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Chapter 8
Case Study 3: School C

8.1 School Information

Located in Kowloon, School C is a boys’ school. It has a long history, being estab-
lished in 1930. The language policy in the school has changed several times through-
out the years. Prior to the 1970s, School C was an Anglo-Chinese School. In 1970,
as with many schools in Hong Kong, it offered both morning and afternoon sessions
to different sets of pupils. English was used as the Mol in the A.M. Session while
Chinese was used in the P.M. Session. The curriculum for both sessions was unified
in 1972, with Chinese as the medium of instruction. In September 2008, Putonghua
became the Mol for the Chinese Language subject for P2, gradually becoming the
Mol for P2. Cantonese remained the Mol of P1. In 2014, there was a further change
with Putonghua becoming the Mol for the Chinese Language subject for P1-P4,
and Cantonese returning as the Mol for P5-P6.

The results of our survey showed that the students in School C were 100% local
Hongkongers. Cantonese was the Mol for the teaching of the Chinese Language
subject for P1, while Putonghua was used for P2-P6 (the survey was conducted
before the change noted above was implemented). Teachers have the freedom to
switch between the two languages in class. For the English subject, almost 100%
English was used as the Mol and almost 100% Putonghua was used as the Mol in
the Putonghua subject. As for other subjects (Mathematics, General Studies, Visual
Arts, Music, Physical Education and Information Technology), Cantonese was used
as the Mol. The survey also indicated that finding suitably qualified teaching staff
was the worst problem encountered during the implementation of trilingual educa-
tion in School C.

We collected data in the school for the case study from September to November
2014, which is when the language policy regarding the use of the Mol in the Chinese
Language subject changed: Putonghua was now used for P1-P4, while Cantonese
was used for P5-P6. The Mol for English, and other subjects remained unchanged
as shown in Table 8.1.
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Table 8.1 Official Mol policies of the school

Subject Language(s) used as Mol(s) Class grade

Chinese Language Putonghua (almost 100%) P1-P4

Cantonese (almost 100%) P5-P6

English Language English (almost 100%) P1-P6

Putonghua Putonghua (almost 100%) P1-P6

General Studies Cantonese (almost 100%) P1-P6

Visual Arts Cantonese (almost 100%) P1-P6

Music Cantonese (almost 100%) P1-P6

Physical Education Cantonese (almost 100%) P1-P6

Computer Cantonese (almost 100%) P1-P6

Table 8.2 The information Subject Mol Class grade

of recorded lessons in

School C Chinese Language | Putonghua | P2

Chinese Language | Cantonese | P5

English Language | English Pl

English Language | English P5
Putonghua | P6
Putonghua | P3
Cantonese | Pl

Putonghua

Putonghua
General Studies

8.2 Results and Discussions

8.2.1 Data Analysis of Classroom Discourse and Teachers’
Reflection Forms

We video-taped and transcribed seven 35-minute-long lessons (see Table 8.2) to
analyse what actually happens in different lessons taught in different Mols. The
teachers, whose lessons had been observed and video-taped, filled in the Teacher’s
Reflection Form.

A Chinese Language subject teacher stated in his Reflection Form that code-
switching is not allowed in language learning and Cantonese was the best language
for communication among students in the Chinese Language lessons. Most lan-
guage teachers did not code-mix in teaching, except in the Chinese Language lesson
in P2 (Table 8.2). Although the Mol of the Chinese Language subject was Putonghua
in P2, the teacher used Cantonese (14.8%) in the video recording (Table 8.3); in the
reflection form the teacher recalled Cantonese usage at 20% (Table 8.4). This
teacher reported using Cantonese as a supplement to Putonghua in teaching the
Chinese Language subject because he wanted to ensure that students with low pro-
ficiency in Putonghua could understand.
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Table 8.3 Analysis of code-switching/code-mixing of the recorded lessons in School C

No. of No. of words/ No. of words/
Subject turns by No. of turns | characters spoken | characters spoken in
(grade) Mol teacher by students | in the lesson other language(s)
Chinese Cantonese | 74 72 5229 0
Language
(P5)
Chinese Putonghua | 62 59 6434 Cantonese: 952
Language (14.8%)
(P2) T: 884 (92.86%)

S: 68 (7.14%)

English English 216 145 3413 Cantonese
Language T:0
(P1) S: 12 (0.35%)
English English 113 101 2397 Cantonese
Language T:0
(P5) S: 2 (0.08%)
Putonghua Putonghua | 129 103 5178 0
(P3)
Putonghua Putonghua | 67 62 4416 0
(P6)
General Cantonese | 86 82 5429 0
Studies (P1)

Table 8.4 Percentage of language(s) used by teachers in the recorded lessons in School C

Subject Class Teacher’s Mol (%) Teacher’s Mol (%)
Chinese Language 5B Cantonese (100%)

Chinese Language 2D Putonghua (80%) Cantonese (20%)
English Language 5C English (100%)

English Languge 1A English (100%)

Putonghua 6C Putonghua (100%)

Putonghua 3B Putonghua (100%)

General Studies 1D Cantonese (100%)

I mainly used Putonghua which is supplemented by Cantonese in my teaching. The aim is
to ensure students with low proficiency in Putonghua can understand my teaching.

The teacher usually called out the students’ names and students’ numbers in
Cantonese and allowed his students to answer his questions in Cantonese and then
he would repeat the students’ answers in Putonghua. In addition, he would use
mixed code between Putonghua and Cantonese when he wanted to show the stu-
dents the different expressions to describe the same situation in the two languages.
Below is the transcription of his lesson:

(Cantonese is in bold and explanations and translations in English are given in
[bold and italics] and pseudonyms are used for the teacher and students’ names, and
the Chinese names are underlined.)
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T: & A7 [R5 42

S: HRZHNF- %

T: N, [FEREEREARI/ERIRLARHI. [T have a worksheet for you]%> I AM
BEHOHT IRE SCRR . 75 30EE SR8 2 BT, FAM S 3 — AN TR B 0 1% T ) A Rl
HEARREE M . BRSSP AE 39,39 . (SEHE)IF A R AT IR 2R A T B39 H
M 2

S: WA

T: 39%,?%"1%%*%%B%TTEQ/J\ETE‘JF%O AN IR A TR SR Ml A N I A
R

S: %,

T W, —Ahv] LT o SRR BB EME T UM T . S S BER AR
(I B2 A N AT DL — 3R 226 I8 — M IRAA IR . S A M (s B AN 3,
PAM PV RRAAR T AL A 1o BRAE RS — {5 2 7 28 A 0 A B, P9 At AP g s 4t
WEA] 2] B2 VS AL 2 Y4 A A1) P A1 P2 ety 7 2B 88 2 - e At A1 ) A 2 3 2

S: (silent)

T: HRA N LLE Aih?

