alternative, desirable individual and social change.
What joins interventions using visual and narrative methods is a vision of activities
centred on the individual and on the group.

Crucial aspects are: (a) Non-judgmental approach; (b) Creating a welcoming,
open, and confidential climate; (c) Active listening; (d) Reflection and self-
awareness; (e) Collaboration; (f) Going from practice to theory; (g) Willingness
to use of lateral or divergent and creative thinking.
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Non-judgmental approach: The facilitator has to ensure that values, behaviours,
and interactions within the group are considered as personal opinions and narra-
tives and worthy of attention and mutual respect (Rogers 1970). There is no
better or fairer story or opposition, as they are expressions of an individual
vision, subjective, and non-absolute.

Creating a welcoming, open and confidential climate: The facilitator has to help
the creation of a space, in which participants feel safe, comfortable, and free to
express themselves without constraints.

Active listening: The facilitator has to promote in each member of the group the
active listening of others, in order to facilitate the exploration of the experiences
through narratives and images.

Reflection and self-awareness: Through the use of images and narratives, partic-
ipants recall, explore, interpret, and re-interpret their life experience, so as to
better reach self-knowledge.

Collaboration: The active and non-judgemental listening, together with the
choice to use visual and narrative methods, promotes collaboration between
participants. In addition, each shown and told story is celebrated, recognised in
its unique value, in order to preserve the spirit of openness and mutual exchange
that has been achieved by the members of the group.

Going from practice to theory: To promote the process of self-awareness and of
creative and narrative processing of one’s life experience, each participant has
to start from the story of his/her experiences both in a narrative and visual way.
The drawing up of them in terms of values and justice or social ethics, as well
as the possible theoretical framework of an issue, will be given at the end of the
process that means that the theory and ethical evaluation of the stories will arise
from the experiences shown with the images and narrated by the participants
themselves. There are no theories provided a priori, which could affect both the
non-judgemental ability of participants and their ability to use creative thinking.
Willingness to the use of lateral or divergent and creative thinking: Through the
construction of a group willing to listening and exploring its theories, the use
of visual images and stories is introduced. From the free expression of these
aspects, new meanings and new strategies emerge, which are useful to improve
and/or change aspects of individuals’ and community’s life.

Examples of using visual and iconic methods include the intervention with Evoca-

tive Cards, carried out with Juvenile Justice professionals, and the Autobiography
through the Human Figure.

4.3.4 Evocative Cards

The Evocative Cards (Remaschi, in press) is a creative game that refers to the narrative
method just described.
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It is a pack of 52 cards representing different photos (natural, urban landscapes,
people in the foreground, animals, objects...) that are shown arranged on a table to
participants in a training session. Each participant has to choose two of them, based
on the proposed theme, explaining the reason of his/her choice. With the chosen
images and stories, the participants, divided into subgroups, create a fantasy tale
linked to the theme. Then, each subgroup tells its story to the others. In the final
phase, the salient elements, moving from the world of storytelling to the real life,
are identified, underlining criticalities and potentials, and looking for strategies of
change, in order to improve participants’ life and/or working situations.

Interventions based on such methodology have been carried out during the Work-
shops of the Project PROVA (2016-2018), as a part of the training aimed at the
Juvenile Justice professionals, and during the training on Resilience addressed to
high school teachers and students (Tuscan Region 2014).

The appropriate number of participants in workshops with such methods ranges
from 10 to maximum 20. More participants are any way possible in longer workshops
(Figures 4.1, 4.2, and Table 4.3).

Fig. 4.1 Example of an Evocative Card. (Source of the photo https://pixabay.com/it/photos/albero-
campo-calma-736875/; https://pixabay.com/it/users/bessi-909086/)


https://pixabay.com/it/photos/albero-campo-calma-736875/
https://pixabay.com/it/users/bessi-909086/
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Fig.4.2 A workshop using Evocative Cards with teachers of a high school. (Source Photo by Laura
Remaschi)

4.3.5 Autobiography Through the Human Figure

A tool that fits with iconic and narrative methods is the Autobiography through
the Human Figure (Remaschi and Meringolo 2015). This tool was proposed by
Lovell (2017) and has been adapted for applying it in several projects, in particular
with minors under proceedings, in two different European projects (OUTinOUT
2012-2014; PROVA 2016-2018).

It consists of a graphic representation of the human body, in which each participant
has to tell some aspects of his/her life, writing them in the corresponding body parts.
The feet relate to their roots, the right leg to the places where they lived, the left
leg to the places they would like to visit, the belly to the things that scare them,
the heart to the things they love, the right arm to their skills, the left arm to the
skills they don’t have but they would like to have, the mouth to the phrase/word that
distinguishes them, the eyes to their projects, the head to their dreams. Differently
from other narrative methods, its focus is on the image of Human Figure, which leads
the construction and the explanation of the autobiographies (Fig. 4.3 and Table 4.4).
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Table 4.3 Steps in organising workshops with Evocative Cards

Session Number

Activity Type

Activity Detail

Session 1

Knowledge among participants and
thematic introduction and working
method

Ice-breaking activities. Free
discussion on the issue of preventing
violence with adolescents, linked to
their professional role

Session 2

Evocative choice of the card proposed
by each participant, related to the
stimulus question and to the theme

Each participant chooses two cards:
one that evokes a characteristic of
their professional role and one related
to difficulty managed the
anger/aggressiveness/violence of its
minors

Session 3

Narration through the description of
the chosen images

Each participant shows the two cards
chosen and tells to the group the
reason of the choice. To give more
meaning to what is expressed, each
one chooses a word that is pinned
next to each image

Session 4

Reflections, resonances, and feedback

Once each person narrated and
showed the images, each participant
has the opportunity to share how they
felt, what resonances cards produced,
what story/image impressed or
touched him or her the most

Session 5

Storytelling in subgroups

Based on the choices made by the
participants, the group is divided into
subgroups of about 4-5 people. Each
group is asked to create a story (using
the narrative style of its choice), on
the theme of the meeting and using
the cards and narratives expressed by
the participants of the group

Session 6

Acting the stories

Once the production of the story is
over, each subgroup represents its
own story to the others. Each story is
heard and celebrated

