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Introduction

This chapter analyzes aspects of higher education in the contemporary
world. It is particularly concerned with aspects of globalization and inter-
nationalization. The focus of the chapter highlights various approaches
that reveal such aspects in different contexts. The chapter provides an
overview of the field of higher education policies and recent reforms in
a range of different countries and continents while developing an under-
standing of the importance of comparative studies in terms of policies
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and practices related to higher education in a range of different scenarios.
Throughout the presentation of the chapters, there is a synthesis of the
themes that emerge in the current debates covered in this book.

Higher Education Policies and Recent Reforms

Martin Trow’s seminal text of 1972, in which he considered the transfor-
mation of the university sector, based its evolutionary position on a single
factor, the institutional evolution implied by an increase in the number of
pupils enrolling. Considering the international environment of the time,
it is only necessary to evoke the consequences of the VietnamWar and the
attitude of the American youth. Nothing has so far been written relating
to the economic and social developments that are fast approaching the
world of the future.
Today, there are innumerable analyses that put into perspective the

transformations universities across the world are undergoing. The inten-
sity of speed of transformations the world is currently undergoing would
once have seemed unimaginable. The ease of material and immaterial
exchanges, through the development of both physical and digital means of
communication, and the strengthening of international economic compe-
tition, has seen the appearance of newnational actors, in particular BRICS,
as well as such economic factors as GAFA. This competition, increasingly
focusing on research and innovation, creates a context that heightens the
demands of higher education and often leads to a significant change in its
modes of action and internal organization. These global developments go
well beyond the impact on universities’ internationalization policy. They
influence the whole functioning of the university sector globally.

Probably, one of the most influential forces on higher education has
been the way the world of work has changed in recent years, with the
emergence of a knowledge society. The term knowledge society has been
coined to indicate not only the expansion of participation in higher educa-
tion or of knowledge-intensive or high-technology sectors of the economy,
but rather a situation in which the characteristics of work organizations
across the board change under the influence of an increasing importance
of knowledge (Drucker 1959). It can be considered, according to Foray
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(2000), that the knowledge economy is at the confluence of two main
evolutions: the growing importance of human capital activities and the
development of information and communication technologies. As argued
by Castells (2000) a global economy is something different than a world
economy, as taught by Fernand Braudel and Immanuel Wallerstein. It is
an economy with the capacity to work as a unit in real time on a planetary
scale (Giddens 1990). It is only in the late twentieth century that the world
economy was able to become truly global, based on the new infrastructure
provided by information and communication technologies.

Obviously, higher education is affected by this radical evolution as well
as actors. Some also question the role of the university as an agent of
globalization (Sehoole and Knight 2013; Jane Knight 2008).
Transformations are numerous and affect, apart from aspects related to

globalization, at least four domains (Salmi 2002, 2017):

• Changing training and needs (lifelong learning of working adults and
new modes of teaching and learning).

• New forms of competition (through distance teaching between local
universities, or from universities abroad, networks of universities, and
corporate universities for profit-providers).

• New forms of accountability (such as quality assurance agencies and
global rankings) and changes in structures and modes of operation.

• New disciplines meaning new departments or reorganization of old
departments, use of innovative technology, Massive Open Online
Courses (MOOCs), and open-education resources.

These transformations are the result of tensions between the global and
the local, between the autonomous identity of the institution and the
requirements of external authority (Marginson 2011a; Beck 2012). Even if
the power of the national States diminishes, because of budgetary support
they are still able to mobilize (Kwieck 2001), traditions and peculiarities
of national systems produce path dependencies that sustain cross-national
variation (Bleiklie 2005). It is obvious however, that some universities
remain reluctant to change (Salmi 2002).

Nevertheless, the international dimension is undoubtedly one of the
factors that has most influenced the evolution of higher education in
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the last 20 years. This may be evidenced and illustrated by the esteemed
position held by international rankings. Such rankings are now in the
minds of governments, university managers, and students and their fam-
ilies (Hazelkorn 2015; Wihlborg and Robson 2018). The promotion
of models of higher education, whether by international agencies (WB,
OECD, and UNESCO) or in the framework of agreements between gov-
ernments, like through the Bologna Process, does not, however, lead to a
standardization of structures. In the context of European Higher Educa-
tion Areas (EHEAs), different countries implement policies selectively and
at different levels, depending on their national higher education context
(Klemenčič 2018).
Internationalization, like the ideological vision promoting more “inter-