S: ftFo

T 7. WEE FREMM AT TR SRR G 2k, RSP, R b —

PR LSRR AR T TR R L S T A 1A 2 TR A AN R AR TR T . TR AT (R

AT SRR AT TR R A AN A (1 A A, A 5 DY A, DY A 5 )\l Y g

JEEIE AR (R AR Y

S: HERRANE .

T: A4 R . TEFRAM IR SO, AR 2

S: /N Fo

T: /NEE 78S N o B 1IERNE T (S )BT UG T Tk,

WARBANBRAEEWAFTEWERT. &8 E%T. §RIMEE T, He
INTET R T A o e A g 2 3 — Bl FRAPTRR SO TH AR 1 /N T g 2R
5 A B b T R 9 25 5 4 A B A O 21T S AT R N LR A B WA . AR
1B We 2R B AT R VN LR RS 2 A o N — MR AT R A R WA N AT LA
BN AL BN B HEAR G . 2R, 324

S: W18 54

T WEMGHE. G568 . G 5E. m et RSB R D E A AT B N i
TE—F) AT VNS IR o BT LR AT R 2Bk .

S:.....

T: KE—B. KE—BRIEAT], BEEE2you need or not?] NE2EHWE AN EEL
ST, JRURT . RS, ISR TR B AR MR TR . R MR R
FAP R RR SC AT, A R I, T AP P I )R B RS . IR A K
850 /NEAESIREE, A YTtz B, LA IS EE AT e, el 4 A, A # AR A . SR
15 Mgz, B 78 %) R A1 Mg A1 1 gt s JEE N A ko T LR, /DN SRR T 55 A AP )R
PU AR 22 60, TR h e T A e B A T A A 2R 2T LAFT O B (8 A1 B8 2 v 3 26 4
EIPNEL ¥ SR EE

S: AILER [white blood cell] . (student answered in Cantonese)

T: &4, FMER (reacher repeated student’s answer in Cantonese). A MLER, T AEFRAM
1) L5 B AR T B B AT T O T S AN S B /N % ) B L BR W 55 AR 55, B LA il AR K
897 o SMBEATE G, ST IR B 25 AT 2R 2

S: #T4t
T: Sy 40— [ 5 125 JRHME, b IR AT P e R A B 2AR~1- 3 B JRR A S 2
S: Hr gk,

T: B8 G285, TRz 8EA$T 6. 1T
(S =)

T: M. BRANRA S %?

S: ...

T: PRy,



8.2 Results and Discussions 151

(SIE=Z)

T: W EZRFIETET . HRMEIHEFE T —H, BB~ —H. T —EH2ER2
SEOSCHEF . A SCHE VR, AR SCIE A A R e B L B R A
CLASHOm AT B 2 Bhia B R B B A BN 5 5. 5. R, 4T SRR 8
Filo ANIEWE, BURARR T A CA— 1 — M AR, R R DO I, 2k B — 8.
IR . B A BRI MIE A FE G, SRR,
R B BT 1 PR D T 3 B9 P 0 W 2 FRAE S — L[R2 e Al s i — R AT
JEN P — A A I . TR — . IRTE R, 17951798 [student’s num-
berl. FEHA. UF RBIREM . BME2E.. 1398 [student’s number]. P,
o0, FRAEWE ARG SE T IR — RN T (SEF)UFB 1 B T8 7. B
RGBSR E—EEAF., #E—8, SEPFGALEHE. AL
EEERUS W PSR, PRBRES . [quickRES . UREEBUEANTF. (SEETF)
U, KR AT LA LR AW S 1 R 2 4% FR A B Al 2 B A RS8R 12 1, T
S BRI AUEE A EE T . FTRAL I TR 2 AT DA Fe . 4 i AR AN AT BA
T U A bl e e 2 B L % = A P — M 05 15 R B LB R 1) R B . BELL
R R R LR S BT . A BRI EE A, AR A
REEART ., B RN ST IR R R RS I R o
Fo BT, SEPHGFAREZ NWIFHTTF. B RE - HEILREN R,
WAL AT T W, ¥ 88 T LR AM T DA B 85— 455 Rt R it 2 R A 9 RS W — 9
[touch] AN 2R B TRAM B R AE, PEAL BT [touch in Cantonese]. 5,958
R W2, BT B8 T DAY Ut VB, £ — 5 B R 4% — 35 I — PRV B AR o [this is how we
touch VR i, — 75 K AR B IR AR R — R AN B 2R AS 6 40 B ARG PO 358 3k
BT BB AT AN T o R EUAT DARE— R o Al — R Al LR T .
FRAE PR AP S0 T, SR R AR R i W i EL IR — (5 — TR H LR E SRR AR
B — bR B B BRI AT Lo — 1 — 7. GBI
SR IRUT AR E —E . B —ERARIEMR AT T R A A
PRATRHERNG T £ MRFE,E — B R ARz T £ AN —2h?

S

T, HRA N LLE AL RS

S: iz —2k,

T: NZ—E5 R, B Euanz— Bk, B s i 0, i He 2 A — E AR

F A L I FRAMBLAE e, BB 25 1K 2540 1 . 18 LB AR 2R 2 5 1), R AM B 1)
[l 2RER . UF 2 — R IRMME — B — . HB SRR — P i ) I el R A
E—FEW. &&= —BEEE ERENRE —BlE T H A AL
[a] 5 29 BLTE AR 5 R 22 0y — B v — G — B M NS MAIRG . 199, 252
ﬁfﬁj HRELIEIR [come over]. PyiE—1HFE —G MEIE RB AR 2

(SHri)

T: REEAHOPEE A YRGB F. HWRF. SEFIIELD. GHEEE
MARB IR B BT . (SEETF)IT I B 2 . RSB MMAEIE B %2
BIERMEYE —& %2 BERNYE & R mE—T . EEBRE 5 EX
BB ST S/ —FEWNE . IF. BEEEAEKEERT. put