Session 7

Theoretical methodological
reworking of what emerged

Starting from the analysis of the
stories narrated, through a group
discussion, the main concepts used to
analyse the real work situation are
extracted. Critical issues, potentials,
and strategies to improve participants’
professional role are identified
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Fig. 4.3 Instruction card on how to fill out the “Human Figure”. (Source Inspired by Lovell 2017
and adapted)
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Table 4.4 Steps in organising workshops with “Human Figure”

Session number

Activity type

Activity detail

Session 1

Knowledge between participants and
facilitators. Classroom pact and group
expectations

Thematic introduction and working
method

Ice-breaking activities. Presentation of
activities and sharing of classroom
rules, pact of trust between
participants and facilitators. If a group
of minors have not chosen to
participate independently, it is
important to explain what are the
motivations of each of them and to
bring out any resistance

Session 2

Autobiographical activity with the
Human Figure

Each participant has a sheet on which
he draws the shape of the Human
Figure in his own way, after which he
writes on corresponding part the
required aspects

Session 3

Narration through the description of
participants’ autobiographical figure

Each participant shows the realised
figures and tells the group what
represents them. At the end, the
autobiographical figures are attached
to the wall

Session 4

Mirroring, resonances, and feedback

Once participants have told and
shown their stories, each of them has
the opportunity to share how they felt,
what resonances cards produced, what
story/image impressed or touched him
or her the most, to identify similarities
and differences in the stories told and
witnessed

Session 5

Shared reworking of what emerged
and closure

The activity ends by discussing with
the group what emerged and by
carrying out a shared evaluation of the
meeting, in which everyone can
express how they felt, whether they
perceived useful and satisfactory the
activity or not
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4.4 Conclusions

The chapter showed different kinds of innovative methods, with a common purpose
to favour expressive and creative approaches, particularly in interventions related to
controversial issues.

Tree of Life is a narrative scaffolding process, where the preferred narratives
emerge from personal accounts, respecting personal preferences, being promoted
by their own performances, care taken and supported in the “ToL. community” (of
participants, facilitator, and eventual witnesses). Narratives are documented in the
ToL canvas and ToL Certificate, celebrated in a community context, and aspire at
being influential in the near future in the person’s and the other participants’ lives.

According to Pia (2013), collective narrative practices are not unique solutions
for violence prevention but may be used in combination with other actions addressed
to foster community involvement. As Senehi (2015) states, ToL. may be adopted and
adapted by the peace workers, criminal justice professionals, and others who work
with the effects of violence, in other to achieve goals aimed at preventing violent
radicalisation and contributing to peaceful relationships.

Visual and iconic methods as Evocative Cards and Autobiography through the
Human Figure, as we have seen, fit into the theoretical framework that sees the
creative processes as the basis for a positive change of individuals and the group they
belong to. Such methods are often used in interventions related to the community
development, such as Participatory Action Research.

Community psychology interventions and Participatory Action Research are
explicitly aimed at overcoming social injustices through increasing power and consci-
entisation (as in Freire 1970) in those who are marginalised and lacking of resources.
Psychological activities surely cannot solve unfairness and social problems, never-
theless methods that enhance skills, awareness, and sensitivities of each participant
may let them to obtain a positive relationship with others, becoming an active citizen,
being based on ethical principles of quality and respect, and on open and non-violent
communication.
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Chapter 5 ®)
Theatre Projects in Prisons oo

Holger Syrbe

Abstract The chapter will reflect on the specificity of art projects in prisons, their
methods and their impacts on the participants, the prisons and the societies at large.
The author will provide an overview of more than 20 years of work with detainees
and will include individual stories and reflections by minors in prison and visitors.
aufBruch was founded in 1997 and produces public arts and theatre projects in all
prisons and in other public spaces in the city of Berlin. Performances, which are
thematically connected to the "Inside" productions, are created once a year in spaces
outside prison not normally used for theatre, with a mixed team with actors and
ex-inmates. The chapter will present the experience of aufBruch in Germany, paying
particular attention to the theatrical activities carried out in several European projects,
including PROVA.

Keywords Theatre projects - Penal institutions + Theatre in prisons * Art projects
with prisoners - Competencies development

5.1 The Prison System in Germany

On the 31 March 2017, there were a total of 51,643 people in prison in the Federal
Republic of Germany (48,609 men and 3034 women), of these 8273 in day or tempo-
rary release and 43,370 in closed prisons. Along with 3889 people in young offenders
prisons and 561 people in preventative detention, the remaining prisoners can be
divided as follows: 31,540 people sentenced to a maximum of two years, 10,244
for more than two up to a maximum of five years, 3578 for more than five up to a
maximum of fifteen years and 1831 to imprisonment for life.

In total, this is equal to approximately 76.5 prisoners per 100,000 inhabitants.
A comparison of other European countries shows that Scandinavia has the lowest
numbers of prisoners (Denmark: 59, Finland and Sweden: each 57), while the former
Eastern bloc states including the Baltic states have the highest number of prisoners
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(Lithuania: 235, Latvia: 218, Czech Republic: 212, Estonia: 208, Poland: 195; the
USA for comparison: 666). The cost per year incurred by running the prison system
in Germany is estimated at three to four billion Euro. The percentage of foreign
prisoners is more than 35%, in juvenile prison often more than 50%.

In German penal law, the aim of imprisonment is clearly stated to be resocial-
isation. However, socialisation is often spoken of, since it is assumed that some
of those sentenced to imprisonment are only made familiar with socially binding
norms for the first time in the context of the prison system. Many detainees come
from milieus, where these norms have not been taught or are excreted in advance
from all social cycles such as school, education and work. Furthermore, it is also
the prison system’s mandate to protect the population from further crimes. However,
according to accepted opinion, this is not an equal aim as that of the sentence. Much
rather, this merely expresses the safety aspect of imprisonment (negative special
prevention) as the minor task of the execution of the sentence. The consideration of
other purposes of punishment, such as compensation for guilt or general prevention,
is not accepted in planning the conditions of a prison sentence according to general
opinion.

The fundamental principles are encoded in law':

e According to the approximation principle, the social situation within prisons
should approximate that of the outside world insofar as is possible, for example,
through work, leisure and education.

e According to the countermeasures principle, the harmful results of imprisonment
are to be counteracted, for example, through visits and more open imprisonment
models, such as temporary release, day release and long-term day release.

e According to the reintegration principle, the prisoner should be prepared for
their life after imprisonment, for example, through long-term day release, early
permanent release, as well as support during and after release.

