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Chapter 3
Methodology

In this chapter we explain the research design, illustrating how we collected the
views from all stakeholders at different stages: school principals, panel chairs (heads
of department), subject teachers, students, and parents.

3.1 Pilot Study

As a preliminary step, we carried out a detailed pilot case study of the trilingual
education model adopted in one government-funded primary school in 2009-2010
school year (Wang and Kirkpatrick 2013). Views of key stakeholders (the Principal,
teachers, students and parents) on the trilingual education model adopted by the
school were collected, and a number of lessons taught using English, Cantonese or
Putonghua as the medium of instruction were recorded and analysed. Students are
allocated to the school according to standard government criteria. The school has
little say on the types of students they accept.

The school has adopted its own model of trilingual education. In Hong Kong,
there are 6 years of primary education. In ‘our’ school, English is the Mol for
English, Physical Education (PE) and Visual Arts lessons all the way through the
full 6 years, from Primary 1 (P1) to Primary 6 (P6). Putonghua is the Mol for the
study of the Putonghua subject (focusing only on pronunciation and word form)
(P1-P6) and the Chinese Language subject (P4-P6). Cantonese is the Mol for
Maths, General Studies, Music, IT, and for other non-mainstream subjects and
school activities. It is also the Mol for the Chinese Language subject from P1 to P3.
At the time of our study, the school was trialling the use of Putonghua as the Mol
for the Chinese Language subject in one of the three P1 classes.
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3.1.1 Classroom Discourse Data Analysis

In order to analyse what actually happens in different lessons taught in different
Mols, eight 35-minute long lessons were recorded and transcribed. 3 English Mol,
3 Putonghua Mol and 2 Cantonese Mol lessons were recorded. Details are shown in
Table 3.1.

In terms of classroom discourse data analysis, Ellis and Barkhuizen’s (2005)
model was followed. This involves recording authentic data which are carefully
transcribed, ‘unmotivated looking’, rather than pre-stated research questions, select-
ing a sequence of utterances characterising the actions/acts in the sequence, and
describing and analyzing turn-taking, sequence organisation (including adjacency
pairs) and repairs, and discussing any issues that arise. We paid particular attention
to evidence of code-switching and co/trans-languaging, and the reasons for this. We
also studied the ratio of student/teacher talk in each lesson, and how questions are
used by teachers and students to facilitate teaching and learning.

3.1.2 Interviews

All together 13 staff in the school were interviewed: the school principal (Interview
Protocol see Appendix 1), two English subject teachers (Mol: English), one PE
subject teacher (Mol: English), one Visual Arts subject teacher (Mol: English), two
General Studies subject teachers (Mol: Cantonese), two Chinese Language subject
teachers teaching the Chinese Language subject (Mol Cantonese), two Chinese
Language subject teachers teaching the Chinese Language subject (Mol Putonghua),
and two Putonghua subject teachers (Mol: Putonghua). Ten students’ parents were
also interviewed, and their views on the school’s trilingual education model were
elicited.

Table 3.1 Inforrr}ation f{f Subject Mol Class grade
recorded lessons in the pilot English Language English P6
case study . .

Visual Arts English P4

Physical Education (PE) English P4
Putonghua (pronunciation) | Putonghua | P1

Chinese Language Putonghua |P1
Chinese Language Putonghua | P5
Chinese Language Cantonese | P1

General Studies Cantonese | P6
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3.1.3 Questionnaire Survey

The questionnaire survey (Appendix 2) is mainly concerned with the students’ per-
ceptions of the trilingual education model in the school. Altogether 121 Primary 4
to Primary 6 students were surveyed (P4: 45, P5: 48, P6: 28). A five-point Likert
scale was used (Strongly Agree, Agree, Neutral, Disagree, Strongly Disagree). The
questionnaire items can be found in the data analysis section.

By employing this mix of classroom discourse analysis, questionnaire survey
and interviews, the research seeks to answer the following questions:

(1) How is the trilingual education model structured in the school?

(2) What is the role of Cantonese in classes in which English or Putonghua is used
as the Mol, and vice versa?

(3) Isthere any evidence of code-switching and co/trans-languaging and how is this
used?

(4) What languages are used to teach which subjects, when and why?

(5) How successful is the school in creating trilingual and biliterate children?

The data analysis and discussions are presented in Chap. 4.

3.2 Survey of Hong Kong Primary School Principals

3.2.1 School Types in Hong Kong

There are three main types of schools in Hong Kong — government schools, aided
schools and private schools (Information Services Department 2016). Government
schools are operated and funded by the Government. They enrol local students, use
the standard design school buildings, follow the local curriculum recommended by
the Education Bureau (EDB) and prepare students for the local examinations. Aided
schools receive full funding from the Government but are operated by non-profit-
making voluntary bodies such as local charitable and religious organisations. They
are administered in accordance with the Code of Aid and have to observe the condi-
tions laid down in the service agreement signed with the EDB (Yung 2006, p. 99).
These schools develop a school-based curriculum on the basis of the local curricu-
lum prescribed by the EDB and prepare students for the local examinations as well.
Like government schools, aided secondary schools need to follow “The Medium of
Instruction Guidance for Secondary School” to select a suitable Mol (Yung 2006).
Only children who are Hong Kong residents are accepted in government schools
and aided schools. Primary and secondary education is free. The major difference
between government schools and aided schools is financial autonomy, which in
many ways also affects decision making and policy outcomes in individual schools
(Information Services Department 2016; Yung 2006). Teachers of government
schools are public service employees and therefore possess a relatively smaller
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degree of freedom in deciding how money is spent. Though aided schools also
receive funding from the government, they enjoy more freedom and flexibility. For
example, they are allowed to appoint their own staff, including the principals and
teachers and administrators according to the sponsoring body’s own preferences
(and this includes both religious affiliation and academic orientation) as long as they
follow government regulations (Yung 2006).