nationality,” has become the motto of many transformations, based on
the crossing of borders, in particular by students (Teichler 2017), into
and toward developed countries. Such a situation is also evolving between
developing countries, as evidenced inAfrica (Tamrat 2018), LatinAmerica
(Nitz 2017), and Asia (Chan 2012).
The internationalization of universities may be a competitive strategy

operating between universities (Beck 2012), however, its reality needs to
be approached with caution because the results of internationalization
can sometimes fall below expectation (Noorda 2014), carrying with it
misconceptions (DeWit 2017). It can also lead to an increased differenti-
ation between universities, between top universities and low, underfunded
ones (Marginson 2016). Additionally, such differentiationmay become an
agent against political, ideological, and religious struggles in the modern
world (Altbach and De Wit 2017).
The increasing instrumentalization of universities in national strate-

gies of international economic competition should not overshadow the
humanist dimension of higher education—developing the full potential
of students (Salmi 2002). Social engagement is the most notable activity
in Latin American universities (Mora et al. 2018) and some European
universities too (Goddard et al. 2016).
For a long time, comparisons between the evolution of higher education

policies and their associatedmodels has only been considered in developed
countries, because of the age of their systems and their influence glob-
ally, the comprehensive overview by Kaiser et al. (1994) provides a good
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example. Gradually, universities in developing countries have become
objects of analysis, through their institutional responses to changing con-
texts (Chapman and Austin 2002), or a specific attention to the BRICS
(Schwarzman et al. 2015) or to China and India when the changes of
universities are at stake (Mihut et al. 2017). African universities are receiv-
ing also increasing attention, either through the participation of African
economies in economic development (Cloete et al. 2011) or through the
role of international higher education as a vehicle for Africa’s current devel-
opment trajectory (Sehoole and Knight 2013).

However, some call for a mobilization of southern researchers in the
development of dedicated research. The last two years of research and
development have been dominated by organizations and individuals from
the developed world (Jooste and Heleta 2017).
This book intends, from an original comparative approach, to give full

voice to the issues associated with the policies and management of higher
education in developing countries.

The Importance of Comparative Studies
and Cross-Cultural Research in Higher
Educational Research

The brief was simple and clear—to jointly edit a book on higher education
with colleagues inBrazil andTurkey thatwould formone volume in a series
of books that would adopt the same format. All chapters in this book
must include data from at least three different countries, from at least
two continents. Another stipulation was that there must be at least one
developing country in the mix and that the data collection methodology
or instrument must be the same for all countries considered.

Further restrictions were added regarding the length of chapters and
the fact that they should derive from original empirical data. The book
that you are holding in your hand is the outcome of this endeavor. The
contributing authors are from a wide range of countries with vastly dif-
ferent backgrounds, spanning a range of methodological, philosophical,
and epistemological traditions. The one thread of commonality between
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contributing authors is that of a comparative approach to educational
research. Precisely what this amounts to is part of an ongoing debate that
has often been categorized as having two differing methodological move-
ments. Welch (2011, p. 197 in Markauskaite et al. 2011) refers to:

… the two methodological movements above reveals different assumptions,
emphases and omissions between modernist forms (such as survey method-
ologiesmeasuring educational achievement) andpostmodernmapping exer-
cises.

Welch’s chapter clearly outlines the historical nature of comparative edu-
cation with its emergence from several distinct disciplines including soci-
ology, anthropology, and history.

Initially the comparativist was little more than a recounter of early travellers’
tales, comparing observable phenomena such as the language, customs and
cultures of people of different regions and in different parts of the world.
(Bagnall 2011, p. 203; Markauskaite et al. 2011)

It quickly became clear to the three joint editors of this collection of studies
relating a range of travelers tales from across the world, that not all con-
tributing authors shared the same world view. The observation of Bagnall
(2011, p. 203) that “…The ways that people do things throughout the
world are not, and, arguably, despite globalisation and its homogenising
tendency, never will be the same.”Different regions have different perspec-
tives and always will. The stipulations of the original brief for the nature
of the publication have been adhered to but the major unifying thread
that runs through all the articles remains the comparative methodology.