FLREHY . REGEAME BRI BRI, G — &L T HA RS E—F
e R URE — N & R AR AL AN e R fE IS8 o I8 (8 e 18 5 2 A
FeMF BRI FTE E 1 3 1 G E SRR A A N RIS T
ﬁﬂﬁ%ﬂi' MRS . A A AT AR 5 R

S: R 38,

T: M8, RAEWENZEE. PR AR U R IR N AR R AR AT
SIS EE, B Fg R — T O, 450 8. A 7RI E R A A E
B [, 55 TS B Al o FRAm— M )£, 299k, Y XRIRTE  [Tsang  Yu
again?]. UF. AFAREE T REERRL . BRI T5EHEES. I,

ié;%ﬁ,z%ﬁﬁ?ﬁf%ﬁﬁﬁﬁﬁe Sl A 0]

%4

o

S:
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T 4% —H . AR A5 SRR IR AR M — 4% 3% — o R4 — T WA R IR R %
AT I 4 B B A, b A S B A A o [ B A R ik [ 2 ) P 5
WE. [don’t be afraid]4%— 1% BA[BAH, 55 MW 2 R Sete Ak 7o 4 R, W R 3%
SLESE IR SR IE (BB . AT AR FRARER G 3 A E R AL E AN
%ﬁ?ﬁﬁ%iﬁﬁﬁi%e TR — 4t fe 4% — T 4% — 1 e A2

S: ¥,

T PGt I RAVEHE =8 LOREAT AR SE ERAAT B R B S AT . FRAM

B EW o 38 AT EE 52 58 = R R A R S e 2 L 2 iy AP A ) 3 P AR T 2

AT ZL . S D NARE T RA R 2 BT R B A I, BR A S 25 Lh 2R

AR, A4R [ /IN A A e, o 5 MEELER W2 R M B 5 T B e o 7 A8 i, R R R 28,

WRIENR 2 ERTE . AT A...[if you play hide-and-seek with friends, we need to

make the rules clear before the game, e.g., how long you will hide before you seek

your friends] Jit LE — LA RN 78 —RH?

T: %:%o PR ER AR — 5 A A RO PH I AT DA IR 2 ST AP T R TR
FRIBH.
S: FR .

T: WA AR BRI R AR RGN (R B S R A Bl AR CEIRTIR, R R R
R 2 B AR B, RS 22 ST DU, SR IR R B E N\ R AN, 2R IE 2R 2 you have to tell
others how to play hide-and-seek before you start the game, right?] I 12— &l &5l
—Ele AR AR I BRI R AN R T ARTREE BB RAME—
BHCMME. B A8, #%, E 2. BEAR T RGBTSR L. B
VAR — {11 W PR 200 SR P AN B, 17, TR A S PR IR R 7 0 2 T TR R 7 S AR A B R AR
U AR SR PG AN 5T R TR B AR 2 SRR P I L2, T S AR BB 2 [what
would you do if you lose something?]

S: 22T Ri&. [think over where I lost it]

T: 8 TFRE. RT, 88T . [right, you have to think where you lost it] fh C.485R T2
R BERAFEWERS T WL o2 s AR — . A s R R AT AT
AT WRfEFAWE. AH AR R AR R R RS R DUAERR T
BEER AT TR . (Teahcer used Cantonese and Puonghua to show the stu-
dents the different expressions to describe the same situation as ‘let me think’in English.)
B4, fF S TE. JRIE/M IR F T DU BRI UG — BB WAk
A LR — AR AN T DU AN W SRR R e B AR Y g IRAR,
FAE AT DU e AR, ARG e WA R, Tl R )
o TP eI 25F AR A B e AN 238 (e, A e Bl 1) EAR e LR B
1. ARANERAETTM?

S: #.

T: PRAE,

(SIAZ)

T: LGP ERZ A B IR S0 5 58 1 FRAMBIAE 50 25— LU e — BE AT SO A B 2
FHEEN MG A NIRA 55587

S:H.
T WA T2 s s T I RIMREES T —H. S KREAIE A ...
S: CHi &)

T: ANEARE iR, R F 5. i S

S: ZMAE . [Doraemon] (student answered in Cantonese)

T: ZWIAZ (teacher repeated student’s answer in Canontese) FA" AT LAY A A A1 BE2
S Al 28 SR AT R W0 S AN S 2 2 A o S L b N T It K] 25 32 P /I T R g
il 1) 44 2 e U T W v52 A U At RS W A 25 (1), BTE A WA RS I A %S . 7 FRABL 2 Rl
T {18 % W A 25 B IR T W PRI R 7 48 K G R, o AL ) R B 43 A PP i A — (L A R 2
AIASE] DGR AR AR — 1. .. AGAT B A 1A N IR Peter, il I B (5 AT 2

S: (/NE)

T: HEANH), K — 2
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S: (Mr. Happ
T: ?iﬁﬁ?{*** 1/1\791%13%%53“%?
S: Mr. Happy?

T: Mr. Happy? Z [N Mr. Happy... A" LA 5 2812 R 245, R R AT
Ji A — Ml AT R AR R AR B2

S: 2R [football]

T AG — {18 2 3R, G738 A FoAth 2 S5 0HF A5 AT A i 2

S: 184 [civet cat]

T: JH 58 FE, RADTENT R EAR — S B4, (BRI B S AR FME SR AL B ? Jack?

S: fl—TEIE [look like a hat]

T: 1&*]?'@?(teacher repeated student’s answer in Canontese)

S: RHAEREFKIWK. [because it is circular in shape]

T: Blf. (teacher repeated student’s answer in Canontese)

ﬂ?i?ﬁ’ﬁﬁ@’x ES v REINES

S: /M.

T: MR AT LAER 2 o 5EMS 2/ Can you speak in Cantonese?]

S: /MH. [clown)]

T: /NH,(teacher repeated student’s answer in Canontese)

H &/ HAEEALER B RE R R IEBIRE FEHN LT REREYERRZER
{AENEF 1B 2 3R BB E L —H B BR .  ZRIE RIF?Is it because a clown has a red nose?
But I want to say it has a round face. What is it? Is it a basketball?]

S: (HEE)

T: !