All schools receiving government subsidies are required to participate in the
Territory-wide System Assessment (TSA) at Primary 3, Primary 6 (implemented in
alternate years starting from 2011) and Secondary 3 since 2004. The TSA provides
schools with objective data on students’ performances in the three subjects of
Chinese Language, English Language and Mathematics at the end of the three key
stages. The TSA is a low-stakes assessment and is not a tool for ranking and selec-
tion (http://www.info.gov.hk/gia/general/201404/11/P201404110467_print.htm).
The TSA reports and school reports provide information about students’ strengths
and weaknesses against specific Basic Competencies at various key learning stages
which help schools and teachers to identify students’ learning difficulties.

Private schools are operated and funded in two ways. First, the Private
Independent (primary and secondary) Schools (PIS) do not receive any subsidy
from the government but are solely funded by individual providers/investors or edu-
cation trust foundations. Second, the Direct Subsidy Scheme schools (DSS schools),
introduced in 1988, are financed by their individual providers/investors or education
trust foundations but at the same time are subsidised or assisted by the government
under the Direct Subsidy Scheme (DSS), in the form of capital grants based on
enrolment. They need to observe the conditions laid down for admission to the DSS
scheme and in the service agreement signed with the EMB (Yung 2006, p. 99).
However, they are allowed complete freedom with regard to curricula, fees and
entrance requirements that is consistent with basic educational standard (Education
Commission 1988; Yung 2006; British Council 2007). They need not adhere to gov-
ernment’s centralised policies on school finance and curriculum design (Chan and
Tan 2008; Education Commission 1988; Yung 2006). They can choose their own
students without district or regional constraints and set up their own admission
examinations (Yung 2006, p. 107). They mainly follow the local curriculum but are
free to design their own curriculum targeting in preparing students to sit for both
local examinations and non-local examinations. Moreover, they are free to choose
the Mol (Education Commission 1988; Yung 2006). Most significantly, they can
charge fees, with the additional income being invested in staff and facilities (British
Council 2007, p. 4).

Apart from the three main types of schools mentioned above, there are also 51
international schools (including 15 schools operated by the English Schools
Foundation (ESF)), offering non-local curricula mainly to children of overseas fam-
ilies residing in Hong Kong (Information Services Department 2016). ESF schools
initially aimed to provide an affordable English medium education to those not
proficient in Chinese. Today, many local students are enrolled in ESF schools, as
their parents have decided that they want their children to be taught through the
medium of English.
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In this study, we only surveyed government schools, aided schools and DSS
schools.

3.2.2  Survey Questionnaire to Hong Kong Primary School
Principals

As exaplained earlier, there are no clear guidelines on how trilingual education
should be implemented effectively in primary schools (Wang and Kirkpatrick 2013).
To better understand how trilingual education is implemented in Hong Kong pri-
mary schools, we designed and sent a survey questionnaire (Appendix 3) to all the
474 primary schools in Hong Kong in late February 2014. These included all the 34
government schools (7.2%), all the 420 aided schools (88.6%) and all the 20 DSS
schools (4.2%) as shown in Table 3.2.

The Principal of each surveyed school was invited to complete the questionnaire.
The questionnaire was designed to find out how the ‘biliterate’ and ‘trilingual’ lan-
guage policy was implemented in Hong Kong primary schools and demographic
information was also gathered. Various types of questions were included in the
questionnaire, for instance, contingency questions, matrix questions, closed ques-
tions such as yes/no questions and multiple choice questions, and open-ended ques-
tions. An example of a matrix question is that five aspects of students’ proficiency
level in Cantonese, Putonghua, Spoken English, Written Chinese and Written
English are compared across five levels: Well above average, Slightly above aver-
age, Average, Slightly below average and Much below average. Altogether 155
schools responded to the survey, representing a response rate of 32.7%.

The findings of this study provide an overall picture of the current situation of tri-
lingual education implementation in Hong Kong primary schools. Some patterns have
been identified. The data analysis and discussions will be presented in Chap. 5.

As some questions remained unanswered following the data analysis of this part
of the study, follow-up case studies in selected primary schools were undertaken.
Questions we sought to answer included:

Table 3.2 Distribution (out) and collection (in) of the questionnaires in each category (return
rates)

HK Island Kowloon New territories Total

School type Out | In (%) Out | In (%) Out | In (%) Out | In (%)
Aided School |58 |18 (31.03%) | 119 40 (33.61%) |243 | 87 (35.8%) 420 | 145 (34.52%)
DSS School |4 |3 (75%) 7 12(128.57%) |9 1(11.11%) 20 |6 (30%)

Government |11 |1 (9.09%) 13 |1(7.69%) 10 |2 (20%) 34 14 (11.76%)
School

Total 73 122(30.14%)

39143 (30.94%) | 262 |90 (34.35%) | 474 | 155 (32.7%)
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(1) What was the rationale behind adopting different Mols in teaching different
subjects?

(2) Do the origins of students affect the Mol policies in schools?

(3) Are there conflicts between the school’s language policies and teachers’ real
practices in the classroom?

