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Foreword

Violence takes many forms but affects children everywhere, shaping their lives and
futures in profound and lasting ways. As we approach the 30th anniversary of the
Convention of the Rights of the Child (CRC), which includes every child’s right to
protection from violence and abuse, the world is only beginning to understand both
the pervasiveness of different forms of violence experienced or witnessed by chil-
dren and the long-term social and psychological impacts.

Data and evidence are accumulating to provide a more solid basis for advocacy,
policy and action. Violence against children (VAC) surveys and other data sources,
learning initiatives such as “Know Violence in Childhood”, WHO’s INSPIRE strat-
egy and the launch of the Global Partnership to End Violence Against Children are
a few of the sources of knowledge and potential responses.

Such initiatives serve to better inform us about the forms and faces of violence in
childhood and to help frame violence within an ecological framework, where a child
may be affected directly and indirectly by violence within her immediate home,
school and immediate community, as well as through more macro institutional and
structural conditions — including armed conflict. The media reminds us constantly
of diverse forms of violence — abuse within the home; bullying and corporal punish-
ment at schools; sexual abuse perpetrated by trusted members of institutions such as
the church; neighbourhood gang violence; armed conflict and wars in which chil-
dren are always victims but are also turned into combatants and perpetrators of
violence; and the new and disturbing forms of violence affecting children and young
people occurring in the digital space as well as in very real contexts of insecurity,
conflict and crisis.

Responses are forthcoming — from law and policymakers to state institutions
including police and judiciaries as well as health, education, social and protection
services and through public awareness and community or civil society organizing.
Nonetheless the problems are persistent, and those concerned with protection even

"For further information, see https://www.togetherforgirls.org/violence-children-surveys/; http:/
www.knowviolenceinchildhood.org/; https://www.who.int/violence_injury_prevention/violence/
inspire/en/; and http://www.end-violence.org/.
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in wealthy, stable and peaceful societies are severely challenged as they attempt to
penetrate the institutional structures and digital landscapes where perpetrators may
be hidden. In countries with weak institutions and few mechanisms of protection,
countries ravaged by poverty, humanitarian crisis or armed conflict, where even the
basic material needs of the child may not be met, the challenges of achieving peace
and protection are incredibly daunting.

While there is still much to learn about violence and its consequences for chil-
dren and a need to keep pushing forward the evidence agenda, the urgent imperative
is to identify appropriate evidence-based actions and interventions — those that serve
to prevent acts of violence against children, intervening at the level of drivers and
working to break cycles of violence, as well as those that address the serious and
lasting consequences of violence on children, their families and communities.

This volume offers some exciting directions in this search: it contributes unique
insights from interdisciplinary perspectives, with a particular emphasis on what
researchers studying peace psychology can bring to our understanding of violence,
violent behaviours, the effects of violence including armed conflict and the ways to
overcome these effects. The authors cover a broad range of issues — from those with
direct relevance to current debates on violence at home and in schools and commu-
nities to the experiences of refugee and migrant children, or children in conflict, to
structural forms of violence associated with extreme poverty, conflict over resources
and the long-term issues of intergenerational justice associated with environmental
degradation and climate change.

The papers were initially presented at the 15th International Symposium on the
Contributions of Psychology to Peace hosted at UNICEF’s Office of Research-
Innocenti in Florence and co-organized with the Sapienza University of Rome under
the title “Bridging across generations: turning research into action for children and
families”. The symposium brought together researchers from diverse disciplinary
perspectives, particularly from Psychology and the Social Sciences, with the pur-
pose of deepening our understanding of the issues and consequences for children of
peace and violence in various contexts. It also engaged policymakers, advocates and
practitioners with the intention of facilitating dialogue between the academic and
policy/practice communities on issues of children and peace. Taking place at the
height of the European migration crisis, when Italy was receiving unprecedented
numbers of refugees, including minors, fleeing violence, conflict and despair, this
discussion had particular resonance for the immediate setting but was global and
cross cultural in its ambition and scope.

As Director of UNICEF’s Office of Research-Innocenti in Florence at the time, I
was delighted that we could support and host this symposium. The themes covered
resonated with many areas of research at Innocenti — including, for example, work to
understand drivers of violence against children (represented here by Maternowska
et al.), bullying, protection of migrant and refugee children in both sending and
receiving areas, the implication of digital technologies on child rights and protection,
the link between cash transfers and other social protection programmes and mental
health and violence and protecting children in humanitarian crisis or conflict set-
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tings.? The event also reflected a core commitment of the Office of Research-Innocenti
in promoting dialogue among different stakeholders on key issues of concern for
children, using research and evidence to shape public and policy debates in support
of UNICEF’s global normative, advocacy and programme roles.

Being part of this interdisciplinary and global dialogue among diverse stakehold-
ers was an exceptional learning opportunity. The value of such cross-disciplinary and
multi-stakeholder collaboration, also reflected in many of the papers in this volume,
lies particularly in how it informs the ways in which knowledge and evidence can be
translated into policy and practical action. The application of a peacebuilding per-
spective brought by those in the area of peace psychology to the development and
implementation of programmes and policies affecting children opens scope for inno-
vative approaches to both development and humanitarian programming relevant to
the work of Innocenti and of UNICEF. It should lead us to question and challenge our
own perspectives and practices as we seek to develop interventions and approaches
in the best interests of the child — today and into the future.

UNICEEF Office of Research-Innocenti Sarah Cook
Florence, Italy

2Further information can be found at https://www.unicef-irc.org/.
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Introduction

As this book goes to press, child rights activists around the world prepare to cele-
brate the 30th anniversary of the 1989 Convention of the Rights of the Child (CRC).
Ratified by 196 State Parties, the CRC is the most endorsed convention of the United
Nations (UN), holding its signatories accountable to protect and care for children
affected by armed conflict and to the maximum extent possible ensure their survival
and development. Yet, warring parties continue to commit grave violations against
children, including using them as human shields, killing or maiming them or recruit-
ing them to fight. In some settings, such as Syria, Yemen, the Democratic Republic
of the Congo (DRC), Nigeria and Myanmar, rape, forced marriage and abduction of
children are frequent conflict tactics (UNICEF, 2018a). The civil war in Syria is rag-
ing for the eighth consecutive year, continuing immense suffering to children and
their families. A 2018 overview by OCHA reported 5.6 million children in need, 2.6
million displaced and 1.2 million in hard-to-reach areas (cited in UNICEF, 2018b).
In 2017, the war killed 910 children inside of Syria, and instead of alleviating suffer-
ing and bringing hope, the situation deteriorated further in 2018, with 870 children
killed in the first 9 months — the highest number since the war began in 2011
(UNICEF, 2018a). While well-known due to frequent reports in the international
media, the conflict in Syria is by no means the only one, and as this book was writ-
ten, many protracted conflicts continued and new ones emerged. In Afghanistan,
violence against children occurs daily, with around 5,000 killed or maimed in 2017
and the first 9 months of 2018. In the Central African Republic, two out of three
children are in need of humanitarian assistance, while in the DRC, an Ebola out-
break is further compounded by ongoing violence, preventing the necessary response
and putting an estimated 4.2 million children at risk of severe acute malnutrition.
The conflict in eastern Ukraine continues to have a devastating effect on children’s
education, while in Somalia children are abducted and recruited into armed forces.
The more recent conflict in northern Rakhine State of Myanmar is responsible for
violations of the rights of Rohingya children with thousands seeking refuge in
Bangladesh (UNICEEF, 2018a).

xi



Xii Introduction

This brief summary of ongoing armed conflicts is by no means exhaustive — there
are other countries where children suffer and where their rights to survival,
protection, recovery and development are not upheld. Yet, even in countries without
armed conflict, children experience violence, abuse, exploitation, discrimination
and other grave violations of their rights. The Violence Against Children Survey
(VACS) reports that over half of all children aged 2—17 years experience violence
each year (Hillis, Mercy, Amobi, & Jress, 2016). In numbers, this accounts for
around one billion children worldwide. A 2017 report published by UNICEF, using
the most recent available data sources from different countries, corroborates the
severity and extent of violence against children, stating that violence affects chil-
dren in different settings during all stages of childhood and adolescence and is often
inflicted by trusted individuals, including parents, caregivers and peers (UNICEF,
2017). Violence against children also needs to be viewed through a gender lens,
with the type of violence inflicted, and its effects, often different for boys and girls.
For example, girls experience higher rates of sexual violence, their first sexual inter-
course often forced or coerced, leading to outcomes such as unwanted pregnancy.
Boys experience lower rates of sexual violence than girls but with equally detrimen-
tal consequences including mental health issues and becoming the perpetrators of
violence against their partner later in life (Together for Girls, no date). External
factors, such as conflict settings, poverty and migration — an experience to which
much of this book is dedicated — increase children’s vulnerability to violence
(Maternowska, Potts, & Fry, 2017). The consequences of violence are incredibly
harmful, not just to individual children but to the communities and societies in
which they live. They reflect a failure of adults to protect children.

Arguably the most influential report on violence against children in conflict set-
tings is The Impact of Armed Conflict on Children (United Nations, 1996), authored
by Mozambican educator and child rights activist Graca Machel. In her personal
note introducing the report, she wrote: “I come from a culture where traditionally,
children are seen as both our present and our future, so I have always believed it is
our responsibility as adults to give children futures worth having” (UNICEEF, no
date). This groundbreaking report which unveiled the atrocities children in armed
conflict suffer was published in 1996, but many of the violations it reported con-
tinue to destroy childhoods today.

The responsibility that adults have to protect children and give them worthwhile
futures that Machel talks about is the foundational motivation behind this volume: a
small contribution from peace psychologists and educators, both from academic
and practitioner backgrounds, to not only document the evidence of how different
forms of conflict and violence affect children in diverse settings but to provide prac-
tical suggestions and showcase successful examples of programmes and interven-
tions for preventing, reducing and reversing the impact of direct and structural
violence on children.
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The Partnerships Behind This Book

Published as a volume in the Peace Psychology Book Series, this book is a contribu-
tion to and from the subfield of Peace Psychology in an effort to create a more
peaceful world. This particular volume stems from one of the Symposia on the
Contributions of Psychology to Peace, organized biennially by the Committee for
the Psychological Study of Peace (CPSP).! CPSP is an international network of
psychologists researching and practising peace and conflict resolution using a bot-
tom-up approach which “respects different cultures and learns from local peoples”
in order to mitigate and prevent destructive conflict (Wessells, 1999). The network’s
symposia enable scholars to present their current scholarship in Peace Psychology.
Additionally, symposia provide a platform for the mutual exchange of ideas and
experiences across cultures. Participants engage in intensive intercultural dialogue
aimed at reducing cultural bias and ethnocentrism in Peace Psychology research
and practice. The symposia typically examine a mix of topics traditionally studied
in Peace Psychology such as nonviolence, conflict management, peace education,
social justice movements, post-war reconstruction and sustainable development.
Symposia sites are carefully selected to allow the study of local issues of peace and
conflict and learn from the local context.

The 15th International Symposium on the Contributions of Psychology to Peace
was co-hosted in May 2016 by the UNICEF Office of Research-Innocenti and
Sapienza University of Rome, in Florence and Rome, Italy. Titled “Bridging Across
Generations: Turning Research into Action for Children and Families”, it captured
research topics and priorities not only of Peace Psychology but also of the host
country, Italy, and its convening partner, the United Nations Children’s Fund
(UNICEF), the world’s largest child rights organization. Having UNICEF as one of
the hosts and taking place in Italy, a country that has pioneered many of the ideas in
the Convention on the Rights of the Child, the focus on children and youth emerged
naturally. The program examined pressing issues for children and families, espe-
cially those manifesting strongly in Italy and its neighbours, including the European
“refugee crisis”, changing intergenerational relationships, emerging citizenship and
the cultural narratives that emerge in the face of a growing multicultural society. In
addition to having a focus on children and families, the symposium programme was
unique in its focus on examining how to leverage findings to make the most of them
in programming, policy and advocacy — as suggested by its subtitle. The aim was to
go beyond exchanging interesting findings to turning research into outputs and
actions that have the potential to positively impact the lives of children, their fami-
lies, communities and societies.

It is from this symposium that the current volume stems, maintaining the focus
on children and keeping the “research to action” orientation to provide practical,

'Committee for the Psychological Study of Peace (CPSP) recently changed its name to International
Network for Peace Psychology. However, the old name is maintained in this introduction as the
new one was not yet launched when the book manuscript was prepared.
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solutions-focused conclusions from the presented studies. The book’s contributors
include researchers and practitioners who were urged to write for one another and
make their chapters useful as a reference guide for those who wish to design pro-
grammes or develop policies that impact on the well-being of children and youth.
They were also asked to situate their research in a wider body of evidence and,
rather than focus on single studies, to broaden their chapters into review articles,
contextualizing the findings in time and place and critically examining their appli-
cability to practice. The aim to make this book available to a wide audience is fur-
ther underscored by publishing it as the first open-access volume in the Peace
Psychology Book Series, which was made possible by the generous sponsorship of
UNICEFE

A Brief Overview of the Content

To examine contemporary issues of children, conflict and peace, this book is broken
down into four parts: (I) addressing the well-being of refugee and migrant children,
(II) children growing up in violent geopolitical contexts, (III) promoting peace and
well-being of children and (IV) children and the survival of the species. Reflecting
present-day challenges of the symposium’s host country, Italy, and its neighbours,
Part I examines the experiences of migrant children from diverse angles. Many of
the Italian authors contributing to this part of the book explore factors related to the
changing nature and identity of their country as a result of a steadily increasing
migrant population. They present research on promoting tolerance among non-
migrant children towards migrants (Mazzoni et al., Chap. 6), as well as examining
possible ways for more positive integration experiences of migrant youth into Italian
culture (Marzana et al., Chap. 7). Other chapters investigate migration status as a
risk factor for children becoming victims of violence (Milani et al., Chap. 1) or
being in conflict with the law (Meringolo & Guidi, Chap. 3). Grounded in social
identity theory, the chapters by Haji and Noguchi (Chap. 4), Glen et al. (Chap. 5)
and Bigazzi et al. (Chap. 8) discuss interventions to promote harmonious relations
between children and youth from different cultural backgrounds, while Veale et al.
look at the importance of the role of fathers in building the resilience of Syrian refu-
gee children in Lebanon.

Part IT of the book examines the effects of violence and armed conflict on chil-
dren growing up in a range of sociopolitical contexts, including Colombia (Lopez
et al.,, Chap. 13), Northern Ireland (McKeown et al., Chap. 12), Peru, Vietnam,
Zimbabwe and Italy (Maternowska et al., Chap. 9) and the mafia stronghold of
Naples in Italy (Bacchini & Esposito, Chap. 10). The chapters complement one
another well, with the opening chapter examining the drivers of physical, sexual and
emotional violence against children (Maternowska et al., Chap. 9), while the second
chapter focuses on the detrimental effects of early exposure to community, family
and school violence on a wide range of developmental outcomes (Bacchini &
Esposito, Chap. 10). They reveal that although there are factors which make children
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more vulnerable to violence, it is a violation that affects children in all countries,
across all socio-economic groups. McKeown and colleagues (Chap. 11) return to
social identity theory to examine how the expression of social identities can be both
a source of conflict and peace among youth in Northern Ireland and among ethnic
minority youth in England. Their theoretical work is complemented by the two
remaining chapters in Part II, one which discusses the reproduction of conflict nar-
ratives from one generation to another in Italy and the feelings new generations are
confronted with when they learn that the narratives they had inherited are factually
incorrect (Leone & Sarrica, Chap. 11). Another chapter focuses on children’s con-
ceptualizations of forgiveness, reconciliations and peacebuilding in relation to the
internal armed conflict that plagued Colombia for more than 60 years (Lopez et al.,
Chap. 13). Together the chapters in this part of the book outline not only the imme-
diate consequences of violence against children but the psychological effects that
linger for generations to come. They offer practical suggestions on how to prevent
violence in the first place, build more peaceful identities in conflict and apply a
range of interventions to facilitate peaceful coexistence between children from dif-
ferent conflict backgrounds.

After exploring the vulnerabilities that conflict and violence expose children to,
Part I1I of the book is more solutions-focused, presenting examples of peacebuilding
programmes and long-term effects of civic engagement and more directly examining
the subtitle of the book From Research to Action. Affolter and Azaryeva Valente
share examples from “Learning for Peace” — one of the largest peacebuilding initia-
tives for children globally, in which education and other social services were used as
a platform for leveraging social cohesion (Chap. 14). Guetta’s chapter builds on this
comprehensive overview to zoom in on a peace education programme delivered as
part of a high school curriculum to young people in Italy (Chap. 16), while Pagani
presents a body of research examining children’s attitudes towards migrants to argue
that complexity, diversity, education and conceptualization of peace are intimately
linked (Chap. 16). The innovative research by Shani and colleagues (Chap. 17) com-
bines Developmental and Peace Psychology to explore pathways to political orienta-
tions and activism from adolescence to adulthood using a longitudinal survey. They
conclude that opportunities for constructive youth activism are likely to contribute to
community empowerment and sustainability in the long term. Although presenting
research from different countries, the last three chapters in Part IIT (Kostelny, Chap.
18; Balvin & Miletic, Chap. 19; and Wessells, Chap. 20) provide evidence for the
importance of community-led, cooperative approaches to programming and research,
including the use of research findings to influence policy and practice.

Finally, Part IV contains a forward-looking chapter (Sanson & Burke, Chap. 21)
on children and climate change, a topic which despite its urgency is rarely covered
in Peace Psychology. The authors argue that climate change is an issue of structural
violence, disproportionately affecting people living in low- and middle-income
countries. Climate change is also a matter of intergenerational justice because future
generations are likely to be harmed by climate change more than the present genera-
tion. However, rather than getting lost in the bleakness of the situation and its
outlook, the authors offer hope by providing suggestions for parents, schools,
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policymakers and other duty-bearers to help children develop coping strategies to
adapt to life impacted by climate change and view the problem of climate change as
an opportunity for promoting peace and equity in human relations.

Conclusion

The brief summary of the book’s content clearly underscores the horrendous viola-
tions of children’s rights, that it covers and the reader may wonder why the title is
“Children and Peace” and not “Children and War”. The underlying philosophy for
the chapter on climate change (Sanson & Burke, Chap. 21) described above — to
remain hopeful in the face of adversity and seek ways of turning a conflict situation
into an opportunity to promote peace and equity — also underpins this book. As this
book was written, too many children around the world suffered from direct and
structural violence, but there were also those who benefitted from research-informed
prevention and response interventions. While tracking the impact of Peace
Psychology studies on the lives of children is rare (see Chaps. 19 and 20 for a dis-
cussion), by pushing contributors to reflect on the applicability of their work and
make practical recommendations for practitioners and policymakers, the editors
hoped to encourage stronger collaborations between researchers and research stake-
holders, as well as the use of participatory approaches for engaging children and
youth.

Despite the extreme suffering inflicted on children that her book unveiled, Graca
Machel concluded her personal note with a hopeful and determined call to action,
stating that “We must do anything and everything to protect children, to give them
priority and a better future”. No matter how large or how small, this is the responsi-
bility of everyone (UNICEF, no date). The present book is a contribution to this
mandate and reiterates the imperative that adults must do more to protect children
and uphold the rights granted to them under the Convention of the Rights of the
Child, 30 years ago.

Florence, Italy Nikola Balvin
Delaware, OH, USA Daniel J. Christie
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Chapter 1

A Multi-method Assessment of Risk

and Protective Factors in Family Violence:
Comparing Italian and Migrant Families

Luca Milani, Sarah Miragoli, Serena Grumi, and Paola Di Blasio

1.1 Introduction

Child abuse and maltreatment are serious developmental adversities in the short and
long term for children and adolescents. International reviews highlight the enor-
mous developmental, social, and economic costs of child abuse and maltreatment
(Autorita Garante per I’Infanzia e 1’Adolescenza, CISMAI, & Terre des Hommes,
2015; Bunting et al., 2018; CISMALI, Terres des Hommes, & Bocconi, 2014; Di
Blasio, 2000, 2005; Di Blasio, Camisasca, & Procaccia, 2007; Fry et al., 2018;
Gallo, Munhoz, de Mola, & Murray, 2018; Kimber, Adham, Gill, McTavish, &
MacMillan, 2018). Research has led to improvements in knowledge about interven-
tion strategies to buffer negative consequences of child maltreatment and abuse (cf.
Masten, 2001; Masten, Cutuli, Herbers, & Reed, 2009; Ozer, Best, Lipsey, & Weiss,
2003). In this light, the concept of resilience has proved to be very useful to describe
those developmental trajectories that lead to positive adaptation notwithstanding
serious adverse conditions (Masten et al., 2009). Resilience is a key construct for
scholars and professionals in the field of Child Protection Services (CPS), as it is the
very foundation of the possibility of changing maladaptive developmental trajecto-
ries into more positive ones. Thus, professionals and practitioners in CPS are often
required to make decisions about the best intervention to protect minors at risk,
often with limited time and resources to collect the information needed for such a
resolution.

Moreover, CPS professionals often deal with referred families that fall into “gray
areas” of family functioning: they appear to be not completely dysfunctional — nor
are they completely functional — but are characterized by (acute and/or chronic)
difficulties and adversities that impact day-by-day functioning and parenting. In
these instances, it is very important to assess the risk of harm/maltreatment in a

L. Milani (P<) - S. Miragoli - S. Grumi - P. Di Blasio
Catholic University of the Sacred Heart, Milan, Italy
e-mail: luca.milani @unicatt.it

© The Author(s) 2020 3
N. Balvin, D. J. Christie (eds.), Children and Peace, Peace Psychology Book
Series, https://doi.org/10.1007/978-3-030-22176-8_1


http://crossmark.crossref.org/dialog/?doi=10.1007/978-3-030-22176-8_1&domain=pdf
mailto:luca.milani@unicatt.it
https://doi.org/10.1007/978-3-030-22176-8_1#DOI

4 L. Milani et al.

timely manner, in order to implement effective protective measures and to avoid
recidivisms. A key element in the decision-making process is for CPS to be able
to rapidly discriminate situations that need a more decisive plan of intervention
(e.g., removing the child from the family) from those that require a more cautious
approach. However, Italian professionals cannot rely on national documents and
manuals on assessment and decision-making process when dealing with at-risk
families but only on local guidelines and on their professionalism and training.
As a result, in many instances, decisions are made through intuition and not
informed by evidentiary information.

Migrant families are often a challenge to CPS personnel because of the difficulty
in gathering relevant information, assessing the residual capital in family resources
(both from a material and social point of view) and gauging the potential for repair-
ing/enhancing family functioning (cf. Milani, Grumi, Gagliardi, & Di Blasio, 2016).
Moreover, some studies have highlighted that migrant families have both a higher
risk of referral to CPS and risk of maltreatment (cf. Alink, Euser, van [jzendoorn, &
Bakermans-Kranenburg, 2013).

Our Research Centre is trying to provide an assessment protocol and other useful
tools to assist professionals and operators in CPS and in the judicial system in the
complex decisions they face when working with at-risk families. To our knowledge,
this is the first attempt at proposing a specific assessment system for this purpose in
Italy, given the fact that — among the limitations previously cited — the Italian CPS
system is still lacking a unified registry about allegations and management of child
maltreatment. The lack of uniformity in assessment protocols hinders the possibility
of comparison between methods of assessment and case management across differ-
ent locals.

As concerns the international literature, research on decision-making systems in
CPS is steadily shifting toward the aim of helping professionals and operators rely
less on intuition and more on objective indicators when planning interventions (cf.
Bartelink, van Yperen, & ten Berge, 2015, for a review). However, there is a paucity
of objective indicators with the exception of the “California Family Risk
Assessment”: an instrument designed to help practitioners in the decision-making
about at-risk children and families, focusing on the strengths and needs of caregiv-
ers, children, and family resources, via different checklists and guidelines' (Barlow,
Fisher, & Jones, 2012).

Our assessment system is conceptually similar — albeit less detailed — than the
British Framework for the Assessment of Children in Need and their Families
(FACNF), a set of guidelines and indications aimed at helping CPS professionals to
assess complex situations of children and families (cf. Léveillé & Chamberland,
2010). To assist professionals in this task, our framework contains some standard-
ized checklists focusing not only on risk assessment but also on strengths and
resources. We believe our assessment protocol meets operators’ and professionals’
requirements in terms of comprehensiveness, modularity (e.g., selecting single or
multiple modules to focus on specific areas of assessment), and scientific validity.

'Cf. https://www.nccdglobal.org/assessment/structured-decision-making-sdm-model
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Fig. 1.1 Process-Oriented Model (Di Blasio, 2005; modified from Cummings, Davies, &
Campbell, 2000)

In particular, the system presented herein can be defined as a risk assessment tool
(cf. Bartelink et al., 2015) based on an array of psychological instruments and mea-
sures that can be used to offer an accurate assessment of at-risk families. It is
grounded in four pillars: (a) a process-oriented model; (b) clinical expertise of our
Research Centre? in terms of child maltreatment and abuse; (¢) extensive research
efforts to validate and refine the assessment system; and (d) constant interaction
with field knowledge (CPS professionals and Italian judicial system).

1.1.1 The Process-Oriented Model

Our assessment system is grounded in the “process-oriented model” of develop-
mental trajectories and children adjustment (cf. Cummings, Davies, & Campbell,
2000), which posits that human development is characterized by mutual influences
between different factors and environments, which lead to adaptive or potentially
maladaptive patterns. This model has been modified and articulated to fit the clinical
literature on risk assessment in CPS work (cf. Cirillo & Di Blasio, 1989; Di Blasio,
1997; 2000). The final model is presented in Fig. 1.1.

2Centre for Research in Developmental and Educational Dynamics (C.Ri.d.e.e.) — Department of
Psychology, Catholic University of the Sacred Heart, Milan, Italy.
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The left side of the model highlights the contribution of genetic, biological, and
psychological factors of individuals, which interact with familial functioning and
environmental affordances into determining parental attitudes toward offspring. The
central part of the model focuses on the “here-and-now” psychological functioning
that mediates between contextual factors and adaptive/maladaptive trajectories. The
right side of the model presents the outcomes of this process: social competence on
one side and maladjustment on the other. In our vision, social competence can be
thought as a developmental outcome related to those families where there is a pre-
ponderance of proximal protective factors (PPF). In these instances, parents are able
to express positive parenting and to buffer the impact of eventual negative events
(e.g., loss of job, death of a relative) by tapping into personal and contextual
resources.

On the other hand, maladaptive outcomes can be characterized by those instances
when parents are not able to buffer the effects of negative events — or of personal
difficulties and inabilities — and expose their children to situations of vulnerability
or clear harm via a significant prevalence of distal and proximal risk factors (DRF/
PRF). These can take the form of a sporadic, infrequent parental inadequacies that
last for a limited period of time and can be addressed by “lower-impact” interven-
tions, such as parental monitoring or training, or can take the form of a chronic
impairment that poses a serious threat to children and that needs to be tackled with
more impactful interventions such as limiting parental responsibility or removing
the child from the family.

1.1.2 Distal and Proximal Factors

In our opinion, the most appropriate way to conceptualize and to address potentially
maltreating parents and sub-par parenting skills is an examination of risk and pro-
tective factors (cf. Camisasca & Di Blasio, 2002; Di Blasio, 2000; Di Blasio,
Camisasca, Procaccia, & Verrocchio, 2005). In this light, high-risk conditions are
characterized by (chronic or acute) exposure to adversities that can slowly (or
swiftly, in case of traumatic events) erode, consume, and ultimately deplete physical
and psychological resources of individuals and families. However, high-risk condi-
tions are not necessarily equivalent to maladaptive outcomes. In fact, it is often
difficult to assign a “clear-cut” score of damaging potential to many life events, due
to the complexity of the mutual interaction of the factors in play. Thus, to better
discriminate those factors that exert a direct influence on developmental trajectories
in at-risk families and those that are indirect, we refer to the distinction by Baldwin,
Baldwin, & Cole (1990) between distal and proximal factors. The term “distal” is
used because these factors are supposed to have an indirect effect on children and
can be thought of as a humus on which more proximate events and factors build
their influence. Proximal factors have a direct influence on family processes and can
overturn frail points of balance, often exacerbating covert tensions and conflicts.
Distal risk factors can lead a given family to a condition of vulnerability; however
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their mere presence does not equate to harm or damage to children. Nonetheless,
when distal risk factors are intertwined with proximal risk factors, the situation is
very likely to evolve into a clear harm for children. For example, literature shows
that maternal lack of knowledge or interest relating to child development (distal risk
factor) is associated with worse health outcomes in children due to difficulties in
understanding medical prescriptions. However, a lack of knowledge or interest
alone is seldom related to maltreatment; other proximal factors such as family con-
flict and difficult temperaments in children need to be present in order to generate
harm. It should be noted that proximal factors include both risk and protective fac-
tors. Protective factors are those proximal instances and resources that have the
power — if recognized and adequately taken into consideration when implementing
an intervention — to reduce the negative impact of distal and proximal risk factors.
When a protective factor comes into play, if services are able to turn it into a resil-
ience process via work with the family, it is possible that a maladaptive trajectory’s
likely negative outcomes will be buffered and will not cause harm to the child.