S: CGHEE)

T: BAZEBI TR FREREE . AR O HOE—THT BFREREE. ok I
know you laugh because you are happy but don’t laugh too much as we need to con-
tinue our lesson|ff—{REEREAE T, A IR — EF 2 KK LA EA
BERE?

S: Mg

T: Bt EEWR YK 5 A R A B BRI SRS [ Wi 28] 25 B 3R e 2 [ S AN St i T o
PR AR B 1, BT DA AP — 3R [ 7 o FRAM e (it (R B AN 2 SRR,
A — AR TT FEFIEE [one similarity] w2 A0AM A —EARTR 09 575 AH [F 1)
TRV (R A AT 0 o 15 0, BT DA M I 1 S AR B Bk, S AN S o T 0 1 1 2 1
M...... T I P A [ ) AL i AN B 1, S AN S e S 4R R, BT DA AP i 11T f,
A A 8] T ] A SR B

S: A

T WA BT LA BATEAS T AR T 0 RIS A A2 T a8 g — (AT

JEE LR A A RERAS T R SRR B IR 8 AR ) T AT A AT
DL BRER, I8 A2 A1 B ) 12 WRME R IR ) -2 [What is the sentence pattern?] W] TE{#
FELEEBR, VB 5 2R 5] 2[what is the sentence pattern of this: ‘the head of
Doraemon looks like a basketball’?] FEE%? WA 2RI E R B 1) 28 REIRT 22 %%,
TF243H . 1BEE...... B R, R4 H [EEF LB R IE R ?[we are now learning rheto-
ric, is it a simile?] 52 Lo A0, A 2000wl =2 Ll N, TN I 1) B L i i R 3K 38
st o AR A B KK — N % RE 1 A8 NHITE f 2 258
AR RE A 75

S: & Db njﬁ
T: RBA At A 42 50
S: (M)

T: B K B IR AR ES 5" 2 [How do you say it in Cantonese?]

S: BE. [stars]

T: B B (teacher repeated student’s answer in Canontese)

B ZR38 — 8 Fr IR 2 ZR kL, (E 3k RIGAR B L (E R IGAD B AR A 0, R 200 2
7NEER 2R E KB [does anyone know his name in a cartoon
called’SpongeBob’?]
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S: VR KE. [Patrick Star]

T: YR KRB, (teacher repeated student’s answer in Canontese)

RABHEEREEEYW, KK B AR HIIE 2 [what kind of animal is Patrick Star?]

S: ¥gE . [starfish]

T EREE. (teacher repeated student’s answer in Canontese)

R ERREE. KFXRIUE. [yes, so you see it is a starfish] — 18 /4, /i {# £, = (&
i, VU AR, AR Sy A St il B2 e T A I I TR S8 At PR B 2 K SR
?j%{%ﬁ@%fﬂ?iﬁ%%ﬁﬂﬁﬂ‘]ﬁﬁ. AL AR A B R P 2TE B

S: VNVE)

T: BEAE] . JRAT ARG SRS . J2ft B

S: K&j. [rocket]

T: k. (teacher repeated student’s answer in Canontese)

WA MBERAR K o WA T2 AR B 2l A SRR A R 0 A NPT AR — RN T2 LA

o
S: HHE,
T: 1%%-@% W OKETEG EE. KETEAEE. BEENEGE
S: VNVE)
T: BEAE],

S: &%. [arrow]

T: & 5%. (teacher repeated student’s answer in Canontese)

SEEANSE L W A e FRAM HE T R A [R5 W A R AP R SR K, S L IR
o R GFARATTE AR AR A2 (1 M 1 B2 S 1 A S 2 Fr LAWR AR 22 (7] %4 —
AR P A LL At . 2 AAR B ARG . RSB IR G 10 T] . HA
ot ERm. WRRM. FaEseE —Mima. IRKERAZ., IRKE
J[Sgl/;nck Star]. JRKE [Patrick Star]. G —4ET]. AL R B =A T2

S:Z

T R fILEEERM . B e s B . NSRS B . HRAEIRKA. ..
MR R B RIe. UF G R FRAR, IR 1 SER — A . BEAS IR R R
Fo B IEHEREERTE, %’?%%B‘Jéﬁﬁio W o MR AR B AMG AN A
F A A ) B2

S: %A

T: B o MRAFEAT LR, B AT — T A2 R [it is square]
fER TR I LR A I e st v A7 L [m 8. pr AR s A /T LA e e A
T LGRS FIBRGIEAR 1 o IF I8 st AN ZEER I LLm &) o R T LR B0, L iy —
L AT R FLEES . B IR AM P — s R B 1 B LU R R AN WA
}\E’J’Etlﬁiﬁ(lﬂﬁjﬁﬂ’] FEAE R AN o FRAMT AT DL RS AR A (1 BEAZ T (18 H;TT
S AH R T ANTT AR A I BEAS M B A BN T DL R 25 At A P SRR A gk 2 A 3
B MRATEAN S B AN L 20 IRAE FRAM T AR bR T tt%@%ﬁﬁ%lﬁl
BLORFMAIE 7 BAEERME—F T — M. EaSiMm e tim. e
A R FH A [ () SR VG AR A I 2l B 55 — (B SR VG o m TICRUR B o 1 SRR B W,
oA (B ) S AS S 277 ELE, o ATAT Y o BT DA FRAPT AR mT DAGSR, K 548 — M K R R,
BB 2IE W, 2 A AT 1o B B SRR T A AP W DL A R A gk EL g
W 23R~ B A5 R L M, . 22 A%, T Wt R (B B, ¥ B2 VB I R R e DAE — B AL, —
BB T3 8 R W, 5 Rt T A P A P i £ B v, P — 8 2R R AR ER e T oA
. [in similes, the head of Doraemon is round like a ball, the head of the starfish is
pointed like a knife, any other similes? 3,1, 45 /88 5 74 mT DA Al A Bl i ?

S: (VNE)

T: $EA ],

S: HF.