(4) What is the real picture of code-switching between different languages in real
classrooms?

(5) What are teachers’, students’ and parents’ views towards trilingual education?

(6) How confident are students themselves in achieving good proficiency in the
three languages when they graduate?

We hoped that the findings from the case studies would allow us to propose a
trilingual education model that would suit most schools.

3.3 Case Studies

3.3.1 Information of the Three Researched Schools
3.3.1.1 School A

A co-educational school established in 1967, School A is located on Hong Kong
Island. It was initially a CMI school in which all subjects, apart from English
Language subject, were taught in Cantonese. In September 2008, the language pol-
icy regarding the use of Mol in the Chinese Language subject changed: Putonghua
became the Mol for the Chinese Language subject. The school is unusual in that it
attracts a large number of international students. In the 2014-2015 school year, 271
students were enrolled comprising 23 nationalities, including Chinese (including
Hongkongers, Mainlanders and Taiwanese), Filipino, British, Canadian, Indian,
Nepalese, American, Australian, French, Japanese, Thai, Egyptian, Indonesian,
Pakistani, Cameroonian, Singaporean, Sri Lankan, Venezuelan, Spanish, Swiss,
German, Dutch, and Nigerian. In order to help the students to strengthen their
bi-literacy and tri-lingualism, the school implemented its own school-
based Internationalised Curriculum (I.C.) in the academic year 2011-2012. The I.C.
is based on the structure of the Hong Kong Primary Curriculum, set by the EDB
Curriculum Development Institute. Table 3.3 shows the Mol policies of School A.

3.3.1.2 School B

School B is another co-educational school, which is the first “through-train” mode
whole day primary school in Tung Chung, the New Territories. Aided or govern-
ment primary and secondary schools implementing the “through-train” have the
same philosophy and aspiration for education and strive to enhance continuity in
primary and secondary education. Moreover, a P6 pupil of a “through-train” school
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Table 3.3 Official Mol policies of School A
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Subject

Medium of Instruction (Mol)

Chinese Languge Putonghua
English Language English
Putonghua (not offered as a subject) N.A.

Mathematics

English (P2-P4)

(P1) English mainly, supplemented by Cantonese

(P5)Cantonese mainly, supplemented by English

(P6) One group in English and another group in
Cantonese

General Studies

English (P1)

English mainly, supplemented by Cantonese
(P2-P4)

Cantonese (P5)

Half English and half Cantonese (P6)

Visual Arts, Music, Physical Education &
Computing

English mainly, supplemented by Cantonese
(P1-P4)

Cantonese mainly, supplemented by English
(P5-P6)

Table 3.4 Official Mol policies of School B

Subject

Medium of Instruction (Mol)

Chinese Language Cantonese

English Language English

Putonghua Putonghua

Mathematics Cantonese mainly, supplemented by English

(P1-P3)
Cantonese (P4-P6)

General Studies

Cantonese

Visual Arts, Music, Physical Education &
Computing

Cantonese

may proceed directly to its linked secondary school without going through the cen-
tral allocation process. (http://www.edb.gov.hk/en/edu-system/primary-secondary/
applicable-to-primary-secondary/through-train/introduction.html).

This school was established in September 2000. Putonghua was used as the Mol
in the teaching of the Chinese Language subject until September 2008. After seeing
the ineffectiveness of using PMI in the teaching of the Chinese Language subject,
the school decided to replace Putonghua by Cantonese as the Mol for the Chinese
Language subject. Table 3.4 shows the Mol policies of School B.
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Table 3.5 Official Mol Subject Medium of Instruction (Mol)
policies of School C

Chinese Language | Putonghua (P1-P4)
Cantonese (P5-P6)
English Language | English

Putonghua Putonghua
Mathematics Cantonese
General Studies Cantonese
Visual Arts, Music, | Cantonese
Physical Education

& Computing

Table 3.6 Demographic information of the researched schools

Origins of students

School Local Come from a South | Come from
Area code Hongkongers Mainlanders | Asian area other areas
Hong Kong A 51% 2% 10% 37%
Island
New B 67.4% 6.8% 21.8% 4%
Territories
Kowloon C 100%

3.3.1.3 School C

Located in Kowloon, School C is a single-sex boys’ school. It has a long history as

it was established in 1930. The language policy in the school has changed several

times throughout the years. In 1972, Cantonese was the medium of instruction.

Today Putonghua is the Mol for the Chinese Language subject for P1-P4, and

Cantonese is used for P5-P6. Table 3.5 shows the Mol policies of School C.
Demographic information of each school is shown in Table 3.6.

3.3.2 Data Collection

A multi-modal approach for the case study was adopted so as to obtain as complete
a picture of each setting as possible. Our data came from interviews with teaching
staff and parents, focus group interviews with students, classroom discourse data
analysis, a student questionnaire survey, teachers’ reflections, and ethnographic
field research data analysis (only applicable to School A).
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3.3.2.1 Interviews with Teaching Staff and Parents

Interviews were conducted with teaching staff including the school principals, the
subject panel chairs and subject teachers (Interview Protocol see Appendix 4). The
interviews with school principals, which focused on the rationale behind the present
trilingual education model implemented in the school and the extent of the success
of the model, were conducted in Cantonese and each one lasted for one hour. The
interviews were translated/transcribed into English. We also interviewed thirty-
three teachers in the three schools. These interviews were conducted in Cantonese
and were translated/transcribed into English. Each interview lasted for about half an
hour. Table 3.7 summarises this information.