1.2 C.Ri.d.e.e. Multi-method Assessment System

In our experience, in order to sustain and mobilize residual resources in families at
risk, it is important to not only focus on risk factors but also on personal, familial,
and social strengths. Our proposal of a multi-method assessment system is specifi-
cally tailored to help professionals of CPS and judicial systems to promote resil-
ience processes by identifying areas of vulnerability and areas of strength in the
families at risk. The general aim of our assessment system is to integrate the specific
know-how and guidelines of social workers, psychologists, lawyers, and profes-
sionals involved in the decision-making process in order to protect children at risk
of abuse/maltreatment/neglect due to parenting deficits in families referred to CPS/
judicial system. Thus, the different modules of our assessment system focus mainly
on parenting skills and the resources in the family/social environment.

The assessment system is comprised of six stand-alone modules: one in-depth
protocol for identifying proximate and distal risk and protective factors of maltreat-
ment and recidivism against children; one explorative tool for assessing the (resid-
ual) social capital in an at-risk family; and four screening surveys for assessing
parenting stress, parental child abuse potential, parents’ resilience, and traumatic
symptoms (in children).

As regards the surveys, three have been validated by C.Ri.d.e.e. research team
(PSI-SF, CAPI, and TSCC), and one is a well-known measure for resilience (RSA)
that we recommend for its reliability and accuracy.® Each of the six modules can be

3Operators need to contact the original authors of the RSA (Oddgeir Friborg or Odin Hjemdal)
requesting their permission to use the scale.
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applied alone or in conjunction with the others, and each of them provides informa-
tion about one key area of family functioning:

The Risk and Protective Factors Protocol and Graph can assist in collecting
information about several aspects of family functioning and can help operators
focus on risk factors as well as potential resources of the family. The array of
risk and protective factors can be arranged as a list or as a graph, and it can be
used to assess a single parent or the whole family. In this case, our recommenda-
tion is to assign the presence of a given factor to the whole family even if it is
reported only for one parent (e.g., parental psychopathology reported for the
mother only but assigned to the whole family). The rationale is that the presence
of a risk and/or protective factor influences not only a given parent but also the
whole family.

The Todd Map can assist in detecting social capital of a given individual/family
and deepen the knowledge about relational bonds between individuals. As in the
case of the Risk and Protective Factors Protocol and Graph, the Map can be used
to assess an individual or a family.

The four screening instruments can be used to obtain quantitative data about the
level of stress related to the parenting role, the risk of maltreatment/abuse by a
parent, resources that can lead to resilience in parents, and the eventual traumatic
consequences on the child. The precise indications about how to use each instru-
ment can be found in the validation papers.

In our proposal, professionals should aim to assess all of the above areas as a rule

of thumb, as the array of information gathered could help in subsequent decision-
making. However, the modularity of the system allows professionals to arrange and
personalize the assessment in order to meet time constraints and priority. In this
light, some indications may be helpful:

The Risk and Protective Factors Protocol and Graph can be completed in differ-
ent sessions and can be updated as the knowledge about the family increases.
Indications are to use this module whenever possible, as it is also a useful tool to
monitor progress.

The Todd Map can be used as a “resource-oriented” tool to complete the repre-
sentation about the social capital of the family. As such, it can be of invaluable
help to gain a broader picture of the resources that can be engaged in a support
system for the family. As for the Risk and Protective Factors Protocol, it can be
completed in different sessions and can be used as a monitoring tool.

We think of the four instruments as sort of practical “alarm tools” to be adminis-
tered when the operator suspects the presence of:

— Deep parental strain that may impact child-rearing or lead to increased risk of
maltreatment (PST + CAPI + RSA)

— Risk of parental maltreatment (CAPI + TSCC to child)

— Risk of psycho-traumatic damage to the child (TSCC to child)

— Need for understanding resilience resources in parents (RSA)
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Fig. 1.2 Risk and protective factors Protocol

1.2.1 Risk and Protective Factors Protocol and Graph

The Risk and Protective Factors Protocol is a theoretically grounded instrument that
consists of 36 factors. The aim of the Protocol is to help professionals evaluate indi-
vidual, familial, and contextual factors that come into play when parents are at risk
of not attending to their children needs or becoming maltreating/abusive.

As itis clear from Fig. 1.2, distal risk factors mostly concern context, values, and
resources that exert an influence on parenting activities and raise the level of vulner-
ability of families. Some of them are non-specific in terms of child maltreatment
and abuse (e.g., chronic poverty, young maternal age, etc.). Three are very specific:
Experience of neglect, violence, and/or abuse during the childhood; Approval of
violence and punishments as educational practices; and Approval of child pornog-
raphy. These are underlined in Fig. 1.2.

Proximal factors have a direct influence on children and can overturn a frail rela-
tional balance in the family (risk factors) or ameliorate the situation by adding
resources and buffering conflicts (protective factors). The 36 factors can be thought
of as contributing to 4 areas of family functioning (refer to Figs. 1.2 and 1.3):

A. Children: Lack of knowledge or interest relating to child development, child
physical disease or disorder at the birth, child difficult temperament, child easy
temperament.
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Fig. 1.3 Risk and protective factors Graph

B. Mother/father: Young maternal age, experience of neglect, violence and/or
abuse during the childhood, parental psychopathology, parental social deviance,
parental drug abuse, denial of responsibility about child maltreatment, compen-
sation syndrome,* poor empathy skills, impulsivity, lack of frustration tolerance,
separation anxiety, parental psychological elaboration of experience of neglect,
violence and/or abuse during the childhood, empathy, assumption of responsi-
bility about child maltreatment, desire to improve oneself, autonomy/indepen-
dence, good level of self-esteem.

C. Parents as a couple: Chronic poverty, low educational level, one-parent family,
approval of violence and punishments as educational practices, approval of
child pornography, unwanted pregnancy and maternity, dating conflict and
domestic violence, discomfort related to the dependency on services, conflict
management skills.

D. Relatives, friends, community: Lack of interpersonal relationships, lack of net-
work and social integration, distrust of social rules and institutions, problematic
relationship with family of origin or partner’s family, good relationship with at
least one relative, supportive network of relatives and/or friends.

4“Compensation syndrome” can be defined as a parental attitude in which the parent expects some
sort of psychological compensation for experiencing adverse growing conditions as a child, and
this compensation is expected from a third person (usually his/her child) or an institution (e.g.,
CPS, judicial system, social welfare, etc.).
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A useful complement is the risk and protective factors graph (see Fig. 1.3) that
explodes the Protocol on a 2-dimensional space in order to help professionals
quickly assess whose areas of family functioning are more worrying or needing
attention. The operator may use it as a graphic representation of the array of risk and
protective factors assessed in the family, by recording in the appropriate area the
presence of a given factor. For example, a family characterized by Chronic poverty
(DRF 1), Parental psychopathology (PRF 1), Separation anxiety (PRF 9), and
Empathy (PPF 3) will have one note in the quadrant I-C, two in quadrant II-B, and
one in quadrant III-B. This notation system allows the professional to quickly be
aware of those areas that are more at-risk or more resourceful in a given family.

1.2.2 Todd Map

The Todd Map (1979) is a sociological instrument to assess relational capital in
individuals. It allows the operator to measure with a graph the density and the rank
of social capital of individuals, in different environments and contexts.

It can be represented as a series of concentric circles segmented in different sec-
tors, while the parent under assessment is placed in the center of the graph. The
operator should trace a dot for each person the parent is in relation with for the four
relevant environments reported: family, friends, work, and public services. The dis-
tance from the center indicates how relationally close that person is to the parent:
one is the most important (a close relative), while four is the least important (an
acquaintance).

The Todd Map allows the operator to understand, with a quick glance, how
dense the support system of a parent is in terms of proximity and distribution in the
four environments. For example, a parent may have many contacts in the “work”
subsystem but way less in the “friend” subsystem, signaling a potentially unbal-
anced distribution of social capital (as illustrated in Fig. 1.4).

The Todd Map allows also a “qualitative” assessment of the relations between the
parent and his/her social capital. The operator may ask the parent to draw lines that
connect the most relevant relations between him/her and the persons drawn on the
map, or to differentiate the relations in terms of quality (e.g., positive relations -> solid
lines; negative relations -> dotted lines, etc.). The social capital is considered a very
important buffering factor in at-risk families, decreasing the likelihood of child mal-
treatment and abuse (cf. Fujiwara, Yamaoka, & Kawachi, 2016; Zolotor & Runyan,
2006). In this regard, we assess both a sense of community and cohesion in the neigh-
borhood and the availability of friends, relatives, and close relationships in the family.
The Todd Map can help assess how many resources the parent/family has and how
close they are.

The following paragraphs will focus on four quantitative measures, aimed at
providing professionals with some “alarm checks’ about key areas of parenting that
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need immediate attention. In particular, we assess both parenting issues and chil-
dren outcomes via four measures: one about parental stress, one about parental
disposition to become maltreating or abusive toward their children, one about resil-
ience resources eventually present in parents, and finally one about eventual psycho-
traumatic damage to children. As previously stated, C.Ri.d.e.e. research team has
extensively validated three of them (PSI-SF, CAPI and TSCC), while the other is a
very well-known measure for resilience (RSA) that we recommend for its reliability
and accuracy.

1.2.3 Parenting Stress Index Short Form (PSI-SF)

The Parenting Stress Index Short Form (PSI-SF; Abidin, 1995; Italian validation by
Guarino, Di Blasio, D’ Alessio, Camisasca, & Serantoni, 2008) is a self-report mea-
sure of 36 items with answers on a Likert 5-point scale (from 1 = strong disagree-
ment to 5 = strong agreement) suitable for evaluating the stress level in the
relationship between caregiver and child. The measure can be answered by each of
the parents independently. The measure provides professionals with a score about a
clinical level of parental stress and can be administered in about 10 minutes.

The Italian version of PSI-SF consists of three subscales such as Parental Distress
(PD, 12 items; e.g., “Many things in my life disturb me”), Parent-Child Dysfunctional
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Interaction (P-CDI, 12 items; e.g., “My child seldom does things that gratify me”),
and Difficult Child (DC, 12 items; e.g., “My child does some things that annoy me
a lot”) as well as a defensive responding subscale that consists of 7 items drawn
from the PD subscale. The defensive responding subscale evaluates parental bias in
reporting by quantifying the desire of parents to present a favorable impression of
themselves and minimize problems in the parent-child relationships. The PD
subscale focuses on the sense of competence/incompetence in rearing the child,
marital conflict, lack of social support, and stress associated with the restrictions
deriving from the role of parent. The P-CDI subscale measures parents’ perceptions
of the emotional quality of their relationship with their children. Finally, the DC
subscale focuses on the parent’s perception of the child in terms of temperament,
hostile, non-collaborative, and provoking behaviors. The sum of the scores of the
three subscales (PD, P-CDI, and DC) leads to the Total Stress score, which gives an
indication of the overall level of the parental role-specific stress, not deriving from
other roles or other events. The 90th percentile of the total PSI-SF score represents
a “clinically significant” level of parenting stress (Abidin, 1995) and can be used as
an indicator that counseling or other supports are required. The values of internal
consistency of the Italian validation of the PSI-SF (Guarino et al., 2008) correspond
to a @ = 0.91 for the Total Stress scale, a @ = 0.91 for the PD subscale, a a = 0.95 for
the P-CDI subscale, and a a = 0.90 for the DC subscale.

1.2.4 Child Abuse Potential Inventory (CAPI)

The Child Abuse Potential (CAP, Milner, 1986; Italian validation by Miragoli,
Camisasca, & Di Blasio, 2015; Miragoli et al., 2016) is a self-report inventory of
160 items with a forced-choice format (“agree” vs. “disagree”), and it includes the
Abuse scale (77 items) that is widely used as a child physical abuse screening tool.
As regards the purpose of risk assessment about the physical potential abuse, only
the Abuse scale (77 items) is habitually used (Milner, 1986). An even briefer ver-
sion of the scale was developed for the Italian population (CAPI, 17 items; Miragoli,
Traficante, Camisasca, & Di Blasio, 2017). Items were selected to maximize (a)
discriminative function referred to the abuse condition; (b) predictivity of the Abuse
scale on the total score; (c) factor stability; and (d) clinical validity of the selected
items. A similar international brief version of the CAPI can be found in Ondersma,
Chaffin, Mullins, and LeBreton (2005). The CAPI in full form can be administered
in 15 minutes. The original CAP Inventory (Milner, 1986) contains a total of ten
scales. The primary clinical scale is the 77-item physical child abuse scale. This
Abuse scale can be divided into six factor scales: Distress (e.g., “I often feel very
frustrated”), Rigidity (e.g., “Children should always be neat”), Unhappiness (e.g.,
“I am an happy person”), Problems With Child and Self (e.g., “I have a child who
is slow”), Problems With Family (e.g., “My family fights a lot”), and Problems
From Others (e.g., “Other people have made my life hard”). In addition, the
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CAP Inventory contains three validity scales: Lie Scale, Random Responses
Scale, and Inconsistency scale.

The factorial structure of the Italian version of the CAP Inventory presents fac-
tors consistent with the original version (accounting for 31% of the variance):
“Loneliness and Distress” (16 items; e.g., “I often feel alone”; “People do not
understand me”); “Rigidity” (10 items; e.g., “Children should always be neat”);
“Impulsiveness and Anxiety” (13 items; e.g., “I find it hard to relax”; “Sometimes I
fear that I will lose control of myself”); “Unhappiness” (7 items; e.g., “I do not
laugh very much”); “Problems with Self, Child, and Family” (10 items; e.g., “I have
a child who is bad”); and “Interpersonal Difficulties” (6 items; e.g., “People expect
too much from me”).

The Abuse scale of the Italian version of CAP Inventory shows adequate internal
consistency (a = 0.87) and, with the cut-off of 166 as suggested in the original ver-
sion of the CAP Inventory (Milner, 1986), when abusive and non-abusive groups are
compared, it correctly classifies 70.3% of the abusive parents and 100% of the non-
abusive parents. The cut-off of 166 derives from the scoring procedure of the CAP
Inventory, which involves a series of weighted items ranging from 1 to 23 (cf.
Milner, 1986).

1.2.5 Resilience Scale for Adults (RSA)

The Resilience Scale for Adults (RSA) is a self-report screening instrument used to
determine the ability to overcome stress and hardships while maintaining positive
psychological functioning. It is based on the work of Friborg, Barlaug, Martinussen,
Rosenvinge, and Hjemdal (2005) and has been validated in Italian by Capanna,
Stratta, Hjemdal, Collazzoni, and Rossi (2015). RSA is comprised of 33 items on a
7-point semantic differential scale that provides a measure on six resilience factors
and a total score. The scale can be administered in about 15 minutes. The six factors
identified by the authors are as follows: Perception of self (e.g., confidence in own
abilities); Planned future (e.g., positive attitude toward future); Social competence
(e.g., confidence in own abilities to create and maintain social bonds); Family cohe-
sion (e.g., positive attitude toward own family shared values and support); Social
resources (e.g., availability of positive social capital outside family); and Structured
style (e.g., ability to self-direct and plan goal-oriented actions).

In the Italian validation of Capanna et al. (2015), the structure of the test proved
to be good for five factors out of six while only adequate for the “Structured style”
factor. Research papers indicate that a mean total score of the RSA higher than 6.0
can be thought as “high resilience” (cf. Friborg et al., 2006) and a score below 3.5
may be correlated with problems of adaptation like substance use disorder (cf.
Bonfiglio, Renati, Hjemdal, & Friborg, 2016).
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1.2.6 Trauma Symptom Checklist for Children (TSCC)

The Trauma Symptom Checklist for Children (TSCC; Briere, 1996; Italian valida-
tion by Di Blasio, Piccolo, & Traficante, 2011) is a self-report questionnaire
designed to assess posttraumatic stress, dissociation, anxiety, anger, sexual con-
cerns, and depression in children and adolescents (separately normed for boys and
girls ages 8—12 and 13-16 years), who have been traumatized and/or abused.
Children indicate on a 4-point scale (0 = never to 3 = almost all of the time) how
often experiences such as “Feeling nervous or jumpy inside” happen to them.

The Italian version of TSCC is a self-report of 54-item questionnaire and con-
sists of two validity scales, Underresponse (UND, 10 items) and Hyperresponse
(HYP, 8 items), as well as six clinical scales: Anxiety (ANX, 9 items; e.g., “I feel
scared”), Depression (DEP, 9 items; e.g., “I feel sad and unhappy”), Posttraumatic
Stress (PTS, 10 items; e.g., “I can’t stop thinking about something bad that hap-
pened to me”), Sexual Concerns (SC, 10 items; e.g., I touch my private parts too
much”), Dissociation (DIS, 10 items; e.g., “I feel I'm not in my body”’), and Anger
(ANG, 9 items; e.g., “I feel furious”). Each clinical scale yields subscale raw and
T-scores, and higher scores designate a greater number of symptoms.® The clinical
cut-off score is set at 7= 65 for all subscales except sexual concerns where the clini-
cal range is set at above 7 = 70. All components of the TSCC show good reliability
and validity in the Italian population (ANX: @ =0.72; DEP: a =0.77; PTS: a =0.79;
SC: a = 0.80; DIS: a = 0.71; ANG: a = 0.81). It can be administered in about
15/20 minutes.

1.3 Research Data on the C.Ri.d.e.e. Multi-method
Assessment System

In order to improve the Protocol of risk and protective factors (Di Blasio, 2005) and
to test its applicability, a series of empirical studies were conducted. Studies adopted
the “judgment analysis” approach (Stewart, 1988) to investigate association between
the Protocol’s factors and the level of minors’ safety. This methodology requires
retrospectively analyzing information cues, content, and characteristics of referred
case files and to test their correlation with CPS workers’ assessment and interven-
tion (Benbenishty & Chen, 2003). In the following paragraphs, we summarize
research data about the Risk and Protective Factors Protocol.

ST-scores are a conversion of individual scores into a standard form (based on the reference values
of the Italian population), shifted and scaled to have a mean of 50 and a standard deviation of 10.
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1.3.1 Exemplary Data on Italian Sample

The first preliminary study performed by Miragoli and Verrocchio (2008) focused
on the collection of data on an Italian sample to verify the applicability and the
discriminative power of the Protocol’s risk and protective factors. The evaluation of
factors’ presence or absence was performed through the retrospective analysis of
400 referred families’ social records. The most frequent maltreatment was neglect
(35.8%), followed by physical maltreatment (15.0%). The sample was split up on
the basis of the CPS workers’ intervention, operationalized as child out-of-home
placement (high risk) or monitoring and parental abilities support (low risk). Results
showed that several factors, in particular distal factors, emerged as good predictors
of workers’ assessment for both mothers and fathers. In particular, it emerged that
all distal risk factors but “One-parent family” and “Low educational level” were
significant predictors of a high-risk intervention by CPSs. The most relevant proxi-
mal risk factors in predicting high-risk intervention were “Parental social deviance,”
“Parental drug abuse,” “Denial of responsibility about child maltreatment,” “Poor
empathy skills,” and “Unwanted pregnancy and maternity.” Some factors were
found significant only for mothers (“Parental psychopathology” and “Problematic
relationship with family of origin or partner’s family”) and some only for fathers
(“Impulsivity” and “Lack of frustration tolerance”). Regarding the interplay
between distal and proximal risk factors, it is possible that the former shows more
discriminant power because they have more objective indicators (e.g., poverty can
be gauged with monthly wage of parents) and are consequently easier to detect.

1.3.2 Research Data on Comparisons Between Italian
and Migrant Families

The risk and safety assessment could be more complex for CPS workers who oper-
ate in a context characterized by high rates of migrant families, and who often show
a higher level of vulnerability (Milani, 2013). In fact, literature confirmed that the
multiple challenges faced by migrant parents may negatively affect their level of
well-being and the quality of their family relationships (Valtolina, 2013; Yu &
Singh, 2012). Moreover, several studies identified the overrepresentation of migrant
children in the rates of the cases reported to CPSs (Alink et al., 2013; Autorita
garante per I’infanzia e 1’adolescenza, Terre des homes, & CISMAI, 2015). This
overrepresentation seems to be partially explained by socioeconomic disadvantage;
however, literature did not provide univocal results about which factors predict the
workers’ safety assessment (LeBrun et al., 2015).

Considering this gap in the literature, a series of studies about the Protocol’s
application was investigated with two questions (Grumi, Milani, & Di Blasio,
2017a; Milani et al., 2016; Milani & Gagliardi, 2013):

* What are the differences in the prevalence rates of distal and proximal risk and
protective factors between Italian and Migrant families?
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Table 1.1 Significant differences in the prevalence of risk and protective factors between Italian
and migrant families

Migrant Italian
Factors families families Ve P
DRF Chronic poverty 67.2% 44.7% 16.73 | <0.001
DRF Low educational level 70.3% 54.6% 7.3 |<0.01
DRF Lack of network and social integration 65.5% 47.7% 10.39 | <0.01
DRF Experience of neglect, violence, and/or abuse 49.7% 61.9% 4.44 1 <0.05
during the childhood
DRF Approval of violence and punishments as 58.3% 39.9% 11.07 | <0.01
educational practices
PRF Parents’ psychopathology 36% 57.5% 15.21 | <0.001
PRF Compensation syndrome 28.2% 38.6% 3.98 | <0.05
PRF Separation anxiety 22.0% 39.9% 12.31 | <0.01
PRF Problematic relationship with family of origin | 55.6% 72.2% 9.33 | <0.01
or partner’s family
PRF Dating conflict and domestic violence 69% 80.9% 6.11 | <0.05
PPF Discomfort related to the dependency on 35.8% 47.7% 4.66 | <0.05
Services
PPF Elaboration of experience of neglect, violence, |7.5% 15.2% 4.27 1 <0.05
and/or abuse during the childhood (parents)
PPF Supportive network of relatives/friends 58.7% 78% 12.37 | <0.001

*  Which risk and protective factors significantly influence CPS workers’ removal
decision in case of Italian and migrant families?

About the first aim, results are consistent with previous studies and confirmed the
vulnerability of migrant parents in many areas. Table 1.1 shows that migrant fami-
lies are characterized by a higher prevalence of distal risk factors related to their
socioeconomic status and by a lower prevalence of protective factors compared to
Italian parents (Grumi et al., 2017a). Migrant families show lower prevalence than
Italian families in many indicators: parental experiences of maltreatment, psychopa-
thology, compensation syndrome, separation anxiety, problematic relations with
family, and domestic violence. We attribute these counterintuitive results to two
processes: (a) migrant families could be characterized by some resilience (they
accept the risk of moving from their home country to gain better living conditions);
and (b) migrant families could be more “under the spotlight” of social services due
to their socioeconomic condition (as the higher prevalence of distal risk factors
shows) and hence taken into care before proximal risk factors appear (or worsen).

About the second point, studies demonstrated that migrant and Italian families are
characterized by two different patterns of factors (Tables 1.2 and 1.3),° with the
exception of lack of knowledge or interest relating to child development, which con-

®Regressions were performed inserting as predictors those factors that were significant to a pre-
liminary Chi square analysis, in order to reduce the number of factors in each model and avoid any
collinearity.
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Table 1.2 Predictive factors of CPS workers’ removal decision relative to migrant families —
logistic regression model

Predictors B P OR (95%CI)
DRF Experience of neglect, violence, and/or abuse during the | 0.907 |<0.05 |2.47
childhood [1.05-5.84]
DRF Lack of knowledge or interest relating to child 1.115 |<0.05 |3.05
development [1.18-7.85]
PPF Good level of self-esteem —1.896 | <0.001 | 0.15
[0.06-0.36]

x*=737.5; p<0.001; R*> Nagelkerke = 0.34

Table 1.3 Predictive factors of CPS workers’ removal decision relative to Italian families —
logistic regression model

Predictors B 4 OR (95%CTI)
DRF Lack of knowledge or interest relating to child 342 <0.001 | 30.31
development [4.55-201.79]
PRF Parents’ psychopathology 2.222 |<0.01 |11.08
[2.51-48.93]
PRF Parents’ social deviance 1.18 <0.05 |3.26[1.02-10.44]
PFF Discomfort related to the dependency on Services —3.083 | <0.001 | 0.44 [0.01-0.19]
PPF Autonomy/independence —1.783 | <0.01 | 0.22 [0.06-0.70]

x> =88.91; p <0.001; R* Nagelkerke = 0.66

stitutes a significant predictor for both groups. In particular, for Italian families the
lack of knowledge or interest related to child development enormously increases the
risk of child removal, and even though it exerts an indirect impact, it is linked to criti-
cal variables like parental monitoring and unrealistic expectations (Milner &
Chilamkurti, 1991). Migrant and Italian families are characterized by a clear
difference between Odds Ratio regarding this factor: we argue it could be possibly
due to a sort of differential perception of its relevance by CPS personnel. It is possible
that CPS professionals tend to overreact when this factor is detected in Italian fami-
lies due to cultural reasons (i.e., “Bad parenting”) while attributing it to cultural rea-
sons when found in migrant families (i.e., “Different parenting”). Other relevant
factors for migrant parents were past experience of neglect violence and/or abuse
during the childhood that may affect parental well-being and quality of parent-child
relationship and attachment (Ionio & Mascheroni, 2014) and the good level of self-
esteem that supports change and allows migrant parents to ask for help in case of
need, without denying obstacles and limits (Milani & Gagliardi, 2013). For Italian
families other significant predictors were the parents’ psychopathology and the social
deviance, while discomfort related to the dependency on services and a good level of
autonomy/independence reduced the level of risk perceived by social workers.
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1.3.3 Decision Trees

A second set of studies used a decision tree analysis (CHAID) in order to identify
the most relevant factors for the assessment of migrant and Italian parents (Grumi,
Milani, & Di Blasio, 2017b; Milani, Di Blasio, & Grumi, 2017). The CHAID algo-
rithm (Chi-squared Automatic Interaction Detector, Kass, 1980) is a form of recur-
sive partitioning that begins with the “parent node” which is subsequently split into
subgroups, “child nodes,” by a predictor variable. The predictor variable at each
stage was selected on the basis of Chi-square tests, and splitting continued until
predetermined stopping criteria were met. The final nodes identify subgroups
defined by different sets of independent variables.

This data analysis approach addresses issues related to the high number of risk
and protective factors included in the assessment and the small sample size of our
study. Moreover, it allows us to identify multiple profiles of high and low risk that
are associated with a specific outcome (child-out-of-home placement decision vs.
monitoring and support). We maintain that this methodology and the results it has
provided could be of use to professionals in order to have some landmarks to priori-
tize some factors over others when acquiring information on the case they handle.

In particular, two decision trees were performed separately for migrant (n = 177)
and Italian (n = 163) families. As shown in Fig. 1.5, the decision tree for migrants
was estimated to correctly classify 77.4% of the cases and identified 2 high-risk
parental profiles (see nodes 3 and 12) and 2 low-risk parental profiles (see nodes 6
and 7), while one node is not sufficiently discriminative at this level of split. In par-
ticular, the good level of self-esteem acts as a protective factor reducing the risk of
child removal, but it is not sufficient when risk factors, impulsivity and young mater-
nal age, are present.

Node 0 (N=177)
Low risk 49.2%
High risk 50.8%

T
Good level of self-esteem y2 = 38.56***
absent L

Node 1 (N=74)
Low risk 21.6%

High risk 78.4%
T

Lack of know. or int. for child developement y2 = 5.6%
|

present [

Node 3 (N=61)
Low risk 16.4%
High risk 83.6%

1 absent

1 present

Node 2 (N=103)
Low risk 68.9%

High risk_31.1%
T

Impulsivity 32 = 15.09%**
1

present [

Node 4 (N=13)
Low risk 46.2%
High risk 53.8%

Node 5 (N=65)
Low risk 55.4%

1 absent

High risk 44.6%
T

Node 6 (N=38)
Low risk 92.1%
High risk  7.9%

Young maternal age y2 = 8.92**

absent [

1 present

Node 7 (N=53)
Low risk 64.2%
High risk 35.8%

Node 8 (N=12)
Low risk 16.7%
High risk 83.3%

Fig. 1.5 Decision tree about migrant families’ high- and low-risk profiles
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Node 0 (N=163)
Low risk 57.1%
High risk 42.9%
T
Autonomy/independence 2 = 45.48***
abs,entI 1 1 present
Node 1 (N=74) Node 2 (N=89)
Low risk 28.4% Low risk 80.9%
High risk 71.6% High risk 19.1%
T T
Impulsivity 72 = 5.6* Desire to improve oneself x2 = 11.
present [ L ] absent ! 1 present
Node 3 (N=59) Node 4 (N=15) Node 5 (N=20) Node 6 (N=69)

Low risk 22.0%
High risk 78.0%

Low risk 53.3%
High risk 46.7%

Low risk 55.0%
High risk 45.0%

Low risk 88.4%
High risk 11.6%
T

Lack of interpersonal relationships 12 =5.71%

absent

present

Node 7 (N=33)
Low risk 78.8%
High risk 21.2%

Node 8 (N=36)
Low risk 97.2%
High risk  2.8%

Fig. 1.6 Decision tree about Italian families’ high- and low-risk profiles

As shown in Fig. 1.6, the decision tree for Italian families correctly classified
73.3% of the cases. It identified one high-risk parental profile (see node 3) and two
low-risk profiles (see nodes 7 and 8), while two nodes (4 and 5) were not sufficiently
discriminative at this level of split. In particular, the absence of autonomy or inde-
pendence combined with impulsivity emerged as the pattern with the highest prob-
ability of child removal, while a good level of autonomy together with the desire to
improve oneself characterizes parents evaluated as low-risk, even if they have scarce
interpersonal relationships.