T RIS IR TR AP T MR AR T AN B A2 B 1Rk 3R A T A
FH A 3R P A A LU g i), IR 2

S: LG AR — BRIRES o
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T: SR ARSI AR AR TN R 70 A MEZ A A A — AR 7 Bk
KRGS . ISR, 2 SE ARG A 2R ), ZEIR MBS IS AR ARG, A e Al i . A AL
Wl SERE L et AT 1. U IRAE R, A AR AR VR — T LU, B — T A —
o EEg o JERATE YA A NS BN 55 8 T "R, R e
g,ﬁﬁﬁ}\'ﬂfL)L%ﬁ*éﬁ”ﬁﬂ‘ﬂ%ﬁ%ﬁ”ﬁ“/ﬁﬁkﬂlL‘AE’ R AR R BB, RS

AR R

e AR . AR EITE AT DA 2 /b 8 BRI 2 RE IS G A N R AR Bt ?

ZHEAR, [around 200 km]

“H#. If. (teacher repeated student’s answer in Canontese)

Y E AN, o

WH. WA ZH/)\ . BNEEE7E N HE?

—B—TAH. [110km]

s T Ath T o /R UL R T 194 2 R R 3 )2

: BAAFAE. [I have the related book at home]

D BRI E AN 2RSS RS RS e At B S R R B, e
ANFERTDAB— 1 — AR, — 1 — A B I R AR IR 2 HAR—T —
T B AR AR AN AR 22 AR VRN FAM /NI A i 2 w] DL 2 /D WG 2 TE G 2
—{E /N HITENS?

S: AR,

T: V285 FRAM/INIACE, — M1 /Mg BB 28 2 BL (R RS — /g e v LA — 1 —

TAR., mERKNBE L —E2 NN R AR 2 AT D AR,

T =1 B MELEESEAWET SLEES B ERRAB=1THAH,

BRI ERTUE—F —T FrUXFKTURBFHIEE. RER? [Even the

Olmpic gold medal winners can run only around 30 km (in one hour), but it (Cheetah)

can run 110 km. it’s fast, isn’t it?] I S LS Ve, i i %2 v DL L 56 20 5L, i DAV R

A E T LS R E B e iR B a0 SRR RS, R S

H AT AR Sy b B LR, IR 23 — FE A e L e MO . 4 2 Hil A A

BRI KR FER?

HuHu-Hdu—gun-+Hdn
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P2 students were the only students who code-switched between Putonghua and
Cantonese in the Chinese Language lesson. As reflected by the teacher (see
Table 8.5), students used more Cantonese (70%) than Putonghua when interacting
with him. For example:

T: 3R, Ay A1 B 42 72

S: (VM)

T AR IR, 3 B s e 2

S: B,

T B AE RIS — 3R Fr e 2 2k A5 5t 5 g4 5 21 R, 5 R I A B AT 1 Y
S AT N FIE I 2R B A - 38 IR

SURKE .

YRR BB SR AR A, R S AN FIE 2

SR

TAERIFE . R ERREE. KEFABME. — A, AR =08 A, DU A, AR

- n

SN E 0 R T A . B IR B A P BER 2K K SRR A ARG 2
oAU . Al B AT B R

(the dialogues above are all in Cantonese even though it is a Putonghua subject lesson)

In general, the teachers, especially the language teachers, did not code-mix while
teaching. For example, the Chinese Language teacher reflected that “Code-switching
is not allowed in language teaching and Cantonese is the best language for commu-
nication among students in the Chinese language lessons”. The English Language
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Table 8.5 Percentage of language(s) used by students when interacting with teachers in the
recorded lessons

Major language students used
when interacting with teachers | Supplementary language students used

Subject Class | (%) when interacting with teachers (%)
General 1D | Cantonese (100%)

Studies

Chinese 2D | Putonghua (30%) Cantonese (70%)

Languge

English 1A | English (100%)

Language

Putonghua 6C Putonghua (100%)
Putonghua 3B | Putonghua (100%)

Chinese 5B Cantonese (100%)
Language

English 5C | English (100%)
Language

subject teachers and the Putonghua subject teachers agreed that a rich language
environment could facilitate students’ language learning. For example, the follow-
ing comparable views were expressed by both English Language subject teachers in
their reflection forms:

English Language subject teacher 1: I aim at providing my students with an accurate model

of the English language by letting them immerse in an English speaking classroom
environment.

English Language subject teacher 2: English Language lessons are the only chance that my
students can speak in English since all of their mother tongue is Cantonese. Though
mother-tongue teaching is more effective, it does not apply in language teaching. I
believe that a language-rich environment is very important for learning English.

Putonghua subject teacher: I only used Putonghua because the students have the language
proficiency to communicate in Putonghua so that the lessons can go smoothly. My stu-
dents are used to and are confident of using Putonghua to communicate. There is no
such necessity to code-switch. I persist in using Putonghua in the teaching of the
Putonghua language to promote trilingual education.

However, the English Language subject teacher teaching P1 English pointed out
in the reflection form that she would use Cantonese as a supplement if her students
encountered difficulties in understanding her instructions.

I will make use of Cantonese as a supplement if students encounter any difficulties in under-

standing my instructions.

As all the students in School C were 100% local HongKongers, the teachers
teaching other subjects all agreed students would learn best in their mother tongue
and so they would not code-mix in their teaching. For instance, as the teacher teach-
ing P1 General Studies stated in her reflection form:

I will not because Cantonese is the mother tongue of my students and they can easily under-

stand the content in Cantonese.

As a whole, code-mixing was not significant in School C as the Mol of most of
the subjects was Cantonese and all the students were L1 speakers of Cantonese.



8.2 Results and Discussions 157

8.2.2 Students’ Questionnaire Survey and Focus Group
Interview

8.2.2.1 Questionnaire Survey

A 5-point Likert scale (Strongly Agree, Agree, Neutral, Disagree, Strongly Disagree)
questionnaire survey was designed to collect students’ perceptions of the trilingual
education model implemented in the school. All together 193 primary 4 to primary
6 students were surveyed (P4: 58, P5: 67, P6: 68). In the questionnaire, item 4 to
item 7 are about students’ perceptions of code-mixing. Figure 8.1 shows the mean
and standard deviation plot of the survey results of item 4 — item 7.

The students gave the highest mean to item 7 (I find it acceptable switching from
one language to another when studying different subjects in the school), with the
second largest standard deviation in which students’ opinions were a little varied,
with around 30% of students strongly agreeing, and around 10% strongly disagree-
ing. Item 6 (I find myself code-switching between Cantonese and Putonghua regu-
larly during the study of the Chinese Language subject) received the lowest mean
with the largest standard deviation. Students’ opinions on this item varied. Twenty
percent strongly agreed and 20% strongly disagreed (Fig. 8.2).