Dasen and Akkari (2008, p. 8), in their masterful text Educational
Theories and Practices from the Majority World alert us to the need to
constantly critique Western ethnocentrism in our writing. “… the role of
the king’s fool, pointing out the dominant paradigms and the attractiveness
of alternatives, belongs to anthropology of education …” Comparative
education sometimes partakes of this endeavor, if it is not confined to
government statistics about IPBS systems.
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Oforiwaa Gyamera (2017) writing in Hans de Wit et al.’s edited text,
The Globalization of Internationalization: Emerging Voices and Perspectives
(2017), talked of the positioning that goes on amongst Higher Education
Institutions (HEIs) worldwide including those in Ghana. She draws upon
an empirical qualitative study on senior management, deans, academics,
heads of department, and students. She found that the universities in
Ghana were at different stages of development and that older and more
established institutions fared better than newer universities. As not a one
vice-chancellor said “… internationalization is a ‘do or die affair’ … either
you internationalise or you are left behind in the face of globalisation”
(Gyamera 2015, p. 112).

Mark Bray notes in his 2014 work Comparative Education Research:
Approaches and Methods that the “… nature of any particular comparative
study of education depends on the purposes for which it was undertaken
and on the identity of the person(s) conducting the enquiry” (Bray 2014,
p. 19). In his first chapter he focuses on three distinct groups who under-
take comparative studies of education “… policy makers, international
agencies, and academics.”
Themajority of contributors to this book fall into the academic category

provided by Bray. A short biography of those involved in writing the
various chapters of the book is provided.

Bray notes that while much is made of borrowing, it is often difficult
to substantiate.

From a practical perspective, much of the field of comparative education
has been concerned with copying of educational models. Policy makers in
one setting commonly seek information about models elsewhere, following
which they may imitate those models. (Bray 2014, p. 21)

The point is made by Bray, that once policy makers decide to seek ideas
worth copying, they must then decide where to look. According to Bray,
they seldom look toward countries that are less developed than themselves.
Indeed, when considering the way the OECD developed as a major player
in the education arena, there does seem to have been a tradition of looking
at successful models in developed economies as potential sources of policy
borrowing.
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Bray notes the way that policy makers have to decide where to look for
ideasworth copying and suggests that a bias exists arising from the language
or languages spoken as a major influence, “… policy makers who speak
and read English are likely to commence with English-speaking countries,
their counterparts who speak and read Arabic are likely to commence with
Arabic-speaking countries” (Bray 2014, p. 21).

Academics’ space in comparative research is often occupied by practical
assignments that may be similar in nature to those of practitioners and
policy makers. This connection may be of a collaborative nature, or as
Bray (2014, p. 38) notes “… to highlight ideological and methodological
biases.” Often the collaboration between policy makers and practitioners
is more of a check and balance than a collaborative venture.

Needless to say, the line between these three different groups of com-
parativists is a blurred one. Often the theoretical stance proposed by gov-
ernment policy makers is a point of contention for the more practically
minded interpreters of the policy, the teachers.

As noted above, the biographical details provided for contributors to
this book will enable readers to position the writers within this simple
framework provided by Bray and others.

Intercultural Studies in Higher Education:
Policy and Practice

The methodological challenges proposed in this book present three major
themes:

• The reforms between global and local dimensions.
• The expansion of access and democratization of higher education.
• Relevant aspects in the organization and management of higher educa-

tion.

These themes necessitated the organisation of chapters into three distinc-
tive passages:
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• Higher education themes within the context of globalization and inter-
nationalization.

• Access to higher education and the characteristics of students.
• Diverse perspectives on higher education policies and practices.

Higher Education Themes within the Context
of Globalization and Internationalization

The first theme covers those reforms in higher education that depart
from guidelines of a supranational sphere to national and regional areas.
Between the global and the local, this process approaches the strains and
tensions that emerge in different contexts of higher education. These may
be regional, national, or institutional in nature.
The global dimension emanates policies formulated by transnational

corporations—OECD, UNESCO, the World Bank, and the WTO—
directed by the main trends within higher education in the last 30 years:
expansion, globalization, and internationalization. These trends involve
market rules associated with new versions of neo-liberalism. They also
encompass the rationality of the management and autonomy of HEIs.
Alongside these they also include the institutionalization and diversifica-
tion of courses. And finally they consider the reformulation of educational
curricula, evaluation systems, access, equity and quality, as well as the
financing of higher education.

Among these challenges is the internationalization of higher education.
As a guideline and an international trend for higher education systems, the
internationalization process receives different interpretations depending
on the context inwhich it is implemented, and the resistance it encounters.
Considered locally, this process can be analyzed from a national point of
view (Chapters 2 and 3) or from the point of view of higher education
institutions (Chapters 4 and 5).
The approach of internationalization in emerging countries and young

democracies shows how international policies can be absorbed within
political and economic forces, as well as they can influence the trajec-
tory of higher education in each national context (Chapter 2). Likewise,
determinations from international institutions, such as the World Bank
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and the OECD, point to the “diversification within the system.” This
may lead to differences relating to “access and affirmative policies.” It may
also affect “institutional autonomy,” which may be implemented depend-
ing upon the political stage of each country. The political system of each
country faces many different conflicts of interest. These are aligned to the
political, economic, cultural, and even religious orders prevalent among
countries included in this book.