To sum up, two different patterns of predictors — except for impulsivity — emerged
for migrant and Italian parents, suggesting that CPS workers focused on different
indicators when they are asked to assess parents with different sociocultural back-
grounds. However, in line with previous results, distal risk factors that are overrep-
resented among migrants (as chronic poverty and lack of network and social
integration) did not constitute significant predictors of the safety assessment.
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2.1 Introduction

Conflict damages the social ecological systems that sustain children’s resilience
such as the capacity of parents and communities to provide safety and basic needs
and of the state to provide education and health services. In contexts of war and
displacement, children’s responses and experiences are most immediately mediated
by their parents who play a fundamental role in regulating their exposure to risk and
in protecting their mental health (Borowski, Ramey, & Bristol-Power, 2001;
Garbarino & Kostelny, 1996; Masten & Obradovic, 2008; Murphy, Rodrigues,
Costigan, & Annan, 2017; Panter-Brick, Grimon, & Eggerman, 2014; Punamiki,
Samir, & El Sarraj, 1997, 2001; Qouta, Punamiki, & El Sarraj, 2008; Smith, Perrin,
Yule, & Rabe-Hesketh, 2001; Thabet & Vostanis, 2000; Williams, 2010). The expe-
riences of refugee men as parents are one of the least explored areas of psychosocial
interventions with refugee families, necessitating greater engagement with men,
including in their role as fathers (Panter-Brick et al., 2014).

Engaging men in gender-based violence prevention programming has emerged
as a promising response in development contexts (Casey, Carlson, Two Bulls, &
Yager, 2018). “Engaging Men” programs seek to challenge the social norms, atti-
tudes, and practices that increase the risk of gender-based violence against women
and girls while also harnessing positive male power to prevent violence and promote
safety (Carlson et al., 2015; Ricardo & Barker, 2008). Most “Engaging Men”
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programs are primary prevention initiatives that aim to identify and address underly-
ing causes of violence and minimize the likelihood of violence occurring in contrast
with secondary prevention that aims to support gender-based violence survivors
(Storer, Casey, Carlson, Edleson, & Tolman, 2016). An examination of the research
literature on “Engaging Men” as a gender-based violence prevention intervention
shows that children, if considered at all, are at a step removed, that is, in relation to
women’s roles as caregivers, while men in their role as fathers rarely figure
(Abramsky et al., 2016; Hossain et al., 2014; Stern, Pascoe, Shand, & Richmond,
2015). Children may be considered as direct beneficiaries in terms of delaying girls’
early marriage (Casey et al., 2018) or in engaging men to overcome barriers to girls’
education (Jamal, 2014). Increasingly, it is recognized that violence against women
and violence against children cannot be treated as distinct issues (Fry & Elliot,
2017). Targeting men in their role as fathers within “engaging men in gender-based
violence prevention” interventions is under-explored. Yet an ecological framework
for understanding the origins of gender-based violence, such as that proposed by
Heise (1998), supports an argument for this linkage. In her ecological model, the
first level is personal history including witnessing intimate partner violence as a
child or experiencing abuse; the second level is the microsystem of family relation-
ships and in particular the importance of addressing marital conflict; the third level
is the exosystem comprised of the formal and informal social structures that impact
people’s lives, such as community structures that can create social isolation as a risk
factor for interpersonal violence following forced migration; and the fourth level is
the macrosystem whereby social and cultural norms can create a climate where
masculinity is linked to dominance and violence is a socially accepted dominance
strategy. Many “Engaging Men” interventions are conceptualized within an ecologi-
cal model. In their work with Promondu, Ricardo and Barker (2008) argue that
interventions should work at three levels: face-to-face awareness-raising;
community-level efforts including community-level mobilization, advocacy, and
targeting of male leaders that can mobilize change; and collaborations with organi-
zations whose focus is broader than gender-based violence. Yet most models do not
consider the intersectionality between violence against women and girls and vio-
lence against children as a social category more broadly. The World Health
Organization, (2016) identified strategies for ending violence against children
including strengthening norms and values that support gender-equitable relation-
ships for all children; challenging harmful gender and social norms of boys; reduc-
tions in early and forced marriage of young girls; more favorable attitudes to
non-violent approaches to parental discipline; and greater recognition of what con-
stitutes abusive behavior toward intimate partners and children — not just girls. This
would mean an opportunity to broaden the remit of “Engaging Men” programs
where appropriate to include consideration of men in their role as fathers and also to
give more consideration to boys under 18 years. The Interagency Gender-Based
Violence Case Management Guidelines (2017) recognize that boys also face risks of
sexual violence. Furthermore, structural violence faced by boys such as gender-based
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norms that force them into child labor where a male head of household is incapaci-
tated or absent is not generally regarded as a form of gender-based violence and
therefore not considered.

This chapter presents the findings of an intervention evaluation that aimed to
engage Syrian refugee and Lebanese men in Lebanon to address the main protection
concerns for Syrian refugee women and children — including those related to domes-
tic violence, sexual harassment and exploitation, and early marriage and child
labor — by engaging Syrian refugee and host community men to promote safety in
their communities and by increasing their capacity to use prosocial coping. The
main findings have been described elsewhere (Veale, Hijazi, & Osman, 2016; Veale,
Shanahan, Hijazi, & Osman, 2019), allowing this chapter to focus on the impact of
the intervention on the lives of children and adolescents.

2.1.1 Syrian Refugees in Lebanon

The Syrian crisis has had a profound effect on children’s lives and over half of
Syrian refugees in Lebanon are children. Their families have experienced a steep
decline into poverty as access to livelihood and income opportunities have dimin-
ished. In 2016, 70-80% of Syrian refugees did not have the necessary income to
afford the survival minimum expenditure basket. A United Nations High Commission
for Refugees (UNHCR, 2016) vulnerability assessment of Syrian refugees in
Lebanon in 2016 found that 95% of visited households had borrowed money in the
previous 30 days to purchase food, pay their rent, and access healthcare. A key rea-
son for these extraordinarily high levels of deprivation was found to be a lack of
access to work opportunities. Political factors have placed significant restrictions on
Syrian men’s traditional role as breadwinners for their families. Policies issued by
the Lebanese government in 2015 tightened regulations over Syrian refugees, sig-
nificantly restricting their mobility and their access to work opportunities. While
Syrian nationals are allowed work permits in restricted labor markets (agriculture,
construction, and cleaning services), in practice, work in the informal sector is
restricted for men due to fear of crossing checkpoints, roundups, detention, and
threat of deportation. Overall, 41% of Syrian refugees are without a legal residence
permit. Unregistered refugees are ineligible for United Nations High Commission
for Refugees (UNHCR) funded services or Government public services including
health care. Families survive by relying on UNHCR funds, but the eligibility criteria
are continuously reassessed which generates ongoing anxiety. They also rely on
cash grants from the Lebanese cash consortium, World Food Programme (WFP)
food vouchers, and in some cases, the labor of family members including women
and children in the informal sector.
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2.1.2 Early Marriage

As a protective strategy, Syrian refugees have resorted to early marriage of their
daughters in order to help protect them from sexual harassment and risk of sexual
abuse or to help with financial security (Hassan et al., 2015; Yasmine & Moughalian,
2016). Although this practice was common in Syria before, early marriage is
believed to be happening at higher rates due to the belief that marriage offers
increased protection (Cherri, Rodriguez-Llanes, & Guha-Sapir, 2017). Child mar-
riage in Syria would also typically happen within communities where families knew
each other and protective social connections were well established. In displacement,
families are marrying young girls to men with whom there is no pre-established
connection, who may have a significant age gap, or who have multiple wives,
increasing the risk of DV and IPV (Boswall & Akash, 2015; Cherri et al., 2017,
Mourtada, Schlecht, & DelJong, 2017; Wells, Steel, Hassan, & Lawsin, 2016;
Yasmine & Moughalian, 2016). Early marriage has other negative consequences for
young girls. While lack of educational opportunities can be a contributing factor to
early marriage (Cherri et al., 2017), early marriage also can limit continuing educa-
tion for girls. Syrian women in Lebanon reported that they thought the acceptable
age for a woman to get married was 18 so that she would be able to at least complete
primary education and, in the past in Syria, she would be able to complete higher
education while she was married. However, in the current situation, girls who are
being married early are not continuing their education (Charles & Denman, 2013),
limiting their opportunities to gain skills outside of the home. Mourtada et al. (2017)
reported that there were differing perceptions on the acceptable age for a young
woman to be married in displacement. Most young women thought that, even in
displacement, the earliest a woman should be married is 20 years old. Mothers
thought that this should be lower in displacement (around 16-17 years old) and
fathers thought that an acceptable age was 15 years, as long as the potential husband
was deemed acceptable. Early marriage can also have negative health outcomes.
Becoming pregnant at an early age, where a girls’ pelvic region is too small, can
lead to higher rates of both infant and maternal mortality. Girls may also not have
received education around reproductive and sexual health, leading to increased
prevalence of reproductive health issues among young Syrian females (Mourtada
etal., 2017). Syrian families in Lebanon have reported that early marriage practices
are a way to ensure that their daughter is protected by a man from sexual harassment
and financial burdens (Anani, 2013).

A recent study completed by Bartels et al. (2018) tried to gain a deeper under-
standing of what was contributing to early marriage among Syrian refugees in
Lebanon. Their methodology included asking participants to tell an anonymous
story about Syrian girls living in Lebanon. Although they were not asked to share
stories specifically about early marriage, many of the stories shared by participants
contained elements pertaining to early marriage. After participants provided the
story, they would then be asked to interpret the story using an app on a tablet. The
study highlighted some differences between male and female perspectives on girls’
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protection as well as reasons that people resort to early marriage. It was found that
while males in the community felt that females were under-protected, many females
felt that they were overprotected. This male perspective of girls being under-
protected is important to note as they are traditionally the head of the household and
typically have the final say on family decisions. This means that even if females feel
that they are overprotected, the male perspective will most likely be a major factor
in decisions on early marriage or female mobility. Many females interpreted their
early marriage stories to be issues of access to education, lack of security, and lack
of financial resources, as well as societal expectations. Men interpreted their early
marriage stories to mainly be about physical and financial protection. While this
study does not provide any new information of the contributing factors to early mar-
riage among Syrian refugees in Lebanon, it does provide an interesting insight into
perception differences between genders on early marriage reasons and female pro-
tection levels, and how increased early marriage prevalence could be driven by male
perspectives on women being under-protected both physically and financially.

In Lebanon, UNFPA (2017) found that child marriage rates of Syrian refugees
are four times higher than among Syrians before the crisis. At a microlevel, Schlecht
(2016) reported young girls sought out marriage to meet their basic needs as they
knew their parents could not provide for them, while Syrian parents sought mar-
riage for their young daughters to protect their honor due to the uncertainty of their
future. At a macrolevel, displacement-related security issues, deteriorating eco-
nomic conditions, and disrupted education for adolescent girls were attributed to be
drivers of a reduced age of marriage among Syrian refugees in Lebanon (Mourtada
et al., 2017).

2.1.3 Child Labor

According to the UNICEF Baseline Survey, (2016), approximately half of nearly
half a million school-aged Syrian children in Lebanon are out of school and grow-
ing up without access to education. Syrian “out of school” children accounted for
35%, 40%, 45%, and 44% of Syrian 8-, 9-, 10- and 11-year-old children, respec-
tively. Of children aged 12 and 13 years, 52% and 64% were out of school. This
proportion increased further for older adolescents. In total, 75%, 83%, and 93% of
15-, 16-, and 17-year-olds were out of school, respectively. This highlights a par-
ticular vulnerability facing adolescents. Child labor is a major barrier to school
enrollment and attendance as many families rely on their children to work instead
of attending school (Lebanon Crisis Response Plan, 2017-2120; Human Rights
Watch, 2016). In cases where the father cannot find work, has a disability, or is
absent, adolescent males in the family may become the sole bread winner, prioritiz-
ing their responsibility of generating income over their education (DeJong et al.,
2017). Another reported barrier to education for male refugees is fear of bullying
and physical or sexual abuse from peers in attending school (Hassan et al., 2015). Al
Ganideh and Good (2015) examined the treatment of Syrian refugee children
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involved in child labor in Jordan compared to Jordanian child laborers. Unstable
family structures contributed to children working longer hours and the likelihood of
experiencing physical abuse. While Syrian refugee children had better prior school-
ing than their Jordanian counterparts, they were paid much less indicating greater
vulnerability to exploitative practices.

2.2 The Intervention: “Engaging Men to Promote Resilient
Communities”

In 2013, the implementing organization carried out an assessment of the protection
concerns and needs of Syrian refugees in Akkar District, Lebanon (Concern
Worldwide, 2013). It found that women and girls reported an increased incidence of
intimate partner violence and early marriage since arriving in Lebanon. It also noted
high school drop-out rates of Syrian children due to costs and security concerns and
the use of child labor for the economic support of families. Gender-based violence
referral pathways and case-management structures had been established for all
areas in Lebanon hosting refugees, yet reporting of gender-based violence cases
was low, because it was a culturally sensitive topic. The assessment identified a gap
in agencies working with men in protection programming. This led to the develop-
ment of a community-based protection program entitled “Engaging men to promote
resilience communities,” with the specific objective of addressing the protection
needs of conflict-affected Syrian refugee and vulnerable Lebanese children, youth,
and women in Akkar. A program handbook entitled “Facilitator’s Handbook:
Engaging Men to Promote Resilient Communities” (Concern Worldwide & Irish
Aid, 2013) was developed on the basis of a number of resources, including “Change-
Maker Training Facilitator Handbook™ developed by Men’s Resources International;
Promundo’s “Programme H”’; Save the Children’s “Child Protection Sessions for
Parents and Caregivers”; and the Centre for Interfaith Action on Global Poverty’s
“The Faith Effect.” The “Engaging Men” program utilized a 12-week training
course structure with four core objectives: promoting peaceful interactions with
others, reducing violence and gender-based violence, enhancing child protection
and caregiving, and increasing community safety and harmony through a commu-
nity project. In a 1-year period of September 2015—-September 2016, participants
were 1469 Syrian and Lebanese men (70% Syrian; 30% Lebanese) across 62 groups.
An examination of group composition showed that groups were predominantly
Syrian or Lebanese. They undertook a 12-week course aimed at understanding
issues of gender-based violence (GBV) and child protection by engaging men to
promote safety in their communities and increasing their capacity to use prosocial
coping and to mitigate conflicts peacefully. Topics covered included understanding
gender roles and relations, the cycle of violence, non-violent communication, men
as caregivers, child development, education on child labor, and early marriage. The
program hypothesized that men who have been trained on these topics will be less
likely to engage in gender-based violence and other forms of violence and women
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and children were conceptualized as the primary beneficiaries. In addition, each
men’s group was expected to identify, design, and implement a community project
that increased the protective capacity of the community, particularly for those who
were vulnerable. Two sessions focused on child-specific topics. Session ten exam-
ined the impact of caregiving and explored the stages of child development and how
adult nurturing can reduce stress and promote development of children. Session
eleven addressed protecting children with the aim of promoting understanding of
the risks of child labor and early marriage (see Concern Worldwide & Irish Aid,
2013 for further details).

2.3 Method

Focus group discussions were conducted with ten “Engaging Men” groups selected
randomly from a total of 56 groups to gather a range of views and experiences of the
impact of the intervention. In total 130 men participated in the focus group discus-
sions, of whom 80% were Syrian refugees, and 20% were Lebanese community
members. Groups were predominantly composed of either Syrian or Lebanese par-
ticipants. All participants had completed the 12-week “Engaging Men” training pro-
gram within the previous year. A semi-structured focus group discussion schedule
explored men’s motivation to join the group, a free listing of the problems they
faced, their experience of participation in the group, changes in coping strategies,
gender-equitable attitudes and attitudes with respect to gender-based violence, atti-
tudes to early marriage, and child labor and changes in inter-community relations.
Focus group discussions were conducted in Arabic by two of the authors (Hijazi and
Osman) who were female, while a third author (Veale) worked with female inde-
pendent translators.

Five focus group discussions were carried out with 28 wives of Syrian refugee
men participants, and two separate focus group discussions with 11 adolescent sons
and 6 adolescent daughters of male participants aged 13—17. These focus groups
explored questions about who is the main breadwinner in the house; main difficul-
ties; observed impact being a member of the group had on male participants, on
prosocial coping, on roles or relationships within the home, and on community
relationships; and if items bought for the household instead of implementation of a
community project made a difference in the life of the family.

In addition, ten family visits were conducted and the researchers met with for-
mer male participants and their wives separately, but the questions were similar to
those above. There was no stipend or reward provided for participation in the focus
group discussions. Peer researchers (two male and two female) linked to the
“Engaging Men” intervention were selected through a recruitment and interview
process. Selection criteria were that the men had participated in the program during
the evaluation and the women were wives of other men who had participated in the
program. They also had to be motivated, relatively educated, able to read and write
in Arabic, and good communicators. They conducted ten interviews with former
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participant Syrian refugee and Lebanese men. Peer research triangulates “outsider”
knowledge gained by researchers with “insider” knowledge gathered by those who
have relationships of trust, connectedness, and empathy with study participants
(Ryan, Kofman, & Aaron, 2011). All participants completed a detailed informed
consent sheet in Arabic which outlined issues of confidentiality, the right to with-
draw, to refuse to answer particular questions, and to cease participation at any
time. For children aged 13—17 years, written consent was obtained from parents and
written assent from children. Boys and girls were interviewed separately. If partici-
pants experienced any distress, the protocol stipulated they would be referred for
psychosocial support using the organization’s existing referral structures. One man
indicated that the focus group discussion caused him considerable distress as it
reminded him of events that happened in Syria. During the discussion, proper ethi-
cal procedures were followed and later followed up with the organization’s protec-
tion team. Ethical approval was granted by the Ethics Committee, School of Applied
Psychology, University College Cork. All data was taped and transcribed.
Qualitative data were read and reread to identify if and how the “Engaging Men”
intervention achieved the expected outcomes listed above. This was a form of the-
matic analysis (Braun & Clarke, 2006), an inductive approach where the themes
identified emerged from the data. The following section presents the key findings
related to family relations and protection issues affecting children.

2.4 Key Findings
2.4.1 Family Atmosphere and Emotional Regulation

Participation in the “Engaging Men” programs was identified as an important source
of psychosocial support for all participants and in particular for Syrian refugee men.
Engagement in the group appeared to reduce men’s irritability in two ways: (i) by
providing a space with other men for emotional release; and (ii) through a very
explicit focus by the group facilitators on teaching men to reduce irritable behavior
and engage in calmer communication. One man noted:

It has been difficult dealing with the teenagers. My son was changing physiologically as he
hit puberty and he was becoming more difficult to deal with. I used to yell at him a lot and
I could see him sinking into a depression. The training helped me to treat my son better, and
understand the difficulty of our situation from my family’s perspective. We live in a one
room house; this is where we sleep, eat and sit. No one has privacy. This is difficult for our
teenagers as well as it is difficult for us.

An adolescent boy provided the following anecdote of his father:

My father used to scream at my mom and not explain what’s the matter with him, but after
the sessions he became more flexible and he explains to us. For example, he says to my
mom, my darling I have a headache, please can you bring to me some Panadol.
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Similarly, the daughter of one of the men noted that one visible improvement in
men’s treatment of their wives is through taking them to an evening social visit or to
visit their families. Participation in the groups led to improved patterns of interaction
communication and increased openness, empathy, and perspective taking; children
said some men have learned to generally become more “flexible,” open-minded,
open to discussion, and more accepting of others’ ideas. However, given the ongoing
daily stressors, some wives questioned how sustainable the observed changes could
be expected to be.

2.4.2 Men as Fathers and the Impact on Their Children

The main positive outcome that was spontaneously and nearly unanimously reported
across groups and interviews with men, women, and children was men’s improved
engagement with their children. This raises a hypothesis that attitudes towards child
rearing and interactions with children may be more malleable than attitudes towards
gender and interactions with wives.

2.4.3 Reduction in Yelling at and Beating Children

Various men, women, and children reported that the men used to be much more
irritable with their children (e.g., frequently yelling) prior to the groups and that
their interactions with them have become much calmer. One woman noted that prior
to the groups, her children would ask “why is dad always irritable?” Many men
reported learning to reduce their use of harsher methods (e.g., beating) to discipline
children, particularly since they learned that this could have adverse impact on the
children psychologically and developmentally. Some women noted that their hus-
bands started discouraging them from beating their children as well. One man, for
example, stated that he learned to instead withhold a toy if a child is not studying.
Peer researchers noted that, for most respondents, the area where participants
changed most was in their treatment of children and this seemed to be sustained a
year after the training. As noted by one male participant to a peer researcher:

We talk to them more, consult them more often. We have developed new relationships with
our children because we feel they need it more. These are children who have lived the
crisis in their formative years. Their futures have been completely upended. If we do not
develop relationships with them - if they do not learn to trust our opinions, they will be
completely lost.

A wife of one of the participants reported to a peer researcher:

I used to argue with my husband all the time about how to dress our daughter. He used to
insist that she wear clothes that cover her body despite the fact that she is only six. After the
sessions, he changed and now allows her to wear what she likes.
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The following was noted by another woman in discussion with a peer researcher:

Before [the training], my husband was often verbally abusive to me and he would hit our
children. After the [12] sessions, his treatment of the children improved and to some degree,
he was less violent. But this did not last very long. After a while, he went back to the way
he used to be.

2.4.4 Increased Dialogue and Positive Time Spent
with Children

One outcome noted by men was that they tried to calmly dialogue with their chil-
dren about something they did wrong rather than yelling at them. Some adolescents
reported that their fathers now listened and talked with them more and explained
their financial situation in a way they could understand. A number of fathers reported
that they spent more time with their children and played with them more often. One
male adolescent shared that his “...father used to spend all night outside the house,
but that after the sessions he now spends an hour or two and returns to home to
spend the rest of the time with the family.” This was consistent with some women’s
reports who praised their husband’s increased patience and openness with their chil-
dren. One man noted that he used to “go into the house as the head of the family”
but now has softened his interactions with the children. Similarly, a woman noted
that after her husband started dialoguing with their children and asking their opinion
on things, she feels that her children have developed stronger characters and can
assert themselves to him by saying “no”. She added that the change in their father’s
demeanor permitted them “to open up to the world, and to think of what they want
to do when they grow up.” A number of fathers and children described the change
in interactions, noting that the fathers have been seeking to “befriend” their children
rather than act as an authoritarian father, particularly in the case of adolescents.
Another girl noted that her father started taking them more on outings and walks.

It also appeared that some men took great pride in increasingly assuming the role
of a transmitter of knowledge with their children. Several men noted that the groups
heightened their awareness of the importance of setting up good role models for
children and that they teach their children about what they learned in the groups.
Examples of this type of role modelling include becoming more aware of not lying
in front of children, discouraging violence by not buying children pellet guns, and
not shaming boys for crying, as explained by this father:

...one tells boys, don’t cry, it’s a shame, but now, one understands that a man can cry
because crying is an internal feeling, and a man may want to go out into the wilderness
alone to cry, over war, need, and deprivation.

A daughter also gave an example of how her father told her older brother, who
was about to beat her younger brother over smoking, to not beat him, but to guide
him gently instead. Another man shared how he valued learning that mistreatment
of children, including deprivation of kindness and affection, has long-term adverse
effects. Hence, the participants overall appeared to benefit from the information
they received about child development.
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2.4.5 Child Marriage

Although reduction in child marriage was not consistently spontaneously reported
as a benefit from the intervention, when asked, many participants noted that the
facilitators educated them about the adverse effects of child marriage and expressed
an understanding of a number of reasons of why it might be problematic. These
included incomplete cognitive development of the girl despite physical maturation,
possibility of adverse health outcomes, increased risk of marital problems, divorce
and the girl returning to her family, inability of such a young girl to tolerate the
poverty of her husband, how marriage may prevent a girl from education, and the
inability of a “child to raise a child.”

One participant framed his increased awareness about the problem of child mar-
riage through the lens of religious guidance. In that participant’s focus group, par-
ticipants also noted that:

We agreed that the girl has to be above 18, and there should be no more than six years’ dif-
ference between them, and that there needs to be compatibility in the education level
between the girl and her husband. We learned that marriage could end up being unjust to the
girl, it might not work out, and then she’d return to her family.

Another participant noted, for example, that he has two daughters of marriage age
but that he was not going to marry them until they continued their education, no
matter the financial difficulty. Another participant described how a fellow group
member had a 13-year-old girl he wanted to marry but that he gradually listened to
others’ arguments about how his child might want to play and doesn’t yet have the
capacity to take care of children.

Some participants noted that there has been increased general awareness about
child marriage, including in the media, and it has become a familiar and discussed
concern. Most participants seemed to agree that young age of marriage is problem-
atic. However, it was difficult to ascertain whether the endorsement of unfavorable
attitudes towards child marriage among participants was representative. For exam-
ple, one man noted that in his group, 3—4 men continued to believe in child marriage
and planned on going ahead with it. It was similarly quite difficult to ascertain if
these opinions actually trickled down to shape behavior. A peer researcher recounted
the story of one participant who had a young daughter and wanted to arrange her
marriage. The facilitator discussed this with him, convincing him against it, but
after the training, the man ended up arranging her marriage anyhow.

Upon probing for examples of behavior, one man shared that the group partici-
pants advised their relatives to not marry their daughters young, and another woman
gave an example of a young female relative whose uncles declined a suitor for her
because she was very young.

An issue that was raised in only one setting and told to a peer researcher was the
issue of how to marry girls who may already have had a sexual relationship. This
story involved a wife of a participant talking about her 15-year-old daughter who had
a suitor. Her husband refused to allow the marriage because he felt it was wrong “in
all circumstances”. But his wife worried for her daughter and tried to convince him
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to allow them to marry, reporting she thinks “they may already have a relationship
and this would be the only way to save her.” The vulnerability of adolescent girls to
sexual harassment was an important concern for men, but vulnerability to transac-
tional/survival sex or rape did not arise as discussion topics.

It is worth noting that participants differed in their views toward early marriage
possibly due to their cultural background, rural vs. urban location, whether early
marriage has always been the local custom or was never accepted, or whether this
became an issue only after the Syrian crisis. Some participants noted that people
might marry their daughters early to “relieve themselves from their expenses” or
“lift her responsibility off them.” According to peer researchers, child marriage was
raised by men as a protection response rather than as only a reaction to economic
circumstances. A peer researcher explained:

It is not about difficult economic circumstances. What fathers are worried about is that their
daughters will be harassed or worse by men. In Lebanon, they are very limited in terms of
what they can do to restore their honor. If they marry her off, the burden of this honor is
transferred/or shared with the husband.

This was discussed in a number of focus group discussions. Another man noted that:

They might not find a solution but to marry their children, because they would fear for their
daughter that she is getting older, and her body is becoming more visible, and/or if she left
school, there is no other solution but to marry her.

Peer researchers explained that daughters are married off to other poor Syrians who
may not be well known to the family, and often, this new family has to depend on
the daughter’s biological family for support, especially when there are marital
problems.

2.4.6 Child Labor

The issue of child labor was never brought up spontaneously in any groups or inter-
views and the researcher had to ask about it directly. Participants talked about the
necessity of employing children for the livelihood of families:

We ourselves need to work, also our kids need to work. There is a woman from the group

found herself obliged to work in order to get medicine for her children. Another woman, her
10-year-old child is working for the same reason.

Everything has changed. Whoever finds work (including children), they have to go for it;
we wouldn’t do this (to our children) if we didn’t need this.

In some cases it was easier for children compared to their fathers to find low level jobs, e.g.,
sweeping the floors at a barber shop.

Engaging men participants were also asked about child labor, and several stated
that they knew or learned about adverse effects of child labor, including depriving
children of the opportunity to enjoy their childhood, children being out of school,
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and children becoming involved in street life and being exposed to work conditions
that have adverse health effects. However simultaneously many groups noted that
families had to send their children to work anyway. For example, one participant
noted that:

[the facilitator] brainstormed pros and cons of children working, if I put the child for exam-
ple in a workshop, if he were to lift heavy things, he’d have disc problems, or if he were to
become a painter, he would become sick when he’s young, he can be molested, so I wouldn’t
want a child to work in a car workshop, because he’d become like a street kid, he would
smoke, but I could take him to work with a tailor, because it’s a cleaner opportunity, the
store is visible to the public, and more contained.