Item 11 (I am happy with my progress in the study of Cantonese) was ranked the
first with the highest mean score and the smallest standard deviation, while around
50% of the students strongly agreed, only around 3% strongly disagreed. The stu-
dents’ opinions varied for item 12 (I am happy with my progress in the study of
Putonghua) as its mean was the second lowest with the largest standard deviation.
Around 25% strongly agreed, and around 12% strongly disagreed. Students in the
school also showed their different opinions on item 10 (I am satisfied with my prog-
ress in the study of spoken English). Its mean score was the lowest and its standard
deviation was the second largest, with around 26% strongly agreeing, and around
9% strongly disagreeing (Fig. 8.3).
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Fig. 8.1 Mean and standard deviation plot of item 4-item 7 of the student survey
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Fig. 8.2 Mean and standard deviation plot of item 8-item 12 of the student survey
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Fig. 8.3 Mean and standard deviation plot of item 13-item 17 of the student survey

The students ranked item 16 (I am confident that when I graduate I will achieve
good proficiency in Cantonese) the highest and their opinions were shared, while
around 49% strongly agreeing and only some 3% strongly disagreeing. Item 17 (I
am confident that when I graduate I will achieve good proficiency in Putonghua)
received the lowest mean score and the largest standard deviation. This shows the
students’ opinions were varied about this. Some 29% of them strongly agreed and
around 11% strongly disagreed.

8.2.2.2 Focus Group Interview

Eight students from P4 to P6 participated in the Focus Group Interview. The P5-P6
interviewees (six out of the eight) said that they preferred using Cantonese in the
study of the Chinese Language subject and this may explain the reason why stu-
dents of this school enjoyed the trilingual education the least of all the schools sur-
veyed. An interviewee said, “I preferred using Cantonese in the study of the Chinese
Language subject. If Putonghua was used, some classmates would find the lesson
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boring and became inattentive or fell asleep. Some even failed to answer the teach-
er’s questions, affecting their academic results and thus their learning attitude
became worse. This year the situation is improved as Cantonese is used”. Another
added, “Using Cantonese to learn the Chinese Language subject is better. Because
some students could not understand the teacher when using Putonghua”. “Some
students could not understand well when using Putonghua in learning the subject,
especially in dictation, they could not write down the correct words due to their
misunderstanding of the words, affecting their results” said by the other student.

Not many students from the school found code-mixing acceptable. There are
possible reasons for this. First, all the students in School C are local Hongkongers.
Second, Cantonese is the major Mol in most subjects in the school. Third, teachers
insist on using almost 100% English in English Language lessons and almost 100%
Putonghua in Chinese Language subject lessons (P1-P4) and in Putonghua subject
lessons (P1-P6). Fourth, P6 students were anxious about their promotion to second-
ary education. For example, a P6 interviewee said, “I appreciate my teacher using
100% English in English Language lessons. It is because we need to well prepare
ourselves now and adapt to such a learning environment; otherwise, it will be more
difficult for us to adapt to an EMI secondary school”. Another student added, “Using
100% English in English teaching can benefit us when we are going for an interview
in the future”. However, some students pointed out the teachers would use Cantonese
in the following situations:

S1: When we don’t understand the meaning of words, teachers will use Cantonese.

S2: When doing revision before tests, teachers will use Cantonese to explain the main
points to us.

S3: Teachers will use more Cantonese in the first few weeks at the beginning of the school
year.

S4: Teachers will use Cantonese when explaining the grammatical structure.

S5: Teachers will use Cantonese to explain those difficult words in reading

comprehension.

Not surprisingly, given that they were all L1 speakers of Cantonese, students
from the school were happy with their progress in the study of Cantonese and were
very confident in achieving good proficiency in Cantonese, both in writing and
speaking. However, only four out of the eight interviewees reported that they were
happy with their progress in the study of Putonghua. One P6 interviewee said,

I have more confidence in English than in Putonghua. In English, we just need to spell the

words but we need to put more time on practising pinyin (% £} J2 #2 £}) in Putonghua which

is rather difficult. Otherwise, we cannot learn Putonghua well.

Based on the survey data, we find that only a few students in School C were happy
about code-mixing in learning language, especially mixing between Cantonese and
Putonghua. However, the interviewees did feel that that the teacher teaching
Putonghua would occasionally use Cantonese in Putonghua lessons:

S6: Teachers will use Cantonese when explaining some of the difficult terms or when stu-
dents fail to follow the pronunciation of the words.
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S7: Putonghua is used in the majority of teaching time, but Cantonese is used when students
fail to understand the meaning of the words.
On the other hand, some students appreciated the English Language subject
teachers’ use of mixed code in teaching English language. For example:
S1: I accept mixed code. It is because if teachers use 100% English in teaching the English

subject, I may not understand some of the difficult words and in this case I prefer teach-
ers explain in Cantonese.

S2: Teachers might have to waste quite a lot of time explaining the difficult words if 100%
English is used.

S3: If 100% English is used, some students may not be motivated to learn and will fall
asleep or talk with their classmates.

S4: I think mixed code is acceptable because when teachers use 100% English, some stu-

dents may not understand the content well and will find the lessons boring.

The students also showed dissatisfaction with their likely language proficiency in
Putonghua on graduation, yet the students were not in favour of using Putonghua in
learning the Chinese Language subject. The changing Mol policies in the Chinese
Language subject throughout the years in the school might be one of the reasons to
explain this phenomenon.

P5 and P6 students who had experienced the use of PMI in learning the Chinese
Language subject welcomed the change of the policy — using Cantonese as the Mol
of the subject — as they could understand better and be more involved in class activi-
ties. As for the two P4 Interviewees, they were neutral to the policy. The P5-P6
interviewees also pointed out some of the disadvantages of using Putonghua as the
Mol in teaching the Chinese Language subject:

S8 (from P5): If Putonghua was used, some classmates would find the lesson boring and

become inattentive or fall asleep. Some even failed to answer the teacher’s questions,

affecting their academic results and worsening their learning attitude. This year the situ-
ation is improved as Cantonese is used.

SO (from P6): When using Putonghua in teaching the subject, students sitting around me
would play in class as they did not understand the teacher. They now become attentive
when the teacher uses Cantonese.