After the verdict has legally come into force, the prisoners enter an open or closed
correctional facility. Around 15% of sentences are carried out in open prisons. At
the beginning of the prison sentence, a treatment assessment is carried out with the
participation of the prisoner. This serves to establish the relationship of the prisoner
to their crime regarding acknowledgement of guilt and explanation attempts, the
prisoner’s personal circumstances before the crime and in terms of socialisation,
as well as their potential and limits for resocialisation in the time they serve their
sentence.

This process is especially thorough with violent and sexual criminals; in that, the
person’s psychological condition, the significance of possibly existing personality
disorders for the crime committed and the person’s understanding are described using
psychological diagnosis. If necessary, all available sources of information are used

'Law on the Execution of the Imprisonment and the Deprivation of Liberty and Security
Measures/Gesetz iiber den Vollzug der Freiheitsstrafe und der freiheitsentziehenden Malregeln
der Besserung und Sicherung (Strafvollzugsgesetz—StVollzG).
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for this, especially the verdict, legal assessment and details from the national central
register.

This results in a sentence plan, which sketches the course of imprisonment
regarding individual goals (work, training, school education, developing social
contacts, prescription for treatment through psychological or social therapy, whether
they are suitable for day release programmes, etc.). The sentence plan is regularly
added to, to check goals and required measures and if necessary change them. The
prison system’s responsibility to treat the prisoners demands that both prisons offer
the appropriate treatments and that the prisoners work towards achieving the goals
of the sentence plan.

Socialisation or resocialisation is an explicit goal according to the law, but how
this is to take place or how it can be achieved is not defined in more detail anywhere.
Considering the high portion of prisoners with a migrant background, a falling level
of education among prisoners and the high number of repeat offenders, the question
comes up again and again of how the system can get through to these people and
which options exist at all that promise the most success for integration into social
processes. School leaving certificates, completed professional training, sufficient
knowledge of the German language and successful employment have for some time
now no longer been the rule. Single training modules are more common since 2010.
Precisely involvement in artistic projects, which can at least partly correspond to
inmates’ interests and which address and deal with the cultural and social realities
of their lives, has proven to be a successful tool in reintegrating prisoners into social
life in the last few years.

aufBruch KUNST GEFANGNIS STADT is one of those independent artist organ-
isations, which has been creating and providing such projects, by now for more than
twenty years since 1996. It is one of the most renowned and professional prison
theatre projects in Germany and Europe, and in the now twenty or more years that
it has existed, has become well known outside Germany thanks to a large number
of productions and shows, invitations to notable festivals and wide-ranging positive
reviews in the national and international press.’

aufBruch’s theatre works in prisons and in public space are based on the concept
of involving people (who have committed crimes) of all ages, from different social
backgrounds and cultural milieus, as well as with various levels of language and
education, in artistic projects and to then make the final work of art available to
the wider public. Through this work on the artistic projects, a space is created in

2Theater der Zeit/Heft 10 2019/www.theaterderzeit.de/2019/10.

Gefingnistheater aufBruch: A Prison Theatre Project in Berlin by Rebecca Jacobsen/exeunt
magazin June 2015/https://exeuntmagazine.com/features/gefangnistheater-aufbruch-a-prison-the
atre-project-in-berlin/

Prison theater group bridges society and its outcasts by Ben Knight/DW.com/July 2011/ https://
www.dw.com/en/prison-theater-group-bridges-society-and-its-outcasts/a-15219043

Precarious Presence in Contemporary Theater by Natasha Siouzouli/questia.com/nov
2007/https://www.questia.com/library/journal/1G1-372956605/precarious-presence-in-contem
porary-theater

Broadway behind bars by Edd Meza/variety.com/June 2007/https://variety.com/2007/legit/
news/broadway-behind-bars-1117967465/


http://www.theaterderzeit.de/2019/10
https://exeuntmagazine.com/features/gefangnistheater-aufbruch-a-prison-theatre-project-in-berlin/
https://www.dw.com/en/prison-theater-group-bridges-society-and-its-outcasts/a-15219043
https://www.questia.com/library/journal/1G1-372956605/precarious-presence-in-contemporary-theater
https://variety.com/2007/legit/news/broadway-behind-bars-1117967465/

88 H. Syrbe

which different social groups and classes can meet, trends towards discrimination
are counteracted and integration is encouraged.

Article 27 of the Universal Declaration of Human Rights? states that every human
being has the right to participate in cultural life and to enjoy the arts. Equally, artistic
work as part of a comprehensive concept of culture and education should be recog-
nised in our society as a basic right, which is also valid for prisoners. The right to art
as a basic human right—also and especially in prison—was successfully proposed
by aufBruch to be included in the amendment to the Berlin law on the enforcement
of prison sentences. The task in the next few years will be to make this right a reality
in practice in Berlin prisons and to establish the unquestionable nature of this right
as well as public accessibility.

Since its foundation in 1996, aufBruch has been working exceptionally success-
fully in Berlin prisons and the city of Berlin and has produced more than 90 produc-
tions with more than 1300 performers. It has also produced plays in Russian and
Chilean prisons and is involved in a large number of European research and network
projects, as described in the following paragraphs.

5.2 The Beginning

In 1996, a small group of artists came together around Holger Syrbe and Roland Brus
who all shared the aim of initiating artistic projects that addressed social problems
and made them visible. After their first projects with homeless people, they began
to focus on the issue of prison. They made contact with Berlin Tegel prison. There
was very little experience in the area at all. Of course, there had been a few attempts
by volunteers and social workers to rehearse plays with prisoners. But that a group
of professional artists would approach the facility with the request of working with
prisoners as an independent group in the prison and then show the result as a public
theatre event was completely new. Internationally, there were already some forerun-
ners, such as the San Quentin Drama Workshop and the Compagnia de la Fortezza
in Volterra run by Armando Punzo (Photo 5.1).