In addition, 31 parents (ten from both School A and School B and eleven from
School C) were interviewed (Interview Protocol see Appendix 5) and each inter-
view lasted for about 20-25 min. Cantonese was used when interviewing local par-
ents, Putonghua was used for parents from the Mainland and English was used for
overseas parents. All the interviews conducted in Chinese were translated/tran-
scribed into English.

3.3.2.2 Classroom Discourse Data Analysis
We recorded and transcribed a total of 30 lessons in the case study schools so as to
analyse what actually happens in different lessons taught in different Mols. Each

lesson lasted for 35 min. Tables 3.8, 3.9 and 3.10 summarise the recorded lessons in
each school.

Table 3.7 Information of the teacher interviewees in the researched schools

School A School B School C

Panel Subject Panel Subject Panel Subject
Subject chair teacher chair teacher chair teacher
Chinese v v v v v v
Language
English v v v v v 4
Langauge
Putonghua N.A. N.A. 4 4 4
Mathematics v’ v v
General Studies | v/ v v
Visual Arts v v v
Music v’ 4 v
Physical v v v
Education
Computing v v v
Total 10 11 12

“The panel chair of the Mathematics subject and the Music subject is the same teacher
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Table 3.8 Information of the recorded lessons in School A
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Subject Mol Class grade
Chinese Language Putonghua P1
Chinese Language Putonghua P6
English Language English P2
English Language English P5
Mathematics English mainly, supplemented by Cantonese | P4
Mathematics Cantonese mainly, supplemented by English | P5
General Studies English P1
General Studies Half in English and half in Cantonese P6
Visual Arts English P4
Music English mainly, supplemented by Cantonese | P2
Physical Education English mainly, supplemented by Cantonese | P1
Computer English mainly, supplemented by Cantonese | P4
Table 3.9 Information of the Subject Mol Class grade
recorded lessons in School B Chinese Language | Cantonese P3
English Language | English P1
English Language | English P5
Putonghua Putonghua P2
Mathematics Cantonese and English | P3
Mathematics Cantonese P6
General Studies Cantonese P5
Visual Arts Cantonese P4
Music Cantonese and English | P2
Physical Education | Cantonese P6
Computer Cantonese P6
Table 3.10 Information of Subject Mol Class grade
recorded lessons in School C Chinese Language | Putonghua | P2
Chinese Language | Cantonese | P5
English Language | English P1
English Language | English P5
Putonghua Putonghua | P3
Putonghua Putonghua | P6
General Studies Cantonese | P1

In terms of classroom discourse data analysis, Ellis and Barkhuizen’s (2005)
model was followed in the same way as described above.
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3.3.2.3 Teachers’ Reflections

Boud et al. (1985) view reflection as employing “intellectual and affective abilities
in which individuals engage to explore their experiences in order to achieve new
understandings and appreciations” (p. 19). Therefore, reflective teachers think of
the problems in their own teaching practices and consciously consider how those
problems are related to their educational and social contexts. In this study, we asked
teachers to reflect on their performance on the lessons we recorded. We asked them
to fill in the “Reflection Form’ (Appendix 6) focussing on the following issues:

(1) The Mol the teacher used in the lesson;

(2) The language students used when they interacted with the teacher;

(3) The language students used when they interacted with peers;

(4) Teacher’s self-evaluation of the use of the Mol in conducting the lesson;

(5) The existence of code-switching by the teacher and students during the lesson
and the reasons for this; and

(6) The consideration of making use of other Mol(s) in the lesson as a supplement
to facilitate students’ trilingual development.

3.3.2.4 Questionnaire Survey

A 5-point Likert scale (Strongly Agree, Agree, Neutral, Disagree, Strongly Disagree)
questionnaire survey in Chinese and English (Appendix 7) was designed to collect
students’ perceptions of the trilingual education model in the school. 405 P4 to P6
students in the three schools completed the survey questionnaire (71 students from
School A, 141 from School B and 193 from School C).

3.3.2.5 Focus Group Interviews

The focus group interview is a research technique that “collects data through group
interaction on a topic determined by the researcher. In essence, it is the researcher's
interest that provides the focus, whereas the data themselves come from the group
interaction” (Morgan 1997, p. 6). We employed Students’ Focus Group Interviews
to collect the students’ views on the trilingual education model implemented in the
schools. One student Focus Group Interview was conducted in each of the three
schools. In each Focus Group, there were 8—10 P4-P6 student interviewees. The
Focus Group Interviews were conducted in Cantonese in School B and School C,
while mixed code was used in School A. In total, 27 students were interviewed
(eleven from School A, eight from School B and eight from School C) and each
Focus Group Interview lasted for about an hour. The Focus Group Interviews were
translated/transcribed into English.
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3.3.2.6 Ethnographic Field Research Data Analysis