In a focus group taking place in a rural location, participants noted that child
labor is minimal, because everyone is really poor and no one owns a craft or a busi-
ness where children could work. Another participant noted that civil society and
organizations should have a bigger role to play in sponsoring families with no
breadwinner, particularly those with widowed women, so that children would not
have to work. While participants were educated on the risks of child labor, the
income earned by children was often important to the family economy and so edu-
cation did not lead to a change in family practice. Some men reported that they were
ashamed to see their child working, while they themselves were unable to work.

2.5 Discussion

This analysis has explored an important aspect of children’s social ecology in times
of conflict, that is, the role of men as fathers and as a resource for children and their
family through the examination of an “Engaging Men” intervention. In terms of
Heise’s (1998) ecological model addressing gender-based violence, the findings
showed how, through guided discussion on masculinity and gender roles, Syrian
and Lebanese men talked about their own personal history and Syrian men, in par-
ticular, talked about their changed circumstances as refugee men and fathers.
Through dialogue, men took a step back from their responses of anger and frustra-
tion, became more attuned and reflective on their own needs and those of their wives
and children, and were better able to regulate their emotions. This facilitated changes
in family relationships through a reduction of irritable behavior and calmer com-
munication in the home. There was a reported reduction in yelling at and beating
children, increased dialogue and positive time spent with children, and a change
from perceiving the father figure as authoritarian to seeing them as a guide and
transmitter of knowledge. At the level of the exosystem of formal and informal
social structures that shape people’s lives, marriage practices are one such informal
structure. Findings support those of other research on child marriage among Syrian
refugees that men view it as a financial and physical protection strategy in insecure
displacement contexts (Bartels et al., 2017; Cherri et al., 2017). The dialoguing
method brought up men’s concerns that girls are out of school and as fathers, due to
their low status as refugees in a host society, they are limited in what they can do to
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protect their daughters from harassment. However many participants noted being
more aware of the adverse effects of child marriage such as incomplete cognitive
development of the girl despite physical maturation, possibility of adverse health
outcomes, girls dropping out of school, increased risk of marital problems, divorce
and the girl returning to her family, inability of such a young girl to tolerate the
poverty of her husband, and the inability of a “child to raise a child.” These effects
extend beyond financial and physical protection concerns to more child-centered
concerns. Labor practices are another part of the exosystem. Structural inequalities
in the labor market and security concerns excluded male refugee parents to a signifi-
cant extent from engagement in livelihood opportunities. On the basis of self-report
through focus group discussions, men reported little attitudinal change with respect
to child labor.

In Heise’s (1998) model, the macrosystem level refers to social and cultural
norms. Many interventions which seek to engage men to address gender-based vio-
lence use community mobilization approaches through public theatre and media
(Abramsky et al., 2014), but this was not a feature of this intervention. One interest-
ing finding was that dialogue about child marriage in men’s groups was supported
by a broader public discourse in the media, suggesting that interventions that address
a topic from different starting points may have a multiplier effect. Discourse in the
public space seemed to facilitate more critical reflection in the private space of the
men’s groups and some attitudinal change. Typically, a medium-to-large change in
intention results in only a small-to-medium change in behavior (Webb & Sheeran,
2006), and it is less clear if the intervention produced behavioral change in the con-
text of ongoing insecurity for Syrian families.

A limitation of the intervention was that it did not engage with the issue that was
the greatest source of frustration for Syrian refugee men, that of exclusion from
livelihood opportunities which impacted their capacity to provide economically for
their family. A recommendation was to developed integrated programming that
could create linkages to livelihood programming or employment programs. The
findings raised a question about the sustainability of reported changes in emotional
regulation, family relations, and attitudes around early marriage if there is no change
in the significant external stressors that impact on men’s daily lives. As noted in the
introduction, men may conceptualize problems differently to women and girls. A
recommendation is that women and girls are included as stakeholders in planning
and program implementation and that program aims are accountable to them.

This chapter draws attention to the intersection between violence against women
and violence against children including the impact of yelling and beating in the
home and structural violence against boys in the form of child labor. This is an
under-considered relationship in many “Engaging Men” programs. A limitation of
the reported intervention was that the program was overambitious and lacked a
clear theory of change and causal pathways to achieving and measuring change. It
sought to provide psychosocial support to men, including stress management and
coping, promote gender-equitable attitudinal change, and address gender-based
violence, child development, and protection. However, the findings point to the
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value of focusing more on the intersection between gender-based programing that
considers women and girls and to include a focus on violence against children as a
social category more broadly. These topics were of interest to men and addressed a
priority of theirs in their role as fathers. This intersection should be considered in
the design of larger, multilevel, multi-stranded, systemic strategies over an extended
period of time.

A further limitation of the intervention was that of blurred boundaries between
primary prevention and engaging with perpetrators to reduce gender-based vio-
lence, with the intervention lacking a mechanism for addressing perpetrator account-
ability including violence against children in the form of beatings. The research
raised the importance of clearly defining the focus, aims, and scope of interventions
such as this.

2.6 Conclusion

This chapter reviewed how programs which seek to engage men can also support men
in their role as fathers. The analysis found that, through dialogue, a safe emotional
space was created for men to meet collectively to talk about their problems, to become
more attuned and reflective about their relationships with their wives and children,
and to engage in better emotional regulation. Discussions on gender created a frame-
work for talking about the stresses of their daily life, the changed gender roles and
child roles in their families as a result of their displacement to Lebanon, and their
feelings and reactions to these changes with the help of skilled and sensitive facilita-
tors. The key impact, psychosocial support, emerged from the process of talking
about gender and improved the quality of life of women and children through
improved family relationships. It offered an example of a space in which the theories
and methodologies of peace psychology such as dialogue (Tint, 2017), and the future
use of emancipatory and participatory methodologies (Seedat, Suffla, & Christie,
2017) to engage women and girls as well as men as stakeholders, may have a particu-
lar contribution to make to enhance the capacity of refugee men in their role as fathers.
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Chapter 3

Promoting Civic Engagement and Social
Inclusion Interventions for Minors
Involved with Crimes

Patrizia Meringolo and Elisa Guidi

3.1 The Italian Law for Minors

The juvenile justice system in Italy is concerned with boys and girls aged 14—-18
who have committed offences against civil or penal codes. The current system is
largely informed by the theoretical debates about social rules and social opportuni-
ties that took place in the 1970s and resulted in important reforms in psychiatric
health (Law 180/1978) and in penitentiary law (Law 354/1975). In addition, the
Code of Criminal Procedure for Minors, enacted in 1988, provides alternative mea-
sures and inclusion strategies for youth, designed to help them avoid detention. The
following are some of the specific rules for juvenile trials (DPR 448/1988): (1)
avoid detention when possible by using alternative measures (probation, commu-
nity work, etc.) to foster social inclusion (art.1, art.21, and 22.); (2) particular atten-
tion is paid to personality assessments, and a core goal is to take care of minors’
psychological and educational development (art.8 and 9); (3) prevention of the risk
of labelling minors is taken into account to avoid spreading information about their
deviant behaviour (art.13, 14, and 15); and (4) finally, it is important to pay attention
to preserving minors’ intimate networks, if existing and reliable, and to increase
their formal and informal social networks as a precondition for planning
rehabilitation.

As some quantitative indicators suggest, the New Code of Criminal Procedure
for Minors has largely reduced the number of minors in criminal institutions from
more than 7000 entries each year before 2000 to about 500 at present. Currently,
minors in social services total more than 20,000; 12% of females and 22.5% of
males come from abroad.

The communities that house juvenile offenders have about 800 minors who are
waiting for a judicial decision about their disposition, whereas juvenile prisons have
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473, of which 36 are females and 217 come from abroad. Research indicates that
migrant minors, when charged, are likely to suffer more severe punishments
(Dipartimento Giustizia minorile e di comunita, 2018).

Minors in juvenile jail (called Istituto Penale Minorile or IPM in Italy) have
generally committed crimes against property (58.6%) or, to a lesser extent, against
persons (14.9%), weapon-possession offences (8.3%), or drug-pushing offences
(6.5%). For minors coming from abroad (females in particular), crimes against
property are the main reason for detention in IPMs (about 70%).

3.1.1 Explaining Juvenile Justice Procedures in Italy

At the time of the arrest, a minor’s rights have to be guaranteed: this includes a pri-
vacy policy and the presence of specialised professionals who interact with the
minor and offer information about available sources of psychological support. The
magistrate in charge of preliminary investigations decides if the minor may be
released or sent to a community of juvenile offenders until a judicial authority’s
decision is made.

The centres for first reception receive minors who lack social support. Centres do
not have some of the features of a prison (there are no bars, even if there are forms
of control) and their purpose is to detain minors for only a few days. During their
stay, minors are observed by a specialised team (a psychologist, educator, and youth
worker), the members of which write the first report for the juvenile judge. These
centres — which may be public, private, or managed by Non-Governmental
Organisations — may also be organised as small custodial communities with a “fam-
ily” structure and an educational component. After four days, the judge decides the
measure to be taken for the minors based on the following considerations: no inter-
ruption of their educational process, reduction of harm caused by the proceeding, a
quick judgement process, and detention as a residual choice.

When lower measures are impossible to choose, the minor may be taken to a
juvenile prison (IPM) for detention. This measure is provided for offences with
punishments of more than 9 years and must be justified by the risk of the minor
tampering with evidence, running away, or repeating the offence. IPMs contain
minors under criminal proceedings and young adults who committed a crime when
they were minors, and — according to Italian law — they can stay in juvenile prison
until they are 25 years old. There is a total of 17 IPMs throughout Italy, and they are
located in most of the major Italian regions.

In cases of house arrest, the court requires that the minor stay at home, some-
times with limited movement, and the court may allow the minor to attend school or
other educational activities. The judge, however, can adjourn the trial, begin the
procedures for probation, and ask Social Services to plan an intervention after the
minor’s assessment. During preliminary investigations, the judge, by request of the
prosecuting attorney, may decide on a nonsuit judgement if the offence has an
expected punishment of less than 2 years and if criminal behaviour seems unlikely
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to be repeated. Instead of detention, a minor may be given substitute measures, such
as part-time imprisonment or conditional release. So far, the most common alterna-
tive measure for minors under criminal proceedings is probation with conditional
release.

Nevertheless, negative issues concerning alternative punishments still exist espe-
cially among minors who lack protection from social networks. This occurs among
Italian minors, particularly those living in the South who are often involved in
organised crime such as the mafia (in Sicily), camorra (in Campania), and ndrang-
heta (in Calabria), and mainly among migrants whose presence is considerable in
juvenile jails.

3.2 About Migrant Minors

Adolescents from abroad, largely present in IPMs, are a very heterogeneous group.
They are doubly vulnerable: As minors, they are unable to totally fulfil their needs,
and as migrants, they are usually perceived as strangers and viewed with prejudice
attitudes. Because they are forced to grow up quickly, they are often distrustful, and
it is quite difficult for them to have significant relationships with Italian profession-
als who are sometimes perceived as the reason for their detention. Cultural media-
tion appears to be an indispensable means, not only to translate procedures but to
truly understand adolescents’ needs. However, the most serious problems appear
outside the prisons or after receiving care from justice facilities. In many cases,
migrant minors have more opportunities during their stay in an IPM than after their
release.

3.2.1 Migration and Its Impact on Minors

The experience of migration may turn out to be a difficult event for a minor. During
2017, about 18,000 unaccompanied children reached Italy (93% males) and more
than 400 of them died attempting to reach the country’s boarder (Secondo Welfare,
2018). Aside from any danger that may occur during the journey, a migrant minor
who survives may suffer serious consequences after the journey. Pottie, Dahal,
Georgiades, Premji, and Hassan (2015) found first-generation immigrant adoles-
cents were more likely to experience bullying, violence, and suicidal behaviors than
later-generation counterparts and native-born minors.

For parents of migrant adolescents, the task of transmitting their values of origin
can become difficult, especially when the host culture’s values are perceived as
more attractive to adolescent migrants (Phalet & Schonpflug, 2001). The issue is
problematic because the transmission of cultural heritage may be a protective fac-
tor; yet some research indicates that intergenerational value discrepancy between
parents and children often grows over time (Phinney, Ong, & Madden, 2000).
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Surely, migrant adolescents are heterogeneous, whether from the same or different
countries and continents; nevertheless, Pottie et al. (2015) observed common fea-
tures in facing discrimination and adapting to new contexts and similar risks
(Peguero, 2009).

Aside from the problem of value discrepancies, a large number of studies (Garcia
Coll, 2005) have demonstrated the migrant paradox (Marks, Ejesi, & Garcia Coll,
2014), whereby — despite exposure to psychosocial and economic adversity —
migrant youth experience better health compared to native youth. Moreover, first-
generation immigrant minors often showed better adaptation compared to native
and second-generation adolescents. Resilience, which is defined as an individual’s
ability to successfully cope with adversity (Chiodini & Meringolo, 2016), has also
been examined in migrant youth. Research has examined the higher resilience of
migrant youth and its association with their families’ positive characteristics, such
as higher levels of care for adolescents and greater control over the influence of
deviant peers (Vega, Sribney, Aguilar-Gaxiola, & Kolody, 2004). However, there is
a paradox: while first-generation migrants sometimes adjust well, the second gen-
eration being born in the host society is not guaranteed positive inclusion for a
variety of reasons including socioeconomic conditions that often remain precarious
or may even worsen (Bosisio, Colombo, Leonini, & Rebughini, 2005).

Furthermore, even though the first generation often experiences migration as
emancipation, this may not be true for the second generation, which may seek to
free itself from the prejudice and discrimination encountered (Santagati, 2004). The
label of the second generation may be viewed as a social position that indicates a
different life from that of their peers with whom they share their experience.
Although their parents have invested a lot in their social emancipation, the real
opportunities available to youth are unlikely to match their expectations. Even edu-
cation, a central factor in the economic and psychosocial investment of any migrant
family, does not seem to prepare them enough for the future (Colombo & Santagati,
2010).

The migrant paradox does not always appear to be confirmed. Santinello, Cristini,
Lenzi, Altoe, and Baldassari (2008) only partially verified it because young people
also seem to conform to their Italian peers. Similar results came from other interna-
tional studies, which observed a prevailing trend for youth to adopt the values,
norms, and risky behaviours of their non-immigrant peers, particularly if coming
from families with a similar socioeconomic status (Berry, Phinney, Sam, & Vedder,
2006). In addition, the increasing complexity of international political and eco-
nomic scenarios has made inclusion more difficult, meaning young people are more
exposed to the risk of becoming deviants.

Studies concerning youths involved in crime (as seen in Reyna & Farley, 2006)
showed that adolescents, when compared to adults, are more thrill-seeking and are
likely to try maximising the short-term advantages of their actions. Such a trend is
more common among youth who have to face their double identity: they live in
Western countries but come from different cultural backgrounds (Doosje, Loseman,
& van den Bos, 2013). When they experience deprivation, negative emotions such
as anger and frustration may arise (Schils & Verhage, 2017), causing them to avoid
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healthy peer groups and to prefer deviant ones. Robben and Sudrez-Orozco (2000)
explained, in terms of “negative social mirroring”, the negative image of migrant
groups shared in social contexts, which has implications for the social identity and
the inclusion of migrant youth (Beiser, Hou, Hyman, & Tousignant, 2002).

However, Dimitrova et al. (2017) examined the educational, psychological, and
behavioural outcomes of young migrants in Europe based on 102 studies conducted
in 14 European countries. The authors concluded that improving intercultural
behaviours in families, schools, and neighbourhoods, the development of intercul-
tural relationships, and policies addressing inclusion are important factors for the
integration of immigrant children and youth.

3.3 Reflections About Juvenile Detention
and the Development of a New Experience: The Project
PROVA - Prevention of Violent Radicalisation
and of Violent Actions

Detention should be a last-resort treatment by Italian law, and, in fact, we can see
the low number of youth inmates in Italy. We know that having fewer prisons does
not produce more deviants. Rather, more prisons may cause higher crime rates:
minors with longer stays “in” prison are the perpetrators of more serious and
repeated crimes, are older than the other inmates, and are more likely to demon-
strate violent behaviours and radicalisation.

IPMs in Italy, although sufficient, are not well distributed. Some are over-
crowded, are in unsuitable buildings, and were originally planned to be adult pris-
ons and then readapted. When in prison, minors coming from abroad have fewer
opportunities than native Italians to form relationships with significant external per-
sons and thus cannot best plan their future rehabilitation (Meringolo, 2012).
Concerning age, IPMs are not always juvenile prisons, as a considerable number of
the members of the young adult population (aged 18 to 25) are carrying out their
educational treatment. Nevertheless, the coexistence of persons with such different
ages may cause great difficulties regarding relationships inside a prison.

Concerning employed professionals, everyday management is carried out mostly
by prison officers, whereas educational staff are primarily employed outside the
prisons. IPMs are thus focussed more on custodial aims than on education-based
treatments. Furthermore, it is important to plan specific professional development
training sessions to improve the capabilities among professionals, educators, and
police officers who must cope with the difficulties migrant minors face in prison or
in probation, taking into account their experiences of exclusion and their lack of
opportunities and positive relationships.

The quality of treatment has been undoubtedly improved over time, even with
differences among institutions and regions. When planning for release, important
educational experiences are continued, with activities, such as sports or theatre
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created in cooperation with local communities, as well as specific treatments for
young sex offenders or for those involved in mafia crimes.

Because the main aim of the law is to bring interventions to an external criminal
area, it becomes necessary to integrate treatments within existing or potential
resources of the local community, thus building networks with local communities
and promoting the commitment of local authorities. In fact, the latter plays an
important role for planning inclusion, reducing stigma, and building (or rebuilding)
social connectedness.

Based on this, the community psychology team of the University of Florence
coordinated a European project called the Prevention of Violent Radicalisation and
of Violent Actions (PROVA, 2016)! which was implemented in Italy, Germany,
Romania, and Spain. The PROVA project addressed the problem of violent radicali-
sation of juvenile offenders in prison and on probation using different activities such
as research, prevention (i.e. training and workshops), and evaluation. In order to
counter conflicts and the risk of violent radicalisation, one of the main focuses of the
project was to have juvenile offenders use space manipulation and re-imagination
(i.e. urban space of the local communities and internal space of the prison) as a tool
to promote youth aggregation, social inclusion, and civic engagement. Therefore,
target groups included professionals directly and indirectly involved in the juvenile
justice system, stakeholders committed to inclusion policies and to urban life organ-
isation, and minors/young adults under criminal proceedings who come from
European and non-European countries. Indirect beneficiaries were university stu-
dents who were involved in planned activities with minors.

As a prevention activity, training was addressed to professionals to improve —
with participatory methods — their competences, team building, empowerment, and
skills in preventing conflicts. In addition, stakeholders were involved in discussing
issues related to the marginalisation and the risks of violent radicalisation, the “fear
of others” and the creation of scapegoats as factors that influence the municipal
policies, the strategies for better inclusion, and the use of urban spaces for fostering
youth aggregation. Lastly, workshops with youth under criminal proceedings were
implemented and for the purpose of re-imagining public spaces, including the inner
spaces of juvenile jails, in the knowledge that civic engagement and a sense of com-
munity may be fostered by experiences that improve the quality of the living places.
The PROVA project also foresaw — to better build social networks among youth and
to promote intercultural dialogue — the involvement of university students attending
courses in social work, psychology, and education. These activities were imple-
mented by means of methods that were participatory and empowering.

At the end of the PROVA project, the main outcomes included the drawing up of
guidelines for the reproducibility of an experience and to plan sustainable activities

'PROVA. Prevention of Violent Radicalization and of Violent Actions in intergroup relations.
Project No. 580365-EPP-1-2016-1-IT-EPPKA3-IPI-SOC-IN

DISCLAIMER: This project has been funded with support from the European Commission.
This document reflects the views of the authors only, and the Commission cannot be held respon-
sible for any use which may be made of the information contained therein.
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to systematise policies in this field. A second outcome was to develop a Good
Practices Platform to offer an online instrument for the dissemination of best prac-
tices related to the prevention of violent radicalisation and to promote democratic
values, intercultural relationships, and active citizenship.

3.3.1 From the PROVA Project’s Aims: How to Cope
with Youth Violent Radicalisation

This contribution shows the main findings of the qualitative research carried out
during the first step of the project, called “Preparation”. The data from this explor-
atory research have shown some similarities among the European countries, taking
into account the sociopolitical and economic specificities of each one. Here, we
present the Italian outcomes, which may be considered a significant source of obser-
vation in southern Europe.

Our aim was to analyse the point of views of different professionals who are
directly or indirectly involved in the juvenile justice system and of stakeholders as
the persons in charge of juvenile justice and the religious ministers.

We have explored the thematic areas referred to the meaning of radicalisation,
the roots of violence in young people, and the interventions and policies against
violent radicalisation. Based on these perceptions, we intend to design a training
program for first-line professionals and for those potentially involved, along with
workshops for minors and young adults under criminal proceeding. Finally, we will
offer suggestions for best practices.

3.4 Methods

3.4.1 Participants and Instruments

In Italy, the total number of participants in the qualitative research was 18, including
2 key informants (i.e. a director of the Centre of Juvenile Justice and an Imam of the
Islamic Community) and 16 professionals working in the Centre of Juvenile Justice,
or in an IPM or in institutions/organisations for educational and social integration.

Within local organisations and social actors involved in the prevention of violent
conflict and radicalisation (previously mapped by the research team of PROVA),
potential participants were voluntarily recruited via emails and telephone. After
introducing the main purpose of the research, all participants gave their consent to
participate in our study.

We collected data from the key informants using 2 semi-structured interviews
and from the professionals through 3 focus groups. The main areas explored in
semi-structured interviews and focus groups are as follows:
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1. Perception of the phenomenon of radicalisation and violent behaviours in young
people who are offenders or at risk of becoming offenders.

2. Individuals’ points of view about these issues and the underlying processes.

3. Policies and existing interventions at the local level.

4. Participants’ opinions about the importance of networking (i.e. relationships
with other formal and informal institutions).

5. Participants’ proposals or suggestions, especially for preventive interventions or
policies.

Interviews and focus groups were recorded and transcribed verbatim, guarantee-
ing the anonymity of the participants.

3.4.2 Data Analysis

To analyse the emerging themes, we choose to carry out a semantic analysis on the
whole textual corps of interviews and focus groups. This choice was based on the
possibility of drawing a picture to synthetically represent all the facets of the narra-
tives coming from the participants. We used the software T-LAB (version T-LAB
plus 2017), which represents a set of linguistic and statistical tools for content anal-
ysis and text mining (Lancia, 2004) that allows meaningful patterns of keywords
(called lemma) and main themes to emerge.

In this chapter, we refer to a specific analysis (i.e. the Thematic Analysis of
Elementary Contexts) that deals with finding patterns of keywords within the tex-
tual corpus, which allows a representation of content through a few significant the-
matic clusters, consisting of a set of elementary contexts characterised by the same
patterns of words.

3.4.3 Results

The thematic clusters that have been identified include the following: Problems
(24% of the total number of lemmas), Jail (25%), School (27%), and Radicalisation
(24%). Figure 3.1 shows the four thematic clusters that have been identified and
how they are related to the two kinds of participants: professionals involved in the
three focus groups (variable “MOD_FOCUS”) and key informants involved in two
interviews (variable “MOD_INT”).

We can see that the Radicalisation and Jail clusters are closer to the interviews
with the director of the Centre of Juvenile Justice and the Imam, while the Problems
and School clusters are closer to the professionals’ focus groups.

By using the statistical analysis, two dimensions have been identified: Factor n.
1, named “Conflicts” (x-axis, eigenvalue = 0.3264, explained variance 42.6%),
which represents — going from the left to the right — the higher and lower problem
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Fig. 3.1 Clusters and variables

severity, and Factor n. 2, named “Institutions” (y-axis, eigenvalue = 0.2336,
explained variance 30.48%), which indicates, going from the bottom to the top, the
passage from interpersonal and societal relationships leading to the institutions,
both educational and judicial.

The lower quadrants of Fig. 3.1 are referred to as conflictual relationships, which
are experienced in group situations or societal settings, going from the thematic
clusters characterised by heavier severity on the left of the figure (i.e. violent
Radicalisation) to the other thematic clusters defined as less severe (i.e. Problems)
which are on the right.

The higher quadrants of Fig. 3.1 are related to institutions: the cluster related to
juvenile Jail, which presents more problems, is shown on the left. The educational
institutions included in the cluster School, with their positive aspects, are shown on
the right.

Figure 3.2 shows the keywords belonging to each cluster in more detail, which
better explain their content.

Going from the heavier situation, we may observe (in Cluster n. 4, Radicalisation)
words like radicalisation, extremist, violence, and anger (an emotion that always
emerges when talking about precursors of juvenile violence) as well as words that
refer to life stories such as memories, identity, and development.

Some sentences coming from the participants’ narratives follow:

Talking about ideological radicalisation... we speak about a cultural conflict that emerges

from the group of angry, needy, violent people... even the graduates may be angry. There is
a conflict of oriental and western culture (Participants5, FocusGroupl).
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Fig. 3.2 Clusters and lemmas (keywords)

I saw that small radicalisation processes emerged not only in what we mean as Islamic or
as a religion radicalisation. They were deeply rooted in breaking the rules that educators
and tutors of the project have given them (Participant10, FocusGroup3).

In Cluster n. 1 (Problems), it is possible to see the keywords related to anteced-
ents such as context, cultures, family, facing, poverty, and difficulties.

[...] The need to be part of a group to be strong... There were the Italian group, the
Moroccan group |[...]. The more people were isolated, the more they were at risk
(Participant3, FocusGroupl).

In the last few years, young people have increasingly had to struggle with psychological
problems, and even psychiatric disorders, due to many factors, including the use and abuse
of different substances (Participant2, FocusGroup?2).

What results from poverty of constructive experiences generates “poor” persons, lacking
the basis to structure the idea of themselves as citizens, of people who live in accordance
with the rules of the social context where they are living [...] Complex poverty creates a
terrifying mix from the point of view of the final outcome (Interview I).

Cluster n. 2 (Jail) is characterised by both keywords related to the custodial situ-
ation (e.g. control, police, justice, criminal) and to new experiences for humanising
the total institution and promoting educational measures (e.g. theatre, community,
attention).

1 do not see this problem of radicalisation within the juvenile prisons, and then I think that
this problem is more present in the most deprived neighbourhoods (Participantl,
FocusGroup?2).
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[ think the theatre can really create a group not related to a religious or ethnic membership
but creator of identity, a creator of healthy relationships, of true relationships (Participant9,
FocusGroup3).

Finally, Cluster n. 3 (School) gathers aspects related to inclusion and rehabilita-
tion such as parents, support, and — above all — networks as well as those referring
to problems such as society, lacking, difficulties, and funds.

Professionals should address the most deprived areas with educational projects carried out
by a team of outreach educators who promote the engagement of minors and young adults
in sports activities, training or education, etc. [...] And projects supporting their families
(Interview I).

Finding an international policy that guarantees a future for the [i.e. migrants], not to throw
them anywhere but to give them a dignified future. At the end the deviance increases, and
when it becomes too much to handle, it is a disaster (Participant5, Focusgroupl).

In past years, the juvenile prison has built a network that, incredibly, was successful with-

out any steady foundations in the juvenile prisons [...] We met one another, and a group

rose during those years. The group carried out projects and collaborated on interventions.
(Participant6, FocusGroup3).

3.5 Discussion and Conclusions

This kind of analysis provides a vivid picture of the discussions that took place in
the focus groups and interviews, from which useful implications were drawn to plan
preventive interventions.

By enriching data with new facets and in-depth observations in a recursive way,
consistent with qualitative and participatory methods, the main theme that emerges
consistently is the importance of preventive measures for inclusion (as in Berry
et al., 2006). This means that the core matter is not to merely detect the symptoms
of violence, as in many approaches, but rather the preconditions of conflicts, dis-
comfort, and anger in marginalised minors, often coming from other cultures, being
rootless and being actors in extreme life stories.

Therefore, at the individual level, prevention interventions — to be effective —
should focus on the early stages of the violent radicalisation process, in its starting
points such as the perceptions of exclusion and injustice (according to Doosje et al.,
2016; Moghaddam, 2005, 2009) in order to counteract the risk of violent radicalisa-
tion within youth.

At a relational level, another emerging theme is the importance of planning
empowering trainings and interventions to improve the capabilities of profession-
als, educators, and police officers on one hand, and minors and their families on the
other. A key focus of the trainings and interventions should be how to cope with
exclusion and the lack of opportunities. These new skills may enable youth to
develop positive relationships with others within their social sphere and improve
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democratic and civic values. The involvement and strengthening of families, which
is currently a weakness in the supporting network for minors (Colombo & Santagati,
2010), is a common aim of social and educational institutions as well as the juvenile
justice system. It should be further exploited to ensure the sustainability of each
preventive perspective and to make effective changes in the inclusion policies.

Finally, at the community level, a third and equally important theme concerns the
networking among institutions, as recommended by the principal European agency
(RAN - Radicalisation Awareness Network, 2016) that brings together practitioners
from around Europe to work on the prevention of radicalisation and build local
partnerships that can face societal crisis and violence. Steady networks, not only in
times of emergency but also as structural best practices, seem to be the main path-
way towards cultural changes that promote peace, justice, and fairness, with respect
to younger and more fragile citizens.