But the idea of opening the prison to the public and allowing an independent crew
of artists to work with the prisoners without any major interventions by the prison
system did represent a significant safety risk that unsettled the prison management.
Months of meetings and negotiations followed, there were supporters in both political
and artistic institutions, and then, there were finally some positive signals from the
prison management. At the end of 1996, the first performances and interventions in
the JVA Tegel (Tegel prison) took place. A troupe of actors walked through the prison
wearing diving suits, drumming, busied themselves measuring cells and corridors
and acted out a visit from the management of a company to an oil drilling island in
Tegel Lake in front of other prisoners. In a different wing of the prison, a group of
actors performed scenes from a mediaeval castle cut off from the world by a siege with

3 Universal Declaration of Human Rights (Resolution 217 A (II1) from 10.12.1948).
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Photo 5.1 Stein und Fleisch/Stone and Flesh (1997). (Source copyright Thomas Aurin, with
permission to use the photos in the book)

a live goat, which quickly became an object of great affection. These performances
thus brought the idea into the prison, and an internal theatre group was subsequently
founded. In spring 1997, work began on the first production. In July 1997, the first
premiere of the prisoners’ theatre group aufBruch took place in the culture hall, a
performance of the play “Stein und Fleisch” in front of an external audience and
fellow prisoners, followed by three further shows and then a guest performance in
the women’s prison in Berlin. The play was based on motifs from the life of the
slave Spartacus and was set in ancient Rome. Twenty performers from eight nations
conquered the stage for themselves as a space free of censorship and told the story
of their daily survival rituals in the arena of Tegel using the literary foil of slaves and
gladiators in ancient Rome. Walking the knife-edge between fiction and reality like
this became an essential feature of later work. The subsequent guest performance in
the women’s prison in Plotzensee was a first in German prison and theatre history
and left lasting impressions on everyone. The spontaneously improvised bowing
sequence by the ensemble, when they stripped off their clothes, became legendary.
The rehearsal process had taken five months, two to three four-hour rehearsals a
week, more towards the end. Improvisations, group exercises, trust exercises, games,
speech and voice training took up a large part of the first few weeks, since there
was usually no basic understanding of what theatre is or can be at all. There were
also many intense conversations with the participants, through which a number of
biographical components and elements were collected to use in the production. The
rehearsal process with such a multi-cultural and multi-lingual group turned out to be
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very complicated. Problems with communication, a lack of acceptance for different
needs and abilities, various addictions (e.g. drug addictions, debts) and the structures
of the prison constantly interfered with the work. However, the participants also
quickly realised that new possibilities were opening up for them there, that things
were being spoken about that were otherwise not addressed, that they were being
taken seriously as individuals and that they were being given a space in which they
could feel free in their otherwise strictly regulated daily lives. They were no longer
seen only as prisoners, but as partners who could achieve something in a piece of
work. Along with the prisoners, some actors, male and female, also took part in
the project in order to help ease any fear of contact with the unfamiliar medium of
theatre.

The audience too was very impressed by the intense and powerful stage presence
of the performers, many layers of the production and the possibility of entering a
prison as a visitor and coming into contact with its inmates. The clichés that the
visitors had about criminals were tested for their validity by the impressive theatre
performance and the personal encounters afterwards. Suddenly, the prisoners were
perceived as (fellow) human beings.

The security checks and admission process were a big challenge for the prison.
The shortage of staff in prisons beleaguered our work from the very beginning, in
fact got even worse over time. Only in the last few years has this trend improved
somewhat and by employing new staff, it was attempted to create conditions in prison
that correspond to the legal requirements for imprisonment and made the goal of the
sentence, resocialisation, the main focus. Nonetheless, the majority of the prison’s
money still goes to preventing escape and maintaining the security system, and only
a fraction goes to education, culture and social requirements.

There was a large public response in the press. The prison management also
realised that “good news” about prisons in the press was also possible.

Here, the theatre... is always a complex experiment, which from the start questions publicly

performing in this place itself. Reality? Does one see it? The accompanying text cleverly

warns against the false assumption: Theatre in prison hides the prison publicly from those
who are looking for it

The play is over. Applause, cheers and the happy faces of the actors are the reward for this
concentrated major effort in an extreme location.’

Perception in the prison was divided. Some of the prisoners came to see the show,
but a large number of them did not even realise the theatre existed. There were
protests from the staff committee about increased overtime, the attitude “we have
enough drama here” and “the prisoners should be serving their sentence, not playing
around”, as well as many security concerns. But a large number of the prison officers
also saw the work positively and as having a meaningful purpose. With support from
the prison management and the social work department, it was decided to continue
the projects. Since then, work has continued without a break and been expanded to
more and more prisons. Of course, in subsequent years, the theatre has remained a

4Berliner Zeitung, 03.07.1997.
SMiirkische Allgemeine, 07.07.1997.
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cumbersome foreign object in the prisons, but nonetheless one that today belongs to
it in Berlin without question.

5.3 Our Projects

aufBruch: the name also represents the concept of our project (aufBruch in German
language is: to break out, depart, start)—a breaking out of existing the structures
with the aim of the integration and interaction between all classes of society.

Art is our medium, our way of working. In our work, we strive to make art
accessible to social strata that otherwise do not have much contact with it. We try to
bring art out of its aesthetic ghetto into the social topography of the city and society.
Our work can present the familiar image of the city on site in a new light and allow it
to be experienced in a new way. In this process, theatre is our main medium, but we
also work with video and film, installation, music and choreographic and workshop
techniques. Our working method always takes reference to its protagonists, who
usually come from the fringes of society and grow together to become a multi-
national, multi-lingual ensemble. The powerful act of speaking words is an extreme
form expression in aufBruch’s work. The work of making those words their own
becomes visible; the discrepancy between text and performer disappears into an art
form that is their own. “The otherwise invisible people”, since people locked away
with difficult biographies, people (largely) without any stage experiences use their
bodies in a primal way to express on the stage.

The prison as a locked and hidden space isolated from society is our place of
investigation, and it feeds our work with its stories. When we make theatre in prison,
then not only because it sharpens our view of everyday reality “outside”, but also
because the reality of the prison also provides answers to the urgent question of
the function theatre/art, its themes, materials, tools for examining reality today and
especially its benefits. In prison, one encounters everything as if under a magnifying
glass: the system of power and every human emotion... violence, power, powerless-
ness, hierarchy, control, love, hate, pain, addiction, longing... in its work, aufBruch
always explores those places that are populated and shaped by people with diffi-
cult biographies, but who are in turn also shaped by these places. Discovering these
places—whether it is the prison or public spaces and other locations in the city—as
art spaces, to fill them, make them visible and bring them into social discourse is
an essential part of aufBruch’s artistic work. Thus, the majority of our productions
take place in prison, but can be attended by an external audience in public perfor-
mances. In this way, a space for an encounter free of prejudice is created between
various social groups and classes, trends of social discrimination are counteracted
and integration is encouraged. We work almost exclusively in closed prisons.