Ethnographic studies support a qualitative approach, comprising extended partici-
pant observation periods and ethnographic interviews (Christensen 2011; Creswell
2013), in which researchers investigate and interpret the meaning of values, behav-
iours, thought processes, customs, the interactions of members, and the communal
language in a shared culture (Harris 1968). In ethnography, data collection is pri-
marily through fieldwork (Whitehead 2005). Wolcott (2005) defines fieldwork as a
form of inquiry that requires a researcher to be immersed personally in the ongoing
social activities of some individual or group carrying out the research. Ethnographic
research always involves face-to-face contact between the ethnographer and the
community of study (Schensul et al. 1999). Therefore, ethnographic field research
involves first hand participation in some initially unfamiliar social worlds and the
production of written accounts of that world by drawing upon such participation
(Emerson et al. 1995). We only conducted ethnographic research in School A, in
which the ethnographer observed how the three languages were used in two events
on campus: the school Morning Assembly on 3 February, 2015 from 8:00 to
8:30a.m., and the Prize-giving Ceremony and the 2nd Annual General Meeting of
the 8th Parents-teacher Association held on 14 February, 2015 from 10:00a.m. to 12
noon. In addition, the project research assistant who acted as an ethnographer
attended the school’s 14th Parent-child Sports Day held in the Aberdeen Sports
Ground on 19 March, 2015 from 2:00 to 4:30p.m. The ethnographer also took pho-
tos of signs and bulletin board displays written in a variety of languages.

The case-study data therefore came from a variety of sources, namely classroom
discourse data, interviews with teaching staff and parents, student focus group inter-
views, student questionnaire survey, and teachers’ reflection, and an ethnographic
study conducted in School A. The findings from the three case studies will be pre-
sented in Chaps. 6, 7 and 8.

Appendices

Appendix 1

A Case Study of Trilingual Education in a Hong Kong Primary School
HKIEd IRG Project (2010-2011)

Interview with the School Principal

1) Is trilingual education one of the School Missions? Why? (Mission from where?
Government policy? Personal aim?)

2) How is the trilingual education model structured? (When to start using English
as MOI in what subjects? When to start using Putonghua as MOI for Chinese
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class? What is the role of Cantonese in classes in which English or Putonghua is
used as the MOI, and vice versa? What are the rationales behind?)

3) How many class hours are devoted to each of the three languages? What varia-
tions exist across different grades? What are the reasons for the variations?

4) Why has P4 been chosen as the starting point for teaching Chinese in Putonghua?
Are there any noticed advantages of using Putonghua as MOI? Is any specific
preparation needed for the students?

5) What kinds of qualifications do teachers need to have to teach subjects using
English or Putonghua? (e.g. Types of degrees, English proficiency test results,
Putonghua proficiency test results, etc.)

6) What kinds of changes have been made to implement trilingual education?

e.g. change of administrative procedures?

change of school curriculum

change of class schedule

change of teaching materials (textbook etc.)

change of assessment (methods, exam content, standardised exit language tests,
etc.)

7) Any difficulties met in the process?

8) What are the implications of trilingual education in the school? What is your
overall evaluation of the effectiveness of this model? What do you think about
students’ language proficiency level when they graduate? Any language profi-
ciency benchmark tests before graduation?
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Appendix 2

Survey on the Trilingual Education Model in the XXX Primary School
R EAXNNE=EHBEAN R EHE

Please put a V in the appropriate box. % 7F & (2214 NFT -

Strongly Agree Neutral | Disagree | Strongly
No. | Question [ERE Agree Disagree
w2EE | HE A TEE | ZF2FEE

I find it appropriate to start using Putonghua to

: study the Chinese subject in P4.
PRSI/ NUBIa I s e P SR H IR E

i o

I feel comfortable studying the Visual Arts subject

using English.

2| YOO R S A B R

SIRES -

I feel comfortable studying the Physical Education

3 subject using English.
TSR BB R R = R AR A R B PGERIR
55

I find it appropriate using Cantonese as the major
language for communication in the school.

N PRI R B PNy LSRR = 1R

& -
I enjoy the trilingual education model
5 implemented in the school.

WEEE R =EEBER A -

I feel comfortable switching from one language to
another when studying different subjects in the
6 school.

TEERCERE R RIRY B RHE =G S iR
KEMRES) °

I find myself code-switch between English and
Cantonese regularly during the study of the
English subject.
FAEZFFR] B I R AT ORI A -

I find myself code-switch between Cantonese and
Putonghua regularly during the study of the
8 Chinese subject.

AFEEE R B B AR R R i s A R
o

I find code-switching in different subjects useful
for my language development in general.

O | AR R R R R E R R I
SHINRAEESRE IR

I am happy with my progress in the study of
10 | written English.

T H CHEmICCHIE R IR FE R .

I am happy with my progress in the study of
11 | written Chinese

T HCHER D R EN TR EEDEE -
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I am happy with my progress in the study of
spoken English.

W H OO R SRR R EE R .

I am happy with my progress in the study of
spoken Cantonese.

TH ECHEAREE LR R EEDEE -

I am happy with my progress in the study of
spoken Putonghua.

W H O LR SRR -

I am confident that when I graduate I will achieve
good proficiency in written English.

BARA B OE/ N BRI B Y CE RIS Y
KA -

I am confident that when I graduate I will achieve
good proficiency in written Chinese.

HIRAE O/ N B BN T P S RIS Y
KHEE -

I am confident that when I graduate I will achieve
good proficiency in spoken English.

TARA (G O TE/ N BN S IR R S 1Y
KA -

I am confident that when I graduate I will achieve
good proficiency in spoken Cantonese.

BARA (B /N BRI B o L R E S
7K .

I am confident that when I graduate I will achieve
good proficiency in spoken Putonghua.