In conclusion, these three key recommendations in the field of the prevention of
violent radicalisation should also have an impact on minors and young adults
involved in crimes. By focusing on the early stages of the violent radicalisation
process, the empowering interventions, and the networking, front-line professionals
and stakeholders who are directly and indirectly involved in the juvenile justice
system may manage to involve minors and young adults under criminal proceedings
in prevention programmes, to foster deeper civic education, engagement, and posi-
tive relationships in intercultural peer groups.
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Chapter 4
Indirect Contact Interventions to Promote
Peace in Multicultural Societies

Reeshma Haji and Hiromi Noguchi

4.1 Introduction

As societies become more diverse through immigration and refugee settlement,
promoting more favourable attitudes between groups of different cultural back-
grounds is of pressing importance. An unprecedented number of 68.5 million
forcibly displaced people, with more than 28 million refugees, have been reported
by the UNHCR (2018). Reactions to newcomers are mixed: Western Europeans
are more favourable toward a decrease in immigration than an increase (Pew
Research Centre, 2018), and immigrants from North Africa and the Middle East
are viewed especially negatively (Pew Research Centre, 2018). Research shows
that young children learn prejudice through adults’ instruction and these “social
rules” shape children’s understanding of their social worlds (Kang & Inzlicht,
2012). Now more than ever, it seems that an attitude of acceptance of the other,
acceptance, and even the celebration of difference need to be instilled from a
young age. This chapter describes some methods for fostering these favourable
views of the other.

We situate this chapter within the broader context of peace psychology.
Interventions aimed at promoting more favourable views of the other may help to
reduce structural violence. This violence is inherent in social systems and has its
effects by exposing people to inequality and injustice (Christie, Wagner, & Winter,
2001). Seeing the other as equal could enable the challenging of legitimizing myths
that maintain unequal social structures. We describe interventions to be used with
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children and youth, for those who endeavour to prepare young people to
confront structural violence over their lifetimes. The interventions are grounded in
social psychology, specifically a key theoretical perspective known as intergroup
contact.

Intergroup Contact Theory, articulated by Allport (1954), posited that bringing
groups into physical contact with each other would promote more positive attitudes
toward the other. This ought to be particularly the case when the interaction is
marked by optimal conditions, including equal status, common goals, cooperation
between the groups, and the support of authority or societal customs. This theory
inspired decades of research in various parts of the globe. A very influential meta-
analysis (statistical integration) of 515 studies found that, overall, physical interac-
tion of groups decreases prejudice (Pettigrew & Tropp, 2006). Indeed, intergroup
contact can promote more favourable intergroup attitudes even when optimal condi-
tions are absent. Moreover, in a process called secondary transfer, positive attitudes
developed through exposure to one group can spread to other groups not involved in
the interaction (Pettigrew, 2009). For example, research with Canadian undergradu-
ate students found that having someone from a different religious group among
one’s five closest friends is associated with greater openness toward other religious
groups beyond the friends’ (Haji & Lalonde, 2017).

Peace practitioners and scholars alike recognize bringing different groups into
direct interaction with each other is not always easy. First, people may live in homo-
geneous societies or segregated settings. Second, the groups may be unwilling to
interact with each other. Third, bringing groups together for an in-person interaction
may be costly or impractical. Fourth, particularly in conflict or post-conflict societ-
ies, there is the potential for a direct interaction to go badly or for people to have
anxiety about interaction. Therefore, recent research has focused on the use of indi-
rect contact as a means of promoting positive attitudes between groups. This chapter
provides (1) a description of these methods and how they have been supported by
research with children and youth, (2) suggestions for optimizing these methods for
practical application, and (3) future directions for research and interventions in this
area.

4.2 Methods of Indirect Intergroup Contact

This section describes methods of indirect intergroup contact and evidence of
their effectiveness based primarily on research with children and youth. Indirect
contact is an umbrella term referring to methods of intergroup contact in which
the groups do not come into direct physical interaction with each other. Three
methods will be described, including extended contact, vicarious contact, and
imagined contact.
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4.2.1 Extended Contact

Extended contact (Wright, Aron, McLaughlin-Volpe, & Ropp, 1997) refers to the
knowledge that someone from one’s own group, the ingroup, has a close relation-
ship, such as a friendship, with someone from an outgroup, or another group to
which one does not belong. Initial research on this form of indirect contact (Wright
et al., 1997) found that White American undergraduate students with close friends
who had friends from other ethnic groups reported having more favourable attitudes
toward those ethnic groups, even when their own friendships with other ethnic
groups were controlled for statistically. This correlational research provided evi-
dence for extended contact benefits being associated with participants’ knowledge
of their real pre-existing friendships, but no causal conclusions could be drawn.
Therefore, the researchers also experimentally investigated the effects of extended
contact on outgroup attitudes. One of these studies used an established method of
creating conflict and rivalry between two groups in a laboratory setting. The groups
were then separated and one member from each group was paired together. The pair
engaged in a closeness-building task dubbed “the fast friends procedure”, gradually
revealing more information about themselves by taking turns discussing topics pro-
vided by the researchers. Then, each member of the pair was reunited with their
original group and was asked to inform their group members of their experience
with the member of the other group. Participants’ reactions were measured on out-
comes such as intergroup discrimination and perceived quality of intergroup rela-
tions at various points in the study. This experiment found that extended contact, in
the form of learning about one’s ingroup member having close contact with an
outgroup member, led to decreased discrimination (favouring one’s own group over
the other group) and improved perceptions of the quality of intergroup relations.

Much of the research on extended contact has been carried out with children in
Europe. For example, research by Lindsey Cameron and her colleagues in the UK
shows that extended contact through story reading can promote more favourable
outgroup attitudes. In one study (Cameron & Rutland, 2006), British schoolchildren
aged 5-10 took part in a 6-week program that involved reading stories with them
about children similar to themselves who had close friendships with a stigmatized
outgroup (disabled children). All characters in the stories were presented favour-
ably. After the story reading, there were small group discussions. Participants were
encouraged to remember the story content and it was emphasized that the characters
were typical members of their groups. These story-related activities occurred once
a week for a period of 6 weeks. Participants were interviewed 1 week prior to and
1 week following the intervention, to see whether there were changes in attitudes
and intended behaviour toward the outgroup. The results suggested that extended
contact through story reading did indeed improve non-disabled children’s attitudes
and intended behaviour toward disabled children. Extended contact was most effec-
tive when the group categories (disabled and non-disabled) and the typicality of the
characters (as average members of their groups) were emphasized.
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Similar extended contact interventions with storybooks have been used to
improve children’s attitudes toward refugee children (Cameron & Rutland, 2007,
Study 2; Cameron, Rutland, Brown, & Douch, 2006). For example, Cameron et al.
(2006) tested the effectiveness of different variations of extended contact on British
children’s attitudes toward refugees. Schoolchildren belonging to two different age
groups (5-8 years and 9—11 years) were exposed to a 6-week intervention involving
reading and discussing stories involving friendships between British children and
refugee children. Participants were exposed to one of three types of extended con-
tact stories: (1) stories that focused on the individual characteristics of the British
and refugee children; (2) stories that focused on the fact that the British and refugee
children belonged to a common group, i.e. students at the same school; or (3) stories
that focused on the group memberships (British and refugee) but also emphasized
that the students belonged to a common group. Participants in the third group (called
the dual identity group) reported the most favourable reactions toward refugee chil-
dren. The study also found that this intervention was more effective for younger
children than older children.

Other research has focused on existing popular books, rather than stories that
have been specially designed for extended contact interventions. For example, in
research conducted with elementary and secondary schoolchildren in Italy and
undergraduate students in the UK (Vezzali, Stathi, Giovanni, Capozza, & Trifiletti,
2015), it was found that reading Harry Potter books improved participants’ attitudes
toward a variety of outgroups, such as immigrants, homosexuals, and refugees.
Harry Potter books were selected because the main character, Harry, befriends char-
acters who belong to various stigmatized groups. The researchers argued that fan-
tasy books, such as Harry Potter, in which group memberships are fictional, offer
greater potential of generalization of positive attitudes from extended contact to a
variety of real-world stigmatized groups.

As another example, Vezzali, Stathi, and Giovanni (2012) conducted a study with
Italian adolescents (with an average age of 12), who were given a summer reading
list consisting of intercultural books (dealing with positive interaction between
characters of different cultures, including a character from a culture similar to that
of participants), non-intercultural books, or no summer reading list. One week after
the start of the following school year, participants’ reactions toward immigrants
were assessed. Importantly, this research assessed not only attitudes toward immi-
grants, but behavioural intentions and specifically the desire to engage in direct
contact with immigrants. Results indicated that students in the intercultural reading
group reported more favourable views of immigrants, greater closeness to them, and
a greater desire for future contact with them.

Extended contact research has also been used in segregated settings where there
is a clear history of conflict, such as on the divided island of Cyprus (Husnu, Mertan,
& Cicek, 2018). Intergroup violence erupted between Turkish and Greek communi-
ties in the 1970s and the result was a divided island with Turkish Cypriots residing
in the North and Greek Cypriots in the South. This is a context where researchers
have noted the importance of intervention at a young age, before children are
exposed to considerable negative information about “the other” in stories, legends,
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historical accounts, and more. In one study (Husnu et al., 2018; Study 1), Turkish
Cypriot children (aged 6 to 12) were assessed for both positive and negative
extended contact in the form of stories heard in their families about Greek Cypriots.
The researchers found that positive family storytelling about Greek Cypriots pre-
dicted children’s more favourable attitudes toward them, even after the positive
effects of direct contact had been taken into account.

Recently, Vezzali, Hewstone, Capozza, Giovannini, and Woelfer (2014) pub-
lished a review of the scholarly literature on extended contact, as well as vicarious
contact (discussed in the next section), and found that many of those studies statisti-
cally controlled for direct contact. Therefore, these forms of indirect contact were
associated with more favourable responses toward the outgroup, even when direct
contact had been taken into account. Moreover, indirect contact effects were stron-
ger among those with limited direct contact experience. Additionally, indirect con-
tact was associated with more favourable outgroup attitudes in different age groups
and even in post-conflict settings. This review also noted that indirect contact effects
have been observed on diverse outcomes such as thoughts, feelings, and behaviours
toward the other group.

4.2.2 Vicarious Contact

Vicarious contact refers to the observation of someone from the ingroup interacting
with someone from the outgroup. It makes use of the social learning perspective and
involves an ingroup member modelling favourable reactions toward the outgroup
(Mazziotta, Mummendey, & Wright, 2011; Wright et al., 1997). Participants may
observe in-person interactions or do so via some medium, such as a video or
storybook.

Vicarious contact has also been used with children in post-conflict settings. In
another study in Cyprus (Husnu et al., 2018; Study 2), Turkish Cypriot children
(aged 6 to 11) were involved in a 3-week intervention that consisted of 30-minute
sessions of having stories read to them about Turkish Cypriot children who had
friendships with Greek Cypriot children. Stories were followed by small group dis-
cussions and the typicality of the characters was emphasized. This intervention
improved Turkish Cypriot children’s attitudes, trust, and intended behaviour toward
Greek Cypriot children.

In some interventions, including the storybook methods described above,
extended contact and vicarious contact can occur in parallel. The core idea of
extended contact is the knowledge that an ingroup member has a positive relation-
ship with an outgroup member (Wright et al., 1997). Vicarious contact goes a step
beyond mere knowledge, involves the observational learning from an ingroup
member interacting with an outgroup member, and can in some instances co-occur
with extended contact. For example, anxiety may be reduced via observation of a
cross-group friendship that may be afforded through extended contact. Additionally,
observation of a friendly interaction between an ingroup and outgroup member
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provides information (knowledge) that can change negative outgroup stereotypes.
Importantly, however, extended contact can occur without vicarious contact as a
person may be aware of a friend’s friendship with an outgroup member without hav-
ing had the opportunity to observe an interaction between them.

4.2.2.1 Parasocial Contact

One subtype of vicarious contact is exposure to an outgroup member through mass
media, such as television or radio, and this has sometimes been referred to as para-
social contact. Researchers have investigated the effects of vicarious contact
through video on attitudes toward the outgroup and willingness to engage in future
interactions with them (Mazziotta et al., 2011). In one study, German young adults
(aged 18 to 28) were exposed to 2 video clips that showed friendly interactions
between a German student and a Chinese student (parasocial contact group) or 2
video clips that showed friendly interaction between two German students (control
group). Both groups also saw a neutral video clip about campus library facilities.
The parasocial contact group reported more favourable attitudes and feelings about
Chinese people, greater willingness to interact with them, more positive future
expectations, and less uncertainty about such interactions. In a follow-up study, the
researchers demonstrated that their effects were not due to mere exposure to the
outgroup. Only video exposure to intergroup contact with a Chinese student, and
not mere video exposure to a Chinese student, produced the more favourable reac-
tions toward Chinese people.

In this research, it was also demonstrated that the parasocial contact made use of
two different forms of social learning: (1) Observational knowledge about how to
behave appropriately with the outgroup and (2) Positive expectations regarding
future interactions with the outgroup (self-efficacy expectancy). Given that interac-
tion with a different group can be anxiety-provoking, optimistic expectations
regarding direct contact with the outgroup could be learned through parasocial
contact. They suggested that this was particularly the case when the role models
that were being observed were similar to participants being exposed to the
intervention.

4.2.2.2 Parasocial Exposure Without Cross-Group Interaction

Intervention studies with youth have found that vicarious contact with a positive inter-
group interaction may be essential to improving outgroup attitudes in a parasocial
intervention. One study investigated the effects of parasocial contact with two 13-year-
old gay male characters on LGBTQ attitudes among youth aged 13 to 21 (Gillig &
Murphy, 2016). Participants were exposed to a 9-minute video about the budding
romance between the characters or did not view the video and then completed an
attitude questionnaire. Whereas the parasocial exposure to gay youth improved
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LGBTQ attitudes among LGBTQ youth, it actually worsened attitudes among hetero-
sexual youth. Importantly, observation of a cross-group friendly interaction, rather
than parasocial exposure to the outgroup, may be the essence of vicarious contact
intervention.

4.2.3 Imagined Contact

Imagined contact refers to the mental simulation of an interaction with an outgroup
member (Turner, Crisp, & Lambert, 2007). Some initial research in this area
involved undergraduate students in the UK. In one study, heterosexual male partici-
pants aged 19 to 25 imagined engaging in a conversation with a gay man that they
had met on a train or spent the same amount of time imagining a nature hike (Turner
et al., 2007; Experiment 3). Results indicated that those who imagined the interac-
tion with the gay man had more positive attitudes toward homosexuals than those
who imagined the nature hike. Subsequent research demonstrated that in order to
optimize effects of imagined contact intervention, an imagined interaction needs to
be positive and mental simulation of the event should be encouraged (Crisp, Stathi,
Turner, & Husnu, 2009). Additionally, a practical teaching and learning guide
related to imagined contact was provided by Stathi and Crisp (2009).

There is evidence of imagined contact’s effects on young people’s willingness to
interact with “the other”. For example, research from the UK (Turner, West, &
Christie, 2013) found that high school students who imagined an interaction with an
asylum seeker reported greater intentions to interact with asylum seekers. Another
study by the same authors (Turner et al., 2013) also found that undergraduate stu-
dents who imagined an interaction with a gay person reported a stronger intention
to interact with gay people and greater trust and less anxiety about interacting with
the other group. Other research in the UK context involved a 3-week intervention
with schoolchildren (Stathi, Cameron, Hartley, & Bradford, 2014). White elemen-
tary schoolchildren who imagined an interaction with an Asian child on a weekly
basis were compared to another group who did not engage in this activity over the
same period. Again, imagined contact resulted in greater willingness to interact with
the other group, as well as greater perceived similarity to them.

A meta-analysis of 71 studies on imagined contact (Miles & Crisp, 2014) con-
firmed that imagined contact can promote more favourable responses toward an
outgroup and elaboration is an important factor in imagined contact — the more
detail in which participants imagined the interaction, the greater the positive effects
of imagined contact. A striking finding of the meta-analysis was that although imag-
ined contact has been effective in promoting more favourable intergroup attitudes in
adults and in children, effects of these interventions are strongest with children.
This may be due to the importance of imagery in children’s day-to-day lives and
their potentially greater facility with imagination tasks.

Furthermore, this meta-analysis confirmed that imagined contact improved
attitudes, emotions, intended behaviour, and actual behaviour toward the outgroup.
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Interestingly, the effect on intended behaviour was greater than the effect on
attitudes. Although the effect on actual behaviour was similar to that on intended
behaviour, fewer studies existed on actual behaviour. Therefore, imagined contact
has the potential for improving intended and actual behaviour toward other groups,
not just improving attitudes. This is encouraging, as it’s often behaviour that we
are actually trying to change.

Imagined contact can be used as practice or prior preparation for actual contact
as research shows that imagined contact reduces anxiety about interacting with the
other group. Use of imagination for anxiety reduction has long been used in clinical
settings (e.g., for treating phobias), and imagination can also be used outside the
clinic for intervening prejudice toward those of other cultural backgrounds (Birtel &
Crisp, 2012).

4.3 Optimizing Methods for Practical Application

As described above, there is considerable evidence for the effectiveness of indirect
contact in improving attitudes toward the other. Indeed, research on real-world
interventions found that there was no significant difference in effect sizes of direct
and indirect contact interventions (Lemmer & Wagner, 2015), though imagined
contact was not included in this analysis. Meta-analyses suggest the effect size
observed is a modest medium for real-word indirect contact interventions (ug = 0.28;
Lemmer & Wagner, 2015) and for imagined contact (d + = 0.35; Miles & Crisp,
2014). There are various factors that should be considered to optimize these effects.

It is important to note that indirect contact interventions are particularly effective
among those who have had little previous contact with the outgroup. For example,
in our research (Haji & Noguchi, 2017), we found that imagined contact promoted
more favourable attitudes toward East Asians among those who did not have an East
Asian person among their five closest friends. Similarly, in other research (Haji,
McKeown, & Stathi, 2017) that evaluated another variation of imagined contact
(known as imagined contact with I-sharing, which is detailed below), we found that
imagined contact with a Muslim person promoted more favourable attitudes toward
Muslims among those who had not had previous contact with Muslims. Indeed, the
greater effectiveness of indirect contact among those with limited direct contact
experience has been noted in reviews of the literature (e.g. Vezzali et al., 2014). In a
related vein, meta-analytic research has found that indirect contact is more effective
in promoting favourable outgroup attitudes among majority group members, rather
than among minority group members (Lemmer & Wagner, 2015). It has been sug-
gested that one reason for this is that minority group members have more contact
experience with the majority, rather than vice versa.

Regardless of methods of contact (i.e. imagined, vicarious, or parasocial),
exposing children and youth to cross-group friendship (positive interaction of
ingroup members and outgroup members) is important for enhancing effectiveness
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of indirect contact interventions (e.g. Mazziotta et al., 2011; Miles & Crisp, 2014;
Vezzali et al., 2014).

For extended and vicarious contact, emphasizing group memberships, or
making them salient, is important to augment the influence of these forms of
indirect contact on outgroup attitudes (Cameron & Rutland, 2006; Vezzali et al.,
2014; Wright et al., 1997).

One theme that appears to be pervasive with indirect contact interventions with
children is repeated exposure. Imagined contact and vicarious contact interventions
described above typically took place over a period of 3 weeks (e.g. Husnu et al.,
2018; Turner et al., 2013) and one of the extended contact interventions took place
over a period of 6 weeks (Cameron & Rutland, 2006). Whereas laboratory studies
have detected indirect contact effects in a single session, it is likely the case that
repeated exposure to indirect contact produces stronger or more enduring effects on
attitudes and behaviour toward the outgroup. Indeed, researchers have argued that
multiple sessions over a period of time may be required for lasting attitude change
(e.g. Cameron & Rutland, 2006). Based on past work, our recommendation is that
interventions with children take place in multiple sessions over a period of 3 weeks
or more.

The meta-analysis of imagined contact research suggests that greater elabora-
tion of the imagined interaction can enhance its effectiveness (Miles & Crisp, 2014).
In particular, writing about the imagined interaction strengthens the effects of the
intervention. For maximal effectiveness, participants need to mentally simulate an
interaction, including conversations and feelings by imagining the positive traits of
an outgroup member. Additionally, elaborating on the imagined interaction, such as
in a writing task, can enhance the effect (Husnu & Crisp, 2010). Imagined contact
can be easily applied in education systems through storytelling or role-playing and
can be used as the first step of prejudice intervention (Stathi & Crisp, 2008).

Furthermore, perspective-taking, which refers to imagining the same scenario
from different perspectives, has been explored. Prejudice-reduction effects were
compared when participants imagined a positive interaction with an elderly person
from a first-person perspective (through one’s own eyes) or from a third-person
perspective (through the eyes of an observer). The results suggested that, compared
to a first-person perspective, a third-person perspective was more effective in pro-
ducing the future intention of actual contact with the elderly (Crisp & Husnu, 2011).

In extended and vicarious contact interventions, research also suggests that iden-
tification with the character who is engaging in intergroup contact augments the
effects. For example, in the research with the Harry Potter books intervention, iden-
tification with the main character, Harry, resulted in more favourable views of the
real-world stigmatized groups (Vezzali et al., 2015).

Thus, a number of studies have evaluated how to optimize indirect contact
effects, particularly so that they can be used in interventions in applied settings. The
future directions suggested below include other possibilities for optimizing inter-
ventions as well as relatively under-explored contexts for evaluating the effective-
ness of indirect contact in promoting more favourable views of the other.
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4.4 Future Directions

Preliminary research suggests some promising avenues for future work on indirect
contact. Some of this research has focused on how to optimize imagined contact for
intervention in real-world settings to change reactions toward those who are differ-
ent. One example comes from our research in Canada in which we investigated a
variation of imagined contact that involved non-Asian youth (college and university
students, aged approximately 18-22) imagining a close friend’s friendly interaction
with an East Asian person, imagined vicarious contact (Haji & Noguchi, 2017).
This was compared to a standard imagined contact condition (i.e. imagining one’s
own interaction with an East Asian person) and a neutral control condition (imagin-
ing an outdoor scene). We were interested in testing the effectiveness of imagined
vicarious contact in promoting more favourable outgroup attitudes, because there
has been a call for further research on how to optimize indirect contact interventions
and because we believed that imagining a friend’s positive interaction with an out-
group member may be less anxiety-provoking for some than imagining one’s own
interaction. Indeed, we found that imagined vicarious contact had a stronger
prejudice-reducing effect on people with high Social Dominance Orientation (SDO;
Pratto, Sidanius, Stallworth, & Malle, 1994), i.e. a preference for their ingroup to
have higher social status than other groups. Specifically, the result suggested that
imagined contact can improve implicit attitudes of people high in SDO. Implicit
attitudes are measured through the strength (speed) of associations with positive and
negative words, rather than self-report questionnaires, and therefore can tap atti-
tudes that people are unwilling to report (or unconscious attitudes that they are
unaware they have). Those high in SDO may experience a change in their attitudes
but may be unwilling to report this, possibly due to the desire to maintain their own
group’s social advantage. And if this is the case, imagined contact has particular
relevance as a first step toward change in intergroup attitudes of those high in SDO
who may be particularly resistant to change.

Other research investigating possible ways of optimizing imagined contact for
intervention has used imagined I-sharing (Haji et al., 2017). In this research, we
have investigated how imagining a shared experience (e.g. laughing at the same
moment) with an outgroup member can be a particularly potent form of imagined
contact. We have conducted studies with university students in Canada, the UK, and
the Netherlands and have found that this variation of imagined contact has been
particularly effective in promoting favourable attitudes toward a stigmatized out-
group (Muslims), at least among certain groups of people (e.g. those with no direct
contact with the outgroup).

In addition to simply asking people about their attitudes and behaviour, as noted
above, some research on indirect contact has assessed implicit attitudes — attitudes
that people are unwilling to report due to concerns about portraying oneself in a
positive light, or unable to report as they may be unaware that they have negative
associations about certain groups. One widely used measure of implicit attitudes,
the Implicit Associations Test (IAT; Greenwald, McGee, & Schwartz, 1998),
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assesses reaction times to associations between groups and positive and negative
words, in order to assess negative automatic associations with certain groups.
Studies that have investigated the effects of imagined contact on implicit attitudes
assessed with the IAT (e.g. Haji & Noguchi, 2017; Turner & Crisp, 2010) suggest
that imagined contact can improve these automatic associations that people have
with certain groups.

It has been noted that research on indirect contact effects on actual behaviour is
limited (Miles & Crisp, 2014). Similarly, most of the research on extended and
vicarious contact described above looked at outcomes of attitudes and behaviour
intentions. Therefore, the dearth of research evaluating actual behaviour seems to
apply to indirect contact research more generally and suggests a very important
avenue for future research.

Another limitation is that research to date has not typically investigated the last-
ing effects of indirect contact interventions beyond more than a few months
(Lemmer & Wagner, 2015). Although there is evidence of the lasting impact of
indirect contact a month after end of intervention, we know little about whether
effects last for a year or more (Lemmer & Wagner, 2015).

Much of the research on indirect contact, particularly imagined contact, has
involved laboratory research. Intervention research in educational settings is com-
mon for extended and vicarious contact, but interventions have often been con-
ducted in multicultural societies that did not have a recent history of intergroup
conflict or segregation. In a related vein, the review by Vezzali et al. (2014) noted
that more research was needed on real-world interventions involving indirect con-
tact in naturalistic settings. That being said, a meta-analysis of real-world indirect
contact interventions (excluding imagined contact) has been conducted (Lemmer &
Wagner, 2015) and has found that these interventions do work in the real world,
including in post-conflict settings.

Among the future directions that Vezzali et al. (2014) suggested was to consider
how the type of relationship between the participant and the ingroup member in the
indirect interaction influenced extended and vicarious conflict effects. They also
suggested that it would be fruitful to compare the forms of indirect contact in terms
of their relative effectiveness. Indeed, they suggested that different forms of indirect
contact may reduce outgroup prejudice via different mechanisms (i.e. changing
thoughts about the outgroup vs. decreasing anxiety about interacting with the out-
group). Furthermore, they called for additional research on indirect contact through
media. As media-based interventions hold particular promise for practical applica-
tion, this is an area where we look forward to seeing more research.

4.5 Conclusion

Changing prejudiced attitudes represents a step toward decreasing structural vio-
lence. And promoting more favourable views of the other among children and youth
can help to impact structural violence now and in the future. Taken together, the
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studies described in this chapter suggest that there is considerable potential for
indirect contact to improve intergroup attitudes among children and youth living in
diverse societies. On the whole, interventions involving indirect contact are low cost
and relatively easy to implement. In some cases, they have been shown to be par-
ticularly effective among children. Moreover, it is encouraging that research has not
only found effects on attitudes, but also on intended behaviour and, through more
rarely studied, actual behaviour toward those belonging to other groups. Indeed, it
might be the case that younger generations’ direct and indirect contact experiences
influence adults’ attitudes and behaviours, through the increase in children’s cross-
group friendships and adults’ consequent indirect and direct contact experiences
with outgroup children, parents, and teachers. Indirect contact may increase not
only the willingness for direct contact, but the likelihood of direct contact.

The first author, who grew up in the multicultural city of Toronto, Canada, recalls
a high school social studies assignment in which she had an intercultural dinner
exchange with another student in the class. She and the other student took turns
going to each other’s house for dinner to learn about each other’s culture and tradi-
tions. The exchange was informative for the students and the parents and dispelled
some misconceptions about the cultures. Whereas intercultural exchanges may be
beneficial in promoting acceptance or friendship, the research described here sug-
gests that even reading or watching videos about such intercultural exchanges have
the potential to promote more positive views of the other. For children and youth
living in settings that are less culturally diverse, infrequent opportunities for direct
intergroup contact mean that there is actually greater potential for the effectiveness
of indirect contact interventions. This highlights the potential power of indirect con-
tact as a means for promoting peace in diverse and less diverse settings.
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Chapter 5

Promoting Prosocial Behavior Toward
Refugees: Exploring the Empathy-
Attitude-Action Model in Middle
Childhood

Catherine Glen, Laura K. Taylor, and Jocelyn B. Dautel

5.1 Introduction

There are currently more than twenty-two million refugees in the world, over half of
whom are school-aged children (UNHCR, 2018). Integrating these children into
their new communities can be a challenging process that carries significant implica-
tions for both their personal well-being (Fazel, Reed, Panter-Brick, & Stein, 2012)
and the establishment of long-term harmonious intergroup relationships (Esses,
Hamilton, & Gaucher, 2017). Consequently, it is imperative that refugees enter wel-
coming and supportive environments. Children resettled in high-income countries
tend to receive support that fulfills their basic material needs; however, there is a
serious lack of provision to sustain their social-emotional well-being. One of the
most important factors in promoting their social-emotional well-being is establish-
ing supportive relationships with host-society children (Fazel, 2015). Within the
broader context of peace psychology, positive intergroup relations in childhood are
considered to be fundamental in the establishment of long-term peace (Christie,
2006). Despite this fact, investment in programs which prepare host-society chil-
dren to engage meaningfully with their new peers is largely lacking. Although there
is a widespread assumption that enhancing children’s intergroup empathy could be
an effective intervention strategy for promoting positive intergroup relations (Aboud
& Levy, 2000; Nesdale, Griffith, Durkin, & Maass, 2005), this claim is largely
unsubstantiated. This chapter aims to address this claim by outlining the empathy-
attitudes-action model (Batson, Chang, Orr, & Rowland, 2002) and demonstrating

C. Glen () - J. B. Dautel
Queen’s University Belfast, Belfast, UK
e-mail: cglen01 @qub.ac.uk

L. K. Taylor
Queen’s University Belfast, Belfast, UK

University College Dublin, Dublin, Ireland
© The Author(s) 2020 71

N. Balvin, D. J. Christie (eds.), Children and Peace, Peace Psychology Book
Series, https://doi.org/10.1007/978-3-030-22176-8_5


http://crossmark.crossref.org/dialog/?doi=10.1007/978-3-030-22176-8_5&domain=pdf
mailto:cglen01@qub.ac.uk
https://doi.org/10.1007/978-3-030-22176-8_5#DOI

72 C. Glen et al.

how it can be applied through a brief pilot study in Northern Ireland that focuses on
helping recently arrived refugees in middle childhood. The chapter concludes with
recommendations for future research and advocates for the implementation of inter-
ventions that prepare children to engage meaningfully with incoming refugees.