The city is our shared living environment and with its complexity and conflicting
interests determines our artistic work. The cycles of social processes and the prob-
lems of a multi-national society are the basis for a diverse artistic exploration and
transformation. Research and interview work in various areas are a characteristic
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feature of aufBruch’s activities. In this way, an artistic exploration takes place that
intervenes in controversial social processes and makes these describable—a new
form of making the reality we live in visible. The stories, inspiration and performers
from prison are brought into public places in the city and are given a new visibility
and meaning there. In the public space of the city, places where theatre does not
usually take place, in forgotten places, aufBruch finds its second home for devel-
oping its external projects with a 20-25-person mixed ensemble of ex-prisoners,
prisoners on release programmes, professional actors and Berlin citizens, in order to
address the current social debates and make them visible in public perception through
exceptional people, projects and locations in a special way. aufBruch’s focus on a
multi-cultural ensemble from many social classes is an essential factor in shaping the
statements in the productions. This is decisive for the relevance and public presence
of the performances, which are seen as exemplary intercultural, integrative work in
the city of Berlin.

aufBruch understands criminal energy to be the engine and driving force for
artistic work that deals with fundamental moral and ethical values in today’s society.
Each and every one of us carries this criminal energy somewhere inside them. The
people who cannot channel this energy are our protagonists in the prisons. The trans-
formation of criminal energy into culture and art creates a special form of aesthetic
expression, characterised by a high level of directness and energy. The body, text and
unconscious interact dynamically.

When selecting material, aufBruch chooses from works from the classical, realist
and modernist periods. Their literary power and rhythm are adapted to the modern
language and speech habits of various different actors, enabling a new way of
accessing these texts that goes beyond traditional interpretations of them and allowing
the social conflict inherent to the plays to be made visible and audible. aufBruch seeks
out archetypal conflicts in these plays and translates their content into visually and
linguistically rhythmic forms on the stage. Play such as “The Robbers” by Schiller,
“Roberto Zucco” by Koltes and “The Tempest” by Shakespeare has been staged, but
also “Schwejk” by Hasek, “Spartacus” by Howard Fast and “Parsifal” by Wagner.
Compared with the usual stereotyping that people with a non-German background
experience in film, TV and theatre, aufBruch’s aesthetic approach enables a new
perspective: since the very beginning with aufBruch, a Romanian Don Quixote, a
Turkish Odysseus and a Lebanese Hamlet, for example, have stood on the stage
without question. The main challenge of every production, “inside” and “outside”
has to motivate the participants again and again to bring their own personal potential
to bear on the production and to create a new type of artistic interaction and form of
expression.

In our productions, the texts from classical—often German—high culture are often
spoken and embodied by people for whom German is their first foreign language
and who are strangers to the fine arts and traditional, Western European educational
biographies. The way that the prisoners make the texts their own and the way that
these texts are cast in a whole new light through this process open up spaces where
what we believe is familiar to us can be heard and interpreted in a new way.
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In 2011, aufBruch was awarded the George Tabori prize for its artistic approach,
as well as the Berlin Integration Prize in 2012.

5.3.1 Theatre Projects in Prisons

Since 2004, the project and aufBruch’s artistic theatre work has been managed by
Peter Atanassow, Sibylle Arndt and Holger Syrbe, under whose direction the pris-
oners have again and again formed ensembles with linguistic and expressive power,
who, with their unexpected level of professionalism, paired with the authenticity of
the prisoners, have been able to develop a new theatre language.

... since Einar Schleef died, such intense and focussed battle-cry cannon-fire has not been
seen in the theatre as in this furious production by the prison theatre group aufBruch. ..

Initially, projects were only made in Tegel prison, but since then, our field of
work continued to expand and more and more prisons were acquired as partners.
Since 2014, aufBruch works in all the prisons in Berlin. In all the large correctional
facilities, theatre projects were and are being produced (Tegel prison, Berlin juvenile
prison, Plotzensee prison, Heidering prison).

We strive to work with a mixed artistic team of men and women, German and
foreign artists, professionals and those at the beginning of their careers; in order
to actively oppose any prejudice and resentments, the prisoners may have from the
very beginning. The diversity and mixture of our artistic team have proved to be
extremely effective over the years in meeting the wide-ranging cultural and multi-
national spectrum of the prisoners with a diverse, individual experience background
on our part and to be able to develop flexible, innovative working methods.

Through daily routines decided by others and necessary rules inherent to the
system asserted authoritatively, the “prison as a totalitarian institution” impedes the
natural development of decision-making competence, maturity, self-responsible and
self-determined behaviour—all core competencies that are essential in the world
outside in order to function as a valuable, satisfied and successful member of society.
Most of the participating detainees are social outsiders, often without a school leaving
certificate, without high levels of social competence, the ability to work in a team,
family support, self-confidence and tolerance for aggression. They often have few
prospects for the future and a lack of social integration and are thus isolated, excluded
and exposed to discrimination. The recidivism rate for released prisoners is extremely
high; moreover, long-lasting criminalisation often only occurs first in prison (the
prison as “the school of crime”). They lack (school and cultural) education, basic and
media competencies and equally tangible professional qualifications, prospects and
control of their lives, controlled, targeted, effective and goal-orientated deployable
verbal and nonverbal communication techniques, linguistic competence, diplomacy,
tolerance towards fellow workers, awareness of the opportunities of cultural diversity,

6Zitty magazine, 21/2002.
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stamina, commitment, reliability and consistency, discipline, the ability to deal with
conflict and see things from others’ perspective and capacity for empathy. They also
often lack key personal experiences that could give them self-assurance, self-esteem
and self-confidence, as well as sufficient artistic, creative opportunities for validation
in order to ensure a meaningful use of their leisure time, which could also serve as
a means to let out some of their aggression.