FARE (G O AE/ N BN I 6 LR R S
HIKEE

Thanks for your participation. sz 3 2x8i.,
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Survey on Trilingual Education in Hong Kong Primary Schools

ARER NE=EREEEHRE

(Please tick v" any of the appropriate boxes 551 (1Al il &Y ZZ R ANV 55

Your school is in &R [] HK Island #E [ ] Kowloon JLFE [ N.T. ¥

Please specify the rough percentage of students in your school who

el (S0 O PN = Pa e

are local come from Mainland | come from a South come from other

Hongkongers China Asian area areas

FAEEMA KA A NSRS REHEHE
% % % %

3. What are the school policies regarding the use of the Medium of Instruction (MOI) in different

subjects?

SR A R B R R S S AR ECR ?

Subject Language(s) used as MOI(s)
BHH Frisf B RES
Chinese [JCantonese [&EHIEE
5254 ] Putonghua A i =5
[ ]In junior grades, Cantonese is used as MOI; in senior grades, Putonghua is used
EESEHERE /M REES  SFREHTBESHLBEES
[ ]In the same grade, some classes use Cantonese as MOI, others use Putonghua
AE[E — 8 4f - — S PERI(E R R R R B S - 59— LE LA ¥ a s
[ |Teachers may switch between the two languages in class
EA_E SRS W R = AT DA
English [ JEnglish (almost 100%) HL3Z (£4F100% )
Eyy [ ]Other than English, teachers may use Cantonese subject to teaching and learning
needs [ 1S5 o SR DRI S SR R IR B
[JIn junior grades, both English and Cantonese can be used as MOIs; in senior
grades, only English can be used as MOI
ARAEGR A [BI S F SRR SRR R, S AR T P T S s
Putonghua [ JPutonghua (almost 100%) &iHEE (£4F100% )
bt [ JPutonghua mainly, supplemented by Cantonese st 5T » i LUE B ER

[]In junior grades, both Putonghua and Cantonese can be used as MOls; in senior
grades, only Putonghua can be used as MOI

(ERAFEER AT [R5 P Er st A e RS 2 - S R s E B

Mathematics
e

[[JCantonese (almost 100%) EEEEE (£4°F100% )

[ JPutonghua (almost 100%) EHiEEE (£4F100% )

[ JEnglish (almost 100%)  F£37 (£4~F100% )

[ ]Cantonese mainly, supplemented by Putonghua FEHiEE5F » @A #EEE
[]Cantonese mainly, supplemented by English FE8EE AT o LTS

[ JPutonghua mainly, supplemented by Cantonese 355+ » fLARE B ES
[ JPutonghua mainly, supplemented by English %#H5E 5+ » fili LIS

[ JEnglish mainly, supplemented by Cantonese i3 kT - SR BEER
[JEnglish mainly, supplemented by Putonghua #5305 » DL ES
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CER R
wl

General [ ]Cantonese (almost 100%) EEHEE ( ££74100% )
Studies [_JPutonghua (almost 100%) ifEsE (£6-100% )
i [English (almost 100%) #£37 ( 457100% )
[ ]Cantonese mainly, supplemented by Putonghua EEEEE AT » H LIRS
[ |Cantonese mainly, supplemented by English  EHEEE B ¥ > @HLIGE
[ JPutonghua mainly, supplemented by Cantonese %5y » @il EE
[ JPutonghua mainly, supplemented by English 3%t 5 7 > BLATESE
[ JEnglish mainly, supplemented by Cantonese 537 A ¥ - BliLLEEHEE
[JEnglish mainly, supplemented by Putonghua 537 5 » @il %8s,
Visual Arts [[]JCantonese (almost 100%) FEEHEE (£4F100% )
TR A By [ JPutonghua (almost 100%) % ##EE (£6°7100% )
[ |English (almost 100%) T2 (£4F100% )
[ |Cantonese mainly, supplemented by Putonghua FEEEEE AT - SIS
[ ]Cantonese mainly, supplemented by English  FEEEEE AT 0 il DITE
[ JPutonghua mainly, supplemented by Cantonese iEE 5T » iDL E B EE
[ JPutonghua mainly, supplemented by English % i#E5 A 1 - LI
[ |English mainly, supplemented by Cantonese 137 & F » BlLLE B ES
[ ]English mainly, supplemented by Putonghua FE37 5 - fi DL
Music []Cantonese (almost 100%) EEEEE ( £657100% )
- [ JPutonghua (almost 100%) &i@zE (£4°7100% )
[ JEnglish (almost 100%) 332 (#4F100% )
[ ]Cantonese mainly, supplemented by Putonghua EEEEE AT » H LIRS
[ |Cantonese mainly, supplemented by English G B E > @HLIGE
[ JPutonghua mainly, supplemented by Cantonese ifsE 5T » @il EE s EE
[ JPutonghua mainly, supplemented by English & #5E & T - $i DL
[ ]English mainly, supplemented by Cantonese HE37 /T » Bl LIRS B EE
[ |English mainly, supplemented by Putonghua 537 5 » iDL % iEEE
Physical [ ]Cantonese (almost 100%) FEEEEEE (#47100% )
Education [ JPutonghua (almost 100%) if@sE (44100% )
] [JEnglish (almost 100%)  #37 (£6T-100% )
[|Cantonese mainly, supplemented by Putonghua FEEEE T H LIS
[ ]Cantonese mainly, supplemented by English  FEEEEE AT o il DIFEC
[JPutonghua mainly, supplemented by Cantonese %##zE 55 - Ll R
[ ]Putonghua mainly, supplemented by English g A 1 - LI
[JEnglish mainly, supplemented by Cantonese 137 & F » BlLLEHEL
[ JEnglish mainly, supplemented by Putonghua FE37 5 - ffi DL
IT/Computer | [ ]JCantonese (almost 100%) EEEEEE (£4F100% )