5.2 Children as Social Actors and Peacebuilders

Traditionally, little emphasis has been placed on the role that children can play in
fostering positive and long-lasting intergroup relations. This is partly due to previ-
ous perceptions of children as either troublemakers, victims, or passive bystanders
(Cummings, Merrilees, Taylor, & Mondi, 2017). This conceptual trap overlooks the
role that children can play in building peace (for exception, see McKeown & Taylor,
2017; Taylor & McKeown, 2017; Taylor et al., 2018) and the reality that the rela-
tionships built during childhood serve as the building blocks for future generations
(Abrams & Killen, 2014). Reflecting these truths, there has been a call to recognize
children’s participation as social actors or individuals who have agency and influ-
ence (IANYD, 2016; UNICEF, 1989). An increasing body of work has started to
examine factors that promote young people’s cooperation between groups in con-
texts where intergroup relations remain tense (McEvoy-Levy, 2006; Taylor et al.,
2014). Encouraging children to engage in positive behaviors across group lines may
prove particularly effective in reducing forms of episodic violence such as bullying
or even in consolidating long-term peace.

Participation also requires that children have an effective voice in their own lives
and in the community around them. There is a paucity of research that focuses on
the perspective of refugee children themselves; however, existing research finds that
refugee children place a high level of importance on their peer relations. Focus
groups with newcomer pupils (including refugees) in Northern Ireland primary
schools found that, before resettling, children’s top concern was their ability to
make friends in school (Kernaghan, 2015). In Britain, refugee and asylum-seeking
pupils recommended schools implement preparatory programs which educate
host-society children on potential refugee experiences prior to the arrival of refugee
students (Fazel, 2015). As part of the move toward enhancing children’s agency, it
is necessary to explore the underlying processes involved in children’s development
of positive attitudes and prosocial behaviors toward refugees.

5.3 Refugees as an Out-Group

A refugee is “someone who has been forced to flee his or her country because of
persecution, war, or violence” (UNHCR, 2018, para. 1). After displacement, many
refugees flee to neighboring countries, most commonly in refugee camps or urban
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settings. However, others resettle in a high-income country where the ethnic, reli-
gious, and cultural composition of the majority of inhabitants is usually vastly dif-
ferent from their own. Within these communities, they are an ethic out-group, that
is, someone belonging to a different ethnic group (Schulz & Taylor, 2018). Moreover,
refugees constitute a specific subset of the immigrant population who may be sub-
ject to particular stigmatizations, negative perceptions, or mixed emotional
responses. These categorizations are critical when considering the attitudes and
behaviors of host-society children toward refugees.

Ethnicity is a salient characteristic which influences children’s development of
out-group attitudes (Nesdale et al., 2005). By the age of 6 years old, children from
the ethnically dominant group can recognize their ethnic group and may hold
more positive in-group attitudes compared to other groups (Aboud, 1988).
Children also demonstrate intergroup biases in their empathy and prosocial behav-
ior toward others based upon group membership (Abrams, Van de Vyver, Pelletier,
& Cameron, 2015). By the age of 7, these intergroup biases may turn to explicit
prejudice and negative out-group-directed behaviors (Levy & Killen, 2008). As
children enter into middle childhood, their attitudes toward ethnic groups become
more nuanced and are influenced by an array of factors such as empathy, percep-
tion of out-group threat, and group norms (Nesdale et al., 2005). Given the com-
plexity of attitude formation, it is important to consider the context in which it
occurs. However, the majority of research concerning children’s attitude forma-
tion toward ethnic out-groups is conducted within the context of more traditional
majority/minority relations (e.g., White majority children and Black minority
children in the United States). As a consequence, factors that lead to the develop-
ment of positive attitudes and behaviors toward more novel out-groups, and spe-
cifically those which may be stigmatized or viewed as a threat by the broader
society, are not well understood.

Children’s attitudes toward ethnic out-group members are substantially shaped
by the cultural contexts in which they occur (Pauker, Williams, & Steele, 2016).
Thus, it is important to consider how refugees constitute a specific subset of the
ethnic minority population and often face negative or mixed perceptions from the
wider society. Attitudes toward refugees worldwide are worsening, with polling
revealing that the majority of European adults hold negative views toward immi-
gration (Dempster & Hargrave, 2017). While adults are more accepting of
refugees than those classified as immigrants, compassion for refugees is often
accompanied by anxiety (Dempster & Hargrave, 2017). In European countries, the
majority of adults report feeling that refugees pose a threat to national security and
experience anxiety over real world concerns when accepting refugees into their
country (Wike, Stokes, & Simmons, 2016). Such “threat narratives” in the wider
community shape children’s attitudes toward refugees. Though the existence of
intergroup biases and prejudice in childhood is well established, more specific
understanding about how to promote positive out-group attitudes and behaviors
toward refugees is sparse.
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5.4 Previous Interventions

To date, two prominent studies have evaluated interventions targeted at improving
attitudes and behaviors toward refugees. Cameron, Rutland, Brown, and Douch
(2006) assessed the effectiveness of extended contact interventions in improving
children’s attitudes toward refugees and intended behaviors toward (hypothetical)
refugee children (e.g., how much they would like to play with a refugee child or
invite him/her to their house). Results demonstrated that extended contact was an
effective intervention in improving attitudes toward refugees, but did not have a
significant impact on children’s behavioral intentions toward refugees. Thus, while
benefits were seen for attitudes, those changes were not coupled with meaningful
changes in behavior. Nesdale et al. (2005) note that “given that practical reconcilia-
tion between ethnic groups demands changes in behavior (e.g., a preparedness to
interact, cooperate and share), there is a need for research that addresses the linkage
between children’s ethnic attitudes and behavior, in the context of their empathy
toward ethnic minority group members” (p. 635).

Turner and Brown (2008) evaluated “Friendship Project,” a school-based interven-
tion in the UK designed to improve children’s (9-11 years old) attitudes toward refu-
gees by combining multicultural curricula, anti-racist interventions, and an
empathy-based component. In the empathy-based component, children were
prompted to imagine children (similar to themselves) in situations similar to those
faced by refugees. Children were then prompted to think about how they may feel in
this situation and how refugees might feel. Results found that the program was effec-
tive in improving children’s short-term attitudes, but not long-term attitudes, and that
it had no effect on children’s empathy toward refugees. Though this study evaluated
an existing program aimed at promoting children’s empathy toward refugees, it is
important to note that the empathy component used was impersonal, focused on per-
spective taking, and used hypothetical circumstances. Furthermore, this study did not
access children’s behavioral intentions toward refugees and thus did not address the
link between attitudes and behaviors within the context of empathy.

Interventions aimed at reducing prejudice toward more traditional ethnic minorities
tend to utilize either multicultural curriculums or anti-racist programs. These pro-
grams are based on the assumption that prejudice stems from ignorance or misinfor-
mation regarding an out-group and providing correct information will reduce
prejudice. However, such programs are not widely effective. A large meta-analysis
examining 122 intervention-comparisons of programs around the world designed to
reduce prejudice or promote positive intergroup attitudes in children and adoles-
cents found only low to moderate intervention effects (Beelmann & Heinemann,
2014). Interventions that promoted empathy through contact and social-cognitive
programs, however, were the most effective in promoting positive intergroup atti-
tudes. Moreover, recent studies have found that the positive effects of such contact
interventions are mediated by intergroup empathy (Vezzali, Hewstone, Capozza,
Trifiletti, & Di Bernardo, 2017), suggesting that promoting empathy may bolster
the effects of such interventions. Thus, exploring and evaluating interventions
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specifically aimed at promoting children’s empathy toward refugees is a logical
next step. Given the lack of research, testing models shown to be successful in
adults could offer insight into how to promote positive attitudes and prosocial
behaviors among children.

5.5 Empathy-Attitudes-Action Model

The Empathy-Attitude-Action model (EAA) was developed to describe how empa-
thy can promote prosocial behaviors across group lines (Batson et al., 2002).
Empathy, defined as an “other-oriented emotional response congruent with the per-
ceived welfare of another” (Batson et al., 2002, p. 1856), is an important motivator
for prosocial behaviors (Batson, 2010). The EAA model asserts that the link between
empathy and prosocial behavior is not a direct link, but is instead mediated by out-
group attitudes. That is, inducing empathy toward one member of a stigmatized
out-group (i.e., the empathy target) can improve attitudes toward that group to
which that person belongs and, in turn, promotes prosocial behavior toward that
group as a whole. A three-step process is described whereby (a) increasing empathy
toward one member of an out-group may lead to an increased valuing of the indi-
vidual’s welfare, (b) this increased valuing is reflected through positive attitudes
toward the out-group as a whole (Batson, Chang, Orr, & Rowland, 2002), and (c)
these positive attitudes lead to an increase in motivation to help other members of
that particular out-group, given that the need is salient to their group membership
(Batson et al., 2002).

Evidence for a robust empathy-attitude-action model has been demonstrated in
adult populations using a variety of stigmatized groups, such as individuals with
AIDS, experiencing homelessness, or convicted of murder (Batson et al., 1997).
Attitude change resulting from empathy induction appears to have relatively long-
lasting effects, with attitude improvements being evident at even one-to-two weeks
after the empathy induction. These positive attitudes, in turn, promote a willingness
to engage in prosocial behaviors toward other members of that group. For example,
empathy induced by listening to the story of an individual addicted to heroin led to
improved attitudes toward those struggling with substance abuse and, in turn, led to
participants allocating resources to help those struggling with substance abuse
(Batson et al., 2002). A simplified version of the EAA mediation model is depicted
in Fig. 5.1.

5.5.1 Empathy

While there are many conceptualizations of empathy, Batson’s definition refers to
empathy as a state. That is, empathy which is experienced to varying degrees
depending upon the specific situation. This is in contrast to trait empathy, which is
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Out-Group Attitudes \

Empathy Prosocial Behavior

Fig. 5.1 EAA model

considered a more stable personality variable in which individuals differ in their
propensity to empathize with others (Davis, 1983). State-based empathetic responses
are broadly thought to have two dimensions: cognitive and emotional, or affective.
Affective empathy is a subjective state that is often thought to be the result of emo-
tional cognition, or perspective taking (Batson et al., 1997). For example, listening
to the story of an out-group member first prompts cognitive empathy by allowing
the listener to put him/herself in that person’s position (i.e., take the perspective of
that person). This cognitive process then creates an affective empathetic response in
the listener. This affective empathetic response then leads the listener to become
more concerned with the welfare of the out-group member.

In this assertion, cognitive awareness of another’s emotional state is necessary
before other-oriented and parallel emotional responses can occur. This cognitive
skill emerges around the age of five and becomes more advanced as children
develop. By middle childhood, occurring between the ages of seven to eleven, chil-
dren display more sophisticated forms of empathy, which impact their interpersonal
prosocial behaviors (Abrams et al., 2015; Eisenberg, Eggum, & Di Giunta, 2010).
By focusing on middle childhood, a period when children display advanced forms
of empathy coupled with more nuanced understandings of group dynamics, we now
explore each pathway of the empathy-attitude-action model among children.

5.5.2 Empathy and Prosocial Behaviors

Prosocial behavior can be defined as a “voluntary behavior intended to benefit
another” (Eisenberg et al., 2010, p.146) and is a superordinate category which
includes behaviors such as sharing of resources, helping, and comforting (Schroeder
& Graziana, 2015). Decades of research has identified empathy as a primary driving
force for prosocial behavior, and increasing or inducing empathy has been linked to
increased prosocial behavior across the lifespan (Eisenberg et al., 2010). For exam-
ple, inducing empathy in children through the use of videos that portray others in
need has been shown to increase children’s willingness to share resources (Williams,
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Driscoll, & Moore, 2014). Yet, this research has traditionally been conducted in the
interpersonal domain, which does not consider the role of group boundaries. Given
that group membership may shape empathetic responses, there is a need to evaluate
these processes within the intergroup domain (Sierksma & Thijs, 2017).

Previous research by Abrams et al. (2015) found that when 5- to 10-year-old
children were placed into minimal groups, those with higher levels of trait empathy
were more willing to engage in out-group-directed prosocial behaviors. It follows
that if trait empathy is predictive of out-group prosociality, increasing intergroup
empathy might also promote prosocial behavior across group lines. In support of
this assumption, Sierksma, Thijs, and Verkuyten (2015) found that in-group biases
in children’s helping intentions could be overcome by inducing empathetic under-
standing. In an experimental vignette, 8- to 13-year-old children were read a story
about a child who was either part of their imagined friend group (an in-group mem-
ber) or not (an out-group member). In the empathy induction condition, children
where prompted to take the perspective of the child in need. Children in the no-
empathy condition listened to the same story, but were not prompted to take the
perspective of the child in need. Children in the no-empathy condition gave more
resources to the in-group member and fewer resources to the out-group member.
However, those in the empathy induction manipulation gave equally to in-group and
out-group members. This suggests that empathy induction has specific effects on
children’s behavior toward out-group members. These studies provide mounting
evidence that inducing empathy toward an out-group member can promote proso-
cial behavior toward that group.

5.5.3 Extending Prosocial Behavior to the Group

Batson et al. (2002) demonstrated that, in adults, empathy induced for an out-group
member in need may increase readiness to help that individual. Furthermore, this
readiness to help may generalize to the out-group as a whole if the individual’s need
is related to their group membership. Developmentally, there is evidence that by
middle childhood, children’s growing sense of group dynamics and moral under-
standing could enable them to generalize the need of one person to the group as a
whole. For instance, children have the capacity to understand the concept of group-
based need and inequality (Elenbaas & Killen, 2016). This understanding has been
linked to prosocial behavior, as children may rectify injustices through their resource
allocations (Elenbaas & Killen, 2016; Rutland & Killen, 2017). For example,
8-year-old children have been shown to give more resources to groups that have
been historically disadvantaged within their society (Olson, Dweck, Spelke, &
Banaji, 2011). Given that children understand and respond to group-based need, it
is possible that inducing empathy for an out-group member could generalize into a
willingness to help that group as a whole.
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5.5.4 Empathy and Attitudes

The empathy-attitudes-action model proposes that attitudes mediate the relationship
between empathy and prosocial behavior (Batson et al., 2002). The majority of
research today has focused on trait empathy, rather than state-based empathetic
responses which are tested in the pilot study below. Still, correlational studies
between children’s trait empathy and out-group attitudes suggest that empathy may
play a vital role in shaping out-group attitudes.

Nesdale et al. (2005) investigated the relationship between empathy in 5- to
12-year-old White Anglo-Australian children and their attitudes toward out-group
members who were either of the same ethnicity (other Anglo-Australian children)
or of a different ethnicity (Pacific Islander). Children were told they were taking
part in a team drawing competition against one of these groups. In this study, chil-
dren’s trait empathy and attitudes toward the opposing team were then assessed. The
results showed that empathy predicted liking for differently ethnic out-group mem-
bers. However, liking for the same ethnicity out-group was not correlated with
empathy. That is, empathetic children tended to express more positive attitudes
toward out-group members, but not in-group members. This differentiation may
have been attributed to children’s understanding of social inequities and compassion
for those that have less favorable circumstances. Thus, empathetic children may be
more sensitive to intergroup inequalities and may hold more positive attitudes
toward members of disadvantaged groups.

Building upon these results, Vezzali et al. (2017) conducted a correlational study
among Italian immigrant and nonimmigrant primary school students (ages
8—11 years old), which investigated the links between trait empathy, attitudes, and
contact. In keeping with the results of previous research (Nesdale et al., 2005), the
study found that intergroup empathy mediated the relationship between contact and
positive out-group attitudes. As such, children with higher levels of empathy had
more positive out-group attitudes. These studies hold significant implications for
supporting an empathy-attitude link in children, specifically toward minority out-
groups. If higher levels of trait empathy are linked to more positive out-group atti-
tudes, enhancing intergroup empathy should promote positive attitudes toward
refugees. However, changing attitudes alone is not wholly beneficial, as they may
not translate into meaningful action.

5.5.5 Attitudes to Action

The final component of the empathy-attitudes-action model is the link between
out-group attitudes and an increased willingness to help out-group members.
A considerable body of literature has explored this attitude-behavior relationship in
adults and has found that attitudes generally serve as an antecedent for subsequent
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behavior (for a review see Ajzen & Fishbein, 2005). However, the nature of the
behavior and the contexts in which it occurs are imperative to determining atti-
tude-behavior consistency (Ajzen & Fishbein, 1980). In addition, cost-benefit
considerations play a role when deciding whether or not to engage in a specific
behavior. A person may hold a favorable view of another, but chose not to offer
assistance if this comes at a cost to themselves or to others (Batson, 2011).
Furthermore, the group membership of the recipient is also known to be a factor in
the decision to engage in helping behaviors for both adults and children (Levy &
Killen, 2008; Taylor & Hanna, 2018; Taylor et al., 2014). Studies aimed at improv-
ing children’s attitudes toward out-group members have often found discrepancies
between improvements in attitude and increases in prosocial behavior (Aboud
etal., 2012).

As with the majority of research within the intergroup domain, the attitude-
behavior relationship in this context has focused almost exclusively on the link
between negative attitudes and behaviors. For instance, there is a wealth of research
demonstrating that negative out-group attitudes in adults and children, such as prej-
udice, are associated with negative intergroup behaviors including aggression or
violence (Genthner, Shuntich, & Bunting, 1975; Van Zomeren, Fischer, & Spears,
2007). A new line of thinking has proposed that the decision to engage in negative
or positive behaviors may develop through different processes (Aboud, 2003). Thus,
a shift in the research paradigm to focus specifically on the relationship between
positive out-group attitudes and prosocial behaviors is necessary. However, much of
the current literature addressing this call has been conducted using cross-sectional
field studies and therefore has a limited capacity to explain and unravel causal pat-
terns. For example, following an earthquake in Italy, the majority of children with
more positive attitudes toward immigrants showed a greater willingness to meet and
help immigrant victims (Vezzali, Cadamuro, Versari, Giovannini, & Trifiletti, 2015).
By employing a longitudinal design, Taylor et al. (2014) found that positive out-
group attitudes were associated with later patterns of out-group prosocial behavior
in young people living in a post-accord society. Taken together, there is converging
evidence that promoting positive out-group attitudes could promote meaningful
prosocial action.

5.5.6 Inducing Intergroup Empathy

Testing the empathy-attitudes-action model requires the successful induction of
intergroup empathy. Narratives, presented through the use of books and storytelling,
have previously been successful in inducing empathy (e.g., Sierksma et al., 2015).
These approaches can be utilized in both experimental and applied contexts and are
thought to induce empathy by allowing the individual to see a situation from another
person’s perspective.
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5.6 Pilot Study

To test the empathy-attitude-action model in middle childhood in response to the
refugee crisis in Europe, a pilot study was developed which induced empathy toward
Syrian refugee children (Glen, 2017). Syrian refugees were selected as the target
group given the United Kingdom’s announcement to expand the Vulnerable Persons
Relocation scheme to resettle at least 2,000 Syrian refugees in Northern Ireland (NI)
and because they would represent an ethnic out-group in the NI host society.

Ninety-two children between 8 and 11 years old participated in an intervention
using a realistic refugee scenario in schools across NI and were randomly assigned
to an information-only (control) or a story (intervention) condition. Across both
conditions, participants were first given a child-friendly definition of a refugee.
Next, children were introduced to gender-matched (hypothetical) child—
Mohammad or Ayesha (M/A)—and told that he/she was a refugee from Syria who
was moving to NI and would soon become a pupil at their school. In the information-
only condition, participants moved on to the dependent variable questions in a one-
on-one interaction with a trained researcher, while in the story condition, children
heard an adapted version of a published children’s story book based on a true
account of two Syrian children’s journey to resettle in Europe. The story was “read”
to children using a pre-recorded audio to ensure that each participant heard the story
in an identical manner. Children then completed the dependent variable tasks, which
included an empathy manipulation check, out-group attitudes toward refugees, a
resource allocation task, and realistic helping opportunity directed toward M/A.

Empathy was assessed through self-report using a one-item question derived from
Williams et al. (2014). Children were asked either “How did you feel while listening
to the story” (story condition) or “How did you feel when learning about refugees”
(information-only condition) and responses were recorded using a four-point Likert-
type facial affective scale (FAC), with responses ranging from awful to brilliant. Out-
group attitudes were assessed using a three-question scale created by Nesdale et al.
(2010). Children were asked (1) “How much do you like Syrian refugee children,” (2)
“How much would you trust Syrian refugee children,” and (3) “How much would you
like to play with Syrian refugee children.” Responses were recorded using a four-point
Likert-type scale and summed to form a composite score. Consistent with Batson’s
model, prosocial behavior toward refugee children as a generalized out-group was
assessed through a resource allocation task. Children allocated seven one-pound coins
between three groups, helping either Syrian refugee children, animals, or nature.

Extending Batson’s model, realistic helping intentions toward the empathy target
were assessed using a two-question item from Vezzali et al. (2015). Children were
asked “How much time do you want to help M/A during lunch” and “How much
time do you want to help M/A after school.” Responses were recorded using a five-
point Likert-type scale of progressively shaded in clocks ranging from none of the
time to all of the time and were aggregated to form a composite score. This exten-
sion allowed us to differentiate the role of empathy and out-group attitudes in both
prosocial behavior toward the empathy target and prosocial behavior toward the
empathy target’s group.
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The pilot study found that empathy was successfully induced in a school setting
through a brief narrative intervention. That is, children in the story condition
reported significantly more empathy than those in the information-only condition,
echoing Batson’s finding that exposure to a realistic narrative can be an effective
method for inducing empathy toward a member of an out-group. It should be noted,
however, that those in the information-only condition also reported relatively high
levels of empathy; that is, children empathized readily with refugees, even when
provided only with brief, factual information. This finding is encouraging as inter-
group biases in empathy are well documented and reveal that, typically, adults and
children do not readily empathize with those they perceive to be dissimilar to them-
selves (Chiao & Mathur, 2010; Vanman, 2016). Furthermore, other studies using
more hypothetical and impersonal means of promoting empathy toward refugees
failed to produce similar results (Turner & Brown, 2008). Taken together, this find-
ing provides evidence for future studies to utilize realistic narratives as a means of
empathy induction toward refugees specifically.

Furthermore, although children in both conditions were willing to provide direct
assistance to M/A, children in the story condition reported greater realistic helping
intentions toward the target. Regarding the other two dependent variables, there
were no significant differences in children’s out-group attitudes or the number of
resources allocated to refugees. For each of these outcomes, children in both condi-
tions expressed positive attitudes toward refugees and consistently allocated
resources in favor of refugees in general. According to Batson, choosing to allocate
resources in favor of the empathy target’s group suggests a higher valuing of the
out-group’s welfare over that of competing groups. This is reflective of develop-
mental research which finds that by the age of 8§ years old, children’s helping behav-
iors are significantly influenced by the perceived need and merit of the recipient
(Moore, 2009; Schmidt, Svetlova, Johe, & Tomasello, 2016). Correlations for the
dependent variables can be found in Table 5.1.

Next, two mediation analyses were run to test the EAA model. There was a sig-
nificant link from attitudes to realistic helping intentions; however, empathy was not
directly related to out-group attitudes nor to either type of prosocial behavior. Thus,
the pilot study did not find conclusive evidence for the EAA model. However,
within the context of empathy induction, children’s out-group attitudes were highly
predictive of their willingness to engage in meaningful, realistic helping behaviors
toward the incoming refugee pupil. This corroborates previous research which
found that young people with more positive out-group attitudes engage in more
prosocial behavior toward out-group members (Taylor et al., 2014; Vezzali et al.,
2015). Given the focus on specific, realistic helping intentions, this finding may
provide a fairly reliable representation of actual future helping behavior (Ajzen &
Fishbein, 2005). Furthermore, the intentions assessed were costly and required sac-
rifices in the form of both time and effort. As cost-benefit considerations are impor-
tant in the decision to engage in helping behaviors (Batson, 2011), this is a
particularly encouraging finding. As the first study of EAA in middle childhood, the
successful induction of empathy and identification of the attitude-behavior link
are promising directions as we begin to unravel the relations within this model.
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Table 5.1 Correlation of dependent variables

1 2 3 4
1. Empathy -
2. Helping intentions 0.12 -
3. Resource allocation 0.02 0.12 -
4. Out-group attitudes 0.10 0.58* 0.16 -
Note. Numbers are Pearson’s correlations
n =94

*p < 0.01, two-tailed

However, several limitations of the pilot study should be acknowledged and
addressed in future research.

5.6.1 Limitations and Future Research

First, the empathy measure used in the pilot study may not have adequately captured
the level or type of empathy experienced by participants. While there are many
forms of empathy, the pilot study only assessed affective empathy as this reflected
Batson’s original study in adults. However, Batson’s study used multidimensional
assessment of affective empathy that required an advanced vocabulary and ability to
express complex emotions and, thus, was not appropriate for the current population.
It is possible that the child-friendly, single-item assessment used in the current study
did not adequately capture the complexity of affective empathy.

Future research, therefore, should use more comprehensive measures which
account for multiple forms of empathy. For instance, measures which differentiate
between affective and cognitive state empathy, such as the personal reactivity and
empathetic concern subscales of the Interpersonal Reactivity Index (Davis, 1983),
could be modified to assess out-group-directed empathy. Furthermore, future
research may try to assess the degree to which trait empathy is a precursor for
responding to message-induced state empathy in middle childhood. Capturing the
complexity and multidimensional experience of empathy may provide a clearer
picture of its role in attitude formation and out-group-directed prosocial behavior in
the future.

Second, the resource allocation task may not have provoked adequate competi-
tion between groups. Factors such as fairness, recipient’s need, and group loyalty
play a role in children’s resource allocation (Rutland & Killen, 2017), and future
research should continue to explore these factors. For example, allocation benefiting
refugees could be placed in direct competition with other children, such as those
from the in-group, other ethnic groups, or with a serious illness.

Third, this study was limited in our ability to assess the directionality of effects.
For example, future studies should assess out-group attitudes at multiple time
points, such as before and after empathy induction. Moreover, while there is mount-
ing evidence that trait and state empathy are precursors for positive out-group atti-
tudes (Batson et al., 1997; Vezzali et al., 2017), positive out-group attitudes may be
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a precursor for out-group empathy. More complex designs may allow for future
researchers to unravel the dynamic and multidimensional relation between empathy
and attitudes.

Fourth, although random assignment was used with the empathy induction, the
pilot study did not control for children’s previous quantity or quality of contact with
refugees or other ethnic groups. This is an important limitation as Northern Ireland
is historically a homogenous society in which children may have had little experi-
ence with members of other ethnic groups. Contact is known to play a role in the
formation of out-group attitudes (Aboud, Mendelson, & Purdy, 2003) and, thus,
future research should assess both the quantity and quality of children’s previous
contact with diverse out-groups. At the same time, contact interventions should con-
sider incorporating empathy-inducing techniques, such as narratives, to enhance the
impact on positive intergroup relations (Vezzali et al., 2017).

Finally, research should strive to incorporate the views of refugee children them-
selves and investigate how intergroup processes may differ between majority and
minority group children. Intergroup relations are by no means one-way, and research
would benefit from adopting a more dynamic approach.

5.7 Call to Action

It is imperative that research not only advance theoretical understanding but also
inform policy and program implementation. As highlighted in this chapter, children
may actively contribute to improving intergroup relations. Although the empower-
ment and facilitation of children as social actors is gaining traction in research, the
rhetoric of participation far outweighs its implementation.

Interventions to promote episodic peacebuilding and consolidate long-term
peace often focused on fostering positive intergroup encounters (Christie, 2006).
However, such efforts are often reactionary rather than preventative, intervening
only after negative group dynamics have taken root. At this point, hostile group
dynamics are hard to change. The relatively recent influx of refugees into high-
income countries offers an opportunity to not only prevent the development of nega-
tive intergroup dynamics, but also to prepare children to build long-lasting,
meaningful relationships with their new peers.