At the local level, political, economic, social, and cultural aspects influ-
ence the stage of national systems of higher education. Each country, in this
sense, assesses the implementation of a global agenda which involves dif-
ferent tensions. On the one hand, by national priorities and conditions in
the definition of strategies for the expansion of access to higher education
and the adjustment of institutions, and, on the other hand, by movements
of criticism and resistance to standards imposed by commercialized and
highly competitive models (Chapter 3).
The tensions occur simultaneously in the macro and micro levels:

the relationship between public and private, institutional configuration,
management of HEIs, the curricula, the meanings applied to teaching
and learning, and the transmission of knowledge. The forms of teaching
and learning and the use of information and communication technology
underpins many of the chapters in this book.

In spite of perceived resistance, the conditions for the imposition of
a new order in the universities remains durable and demonstrates the
emergence of new models and challenges for higher education in the
future.

As complex organizations, HEIs also react in different ways and at
different times to internationalization strategies. Therefore, to understand
the behavior of an institution, and to explain the way it organizes and
defines its strategies for internationalization, becomes a significant step.

National contexts, within which a country’s HEIs fall, may well be
at different stages when it comes to policies of internationalization. To
understand these stages in young HEIs within different countries, the
model developed by Minna Söderqvist (2007) has proved to be greatly
applicable (Chapter 4).
According to Söderqvist’s model, HEIs can be classified into five levels,

considering the breadth and stage of integration of internationalization
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action among senior management, departments, and courses. The model
has proved to be useful for the identification of barriers and institutional
challenges, in particular concerning the flow of communication and insti-
tutional alignment for internationalization.
The management and governance of policies of globalization and inter-

nationalization, driven by international bodies and associated with the
vision of New Public Management (NPM), are causing changes in HEIs
(Chapter 5). Despite the significant differences between the organization
and funding of higher education systems, common strategies were iden-
tified between institutions regarding rationality and the adoption of the
principles of NPM in its governance.

Access to Higher Education and the Characteristics
of Students

The steady growth of enrollment in higher education courses throughout
the world and the change in the profile of the students scored, according
to Trow (2000), constitute important aspects in the evolution of the par-
ticular character for the massification and the universalization of access to
higher education. However, this process has occurred without any guar-
antee that a student will benefit from democratic entry into an HEI. This
is especially evident in terms of accessing undergraduate courses. The evi-
dence available seems to beg the question “for whom is higher education
meant?”

Despite the significant increase in enrollment numbers inHEIs globally,
in recent years, gaps have been shown to exist in certain sectors, predom-
inantly those with economic, social, political, cultural, and geographical
factors. Addressing such matters is crucial if equal access to higher educa-
tion is to be the end goal (Chapters 6, 7, and 8).
The growing trend in enrollment is distinct in developing countries in

Latin America (Chapter 6) and Africa (Chapter 7) from European, devel-
oped countries.The inequalities in entry, permanence, and the conclusion
of higher education courses aremostly determined by socioeconomic strat-
ification. Observations suggest that the difficulties faced by disadvantaged
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groups, such as blacks, indigenous peoples, and people with disabilities
(Chapter 6), remain.

In African countries, such as Cape Verde and Angola, and Latin Ameri-
can countries, such as Brazil andMexico, there is a large young population
who are still without access to higher education. To change this reality,
public policies need to consider both university selection systems and
funding models. It is essential that the formulation of such policies con-
siders current knowledge of the factors that lead to educational inequities
and provides a thorough diagnosis. Without taking these two factors into
consideration, they risk contradicting the principle of education as a fun-
damental human right.

In this sense, studying the perceptions of governing boards regarding
exclusion factors, highlights just how easy it is for inequities in higher edu-
cation to appear. Such factors as personal characteristics, family situation,
institutional features, public policies, and phases of development of uni-
versity students are discussed in Chapter 8. Such analyses have led to the
classification of predictors of vulnerable groups in two major dimensions:
intrinsic, related to individuals, and extrinsic, related to institutions.