[ JPutonghua (almost 100%) #HEE (£4°-100% )

[_JEnglish (almost 100%) =2 (£6F100% )

[ ]Cantonese mainly, supplemented by Putonghua EEEE AT f LIS s
[ ]Cantonese mainly, supplemented by English FEHEE AT - #liLITE

[ JPutonghua mainly, supplemented by Cantonese 5 iES AT o Hili LIS B g
[ JPutonghua mainly, supplemented by English & i#EE A 1 0 DI

[ ]English mainly, supplemented by Cantonese  ZE37 T » SIS B &
[|JEnglish mainly, supplemented by Putonghua F37 5T - DI EEE
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4. The total number of periods per week/cycle for each subject &9} H & 2 HA/1EES AT HERETE:

BRI

Subject £} H No. of periods per week/cycle 752 B/ {GE: 1Y _FERETEL
Chinese Language 137 0 2 3 (4 [J5 e 17 18 19 []10
English Language 53 N2 CBCMACISC)6 7018 19 []10
Putonghua % iH5 O 2 B[4 5 [(J6 17 (18 [19 []10
Mathematics $£2 0 2 13[4 05 (e 17 18 19 []10
General Studies 7 5% h 2 CBLACsCIe 17 819 110
Visual Arts #575¢E4 {7 0 2 13[4 05 e 17 18 19 [J10
Music %% O 2 (B[4 5 [(J6 (17 (18 [19 []10
Physical Education #3 & 0 2 13[4 05 e 17 18 19 []10
IT/Computer 2 B 0)6 701819 [ 110

Please specify the length of each period 5% 53 HA IR R & ¢

minutes 475

Compared with other primary schools in Hong Kong, how would you rate your school’s graduates’
proficiency level in the three languages based on their language benchmark test results before
graduation” (Please tick v the boxes)

Ll é/%d\f*’ ECE - AR B A SRS R aE S ARSI C TR R =

*EDD I:l ,

gES 7 CATERHIEZERE NNV 5E)

Well Above
Average
RKEF
KA

Language

Ao
Cl=g=i

Slightly Above

Average

DI BEEIN

About
Average
VK

Much Below
Average
RKRAETAFE
KA

Slightly Below
Average
U=V BNIN

Cantonese

[

Putonghua
R B ik

Spoken
English
SR

Written
Chinese

i

Written
English
FHHEL

Do different subject teachers using the same MOI collaborate across subjects? (T2 A&} H {HER
HEEEE R ETER HNEBES
6.1 Collaboration between different subject teachers using English as the MOI ST A2t

JiIRE—

SH = HYAREIRY B AV ERIREAT S (F

If yes, please give examples of collaboration 417 »

Eus 2

[l Yes B
FHERIEREA:

] No

% A
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6.2 Collaboration between different subject teachers using Putonghua as the MOI F% ##25(F By
BEEEEE A ER H OB & AE []Yes H O No % H
If yes, please give examples of collaboration 4175 » =525z AA:

6.3 Collaboration between different subject teachers using Cantonese as the MOI FH S EE(E By
BEEEE SN ER B AR A TE (] Yes H | No 4 H
If yes, please give examples of collaboration #17 > FHERFIERIH:

7. What are the difficulties encountered during the implementation of trilingual education? (Please

tickv). BYjit —EBCH MRS > SRCEE] TR TR 2 (BEINVER)

[] curriculum design # 2 & F [] class scheduling & HF 4% HE
[Jchoosing textbooks/teaching materials FFA/Z A4 15E {5
OJ making assessment arrangements pill i Z HE

[ Jfinding qualified and suitable teaching staff $%F|HE A7 & & kg W& HAVEIE
[[Jstudents’ low level of Putonghua standards 224 (135 i@ 55 7K B K
[Jstudents’ low level of English standards £24f {45550 7K ZEGGHEK

[ Jstudents’ low motivation in trilingual learning £/ ¥} = SEELH RS M A€
[ Jteachers’ low motivation in trilingual teaching Zfili%f = SEAUE VS f 4w
[Jother (please specify) H' (55%1H5)

8. If your school wishes to receive the final report of this survey, and/or participate in a detailed case
study about trilingual education in the 2014-15 academic year, please fill in the information below:
MERA LR R E S RIS sy - F/EEER2014- 1582 21 A =585 1
SREERRVE T - SHEE DT RE SR
School Name 25 44 f#:

Name of contact person &g A\ 2 4:

Contact number [4% A EEEE -

Email address Jfi4g A\ 25 H#H il

[] We wish to receive the final report of this survey. {75 A B S R FH A AV R4 -

[] We wish to participate in the case study of the project. F{'75 & S i T EITI(E ZERHE -
End of questionnaire. Many thanks! 55459 » 253 |
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Appendix 4

A Case Study of Trilingual Education in a Hong Kong Primary School
UGC GREF Project (2014-2015)

Interviews with English Panel and one English Language subject teacher
teaching english using english

1) Is English the only language used in class (by both teacher and students) in
English Language lessons? Do students code-switch between English and
Cantonese or co-languaging in class? What is your view on code-switching/co-
languaging? Do you find it harmful or helpful to students’ English language
learning?

2) What teaching materials do you use in class? Are they different from those used
in other schools? If yes, what are the differences?

3) What kind of assessment strategies do you use? Are there benchmark English
tests?