The true purpose of art is not to create beautiful objects. It is much rather a method for
understanding. A way of penetrating the world and finding one’s one place in it. (Auster
2007)

When they begin their sentence, the prisoners are forced to undergo a process of
conforming and depersonalisation. Restrictions on freedom of movement and social
contact reduce the autonomy and independence of the prisoners. Everyday routines
are controlled by others down to the smallest detail. For example, they are often
only allowed a small number of photos, letters or books in their cells. These rules
are designed to maintain security, so that cells can be quickly searched. The prison
system is characterised by hierarchical relationships, on the one hand the relationship
between prison officers and prisoners, but also the relationships of prisoners to each
other. Behind prison walls, not only is justice carried out, but also a merciless system
of oppression reigns, where the strongest rules by force. Prison is a system in which
one is what one represents or can represent, sorted according to muscle power,
relationships and crimes. A small, constant war is waged for influence and positions.
Rapes and suicide attempts are not ararity. Anyone who is reduced to only the status of
a prisoner and is defined as a criminal only perceives themselves one-dimensionally.
A loss of culture and damage caused by imprisonment is an expression of this.

Having to submit ourselves, that’s what’s wrong. But in the end, we all submit all the time: to
tradition, family, authority, duty. Rebelling against this always has disastrous consequences—
who’s strong enough to carry that cross ...? We submit to everything and everyone, the living
and the dead. Only our needs, our dreams and our passions too—we don’t give those up. And
we shouldn’t! And if we “for once” live for ourselves, then never for very long. A moment
here, a moment there. Just long enough for no one to notice. ...That’s why we will all live
for ourselves, but each individual a life that they did not choose themselves. So: the more
we submit, the less we can desire: love, life or whatever. (Christian T, JVA Tegel 2017)

The extreme situation in prison constantly influences our artistic work, the themes,
the creative process and the result. A theme chosen beforehand must be flexible
enough to be reworked, since one never knows in advance how big the group of
participants will be, whether people will drop out or be barred from attending for
disciplinary reasons. The mixture of different cultures and religious backgrounds too
always has an influence on the project’s creative process. The conflicts the participants
have in their daily lives often overshadow the work, cause frustration, depression and
a lack of motivation and also often quickly affect the other performers. In our work,
we try to push the reality of prison aside for a while and to create an “alternative
reality”. Establishing understanding for the space of freedom that is theatre in the
participants, who mostly have no experience with art from their socialisation, is a
laborious process. A situation in a play has to be explained, and parallels to their own
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lives must be drawn in order to understand it. What happens in a scene can be devel-
oped using improvised acting, but this introduction contains problems too. Theatre is
helpful, but also means stress, because our everyday conflicts are brought with us—
says one participant (Ali, JVA Plotzensee 2016). The basis for improvisations can be
lines from the play, props, acting out everyday situations or dream sequences. Imag-
ination, thinking, observation, sensitivity, feeling, will, values, spontaneous gestural
and physical expression and the ability to react quickly produce a creative working
environment. The task is then to artistically transform that according the performers’
abilities and talents.

aufBruch’s productions link the classics of drama with the prisoners’ lives and
emphasise aspects of the plays the productions are based on, to which the actors have
a direct relationship, such as criminality, violence, lack of power, subjugation and
social exclusion.

A large part of our work is motivation. We try to keep all participants occupied and
give them all something to do, and everyone should have a share in the responsibility
in the group. Shared rituals help to achieve this, such as an opening circle and a vocal
warm-up, but the largest block is choric work. Everyone is part of the chorus. The
chorus transports a large portion of the content; we practise and train it every day,
almost ritually. The performance situation of the chorus contrasted with the individual
is exemplary for many of our productions and also reflects the situation in prison.
The use of other material, biographical elements and texts from the performers as
well as the intense collage-like reworking of the original plays using other texts,
spitting and multiplying characters and the adaptation of large passages as choric
texts are our typical working methods. The chorus is the centre of our artistic work
and in its force and precision a significant feature of aufBruch’s aesthetic identity.
The chorus, which originates from ancient theatre, forms the basis of our artistic
mode of expression.

The splitting of characters into multiple performers comes from the idea of the
chorus. aufBruch is not concerned with psychological role play or logical character
development. The authentic actor plays the character as an archetype, and his personal
expression characterises the essence of the character. If the character changes over
the course of the play, the actor changes too. Women’s roles are also played by men.
We often need to work quite hard and overcome many clichés to convince the actors
to do this.

Along with producing exceptional theatre and art, the aim of the project is also
to provide the participating prisoners with a meaningful way to spend their free
time, career orientation in this area, an expansion of intercultural perspectives and
qualification for the job market, as well as support in the transfer process to the job
market through a practice-orientated, creative work and learning experience. Along
with teaching the concrete skills required for the profession, the focus is on the
fundamental learning of important social and personal basic competencies, such as a
sense of responsibility, tolerance, discipline, motivation and group compatibility, as
well as cultural and language skills, which are necessary requirements for successful
reintegration and a real chance at participating in social (working) life later. Our
work also strives to prevent radicalisation tendencies.
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The assumption that people (young people and adults) who perform theatre
tend to become more open and open-minded, more content with themselves and
experience the feeling of being able to handle difficult situations successfully, that
performing theatre develops various personal competencies (self-awareness, stamina,
self-discipline, self-expression, good judgement, critical thinking, belief in one’s own
effectiveness) and encourages openness towards other cultures, enables the ability
to look at things from another’s perspective and has a strong influence on self-
confidence, has now been proven many times. Through dance, body and movement
work, they also learn nonverbal communication techniques, which are an essential
basic skill and the basis of job application trainings. Working in the arts is also very
effective at giving participants a sense of purpose. Even after short period, they no
longer do it for their sentence plan, but for themselves. They no longer only experi-
ence themselves as failed or rejected, but as a member of a functioning group. They
are very concentrated on they work, time flies, and in the end, something visible exists
that is a manifestation of the process. However, these processes are not automatically
successful. Obstacles such as a lack of self-confidence, distractions, irritation, tired-
ness, etc., must be continuously overcome during the process. For many detainees,
it is a huge achievement to complete the work on a production in a group success-
fully. On the one hand, they experience that the continuous work in an ensemble
strengthens them. However, they also learn that it is necessary to push their own
sensitivities and mental state into the background during that process. Respect and
trust are created by exercises as a group.