In order to change the effects of these inequalities within undergradu-
ate students, the authors point out some challenges to achieving a more
inclusive higher education, involving information systems, leadership and
management, as well as the priority of associating institutional action
to community initiatives. These strategies have significant potential to
progress complex, heterogeneous inequality scenarios.

Diverse Perspectives on Higher Education Policies
and Practices

As well as the tendency to consider higher education as a global phe-
nomenon, internalization is also considered a worldwide phenomenon.
In spite of the trends in internationalization of education, some aspects
that relate to national and regional scenarios may interfere with its expan-
sion. Government policies and the cost of study generally help to expand
domestic capacity. The use of English as an international language of
teaching, e-learning, the growth of the private sector, and quality assur-
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ance and control all influence the continued expansion of education as
a saleable commodity (Altbach and Knight 2007). Thus, policies and
practices that focus on curriculum (Chapter 9), assessment (Chapter 10),
systems of financial aid (Chapter 11), and relations with labor market
outcomes (Chapter 12) deserve special attention because they evidence
how national systems work in terms of such challenges.

From the perspective of internationalization, the growth of transna-
tional higher education (TNHE) is increasing the provision of courses
and programs in various areas and focusing on the development of inter-
cultural skills (Chapter 9). TNHE is performed in different formats, more
often than not employing virtual education, partnership programs, joint
or double degree programs, studying abroad, and international branch
campuses.
The case study in Chapter 9 deals with the discipline of management

in international programs, offered in three different countries and con-
tinents, with the goal of promoting the development of skills in cross-
cultural management, requiring that the development of methodologies
of teaching and learning be differentiated.
The results affirm that curricula and international programs need to

take into account the context of global and local aspects, as well as the
incorporation of cross-cultural perspectives on pedagogical discussion and
the training of tutors.

Assessment policies assumed greater relevance from themid-nineteenth
century to the twenty-first century and represent one of the ways of ensur-
ing quality and greater control over the expansion of education systems
throughout the world. As national policy may be powerfully directed by
guidelines drawn at the supranational level, evaluation is, at the end of
the day, the responsibility of the state. This is the case in the majority
of national systems of higher education. Thus, the state plays a central
role, but one that is linked to the political, economic, and educational
systems of individual countries and whether HEIs are profit or non-profit
organizations.
The study of three systems of evaluation of higher education, using

data on mechanisms of assessment, enrollment, and type of HEI—profit
or non-profit—provides evidence of a direct relationship between charac-
ters of the major responsibility for the offer and the characteristics of the
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evaluation. The regulatory nature of quality assurance in the higher edu-
cation sector is considered in Chapter 10. Despite this, results of higher
education assessments provide stakeholders with information that is help-
ful in terms of decision making. How stakeholders use such results, and
how the state communicates such results to society represent significant
future challenges.

Another fundamental issue, evident in the process of the expansion
of higher education, in the scenario of globalization and internalization
and local contexts, is funding. It is a fact that such an expansion is not
occuring equally worldwide.One challenge is to resolve the issue of financ-
ing higher education to expand the number of enrollments, taking into
account inequalities and scenarios of low economic growth and reduced
state investment in education. Thus, planning for the growth of higher
education needs to consider student financing and, consequently, the
mechanism of student financial aid.

A study of the systems of financial aid in two developed countries
and one developing country highlights the similarities and differences
between countries as well as the ways that they approach funding growth
(Chapter 11).Themain similarity is that decisions about funding and reg-
ulation occur at the national level of government. The differences are con-
nected to the criteria andmechanisms adopted regarding student financing
systems. After analysing the three loan schemes, the authors present sug-
gestions for reforms in the student financing system in Brazil, proposing
a format that means to be integrated, fair and efficient.

Another important point raised inChapter 11 is the institutionalization
of tuition fees in public HEIs in Brazil, with higher education being free in
state institutions. The authors defend such a position arguing that tuition
fees are necessary also in the Brazilian state institutions.

However, this is a controversial issue that awakens many debates.
To conclude the studies in this third and final section, policies and

practices of higher education, are related to an essential function of a
university in society, that is, the formation of qualified professionals for the
labor market. Thus, it is expected that making higher education available
to more people will have a positive impact on the labor market.