New, empirically driven models on promoting cross-group friendships place a
focus on making children ‘contact ready’ and preparing them to engage in meaning-
ful, sustained relationships with out-group members (Turner & Cameron, 2016).
Such models advocate for socio-cognitive capacity building interventions which
enhance children’s empathy. On a broader scale, programs which aim to promote
trait empathy and helping behaviors from a young age should be more widely
implemented. For example, Roots of Empathy (Gordon, 2005) has shown some
promise in cultivating children’s empathy. Future research should extend these
types of interventions to focus specifically on empathy in intergroup contexts.

Interventions aimed specially on preparing children to welcome refugees should
consider using a socio-cognitive approach to enhance empathy toward refugees.
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As demonstrated by our pilot study, exposing children to realistic narratives of
refugees’ experiences can be a useful form of empathy induction. Such empathy-
inducing narratives could be combined with extended or imagined contact (Cameron
et al., 2006; Turner & Cameron, 2016). For example, narratives could be extended
to incorporate stories of friendship between refugee and host-society children. Such
interventions would be relatively low-cost, logistically easier to organize than inter-
ventions involving face-to-face contact, and administered by para-professionals.
Schools may be key sites to facilitate such preparatory interventions as they are
often the first point of contact between host-society and incoming refugee children.
Although schools are often overloaded with new agendas and policies, the interven-
tions outlined above could be incorporated into existing curriculum and adminis-
tered by teachers in the classroom.

By investing in interventions that prepare host-society children to welcome their
new peers in meaningful ways, we are responding to the voices of refugee children.
Preventative programs are an important long-term investment that can aid in address-
ing the multifaceted nature of integrating refugees into new communities (Fazel &
Betancourt, 2017). Although integrating refugees into a new society is challenging,
host-society children can play an integral role in establishing an environment that
supports the well-being of refugees and fosters peace for generations to come.
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Chapter 6

Civic Participation and Other
Interventions That Promote Children’s
Tolerance of Migrants

Davide Mazzoni, Elvira Cicognani, Iana Tzankova, Antonella Guarino,
Cinzia Albanesi, and Bruna Zani

I do not like the word tolerance, but I cannot think of a better

one.
Ghandi (1869-1948). (Cited in UNESCO 1997)

6.1 Tolerance Toward Migrants

Reflecting the growing political and scholarly debates about international migration
and the so-called refugee crisis in the last few decades, the research on tolerance
(and more generally on attitudes toward migrants) has flourished, making tolerance
one of the focal concepts in peace psychology (Noor & Christie, 2015; Rapp, 2017).
A lack of tolerance implies the rejection of people whom we perceive as different,
for example, members of a social or ethnic group other than ours, or people who are
different in political or sexual orientation. A lack of tolerance toward foreigners is a
contemporary problem in many countries, often related to phenomena like xeno-
phobia, racism, antisemitism, romaphobia and antigypsyism. Its manifestations
comprise a wide range of actions from avoidance to hate speech to physical injury
or even murder. For all of these reasons, studying the factors that promote tolerance
during different stages of an individual’s development increasingly becomes an
important issue for social science research (C6té & Erickson, 2009; Gniewosz &
Noack, 2008).

In this chapter, we begin by providing a definition of ‘tolerance’, illustrating the
wide range of attributes associated with the concept in the literature. Second, we
identify some key paths through which tolerance can develop at different stages of
an individual’s development. Through a literature review, we will track some of the
factors that can increase tolerance toward migrants during early and late stages of
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development. Finally, we will conclude by presenting an overview of methodologi-
cal approaches that practitioners have at their disposal to promote tolerance toward
migrants.

6.1.1 Defining Tolerance: Positive and Negative Connotations

In general terms, tolerance means accepting the fact that human beings, naturally
diverse in their appearance, situation, speech, behaviour and values, have the right
to live in peace and to be as they are. On the other hand, intolerance may take the
form of marginalization of vulnerable groups and their exclusion from social and
political participation, as well as violence and discrimination against them
(UNESCO, 1995, see also UNESCO, 1997).

Tolerance does not require to solve all differences; rather, it entails a reciprocal
respect of our rights as human beings (see Rapp, 2017). For this reason, from a
certain point of view, tolerance often refers also to the ability to put up with some-
thing potentially disagreeable (Freitag & Rapp, 2015; Langerack, 1994; Rapp,
2017). The fact that the object of tolerance is something potentially disagreeable
and that negative attitudes are not completely eliminated has led some influential
authors to suggest that other concepts, such as ‘acceptance’ and ‘respect’ for other
social groups (defined by different sexual orientation, disability, race, ethnicity,
etc.), should be preferred to ‘tolerance’. For example, Schirmer, Weidenstedt and
Reich (2012) argue that ‘being tolerated’ often means ‘being put up with’ or ‘being
grudgingly ignored’. According to these authors, multicultural approaches that are
based on tolerance may send misleading signals, as they implicitly state that mem-
bers of ethnic and racial minorities are actually not welcome.

While acknowledging the legitimacy of the above positions, in this contribution
we start from the assumption that tolerance has important consequences for demo-
cratic life. Indeed, people’s effort to control prejudice (i.e. negative evaluations,
beliefs or feelings directed at people because of their ethnicity) and tolerate other
groups is crucial to sustaining democratic norms (Freitag & Rapp, 2015). For exam-
ple, with specific reference to migration, tolerance implies the belief, based on
equalitarian principles and a political conviction, that migrants and non-migrants
should be treated equally (Van Zalk, & Kerr, 2014). This requires just and impartial
legislation, law enforcement and judicial and administrative process. In this sense,
even if a complete (i.e. without any kind of rejection) acceptance would be desir-
able, we emphasize here that tolerance represents a more realistic goal that helps
civil societies to cope with rising levels of diversity stemming from increased
migration and individualism (Rapp, 2017, p. 42).

The fact that tolerance represents not only a desirable personal value but also a
democratic virtue and a necessity for a free, modern and open society (Rapp, 2017)
is also demonstrated by the negative effects of intolerance. While tolerance is
usually accompanied by social cohesion and non-hostility (Morley, 2003; Paluck,
2011), prejudice and intolerance are accompanied by discrimination and violence



6 Civic Participation and Other Interventions That Promote Children’s Tolerance... 91

(e.g. Cabrera, Nora, Terenzini, Pascarella, & Hagedorn, 1999; Jasinskaja-Lahti,
Liebkind, & Perhoniemi, 2006; Oakley, 1997). One of the consequences of intoler-
ance is that migrant communities can become socially and economically marginal-
ized. Examples of migrants living as marginalized groups within society may
coincide with minority ethnic groups, religious groups and seasonal workers
(Andersson, 2003; Eldering & Knowrth, 1998; Laverack, 2009). In a new country,
migrants are often faced with restricted legal rights and lower socio-economic status
which can lead to feelings of exclusion and poor physical and mental health, accom-
panied by a limited understanding of how to access healthcare and social services:
in one word, they are powerless (Laverack, 2009).

The reasons listed above emphasize the importance of tolerance toward migrants
as a necessity for peace, rather than a cherished principle (UNESCO, 1995). In the
next section, we provide some insights about the factors which influence its
development.

6.1.2 A Developmental Approach on the Study of Tolerance

The most important insights about the development of tolerance come from the
extensive multidisciplinary research that focused on the development of national
and racial prejudice. This literature showed that prejudice developed at a very young
age in children, and both descriptive and experimental research has by now mapped
out the changes that occur with age and the main factors that influence such changes
(for a review, see: Raabe & Beelmann, 2011).

In many parts of the world, in multicultural societies, prejudice seems to begin
around age 4 to 5 (Aboud et al., 2012). However, despite this growing body of
research, the processes through which individuals develop tolerance (or intolerance)
toward migrants remain partially unclear. For example, some findings showed a
peak in prejudice in middle childhood and a slightly decreasing trend until late
childhood. However, the results concerning the differences between age groups
showed also significant heterogeneity, indicating that the developmental trend is not
universal, reflecting the role of many coexisting factors.

Recent research has adapted an ecological approach, focusing on various influ-
encing factors (i.e. Ashy, 2011) across individual and social-environmental levels of
explanation. For example, numerous studies focused mostly on individual factors,
such as cognitive or social-cognitive abilities, like classification skills, social
perspective-taking abilities (Bigler, Jones, & Loblinger, 1997; Smetana, 2006), lay
theories! (Levy, Karafantis, & Ramirez, 2008), moral development (Killen, Margie,
& Sinno, 2006) and group norm understanding (Abrams & Rutland, 2008).

"Much literature confirms that people’s perceptions are guided by their lay (naive, implicit, folk or
common sense) theories, helping them to understand, predict, control and respond to their social
world.
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Other approaches emphasized the role of family factors, such as having parents
with negative intergroup attitudes (Miklikowska, 2016; White & Gleitzman, 20006);
social-environmental factors, such as having a friendship with an out-group mem-
ber (Feddes, Noack, & Rutland, 2009; Van Zalk & Kerr, 2014); or intergroup con-
tact? experiences (Tropp & Prenovost, 2008). Finally, some research applied a more
developmental perspective, focusing on motivational processes, such as ethnic
awareness and ethnic identity development (Nesdale, 1999; Rutland, Abrams, &
Levy, 2007).

It is also reasonable to assume that the effect of such factors is not the same
across development stages. In other words, it is possible that a specific factor could
play a key role for the development of tolerance at one developmental stage (rather
than in another one). However, the evidence on this point is quite scarce and leads
to conflicting results. For example, even if Tropp and Prenovost (2008) found that
intergroup contact had a positive effect independently from the age of children and
adolescents (i.e. contact had almost the same effect in each age group), the same
researchers suggested that early contact experiences would be instrumental in nur-
turing the long-term development of positive intergroup attitudes. This would imply
that earlier contact experiences would be more important than later ones. On the
other hand, later developmental stages like adolescence and young adulthood are
important periods to study attitudes toward migrants, as both social identity and
peer relationships undergo crucial changes (Tajfel & Turner, 1979; Bukowski &
Kramer 1986; Newcomb et al. 1999). It is especially during these stages of develop-
ment that young people tend to gradually make contact with a variety of others who
are different from themselves and their families. Moreover, during this period indi-
viduals increase their abstract reasoning abilities, which represent a necessary con-
dition to understand tolerance principles (Hjerm, 2009), but which are not really
consolidated before adolescence (Rydgren, 2004).

6.2 Evidence from the PIDOP and the CATCH-EyoU
Projects

Past research suggests that tolerance toward migrants increases with age and that
school (e.g. school climate; Gniewosz & Noack, 2008) and social and political vol-
untary associations (Coté & Erickson, 2009) may represent important learning con-
texts for democratic attitudes, favouring the development of tolerance. To test this
hypothesis, and to clarify the role of different forms of participation that may involve
young people at different developmental stages, we set up two studies based on two

2Contact between members of different groups has long been advocated as a productive means for
reducing intergroup prejudice. The empirical evidence supports this notion, with hundreds of stud-
ies indicating that people (especially people from dominant groups) gain more positive attitudes
toward other groups (typically non-dominant groups) by communicating with members of those
groups (Harwood, 2017).
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different sets of data, from the PIDOP (Processes Influencing Democratic Ownership
and Participation) project and the CATCH-EyoU (Constructing Active Citizenship
with European Youth: Policies, Practices, Challenges and Solutions)? project.

Both sets of data were collected in Italy, where the issue of tolerance/intolerance
toward migrants has become increasingly more prominent in the past decade. It is a
topic that has been adopted by politicians as a means to increasing their popularity
(Rivera, 2012), often scapegoating migrants for the dissatisfaction and resentment
many Italians feel about their social and living conditions (Bonomi 2008; Rivera,
2012).

In Study 1 we investigated the relationship between different forms of civic and
political participation and tolerance toward migrants. The sample consisted of 1240
adolescents and young adults. Females were 46.5% and the mean age was
20.07 years (min. 14, max. 29). Participants completed a paper questionnaire, with
the following variables considered for analysis: age, gender, migrant status, parents’
education, different forms of participation and tolerance toward migrants.
Participation was assessed asking if, in the last year, they took part in a list of activi-
ties. In accordance with the factor analysis, items assessing participation were
grouped into ‘online’ (e.g. linking news or videos with a social or political content,
discussing social or political questions on the net, connecting to a group dealing
with social or political issues on a social network), ‘unconventional’ (writing politi-
cal messages or graffiti on walls, political actions which might be considered ille-
gal) and ‘civic’ (donating money, engaging in volunteer work, taking part in concerts
or events with a social or political cause). Tolerance was assessed through four
items measuring the support for some migrants’ rights (for more information on the
methodology, see Tzankova, Guarino, & Mazzoni, 2019). The analyses were con-
ducted separately for adolescents and young adults using SPSS. Tolerance toward
migrants was regressed on the following variables: age, gender, migrant status, par-
ents’ education and three forms of participation.

In Study 2 we investigated the relationship between different forms of participa-
tion, school climate and tolerance toward migrants and refugees.* The sample
consisted of 1732 adolescents and young adults; 60.7% were female and the mean

SPIDOP (Processes Influencing Democratic Ownership and Participation) was a multinational
research project which examined the processes which influence democratic ownership and partici-
pation in nine European countries. PIDOP was supported by a grant received from the European
Commission seventh Framework Programme, FP7-SSH-2007-1, Grant Agreement no: 225282.
CATCH-EyoU (Constructing Active Citizenship with European Youth: Policies, Practices,
Challenges and Solutions — www.catcheyou.eu) had the aim to identify the factors, located at dif-
ferent levels (psychological, developmental, macrosocial and contextual) influencing the different
forms of youth active engagement in Europe. CATCH-EyoU was funded by the European Union,
Horizon 2020 Programme, Grant Agreement number 649538. The views and opinions expressed
in this publication are the sole responsibility of the author(s) and do not necessarily reflect the
views of the European Commission.
“In the study questionnaire, the term ‘refugee’ was used to refer to a displaced person who was
forced to cross national boundaries and cannot return home safely. The use of the term was inten-
tionally broad and did not necessarily reflect only those persons who fit the definition of ‘refugee’
according to international conventions.
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age was 19.73 years (min. 15, max. 30). Participants completed a paper question-
naire and the following variables were considered for analysis: age, gender, migrant
status, parents’ education, school climate, different forms of participation and toler-
ance toward migrants and refugees. Participation was assessed asking if, in the last
year, they took part in a list of activities, which partially differed from study one and
were grouped into online (similar to study 1), civic (similar to study 1), political
(traditional political participation, like working for a political party or for a political
candidate) and protest (e.g. taking part in a political event where there was a physi-
cal confrontation with opponents, taking part in an occupation of a building or a
public space). The measure of school climate was assessed only in the adolescents’
group and focused on perceived fairness (e.g. ‘our teachers treat us fairly’, ‘the rules
in our school are fair’). The analyses were conducted separately for adolescents and
young adults using SPSS. In the main analyses, tolerance toward migrants and toler-
ance toward refugees were regressed on the following variables: age, gender,
migrant status, parents’ education, school education and the four forms of
participation.

Results were largely consistent across the two studies and showed that some
sociodemographic characteristics (being female, migrant and with higher educated
parents) were positively associated with higher tolerance toward migrants. We also
found that civic forms of participation were the most predictive of tolerance, sug-
gesting that these forms of participation provide more opportunities of contact with
‘differentiated others’ in a democratic environment. Online participation was asso-
ciated with more tolerance only among young adults, probably because of the dif-
ferences in Internet usage between adolescents (to communicate with their own
peer group) and young adults (to interact with a high number of distant people).
Protest was significantly related with tolerance toward refugees (but not toward
migrants) among young adults, suggesting that tolerance toward refugees would be
more related to radical and manifest forms of participation (i.e. politicization of the
‘refugee crisis’). School climate did not demonstrate a clear effect on tolerance.
Although the correlational nature of the study design is insufficient to establish a
causal relationship between variables, the findings emphasize the importance of
civic and political participation as a ‘school for democracy’ in which young people
may learn a range of civic skills and enhance their tolerance toward migrants.

6.3 Different Approaches for Increasing Tolerance

According to UNESCO, laws are necessary but not sufficient for countering intoler-
ance in individual attitudes. For this reason, different strategies need to be devel-
oped to foster tolerance and awareness of human rights in children.

The research we reviewed when writing this chapter showed that the develop-
ment of tolerance is a complex process, which is influenced both by individual and
social factors. While some of them are relatively stable, many others can be modified
through experience. In this regard, the Member States of the UNESCO meeting in
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Paris in 1995 declared that education for tolerance ‘should aim at countering influ-
ences that lead to fear and exclusion of others, and should help young people to
develop capacities for independent judgement, critical thinking and ethical reason-
ing’ (UNESCO, 1995). In the following section, we present some approaches that —
consistently with this statement — can be useful for increasing tolerance toward
migrants among native children and adolescents.

6.3.1 Global Citizenship Education

Global citizenship refers to a sense of belonging to a broader community and com-
mon humanity. It emphasizes political, economic, social and cultural interdepen-
dency and interconnectedness between the local, national and global (UNESCO,
2015). UNESCO has promoted global citizenship education since the launch of the
UN Secretary-General’s Global Education First Initiative (GEFI) in 2012, which
made fostering global citizenship one of its three education priorities (UNESCO,
2015). This approach identifies specific learning objectives that should be pursued
in different domains (cognitive, emotional, behavioural), at different developmental
stages. In this frame, tolerance is one key learning objective that should be reached
together with other values and skills that enable people to live together peacefully.

One advantage of global citizenship education has to do with its universal value,
which implies that it is not restricted to a specific regional area. For example, even
if there is some evidence that specific interventions may increase the feeling of simi-
larity and tolerance toward other Europeans (e.g. DolejSiova & Loépez, 2009), there
is also evidence that European identification can be a predictor of intolerance toward
migrants, suggesting that having a more inclusive (e.g. continental) border does not
equal having a more tolerant attitude toward migrants from other continents
(e.g., Licata & Klein, 2002). With the adoption of a universalistic perspective, global
citizenship education overcomes such limits, aiming at promoting tolerance toward
all the human beings, from all regions of the world.

6.3.2 Intercultural Dialogue and Intercultural Competence
Education

Cultural diversity is an essential condition of human society which brings about
new social and political challenges. In this context, intolerance, discrimination and
violence can threaten peace and the very essence of local and national communities.
The essential objective of intercultural dialogue is to enable people to live together
peacefully and constructively in a multicultural world, promoting understanding
and interaction.
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In 2008, the Council of Europe’s White Paper on Intercultural Dialogue (2008)
defined intercultural dialogue as the open and respectful exchange of views between
individuals and groups from different ethnic, religious, linguistic and national back-
grounds on the basis of mutual understanding and respect, arguing that such dia-
logue is crucial for promoting tolerance, mutual respect and understanding,
preventing conflicts and achieving social cohesion.

In 2015, in light of the high numbers of refugees and asylum seekers arriving in
the EU, national culture ministers agreed to create a new policy coordination group
on intercultural dialogue, focussing on the integration of migrants and refugees in
societies through the arts and culture (European Union, 2017). This group’s report
(executive summary), published in 2017, includes 46 case studies and 23 recom-
mendations focussed on three main themes: empowerment through intercultural
dialogue and the arts, intersectoral and partnership working and evaluation of inter-
cultural dialogue objectives and projects.

Both documents observe that the competence that is required for participating in
intercultural dialogue is not given to individuals by default. Intercultural compe-
tence can be described as the specific attitudes, knowledge, understanding, skills
and actions which together enable individuals to understand themselves and others
in a context of diversity and to interact and communicate with those who are per-
ceived to have different cultural affiliations from their own (Spitzberg & Changnon,
2009; Huber & Reynolds, 2014). This competence needs to be learned, and provid-
ers of education (including education professionals, public authorities, civil society
organizations, religious communities and the media) have a crucial role to play in
equipping citizens with such competence.

In this sense, intercultural education should not be interpreted as being limited to
‘formal education’ (i.e. the structured education and training system that runs from
pre-primary and primary through secondary school and on to higher education and
lifelong learning). Intercultural learning can also occur through non-formal educa-
tion (i.e. education outside the formal educational setting) and informal education
(i.e. the lifelong process whereby every individual acquires attitudes, values, skills
and knowledge from influences and resources in his or her own social environment)
and it includes key competence areas like democratic citizenship, language and
history.

For readers interested in the application of intercultural dialogue, a volume
edited by Josef Huber and Christopher Reynolds (2014) presents a detailed descrip-
tion of how intercultural education can be implemented by actors in the formal,
non-formal and informal educational spheres. This work explains the principles of
pedagogical planning that should be used, relevant methods of learning and teach-
ing, issues to consider when implementing intercultural education in each of the
three educational domains and issues concerning assessment and evaluation. A wide
range of approaches and concrete activities are presented, in order to promote the
intercultural competence of individuals. Overall, such approaches emphasize that in
the case of formal education, intercultural education cannot be a separate school
subject but is instead a holistic approach which should be embedded throughout the
school curriculum, with all teachers, irrespective of the age of their students and the
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subject they teach, having responsibility for its implementation (see also Barrett,
2018).

6.3.3 Community-Based Approach

According to our results, civic and political participation contribute to the develop-
ment of tolerance; this may happen through different processes, for example, pro-
viding a context for intergroup contact, offering people from different backgrounds
the opportunity to interact, sharing common goals and learning democratic values
‘in practice’. Community-based approaches, even if not directly referring to inter-
cultural dialogue, are a powerful tool for promoting tolerance between migrant and
non-migrant populations by engaging them in a participative and empowering pro-
cess. The process needs to be based on critical insights regarding the relationship
between professionals who implement interventions, the communities with which
they work and the structural and symbolic dynamics of power and privilege that
operate within and between these communities (Sandler, 2007).

The literature identifies many approaches which are consistent with these prem-
ises. For example, in the field of health, stakeholders make alliances with commu-
nity leaders, integrating users as active agents, promoting social participation and
generating positive relations between migrant populations and other community
groups, advocating and supporting migrants in their collective actions aimed at
gaining equal health rights and so encouraging social justice (Balcazar et al., 2004;
Garcia-Ramirez et al., 2011). In the youth field, community-based projects are usu-
ally aimed at identifying common interests between diverse groups of young peo-
ple, mobilizing peers, working collectively to address community and human rights
issues in schools and communities and promoting inclusiveness (Watts & Flanagan,
2007).

In this sense ‘tolerance’, rather than being an object of education, represents an
outcome (an achievement) of the empowerment process, which implies the recogni-
tion of migrant minorities as main actors, rather than passive objects of the tolerance
(or intolerance) from the majority. To achieve true tolerance, the world views and
perspectives of different individuals and groups need to be taken into account, espe-
cially the most vulnerable, who are usually also the most silenced and forgotten
(Garcia-Ramirez, de la Mata, Paloma, & Hernandez-Plaza, 2011).

6.4 Conclusion

Alarmed by the recent rise in acts of intolerance, violence, racism, exclusion, mar-
ginalization and discrimination directed against migrant minorities, we opened this
chapter with the UNESCO definition of tolerance and emphasizing its importance.
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Tolerance means respecting the rich diversity of our world’s cultures, of different
forms of expression and ways of being human (UNESCO, 1995).

Starting from a similar assumption, we shed some light on the main factors
which can promote tolerance, with a specific focus on childhood and adolescence,
as they are key life periods in which individuals develop attitudes toward others. In
line with the socioecological perspective, such factors can be placed at different
levels of society and can play a different role at different developmental stages.
More specifically, in regard to adolescence and young adulthood, we emphasized
the importance of taking part in different forms of civic and political participation.

Moving to a more applied focus, we described two broad educational approaches,
global citizenship education and intercultural competence education, which have
been specifically developed for promoting tolerance and can be fruitfully applied in
the migration domain. Moreover, we showed how community approaches (based on
the promotion of civic and political participation) can promote fruitful interaction
between migrants and receiving societies.

The content of this chapter has some important implications for the well-being of
children and adolescents. First, inscribing the concept of ‘tolerance’ as an aim of
global citizenship education and of intercultural competence education means rec-
ognizing its usefulness also for those who are usually considered as the ‘advan-
taged’ ones. Indeed, the competences that allow people to live peacefully are
beneficial for all the human beings, migrants and non-migrants, who are inevitably
living in a new multicultural globalized world. On the other hand, although it goes
beyond the scope of this chapter, we must recognize that migrant children and ado-
lescents are often the victims of intolerance, with serious consequences on their
personal and social well-being (e.g. Hernandez & Charney, 1998; Lustig et al.,
2004). The construction of a more tolerant society will thus be integral to improving
their well-being.

With regard to specific interventions to promote tolerance in childhood and ado-
lescence, we must recognize that they are not widespread, they are rarely informed
by developmental theory and research (Killen et al., 2011) and previous reviews
evaluating the effects of interventions in childhood and adolescence found mixed
results (Paluck & Green, 2009; Aboud et al., 2012). We strongly believe that devel-
oping tolerance toward migrants should represent not only a cherished principle but
also a necessity for peace and for the economic and social advancement of all peo-
ples. In 1995, Member States of UNESCO pledged to support and implement pro-
grammes of social science research and education for tolerance.’ In this chapter we
provided an overview of the complexity of this task, illustrating some of the main
resources that practitioners and policymakers have at their disposal. Future research,

3 “This means devoting special attention to improving teacher training, curricula, the content of
textbooks and lessons, and other educational materials including new educational technologies,
with a view to educating caring and responsible citizens open to other cultures, able to appreciate
the value of freedom, respectful of human dignity and differences, and able to prevent conflicts or
resolve them by non-violent means’ (UNESCO, 1995).
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accompanied by a systematic evaluation of relevant interventions, is necessary in
order to provide further suggestions for more effective strategies.
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Chapter 7

Does Participating in National and Ethnic
Associations Promote Migrant
Integration? A Study with Young

First- and Second-Generation Migrants

Daniela Marzana, Sara Alfieri, and Elena Marta

7.1 Introduction: The Challenges of Migration and the Role
of Social Participation in National and Ethnic
Associations

Research carried out in recent decades on the experiences of migrants in Western
countries recognizes the complexity and multidimensionality of adaptive and
integrative processes associated with the difficulties of living in a new sociocultural
context.

Following an overview of the distinctive characteristics of different migrant gen-
erations, we present a brief review of studies that connect social participation with
integration and multiculturalism. In this chapter we define social participation as the
process by which individuals are “actively participating in the life of their commu-
nities” by joining associations and volunteering (Harvard School of Public Health/
MetLife Foundation, 2004; Pozzi, Pistoni, & Alfieri, 2017). We then describe the
results of a qualitative study that explored what integration meant for a group of
young engaged migrants, how integrated they felt, and what role participation in
associations, both national and ethnic, played in these young people’s perception of
integration. Next, we discuss our results, connecting them with the principal results
found in the literature. We conclude with the implications of our research findings.

A large number of factors have been proposed as being associated with the
adaptation and integration of different migrant generations. For the first genera-
tions these factors include sociodemographic variables (e.g., gender, age, length
of stay in the host country, socioeconomic status), post-migration variables (e.g.,
acculturation factors), and social contextual variables (e.g., characteristics of the
host country, perceived discrimination, social support, ethnic network) (Berry, 1997;
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Bornstein, 2017; Brubaker, 2001; Giuliani, Olivari, & Alfieri, 2017; Marzana,
Alfieri, & Marta, 2016; Musterd & Ostendorf, 2009; Sam & Berry, 2006). For the
second generations — that is, those that did not directly experience migration in
that they are the offspring of migrants — these factors are linked to the difficulties
of maintaining the culture of origin with the same intensity and frequency as their
parents; furthermore, they are less influenced by the values and practices of their
family’s country of origin (Brambilla, Manzi, & Regalia, 2010; Crul & Vermeulen,
2003; Kasinitz, 2008).

Adaptation and integration processes take on particular significance in some
phases of the life cycle such as adolescence and young adulthood, when the
construction of one’s personal and social identity takes place (Arnett, 2003; Arnett
& Tanner, 2006; French, Seidman, Allen, & Aber, 2006; Phinney, Horenczyk,
Liebkind, & Vedder, 2001). Constructing personal identity during migration is a
complex developmental task because it requires the integration and involvement of
at least two aspects that are prominent in first and second migrant generations:
ethnic identity and national identity (Benet-Martinez & Haritatos, 2005; Berry,
1990; Brambilla et al., 2010). For young migrants, this transition to bicultural
identity goes hand in hand with the typical transition of this age group, which has to
do with the transition to adulthood.

Most research (Rumbaut & Komaie, 2010; Stepick, Stepick, & Labissiere, 2008)
on young migrants has distinguished between two generations:

(a) First generation: those who arrived in the new country and established them-
selves there with their own migration project: work, study, reunification with
other family members, etc.

(b) Second generation: those who were born in the host country from migrant
parents.

The difference between first-generation young adults and young adults of second
generations lies in the fact that the former experience, among others, problems of
finding acceptance and meeting expectations related to their migratory life while the
latter generations not only have to face problems of acceptance but also the
challenges related to their desire of living autonomously. This latter task is often
only partially aligned with the family’s migratory project and is influenced by an
array of cultural references (Besozzi, 2009). Moreover, young second-generation
migrants define themselves as belonging to the country where they live but struggle
to be recognized as such by their parents and by the society in which they grew up
(Volpato, 2011).