5.3.2 Working Method

The projects all proceed according to a similar pattern in different prisons, adapted
to the specific situation in each prison. Together with the prison management and
partners from the social-educational departments, the security departments and group
leaders and social workers, we work out the basic framework of the project we are
planning. The work is divided into five subsections as follows.

1. Project presentation/Search for participants.
After a planning phase with the prison in question, the aufBruch team go into
the prison to present and explain the planned project to the prisoners inter-
ested. Contact with the prisoners that is as direct as possible increases the
chances of interest and the development of a stable, motivated and large theatre
group. We hang up posters, but also try to reactivate the previous participants
to spread the word and thus create a larger group. We also cooperate with
social workers, group leaders and prison officers in making announcements
and speaking directly to suitable candidates to convince them to take part. In
principle, any prisoner can take part in the projects, as long as there are no
restrictions on the prison’s side. The prison checks whether each participant is
able to participate. aufBruch does not differentiate on the basis of the crime
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committed, religion, language or previous experience. However, there is a clear
set of rules that must be followed during work on the project.
Preparation/“Casting”.

In the so-called casting phase, initial rehearsals take place so that potential
participants can come and try it out. After the announcements and presenta-
tions of the project, the detainees can officially register their interest in the
project and apply for permission to take part. The final decision about whether
they can take part in the project lies with the prisons, since there may be internal
reasons that exclude participation in projects like this. In this phase, four to six
rehearsals of four hours each take place. We do the first exercises and theatre
games and have discussions about the content of the play planned and its themes,
and the prisoners can express their ideas on this. They also do their first speech
training and chorus exercises. We want the participants to get a comprehensive
and realistic impression of the project, be able to articulate their own expecta-
tions and make a conscious decision about their participation. We also want to
encourage openness for theatre and group work, but at the same time, demarcate
the framework. The main aim is to get to know each other.

Since the theatre projects can be extremely intense and mean a huge intervention
in the participants’ everyday life in prison, they need to be prepared for this.
The project involves around 300 h.

Rehearsal phase.

This is followed by the seven-week rehearsal phase; we rehearse four to five
times a week for four to six hours each rehearsal. In principle, all participants
are at every rehearsal. Participants can miss rehearsal for good reasons, but
repeatedly missing rehearsal without being excused leads to exclusion from
the group. It is very important to establish reliability from the beginning and
to enforce sticking to agreements, since only this way can a group be created
that is pursuing a goal, can deliver a professional result and be respected for
their work. If problems arise, we try to convince prisoners of the purpose of
the project in individual or group discussions and to motivate them to continue.
A careful and intensive team-building process is essential in order to create
the spirit of an ensemble, a trusting working atmosphere among participants,
respectful behaviour and the fundamental ability to concentrate (developing
basic personal and social competencies).

The structure of the rehearsal has many fixed, partly ritualised activities. There
is an opening circle at the start, where we greet each other and any problems can
be discussed. We try to shift the focus to problems related to the theatre work.
Many problems such as lack of time to shower, not being collected on time
from work, conflicts with fellow prisoners and prison staff have an immense
influence on our work. We take participants’ personal problems seriously too,
but communicate to them that these problems should not be part of our work.
In the subsequent warm-up, we switch over to theatre and seek to leave the
reality of prison life aside from then on. A few movement elements and short
games to wake up the body and reduce inhibitions are always on the schedule.
Voice exercises take up a large part of the process and are an important way
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of producing the physical requirements for a public stage appearance. Chorus
training is a ritual part of every rehearsal: group work, group building and
speech training are an important foundation for the growing production from
the beginning. The choric texts must become flesh and blood; the chorus gives
the whole group a sense of security on stage. The choruses are dissected in
extreme and meticulous detail in terms of intonation, divisions, volume and
high-points and trained using a large amount of repetition.

Rehearsing the scenes is divided into individual and group work. Here, the roles
are allocated and built into the structure of the play. Individual talents are used,
trained and developed further. Participants who are not in the particular scene
being rehearsed can be kept occupied with practising their lines, individual
pronunciation exercises or work on understanding the text with the aufBruch
team. Writing workshops takes place in parallel in order to work on literary,
linguistic and intellectual skills, or also to create new content for the play.
Songs and musical elements are always part of our productions, and a special
movement training is also included for the choreographic elements.

In the closing circle, we evaluate the day of rehearsal, always with reference
to what is coming next, which priorities are next on the list. After rehearsal,
participants must independently learn their lines, songs and choric texts in their
living areas.

Many prisoners who apply to take part in the project have very little interest
in art at first and barely even any idea of what to expect. Most register to take
part because they think it will help alleviate their boredom or because people
they know or their sentence plan recommends participation in group projects.
Perhaps it is also a certain curiosity or simply the hope for a few advantages
and privileges during their sentence.

Individual resources and talents quickly become evident during the rehearsal
process, and they start to try out unusual and new things. There is a great
opportunity in this “implementation of ideas”, because many prisoners are also
imprisoned in their own thinking and overthinking. Rehearsal helps them to see
themselves from a distance, to re-experience and re-evaluate themselves. The
certainty that the prisoner will be respected as a person and for their creative
work is essential. The issues of revealing oneself, sharing feelings, admitting
weaknesses and exposing themselves to the risk of embarrassment or losing
face in front of other prisoners also play a very important role.

In the later rehearsal process, there is an intensive and sustained learning of
specific skills so the task of convincingly playing their role in the later produc-
tion can be mastered (voice training/physical training/improvisation/writing
exercises/choral singing, etc.). These skills are the result of tough training and
demanding repetitions, for which the prisoners must motivate themselves (this
practical participation in the real work of being a professional actor). For this,
it is necessary to provide different and sometimes very individual frameworks,
as well as to maintain a strict set of rules.
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IV. Performance phase.
In the final stage of rehearsals, original props are introduced, and the set
is continuously built during the rehearsal process and completed. We install
professional theatre lighting and build platforms for the audience. The partic-
ipants must learn to deal with the theatre equipment and are given a costume.
Accepting their costume and their role, and to fill it, is often also laborious
processes with lots of potential conflict.
There are six to fourteen public performances with 75-250 audience members
per project. External audience members can buy tickets in our online shop or at
the box office of the Volksbiihne, a large state theatre in Berlin. Internal visitors
must register their attendance in advance. Each prison carries out a security
check. Every audience member is checked and searched when they enter the
prison. Personal possessions, money, food, cigarettes and anything else similar
must be locked away in lockers. Personal identification is swapped for a visitor’s
card. All visitors must follow the instructions of the prison staff (Photo 5.2).
The show’s duration is between 70 and 150 min. Here, the participants experi-
ence (often for the first time in their lives) recognition and respect for their
achievement from their social surroundings (family, friends, group leaders,
theatre audience), the successful completion of the result of their work. These
experiences strengthen their social competencies and change their perception
of their own willingness and ability to achieve things.
Applause for an achievement is often a completely new life experience for our
participants. The audience is often very enthusiastic about what performers

Photo 5.2 Nebensonnen/Parhelions (2013). (Source copyright Thomas Aurin, with permission to
use the photos in the book)
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have achieved—something they did not necessarily expect. This often allows
the audience to forget that they are actually in a prison, which makes them give
a very strong and exuberant applause.