8.2.3 Interviews

The school principal, 12 teaching staff and 11 parents were interviewed. The teach-
ing staff included subject panels of the Chinese Language, English Language,
Putonghua, Mathematics, General Studies, Visual Arts, Music, PE and Computer
Technology subjects, and three subject teachers teaching the Chinese Language
subject (using Putonghua as the Mol), the English Language subject and
the Putonghua subject respectively.
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8.2.3.1 Parents

Eleven parents (3 males and 8 females) were interviewed. Most had an understand-
ing of trilingual education policy: that three languages, i.e., Cantonese, English and
Putonghua are used as the Mol in teaching and students need to learn how to write
in Chinese and English. However, one said that she did not really understand the
policy of trilingual education. They all could point out the goal of trilingual educa-
tion policy as being to develop students’ language proficiency in the three lan-
guages. When asked if the trilingual education model in the school was an attractive
feature when they chose the present primary school for their children, only two
agreed. One claimed that the use of Putonghua as the Mol in teaching the Chinese
Language subject was a decisive factor in her choice of school, saying, “I consid-
ered several schools that used PMI in teaching the Chinese Language subject and
this is one of the deciding factors”. Meanwhile, the reasons the other parents gave
for choosing the school were: the school ethos, family connections, the school’s
religious affiliation, the school motto and the closeness of the school. For
example:
Parent 1: My elder son graduated in this school and it is reasonable for me to choose this
school for my younger son. When I chose this school for my elder son, there was no

trilingual education in this school, and therefore there were other factors, like the good
school ethos, that made me choose this school for him.

P2: Not a particular factor as I thought every school implements trilingual education. I was
attracted by the school motto instead.

While, generally speaking, the parents were satisfied with the trilingual educa-
tion model as implemented in the school, there was controversy among the parents
on the use of PMI in teaching the Chinese Language subject. Five parents supported
using PMI, but two of them did not understand why the school had changed the Mol
of the Chinese Language subject for P5-P6 from Putonghua to Cantonese. Six par-
ents objected to the use of PMI in teaching the Chinese Language subject:

P3: Better use Cantonese to study the Chinese Language subject as Cantonese is our mother
tongue. It’s easier for parents to have revisions with their children when using Cantonese
as the Mol of the subject. I have reservation on using PMI. Switching to the use of
Cantonese in the study of the Chinese Language subject is appropriate for students to
prepare themselves for admission to secondary schools.

P4: T oppose to using PMI in teaching the Chinese Language subject. It’s good to use
Cantonese in teaching the Chinese Language subject and the other subjects. Switching
back to Cantonese in teaching the Chinese Language subject is desirable.

P5: The rationale behind using PMI in teaching the Chinese Language subject is good but
it is rather difficult to put into practice as our mother tongue is Cantonese and it is not
easy to write out what we say in Putonghua. Also, PMI needs a lot of support. For me, I
don’t know Putonghua and I can’t do revision on this with my son. Therefore, I need to
make use of the online CDs of the textbooks and listen to the content in Putonghua. I
really do not know the accurate pronunciation of the words. Finally I need to put him in
Putonghua tutorial class outside school.
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Four parents pointed out that they had not seen any significant impact from using
PMI on the improvement of their children’s language proficiency in written Chinese.
One said,

I think he has made improvement in written Chinese, but this may not be a result of PMI. It
is because he is becoming more mature and has learnt a lot of vocabularies by reading more
books, resulting in his better writing in Chinese and this is not because of speaking more
Putonghua.

Another parent added,

The improvement on written Chinese depends very much on reading. My son is not good at
Putonghua, but he reads a lot and I find his written Chinese has been improved.

Eight parents agreed that the school might consider using English as the Mol, or as
a supplementary Mol at higher grades in Mathematics, the science topics in General
Studies and Computing. One parent said, “I think English can be used as the Mol in
the Computing subject, as we usually say ‘mouse’ instead of ¥ i (in Cantonese)
and much software has English version only and after some time students are get-
ting used to bilingualism”. Another added, “Computer. As we always use its English
terms in our daily life and most information in the internet are in English”. Their
desire for an increasing use of English as a Mol stemmed from their wish for their
children to enter EMI secondary schools in the future and they felt that using EMI
in these subjects in higher grades could help bridge the gap between primary and
secondary education. “The school can use mainly Cantonese, supplemented by
English in Mathematics in senior grades so as to bridge the gap between the primary
and secondary schools”, pointed out one parent. Another said,

I don’t see the need (of introducing more EMI subjects) for junior grade students. However,
English can be used as a supplement in Maths and GS for P5-P6 students. Most parents
would like to have their children admitted to an EMI secondary school, in which most sub-
jects, including Liberal Studies, are all taught in English. It is a burden for those who are
coming from CMI primary schools to adapt to such a change.

“English is very important as universities are all using EMI. I think Cantonese can be used
as MOI in all subjects, but the textbooks can be in English. I know some schools are using
Chinese and English textbooks but Cantonese is used when teaching the concepts. All quiz-
zes and exams are in English. This way can help students learn the English terminologies
so that they can adapt well when they are in secondary schools. The school may consider
using this method in P5 and P6 regardless of the submission of exam results. That is to teach
mainly in English and supplemented by Cantonese in Science. Maths is better to be taught
in Cantonese but English terminologies can be given to familiarise themselves with the
English terminologies. This is more favourable for them to choose EMI secondary schools”
expressed by one parent.

All the parents at School C thought their children were confident of achieving good
proficiency in the three languages when they graduated. Three parents thought stu-
dents should start learning in the mother tongue and only start learning the other
languages at a later stage. This parent explained,

I agree with some experts that point out children should learn their mother tongue well
before six, and after that they can learn English and Putonghua gradually. Mother tongue
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should come first so that the children can learn the knowledge and the reasons. Then they
can absorb more knowledge supplemented by other languages. If children are brought up in
an English environment at an early age, they may not know how to communicate with the
elderly in Cantonese, leaving a gap between the two generations.

Seven parents, however, felt that children should learn the three languages as early
as possible. “I think the three languages should be developed in parallel, starting
from an early age. We’d better use 100% English in English Language lessons”, said
one parent.

8.2.3.2 Teachers

A total of 12 teaching staff were individually interviewed, including nine subject
panels and three language teachers who taught Chinese Language (using PMI),
English Language and Putonghua respectively. They all agreed to the appropriate-
ness of using Chinese as the major language for communication and the appropri-
ateness of the trilingual education model implemented in the school.