However, historically, this relationship is not linear and/or direct. In
many situations, this expectation is frustrated, for many different reasons.
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This effect is emphasized in the comparative analysis of the labor force in
Muslim and non-Muslim countries, taking into account three dimensions:
country, gender, and educational level (Chapter 12). In addition to these
dimensions, the expansion of access to investment in higher education
is also considered—the focus being on the participation of women with
higher education in the labor market.
The results of this analysis highlight that differences between the partic-

ipation of men and women in the labor force occur in different ways and
as a result of a combination of factors: economic, social, cultural, educa-
tional, and religious. The expansion of women’s participation in the labor
force is not determined only by higher qualifications. Thus, studies are
required to deepen the analysis of relations between higher education and
the labor market in different countries—a critical dimension that needs to
be considered in order to increase our understanding of higher education
as a public good.

Conclusions

This book was charged with the task of studying policies and practices
of management within the diverse body that consists of Higher Educa-
tion globally. The adoption of a range of international and comparative
methodology practices enabled many different countries to be compared
throughout this volume. By using a variety of comparison techniques
across the various systems included, institutions, programs, innovations,
results and cultures were able to be successfully contrasted and compared.
As one part of a series of such Intercultural Studies in Education, each
chapter was required to include at least one developing country and must
include countries from at least two distinct continents. This stringent pre-
requisite of the book allowed for a very specific and unique comparison
to be made.

In the template of internationalisation and globalisation, the compara-
tive perspective of analysismet in the book expanded visibility to dilemmas
and challenges that pervade the multivarious national systems of higher
education, each in different stages of development. The results offered
within this edited volume has allowed for the emergence in a general
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manner from what was from the beginning a fairly consolidated perspec-
tive.
The dynamics involved within all societies where knowledge is taken

to be the propelling factor of the economy, while also being linked to
the political, social and cultural rights of those respective countries is
clearly evidenced. The need to enable greater expansion and accessibility
to further improve the quality and sustainability of higher education in
all contexts studied remains as the guiding mission of this work.
While the attempt to portray the heterogeneity and diversity in higher

education is a complex task, it is possible to do so. Further, itmay be argued
that it is considerably more complex to compare countries at different
stages of economic and social development. In all analyses presentedwithin
this volume, the perspective is to look at the recent changes globally and
then to present these changes to enable the identification of those relevant
aspects within the context of the role of higher education in the future.

In the growth observed in the increase of enrollment and the diversifica-
tion of courses and institutions worldwide, tensions inevitably exist.These
may be seen between the public/private sector, the commodification of
education, financing systems and the role of the State in the development
of these multifarious sectors. This clearly demonstrates the importance of
debates about higher education as a public good, in individual and social
benefits (Marginson 2011b), or as a product of the market.
This discussion invokes the priority of policies for equity and equality,

which are conducive to entry into Higher Education institutions. The
potential, therefore, to ensure the permanence and quality of training with
groups of non-traditional students in higher education is assured. The
inevitability of exclusion to some sectors in a wide range of vulnerable
situations may therefore be eliminated. Such factors that must clearly
be allowed optimum opportunity may include but are not necessarily
restricted to issues associated with the social class, race/colour, ethnicity,
gender and religious beliefs of aspirants to the sector.

Finally, one of the embracing requisites required by all contributors to
this book was that it stood out just how important the open nature or
character of the book was. This enabled different positions and analyses
in respect of topics relating to higher education to unfold and emerge.
Finally, the necessity for such an approach to cross-cultural studies became
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clear. Such a democratic character was deemed as an essential aspect in the
scientific production of education encapsulated in this volume.

Definitions

BRICS refers to the strong economies of the newly emerging nations,
Brazil, Russia, India, and China.
GAFA is a term coined in France referring to themost powerful companies
in the world, namely, Google, Apple, Facebook, and Amazon.
IPBS stands for Institutionalized Public Basic Schooling. As Dasen and
Akkari point out, this model has become so widely accepted through-
out the world that it is no longer seen as Western. “Scientific knowledge
about education is typically seen asWestern and, if anything, non-Western
contexts are only the objects of study upon which Western paradigms of
inquiry are imposed” (Dasen and Akkari 2008, p. 8).
OECD is the Organisation for Economic Co-operation and Develop-
ment. It was founded originally in 1961 and initially had only economi-
cally advanced countries as members. It now has 36 members and was one
of the first organizations to use education indicators in support of what is
now commonly referred to as human capital theory.The theory being that
the stronger the education sector the more developed an economy would
be. Theodore Schultz is widely acknowledged as the principle protagonist
who linked human education standards with economic success—many
adopted the mantra. He was awarded the Nobel Prize in economic sci-
ences in 1979. There is certainly a connection between the robustness of
an education sector and the strength of the national economy.
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