After the shows, there is always a public audience talk, in which the performers
and audience can talk directly to each other. The performers are given a direct
response; the experience can be shared. The audience therefore gets a direct
insight into the world and reality of life behind bars and prejudices can be
deconstructed.

Talking to members of the press is also part of the process. Because of the
large media interest, during the project, prisoners learn to more carefully and
confidently deal with the media and its representatives. During these audience
talks they can develop their skills in linguistic expression and the ability to
reflect. They also learn that they do not have to answer every question. Protecting
themselves and a reference to the just successfully complete theatre work usually
divert the conversation away from an often voyeuristic and provocative media
focus.

The shows in prisons are attended by an audience that is generally diverse
and from many walks of life: Berlin theatregoers, the performers’ relatives and
friends, journalists, students and theatre professionals are all just as interested in
the detainees’ achievement as the prison staff, employees of the Berlin justice
department and people who live beside the prisons or in the neighbourhood.
The shows are almost always completely sold out. This form and this amount
of openness and public presence is a completely new occurrence in modern
prison history. The visit to the event is so much more than simply a voyeuristic
look behind prison walls and barbed-wire fences. For many visitors, it represents
their first encounter with the medium theatre too.

Project evaluation.

At the end of each project, we hold an evaluation event. The strengths and weak-
nesses are analysed and discussed. We watch the video of the show together,
and many situations are relived and reflected upon (media and performance
analysis). All press articles and notices are evaluated and discussed and talked
about.

The participants receive certificates of participation, documenting the duration,
intensity and specifics of the project and the skills and abilities they acquired
therein.

There are group and individual talks on future projects and prospects on contin-
uing to work together, also in productions outside the prison (developing future
prospects). By closing the project with a celebration, we try to represent the
significance of the project for each individual and to show our respect for the
work done.

There are also cases of individual participants dropping out of the project, not
continuing it to the end. However, that the majority of the actors stay and push
themselves beyond their own limits can certainly not be taken for granted in
prison. Again and again we hear statements like: “This is the first time in my
life I've ever finished something” (Marcel, JSA Berlin 2016).
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We have worked with many of our actors over a number of years, even after
they are released from prison. The performers develop countless competencies
and acquire a diverse range of skills in aufBruch projects. A significant portion
of there is social skills, but professional skills and abilities are also acquired and
trained. In order to improve the chances of participants’ integration in society
without committing crimes, these competencies are a very important building
block. It remains difficult to provide certification of these skills, and there are
few tools for it that have a relevant role and are recognised by the job market.
Among other models, aufBruch uses the Kompetenznachweis Kultur (KNK or
proof of qualification in culture)’ from the National Association of Cultural
Education for Children and Youth (BKJ).® The BKIJ is the government’s main
expert partner for youth education and a member of the European Forum for
the Arts and Heritage (EFAH). The KNK was commissioned and funded by the
Federal Ministry for Research and Culture. The KNK is an individual proof of
education in the form of a portfolio. It documents in black and white strengths
shown in cultural education work. It was developed in close collaboration with
practitioners in cultural youth educational work, with scientists from compe-
tency research and representatives from business. The KNK consists of a mean-
ingful description of artistic activity and the individual strengths of project
participants demonstrated throughout. In the portfolio that belongs to it, docu-
mentation and results such as photos, CDs, DVDs or other items can be collected.
The participant is involved in the creation of the certificate and is individually
advised in this.

5.3.3 Projects Outside Prison with Mixed Ensembles

Once a year, aufBruch creates a high-profile theatre project somewhere in the city
of Berlin with a 25 to 30 member mixed ensemble of ex-prisoners, prisoners on
day or temporary release, professional actors and Berlin citizens in order to address
current social debates and make them visible in public perception in a special way
with exceptional projects and locations.

With aufBruch, most of the people on stage are people with a migration back-
ground, around a third of the performers do not have a German passport. The
ensemble represents the demographic reality of the city of Berlin, where immigra-
tion has such a strong influence. The focus on aufBruch’s multi-cultural ensemble
from many different class backgrounds is an essential factor in artistically shaping
the statements of the productions. It is decisive for the relevance and public presence
of the shows, which are seen as exemplary intercultural and integrative work in the
city of Berlin.

7Cultural competence record, an educational passport for young people/Kompetenznachweis Kultur,
Ein Bildungspass fiir Jugendliche, www.kompetenznachweiskultur.de.

8Federal Association of Cultural Child and Youth Education/Bundesvereinigung Kulturelle Kinder-
und Jugendbildung (BKJ) e. V.
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In the encounter between various social and cultural groups, the mixture of
different actors consistently continues aufBruch’s social integration work begun
in the prisons. Uniting this diversity of personalities and characters from different
social backgrounds in one artistic project is novel and unique—in Berlin and all
over Germany. The outside projects enable the prisoners to continue to develop their
creative potential after release and make it easier to involve them in new structures
alternative to their usual milieu.

In the context of its external productions, aufBruch has cooperated with the
German—Russian Museum in Berlin Karlshorst, the Museum Island in Berlin Mitte,
the Wall Memorial in Bernauer Stra3e, St Johannis Church in Moabit and the former
airport Berlin Tempelhof.

5.4 International Work and European Projects

Across Europe, aufBruch is considered one of the most professional prison theatre
projects and is a permanent member of the European Prison Arts Network, whose
aim it is to get to know each other’s European partners through discussion and
communication and to learn from each other through exchange.

In this f