Young adults’ and adolescents’ participation in the life of their society is an
important factor for their growth process, in that it promotes identity construction
and also contributes to the functioning of democracies (Fattori, Pozzi, Marzana, &
Mannarini, 2015; Flanagan & Levine, 2010). This has been widely studied in the
psychosociological field (Berkman & Glass, 2000; Jensen, 2003; Kawachi &
Berkman, 2000; Lundy, 2007; Marzana, Alfieri, & Marta, 2016; Marzana, Pozzi,
Fasanelli, Mercuri, & Fattori, 2016; Thoits & Hewitt, 2001; Vecina, Chacon,
Marzana, & Marta, 2013; Watts & Flanagan, 2007).
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In recent years we have seen this research interest broaden to include young
migrants engaged in coping with a dual transition: the transition to adulthood and
integration into the new society (Chiaranzola & Ardone, 2008). The research
questions that guided this corpus of studies were: “Can young migrants’ social
participation be a strategy for creating a network of relationships, learning the
culture, and redefining oneself?” and “Will participating in national and ethnic
associations help migrants feel integrated into their community and society?”. There
are many ways that integration has been understood in the literature: for example,
as work, academic, linguistic, legal integration, and so on. The meaning of
integration that we use in the present paper is complex and multifaceted (De los
Mozos, 2008; Penninx, 2003, 2005). It draws on aspects of identification with ethnic
and national communities and includes both migrants’ attitudes toward society and
society’s attitudes toward migrants.

Extending the concept of social participation to migrants means considering
them not only in the position of “users” and receivers of services but also as
activators of interventions and protagonists in solidarity movements. According to
Gonzdlez, Martin, and de Castro Cardoso (2011), the higher the percentage of the
migrant population participating in society, the higher the level of their integration
into society. In this connection, Sudrez-Orozco, Hernandez, and Casanova (2015)
carried out a study in the USA with the aim of exploring the social participation of
young first- and second-generation Latino migrants in American life. The results of
the study revealed a strong commitment on the part of the migrants to help others in
a variety of ways: offering to be agents of change, volunteering on a regular basis,
and mentoring and tutoring in order to help young people choose professions that
can make a social contribution. Similar results were found in studies on other
populations (Jensen, 2008; Rumbaut, 2008; Stepick et al., 2008).

In the field of migration, social participation can be an important instrument for
social integration because it promotes the migrant’s adaptation to the local context
and allows him/her to actively express citizenship (Alarcén, 2011; Gele & Harslgf,
2012).

In 2007 Flanagan, Cumsille, Gill, and Gallay conducted a study aimed at under-
standing what influence social participation carried out by foreign students had on
their beliefs and values. The sample consisted of 1052 students of African, Arabic,
European, and Latin American origin residing in the USA. The results of the study
demonstrated that, controlling for age, gender, and cultural background, the young
people involved in social participation tended to appreciate the hosting society, to
commit themselves to supporting the democratic values promoted therein, and to
experience a sense of community. This entailed, firstly, that participants enjoyed a
high level of individual health and well-being (Eccles & Gootman, 2002; Resnick
et al., 1997); secondly, they felt more motivated to repay what they had received
from the community through volunteerism.

Sonn and Fisher (1996) conducted a study in Australia with 23 people who were
classified as colored in South Africa and were then residing in Melbourne. They
were interviewed with an instrument to assess sense of community. The authors
proposed that migrants’ participation in intermediate structures such as school,
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religious groups, family bonds, and sporting and social organizations offered
experiences of safety, belonging, a sense of stability, justice, and acceptance. Sonn
(2002) conducted another study on South Africans who lived in Australia to try to
understand the way in which a sense of community could be transferred from one
context to another in the context of migration. He found that activity settings,
including associations, provided migrants with the opportunity to participate in the
new society and gave them a social role that allowed them to feel part of the
community, generating a sense of “we-ness” and increasing well-being and quality
of life.

In a qualitative study carried out in Andalusia (Taurini, Paloma, Garcia-Ramirez,
Marzana, & Marta, 2017), aimed at exploring how participation in community
influenced migrants’ well-being, the authors found that it (1) increased bicultural
skills, (2) developed social relations with members of the host community, (3)
strengthened social bonds with members of one’s own cultural group, (4) increased
abilities to be an active citizen, and (5) changed prejudices toward one’s cultural
group in the host country.

A quantitative investigation of 700 young migrants (18-33 years old) in Italy
(Marzana & Alfieri, 2015; Marzana, Alfieri, & Marta, 2016) explored the connection
between participation in community and the perception of integration and well-
being. The authors found that socially engaged young migrants, independently of
social demographic differences, presented higher levels of bicultural identity,
perception of integration, well-being, and a sense of community.

Research on migrants’ participation has investigated the role of social participa-
tion both in ethnic associations — those that arise from the aggregation of foreign
people residing in the host nation — and in national associations created by citizens
of the host nation. However, there are few studies that have investigated the possible
differences between being a volunteer in a national as opposed to an ethnic associa-
tion. In this connection, Handy and Greenspan (2009) noted that the outcomes of
participation in ethnic associations, as opposed to organizations composed only of
groups of citizens native to the country, can be very different.

According to Schoeneberg (1985), there are two factors that usually distinguish
national organizations from ethnic ones: (a) the fact that the latter have a dual
orientation, toward the country of origin and toward the country of residence, and
(b) that they offer diversified activities rather than activities related to one interest
only. Schoeneberg (1985), in a study that was among the first in the field, asserted
that the type of result that could be obtained by ethnic associations (segregation vs.
integration) depended in large measure on the orientation and activities that they
offered members and, on the positions, that they covered in the society in which
they operated.

In later years, a study was conducted in Belgium by Jacobs, Phalet, and
Swyngedouw (2004) on Moroccan, Turkish, and Belgian immigrants with a low
educational level. The results revealed that the Turkish immigrants showed the
highest level of ethnic engagement in the community, but the Moroccan immigrants
had the highest level of political involvement. Moreover, the study drew a distinction
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between belonging to ethnic associations, which produced ethnic social capital, and
belonging to mixed associations, which produced cross-cultural social capital.

Brettell (2005) studied the organizational life of Indian immigrants in the USA,
finding that belonging to ethnic associations allowed immigrants to continue to
speak their mother tongue and to transmit transnational and transcultural engagement
to their children. Ethnic associations thus seem to promote the development of
biculturalism in second-generation immigrants.

Paloma, Garcia-Ramirez, de la Mata, and Association, A. M. A. L. (2010) argued
that ethnic organizations could help build bridges between newcomers and the
receiving society and empower society (Maton, 2008). The authors analyzed the
experience of an Andalusian association that influenced the construction of the self
and promoted community improvement. It is thus evident that the type of association
does not have a single effect on integrative processes, but is associated with them
through a variety of forms.

7.2 A Study on Young First- and Second-Generation
Migrants in Italy

The research project presented herein originated within a broader project (Marzana
& Alfieri, 2015) of which this is a qualitative follow-up study. The present work
focused on young migrants who had to cope with a dual transition: (a) becoming
adults and (b) finding the best possible adaptation between the two cultures to which
they belonged, that of their country of origin and that of the host country.

The original study had involved young migrants between the ages of 17 and 36;
of these, 56.8% were engaged in an association (63% in Italian associations with the
rest in ethnic or mixed associations), and 43.2% were not engaged. Using a self-
report questionnaire, we investigated variables related to life satisfaction and self-
esteem; variables of knowledge about context; perception of one’s own integration,
ethnic identity, and national identity; and, finally, a sense of community. Results
indicated that, in all the variables mentioned above, the young migrants who
participated in their community had significantly higher means than their peers who
did not participate.

The aims of the present qualitative study were to explore (1) the meaning that
integration had for young migrants who participate in associations, (2) how
integrated they felt, and (3) the role of social participation in associations, both
Italian and ethnic, in the participants’ perception of their integration.

Participants were 21 young migrants from sub-Saharan Africa, 9 males and 12
females, ranging in age from 18 to 28 (M = 22) and residing in Italy. Sixteen of the
young migrants participated in ethnic associations, while five participated in Italian
associations (with 5.41 years of involvement in the association, on average).

Semi-structured interviews were used to collect data. The interview was con-
ducted on an individual basis by an Italian researcher in the offices of the associa-
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tions in which the young migrants were volunteering. The interview themes were
based on the research aims. We identified a priori two thematic areas: meaning and
perception of integration and the role of the Italian and ethnic associations in which
the young migrants participated, exploring elements of the associative experience
that promoted integration. Demographic information (age, marital status, country of
birth, educational level, and profession) was also gathered. All interviews were car-
ried out by the same researcher, lasted from 30 minutes to 1 hour, and were audio-
taped and transcribed.

The transcripts from interviews were analyzed using thematic analysis, which is
a method for identifying, analyzing, and reporting themes from the data (Braun &
Clarke, 2006). Researchers using this method have to choose between one of two
analytical levels: the semantic/explicit level vs. the latent/interpretative level
(Boyatzis, 1998). The analysis in the present work was carried out at the semantic
level, in other words, the level of meaning.

7.2.1 Principal Findings and Discussion

1. Meaning of Integration

The interviewees attributed a variety of meanings to the word “integration,” inde-
pendently of the typology of the association to which the participants belonged. One
meaning of integration that came to light was respect and value of diversity, inde-
pendently of the migrants’ generation. According to the interviewees, each person’s
peculiarities, in both individual and cultural terms, were a source of enrichment as
much for the young migrants as for the host society and must not be seen as reasons
to discriminate:

I think that we have to keep in mind that we are all different, but the point that should be
emphasized is reciprocal respect. Respect for difference. We are always saying, “Human
beings are all equal.” No! Human beings are different and we have to respect one another’s
diversity. That is utopian talk, not reality, the reality is that we are all different. We have to
always respect one another’s diversity and value it' (L., male, age 22?).

A second meaning that emerged, independently of the interviewees’ generation,
was “integration as responsibility”: the possibility of being active in the host society
and working for the good of the country. This second meaning went beyond the idea
of merely accepting rules and adapting to one’s context, focusing, instead, on what
one can do to be a resource for society:

Everyone has to be responsible and aware of his or her role in society and therefore to move
and want what is good for everyone and become active for the good of the country (F.,
female, 22).

'All the quotes are translated from Italian.
2The capital letter is in place of the name to guarantee anonymity.
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Important distinctions were found in how integration was defined depending the
interviewees’ generation, however. Most of the first-generation young people
believed that integration involved adapting to Italians’ attitudes and ways of doing
things, respect for the rules, and renouncing something of oneself. In fact, they
maintained that the factors that could define an integrated person were knowledge
of the host country’s language and compliance with that culture’s customs:

I think about a boy or a foreign family who arrives in a country and after years they are
integrated in the system, they feel part of the system, they work, respect the rules, understand
that these rules are different from the ones in their own country, but they accept them and
follow them (S., m, 27).

Even if I'm a foreigner, I condemn people who go to another country and want to impose
their culture and their laws. In my country we say “When you go to a country and you find
everyone naked, you also have to be naked.” If you come here, you have to do things like
the Italians. When we go to an Islamic country, they require the women to put on a burqa,
why is it that when they come here they can’t do things like we do? (M., f, 24).

The second-generation youth, on the other hand, saw integration as the possibility
of becoming part of a social group, of collaborating, and not only being limited to
coexisting and merely tolerating one another. This suggested that integration is a
reciprocal rapprochement, which also underscored the role of the host society.
Many of the young people, in fact, believed that the task of Italians was to open up
to foreigners, forcing themselves to get to know people before judging them, and
they evoked the bidirectionality of the integrative process that must involve both of
the interested parties:

Integrating in the sense of sharing, being with people, talking, getting to know their culture
(J.B., m, 26).

[For me integration is] many elements put together that make an organization, in the sense
that they collaborate with one another, they understand one another, they know how the
group is made up, they live one with the other (N., f, 20).

As can be seen from the above, integration had to do with identification for the
second-generation youth: being integrated meant feeling part of something and
the ability to be oneself without being judged. It seemed that the young people
who had been in Italy for a longer time cared more about the connection between
integration and definition of identity. In fact, they were the ones who were driven
to belong to associations by a desire for personal understanding and development,
to understand who they were, and to keep together aspects of the two cultures.
They were the ones who pointed out that one of the difficulties that a person can
encounter after one’s own or one’s family’s migratory process is the loss of iden-
tity, and they were the ones who maintained that belonging to an association could
contribute to the definition of identity. Finally, it should be noted that two second-
generation young women wished to emphasize that the word “integration” does
not only refer to the modalities of reception and integration of foreigners into a
new society, but that it was a theme that could also be extended to other situations
and contexts:
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I don’t even see it only as integration of foreigners into Italy, [...] integration is bigger than
that, when, for example, you begin a new course of study and you have to enter, when I met
my boyfriend, integration was going to meet the people who love him, his family and
friends (P, f, 23).

It’s like when you finish a job and you have to begin a new one you feel a little uncomfort-
able because you don’t know your colleagues and so you feel a little uncomfortable, or
children when they have to change school, they have to change everything, classmates,
teachers, friends (C., f, 27).

This suggests that it is impossible to avoid such an important theme, which involves
and challenges all of us as people and does not only concern foreigners or the few
people who are interested in it.

2. Perception of One’s Own Integration

Perception of integration was very different in the generations under consider-
ation, and those differences played out in the realm of ethnic and Italian identity.
The first-generation youth admitted that they were less, or not at all, integrated
compared to the second-generation youth and often defined themselves only in
terms of ethnic identity (“I am Moroccan,” “I am Tunisian”). Some of them empha-
sized the impossibility of forgetting their origins and talked about their desire to
return to their place of birth. Some of them stressed that integration is a utopian idea
because Italians were often more favorable to accepting people who were more
similar to themselves, those who had a lighter skin color and spoke their language
correctly. In most cases, an idea of partial acceptance came out, limited to the few
who were already integrated because they had been born here or were already more
easily integrated into society. Many of these young people, while acknowledging
the positive role played by some Italians, believed that, in general, Italians as a
population are closed to foreigners and not very interested in learning about
differences, and they talked about the suffering caused by being always and
everywhere perceived as an illegal immigrant, despite all their efforts. As stated by
L., who came to Italy to take a second degree in medicine:

If you say the word “integration,” I think it remains a word because integration in itself does
not exist. In theory integration should be from two sides: I as a foreigner have to try to
integrate and Italians also have to let me do it, it isn’t like this (L., m, 22).

The second-generation youth talked about their dual belonging (Italian and migrant),
or they defined themselves as exclusively Italian, independently of how others saw
them:

Not everyone thinks about it in the same way. I can say that I’m integrated, some others will
say that I'm not, the important thing is what I think. (G, f, 25).

Fokkema and de Haas (2011), in a study drawing on a dataset of four African
migrant groups in Spain and Italy, demonstrated that the younger the person was
when he/she migrated, the greater his/her possibilities of integrating into society
were.
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This latter aspect could also be connected to the fact that the second-generation
youth were in the 18-27 years age bracket, with a median age of about 21 years.
Many of them had just completed or were in the middle of the process of obtaining
citizenship, which can be requested for the children of foreign parents after they
come of age according to Italian law, but is often obtained some years later.
Obtaining citizenship and the difficulty of the process certainly put the young
person’s belonging into question, just as this should cause us to reflect on our
concept of citizenship (Granata, 2011). The tortuous process of obtaining official
recognition of one’s belonging to the Italian nation, or its recent acquisition, could
push second-generation youth to question their own identity even more and to
reshape it. Many of these young people talked about having developed a bicultural
identity, and some of them made it clear that it required them to locate themselves
in between two cultures.

3. Role of Social Participation in Associations in Promoting Integration

The interviewees unanimously stated that participating in associations (Italian
and ethnic) enabled them to feel more integrated and that participation was very
useful for young people who have recently arrived in a new country. Several studies
have shown that social participation is a catalyst for the construction of identity
because it spurs one to experience agency, social relatedness, moral and political
awareness (Yates & Youniss, 1996), and self-efficacy and self-esteem (Born,
Marzana, Alfieri, & Gavray, 2015; Marta & Pozzi, 2007). In fact, migrants require
these elements in order to develop the critical thinking that leads them to comprehend
the conditions of difficulty in which they are living and which help them feel that
they possess the necessary means to face their life situation (Garcia-Ramirez,
Manuel, Paloma, & Herndndez-Plaza, 2011). In this way, the individual develops
“multiculturality” and becomes capable of maintaining one’s roots as a reference
point but is open to the possibility of learning new cultural elements that are useful
and positive for one’s own process of self-construction (Garza & Gallegos, 1985)
and for the betterment of the social condition of one’s ethnic group (Paloma &
Manzano-Arrondo, 2011; Prilleltensky & Arcidiacono, 2010).

According to the young people interviewed, both types of associations (Italian
and ethnic) promoted the host country’s culture, values, and language; that is, they
guaranteed the development of useful intercultural skills for relating to the native-
born population. It did not matter whether one spoke or interacted with Italians or
with migrants of the same or other countries: participating in associations, in the
words of the interviewees, was a good method for entering into dialogue and learn-
ing which behaviors to use in specific situations in the Italian context:

This type of group teaches you certain values and certain aspects that society does not teach

you. (S, m, 23)

Moreover, all the youth who were interviewed agreed that partaking in associations
allowed them to broaden their relational networks. McLaughlin and Talbert (2006)
demonstrated that participants belonging to minority ethnic groups who experienced
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being valued by other members of the community felt more motivated to integrate
into the new society; this led them to have a more positive view of other people and
to feel included and safe (Zeldin, 2002; Zeldin & Topitzes, 2002).

Some activists in ethnic associations held a different opinion, however, claiming
that partaking in ethnic associations risked causing more closure or the
marginalization of its members rather than allowing them to integrate into the host
society:

So, remaining amongst ourselves does not allow us to integrate. I understood this after two

years and I tried to separate a little because I cannot live here and be always with my
countrymen (L., m, 22).

Ethnic associations also ensured that migrants could keep strong connections to
their origins, remembering the traditions and customs of their homeland, as well as
economically supporting their compatriots, as A. explained:

Sometimes there are people who live in isolated places where there aren’t many foreigners,
and at least if they come [to our association] they can find some companionship like a
family reunion. (A, m, 23).

The national and ethnic associations had very similar characteristics. Both sup-
ported social integration and intercultural exchange in that they were perceived as
an opportunity to meet people from different cultures. Both of these association
types were seen as opportunities to feel useful, and both promoted agency; that is,
feeling that one is a resource for the country and able to improve oneself. All of
these aspects were clearly summarized in this young migrant’s words:

You feel you are a part of the country, you feel you are a resource, you feel you belong, that
you aren’t a foreigner (H, m, 19).

7.2.2 Conclusion

The results of this study suggest that identity definition is different for each genera-
tion, ranging from ethnic identity for the first generation, bicultural identity for the
generation in between and the second generation, to a concept of the self as Italian.
Nevertheless, in agreement with Granata (2011), we believe that attempts to reduce
identity to a single dimension are oversimplifications with the worrisome outcome
of eliminating the complexity inherent in persons, each with his/her own peculiari-
ties. In a globalized, dynamic, and fluid world, a plurality of belongings and self-
definitions characterize most people and, even more so, individuals who have a
migratory event in their history or family background. The young people in this
study attest to this, having found a variety of ways to define themselves, carefully
avoiding classifying themselves in overly simplistic ways. Some define themselves
only as a person; some refer to their name to express who they are; some define
themselves based on their parents; and some, finally, see themselves as global citi-
zens or as Italians with a different origin story.
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The longer young migrants live in Italy, the more their sense of belonging to the
country seems to be strengthened. However, in most cases they do not seem to lose
the connection to their origins. We found consensus among the participants regarding
the positive effects of social participation on integration, with some differences
depending on whether they participated in national or ethnic associations. It appears
that ethnic associations run the risk of closing themselves off from, rather than
opening to, the host society, while Italian associations allow participants to feel of
use to the country, thus developing the hope for sense of civic engagement.

What seems to be missing in both the Italian and ethnic associations is the cre-
ation of a collective action that would make it possible not only to question but also
to transform social structures (Moane, 2003; Paloma & Manzano-Arrondo, 2011;
Pozzi, Fattori, Bocchiaro, & Alfieri, 2014; Prilleltensky, 2003, 2008). It thus seems
crucial to ensure that the passage “from reflection to action” is accomplished in
order to promote empowering community narratives (Balcazar et al., 2012) and to
develop sociopolitical empowerment. The sociopolitical empowerment of migrants
is indispensable to counter the inequality that they experience and to allow them to
become politically active members of society who contribute to its development
(Montero, 2009).

7.3 Implications

The “European Foundation for the Improvement of Living and Working Conditions”
(2006) states that social participation is a fundamental element for fostering the
integration of migrants. In the 2006 report, the authors argue that local institutions
should promote this type of activity through incentives, public relations, and
financial support. In particular, in order to develop an integrative process, it might
be useful to support migrant associations, which are examples of self-organization
and represent the roots of democracy and civil society. Further indications come
from Flanagan, Gallay, Gill, Gallay, and Nti (2005) and Zeldin and Topitzes (2002),
who identified another instrument of integration: teaching ethical and democratic
values in schools in order to promote an interest in politics in the new generation of
migrants.

Therefore, the efficacy of designing interventions for migrants that not only pro-
vide services but also allow them to take an active position is clear. The active
engagement of young migrants is enriching for themselves and for the entire
community, promoting dialogue and positive coexistence. Projects aimed at
developing a sense of citizenship and social participation should encourage
foreigners and native-born persons to join voluntary associations in order to promote
integration, intercultural exchange, and active citizenship.

Traditionally citizenship is the belonging of a person to a state. Citizenship is
therefore a concept that implies the belonging of the person to an institutionalized
political community, the state, with the assumption of a set of rights and duties.
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In Italy, for example, it is considered an Italian citizen from birth the child of a
father or mother citizen at the time of his birth, wherever it takes place. The
principles on which Italian citizenship is based are (a) the transmissibility of
citizenship by descent “iure sanguinis,” (b) the purchase “iure soli” (by birth on the
territory) in some cases, and c) the possibility of dual citizenship by a formal request.

For many scholars, citizenship has been devalued as a tool of integration (Joppke
& Morawska, 2014). As social and economic entitlements are legitimized not by
nation-states and national policy but by the discourse of “universal personhood,”
international norms, and treaties, the traditional association between citizenship and
rights, between the national state and the individual, has been broken David
Jacobson claims in Rights Across Borders Jacobson (1996). We can suppose then
that integration occurs independently of national citizenship. The growing number
of foreigners, but especially the children of migrants present in Italy, should make
us question and reflect on the inadequacy of our categories of citizenship and
integration, and the phenomenon of associative engagement could certainly signal a
turning point away from a type of thinking that has not kept up with the times. The
person who commits to the good of his/her country is a citizen, enthusiastically
donating time to make it a better place; the notion of citizenship should extend to the
will to activate oneself in one’s own life context. It is in this sense that the results of
this study reveal interesting perspectives that are not only theoretical but also
practical, demonstrating the positive implications of participating in associations
for the process of integration and identity definition in young migrants in relation-
ship with the native born for the construction of a fairer multicultural society.
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Chapter 8 m
Empowerment of Intergroup Harmony Qe
and Equity

Sara Bigazzi, Sara Serdiilt, and Ildiké Bokrétas

Think it over my Brother,

they say that you are dirty and leprous

but only few of them know

that my people scattered all over the world

has never made a war.

Poem by Romeo Cizmic, 5 yrs, a Roma child living in a camp
in Rome (Documentary on the housing situation of Roma
people in Rome. 2003. https://www.youtube.com/
watch?v=Tx-k7E40JrI).

8.1 Introduction

Actions aimed at empowering minority groups often focus on the specific target
group without taking into consideration the broader social context within which
these actions are implemented (Rappaport, 1981). While empowerment approaches
can facilitate agency of minority group members and result in them fighting for
rights and participating in governance (Batliwala, 1994; Deveaux, 1996; Kabeer,
1994; Parpart, 2004; Rowlands, 1997; Sen, 1990; Sen & Grown, 1988), these results
are often short-lived because they are not anchored in the wider structural and social
context (Marquand, 1997; Parpart, Rai, & Staudt, 2002). Social and psychological
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change involves diverse interests, negotiation, and struggles over meaning. These
processes are deeply influenced by existing power relations rooted in structural
inequalities, histories of oppression, and intergroup conflicts. This chapter argues
that it is more effective to work not only with target groups, but to use a systemic
approach, extending interventions to majority group members with the aim of
reframing intergroup relations (Christie & Louis, 2012; Gayer, Landman, Halperin,
& Bar-Tal, 2009; Snow & Benford, 1988).

In particular, the aim of the following chapter is to emphasize psychological
dynamics embedded in social context, which define minority and majority relations.
To illustrate our theoretical arguments, we employ examples from our field
experiences working with Roma communities and young unemployed people in
Hungary and Italy. These examples will demonstrate how an identification of the
dynamics behind psychological and social change enable the implementation of
more context-specific tools of empowerment in which context defines the starting
points for conceiving implementations.

The theoretical frame for our work is social representation theory and social
identity theory, which together demonstrate how ideologies and representations in a
context define group members’ interpretation of reality and social identity
(Breakwell, 2010; Duveen, 2001; Andreouli, 2010). From our perspective, social
context can be viewed as shared psychological realities and normative frames, not
only delimiting individuals and groups but also giving them possibilities of agency
and change (Fraser, 1989; Hartsock, 1990; Jovchelovitch, 1996). Finally, we
emphasize the role of power in representational and identity processes (Foucault,
1979, 1991; Howarth et al., 2013; Jovchelovitch, 1996, 2007).

Clearly, embeddedness in social context determines both the majority and minor-
ity identification and representational processes and how varying possessions of
power define different possibilities to act on and change dominant realities and self-
definitions. Therefore, social change is a question of power, meaning that powerful
majorities have more possibilities to create change (Howarth, Andreouli, & Kessi,
2014; Jovchelovitch, 1996). Therefore, empowerment should not be considered
one-sided, in line with Rappaport’s (1981) criticisms of implementing one-sided
solutions for societal problems; rather, there should be a twin-track approach involv-
ing both the majority and the minority, emphasizing deconstruction of the former
and power construction of the latter. Majorities should be “good enough communi-
ties” — to use Winnicott’s term (1953) — to ensure a social context that enables not
only their members but also minorities to change their positions and declare their
interpretation of reality. Building up “good enough communities” requires majority
members to recognize their dominant power positions and acknowledge minorities’
subordinated statuses and a readiness to change this situation into a more equal
dynamic for the benefit of both. At the same time, minorities should be empowered
to articulate their own version of reality and act accordingly.

Our aim in this chapter is to highlight the psychological dynamics behind these
processes and contribute to the efficacy of empowerment interventions. The
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theoretical propositions we advance will be supported with concrete examples
drawn five studies with marginalized populations, Roma groups in particular.

Study 1 is an example of an unpublished study using participatory action research in a com-
munity development project in Rome born from a need expressed by the community of a
Roma camp in Vicolo Savini. This bottom-up project is unique in that it features aspects of
interculturality from its onset; Roma and non-Roma people worked together on a daily
basis for two years.

Study 2 documents the Student Association of Roma at the University of Pécs (WHSZ)
which empowers the small number of Roma students at the university with various strategies
and means of achievement through, for example, grants, learning skills courses, language
instruction, strengthening social networks, identity reinforcement, and conflict resolution
training (Bigazzi, 2015a; Bigazzi & Serdiilt, 2015). Studies 3 and 4 are both interview
studies.

Study 3 analyzes the psychological effects of segregated ethnic education of Roma youth
(Bokretas & Bigazzi, 2013). While Roma students from the WHSZ in Study 2 received
support, the Roma youth in Study 3 have no affiliation with or assistance through community
development programs (hereinafter referred to as NACD).

Study 4 examines how governmental regulation of unemployment affected intergroup rela-
tions and vulnerable youth populations in 2014 (Bigazzi & Bokretas, 2013, 2014).

Study 5 explores the views of the non-Roma society on the Roma minority in Hungary
(Bigazzi, Fulop, Serdult, Kovago, & Polya, 2014).

Although the research methods and social contexts are diverse, taken together, these
studies demonstrate how representational and identity processes influence
intrapersonal well-being and intergroup harmony.

8.2 Theoretical Framework: Social Representation Theory
and Social Identity Theory

Two classic social psychological theories provide the foundation for understanding
humans as cultural beings. One is social representation theory (SRT), which focuses
on the product of culture, the cultural object, whether abstract or concrete, real or
imagined, living or inanimate. The key issue in this theory is how people of the
same social group acknowledge, understand, feel, and behave in relation to an
object. The second theory, social identity theory (SIT), highlights the perspective of
those, the cultural subjects, in relation to the object.

In regard to cultural objects, SRT (Farr, 1993; Jovchelovitch, 1996; Moscovici,
1961, 1988; Wagner, 1998) rewrites the universal and generalized essence of
psychological processes (e.g., id