Although the classroom discourse analysis showed that the language teachers,
except the Chinese Language subject teacher using PMI teaching the P2 Chinese
Language lesson, did not code-mix in their lessons, the English panel and the
English Language subject teacher interviewee were not resistant to code-switching.
While they would not code-mix in teaching, they allowed their students, especially
those low achievers, to code-mix when asking questions.

English Language subject teacher: The school policy is to force them to speak in English,

as a result they try to keep quiet in the English Language lessons. Therefore, I see the
point that the policy to force students to use English in English Language lessons would
make students run away from English. In this connection, I allow code-switching but I

am not encouraging this. I allow code-switching as I don’t want my students to feel too
much pressure and refuse to speak to me.

English Language subject Panel: We allow code-switching in our classrooms. We would
teach them to speak in English step by step. Though code-switching is helpful for the
low achievers, it is harmful to the learning of the high achievers except in the case that
they don’t know the meaning of specific terms like the “umbrella revolution”.

Teachers teaching other subjects did not share the same views as the language
teachers. The subject panel of Computer Tehnology said that the Mol of the subject
is Cantonese; however some English materials would be used for discussions in
class as most advanced news about information technology came from overseas and
was in English. To better the students’ understanding of up-to-date news, she would
sometimes code-mix in class.

The Computer Technology Panel (Head): Some professional terms should be taught in
English for easy understanding. For example, using the English term microphones is
better thanZ$ 7 Jil. Sometimes, my students will use English terms in class, like the
word ‘WhatsApp’. Sometimes using the English terms is much easier for students to
know what you are saying.

Using PMI in teaching the Chinese Language subject has been a controversial

issue in School C. This can be reflected by the changing policies concerning the use
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of Putonghua as the Mol in teaching the Chinese Language subject. It seems that the
Chinese Language subject teachers using PMI and the Putonghua subject panel
were not in favour of using PMI. The teacher who used PMI in teaching the Chinese
Language subject thought the policy was desirable, but for more capable students.
The Panel of the Chinese Language subject did not agree that using PMI could
enhance student language proficiency in Chinese and she pointed out that students
were more motivated when learning the subject in Cantonese. The Chinese Language
teacher who taught P2 in Putonghua agreed.
P2 Chinese Language teacher using PMI: The advantage of using Putonghua to teach the
Chinese Language subject is to let students learn the written language, and to save time
on the direct translation of the content into Cantonese. The disadvantage is that there are

fewer interactions among students and students are not motivated in answering
questions.

However, the teachers would follow the school policy.

The subject panel of Putonghua: I insist on separating Putonghua and Chinese Language
into two subjects. This is because using Putonghua as MOI to teach Chinese could only
increase the language proficiency of Putonghua, but it is not so visible on the improve-
ment in Chinese, or in Chinese writing. For example, there are also some wordings in
Putonghua which cannot be used in Chinese writing, like we cannot write the beggar as
IY4L ¥, instead we should write Z,™5.

8.2.3.3 Principal

The sponsoring body thought using PMI could be one of the strategies to attract
more parents to choose the school as the use of PMI is becoming a trend after the
handover in 1997. The present Principal was not the policy-maker. He faced a
dilemma, with complaints from parents who wanted Cantonese to be the Mol of the
Chinese Language subject on the one hand, and teachers who were not competent
enough in teaching the subject in Putonghua on the other.

Principal: Some of our Chinese Language subject teachers were skilful in teaching the

Chinese Language subject in Cantonese but they did not have the language proficiency
in Putonghua.... The worse situation was that some good Chinese Language subject
teachers were complained by parents after they had used PMI in teaching. They even
urged for reusing Cantonese in teaching the Chinese Language subject as their children
could understand what had been taught in class. In one case, a teacher had reached level
3 or above in Putonghua but could not make the students understand and so sometimes
Cantonese was used in explanation and this was complained by other teachers, wonder-
ing why such teacher could use Cantonese in Chinese Language lessons. Two years ago,
I became the principal and found the situation more confusing as more complaints came
from different stakeholders. The most resistance came from the parents of P5 and P6.

To balance things and to attract more parents to choose School C, the principal
decided to use CMI in teaching P5-P6 Chinese Language subject while using PMI
in P1-P4 so that students could achieve better results in the TSA oral test and par-
ents’ confidence in the school could be regained. However, the principal himself
was supportive to learning in mother tongue.
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Principal: Using PMI is due to the trend after Hong Kong’s return to China. I personally
agree to student learning in mother tongue. If academically weak students learn the
Chinese Language subject in Putonghua they may gain nothing as they cannot under-
stand the teachers. I agree that using mother tongue can help them build up their basic
knowledge in the subject.

Officially, code-mixing is not allowed in School C as the school language poli-
cies strictly followed the guidelines set by the Education Bureau (EDB) that lan-
guage teachers should use one language at a time when teaching languages.

Principal: 100% English should be used when teaching English; or if not 100% English,
teachers are encouraged to use pictures or body language to express themselves but
Cantonese is definitely not allowed. This is also applied to the teaching of the Putonghua
subject and the Chinese Language subject using PMI.

The principal also stated that the present School Sponsoring Body had intended
to change the Mol policy and use English as the Mol in teaching and learning. He
felt that this would pose a challenge to him and the school.

Principal: The School Sponsoring Body has suggested using English as MOI in teaching
other subjects in school and our feeder school is an EMI secondary school. The impor-
tance is how to bridge the gap and balance the development of both English and
Putonghua languages.

We have not thought of changing the Mol for the time being because we are worried of the
intake of P1 students through Primary One Admission System. Are they all able to learn
in English? This is different from the intake of students in DSS schools because the top

students are usually recruited by them. Moreover, we have to consider the ability of
teachers, can a Math teacher teach in English? They need to adapt to such big change.

8.3 Conclusion

Most subjects are taught in Cantonese, except the English Language subject and the
Chinese Language subject which uses Putonghua as the Mol from PI1 to P4.
However, if the school accepts the suggestion from the School Sponsoring Body to
use English to teach other subjects, the school may change from a CMI school to an
EMI school and many factors will have to be taken into considerations, including
the English capacity of the teachers teaching other subjects, the student intake and
readiness of the whole school to switch to EMI.
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