4) What is your opinion on using Cantonese as the major language for communica-
tion in the school?

5) What do you think of your students’ English language proficiency?

6) How confident are students in your school in achieving good language profi-
ciency level in English after completing primary education?

7) Is it appropriate for your school to use English to teach other subjects? What is
your view?

8) Do you collaborate with other subject teachers in order to improve students’
English proficiency? If yes, how?

A Case Study of Trilingual Education in a Hong Kong Primary School
RRHUE AR NS R 0 PR (8 ST 5
UGC GREF Project (2014-2015)

Interviews with Chinese Language subject Panel and /or one Chinese Language
subject teacher teaching the Chinese Language subject using Putonghua

1) What is your view on using Putonghua to teach the Chinese Language subject?
What are the advantages of using Putonghua to teach the subject? Is there any
specific preparation need for the students and teachers? & f& /5 /& HILfgE F 15 1
sl 8 SCIE AR A 1R 2 P L G T A R e B 0 B A N i
BT R A S

2) Are there any difficulties/problems using Putonghua to teach the Chinese
Language subject? What are they? % 7t FH 3% 18 55 2 1 SR IRs Ao 7 117 18 3] [N 4
S TR L A A WO A SR 2

3) What teaching materials do you use in class? Are they different from those used
in Chinese languge lessons taught in Cantonese? 18 7F 13 ait o REAB £ FH AT 25 25
FA VIR LE LA 17 SR BRI o SR EO AN A2



Appendices 53

4) Is Cantonese allowed in the class? What is your view on the role of Cantonese in
your class, and in the school as a whole? 748 [ 71 SR F R DA 5 G 2 4
@T CSRR AL b Py AT PR 10 A1 €0 2 A8 SR L S T AT R 1 A0

9

5) What kinds of assessment strategies do you use? Are they different because of
using Putonghua rather than Cantonese as the Medium of Instruction (MOI)? %
JIIIR A A0k SRS A B SCBCR R ST S 2 71 8 PR 2% T e 5 1 A
T BERAR RS R S (MOD AT BT AN WE?

6) What is your view on using Cantonese as the major language for communication
in the school? ¥ S IR B SRR AT 2 e N 10 3 EEAT AL aE 5 A1 LB RV

7) What do you think of your students’ Chinese language proficiency? Has the use
of Putonghua as the MOI made a positive impact on the enhancement of stu-
dents’ language proficiency? In what ways? S FEAG & 0521 i SOKAEG i ?
A SR A 2 2055 5 (MOT) 2 E%}ﬂiiéiTﬁm iFF2 S s
119 7R b SCK e S AR AR L 5 T ?

8) How confident are students in your school in achieving good language profi-
ciency level in written Chinese and Putonghua after completing primary educa-
tion?  f (RS AE TR ARAT (5 /Lo /NS 1 SE IR T8 T P SO L AR B2 g
K HE?

9) Do you collaborate with different subject teachers using Putonghua as MOI in
order to improve students’ proficiency in Putonghua? If yes, how? A A
A BR300 5 2% 20 T 5 HORE S A5 AR LR B A T 1 2K R 2
A, PRI it ?

A Case Study of Trilingual Education in a Hong Kong Primary School

AR AR AN AR L (1 S
UGC GRF Project (2014-2015)

Interviews with Chinese Language subject Panel and / or one Chinese
Language subject teacher teaching the Chinese Language subject using Cantonese

1) What is your view on using Cantonese to teach the Chinese Language subject?
What are the advantages of using Cantonese to teach the subject?

T 5 PR B P B b SIS AR O 2 P W b SO IR LA 54

2) Are there any difficulties/problems using Cantonese to teach the Chinese
Language subject? What are they?

T AE T 1 5 0 SR R i AN e 368 ) DR S s A2 5L 4 A R 42 DAY S8 R
E?

3) What teaching materials do you use in class? Are they different from those used
in Chinese Language lessons taught in Putonghua?

TEAESE AR IRF A PR A 1B kA DA L2 A o 715 B P 3 i 809 ST b1
T [F]?

4) Is Putonghua allowed in the class? What is your view on the role of Putonghua
in your class. What role do you think Cantonese should play in the school as a
whole?

FE I R SCRR AT DA P St 0 R 205 30 £ SRR L A B A ) A
R R L A S G R A R Y £ £
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5) What kinds of assessment strategies do you use? Are they different because of
using Cantonese other than Putonghua as the Medium of Instruction (MOI)?

T IR L8 A SRS AP Hh SRR A SRS A 757 8 DR 2 P Ll A
T G 2 B S (MOD T AT Fr AN R W 2

6) What is your view on using Cantonese as the major language for communication
in the school?

TS S AR ] o TRCAE A 2R U ) SR AT Al 5 A EL R R?

7) What do you think of your students’ Chinese language proficiency? Has the use
of Cantonese as the MOI made a positive impact on the enhancement of stu-
dents’ language proficiency? In what ways?

PTG S 2 A v SR HE B o] 2 T VLG 4 2% 2052 5 5 (MO 2 77 6 B2 A e
AT RARR R SEEAAR fm T AR R SOK e B AL T T ?

8) How confident are students in your school in achieving good language profi-
ciency level in written Chinese and Cantonese after completing primary
education?

TR B P R AR AT 5 oA /) 5% S SR 75 1 P S K% 3 TR SR 3 B i 1) UK
e

9) Do you collaborate with different subject teachers using Cantonese as MOI in
order to improve students’ proficiency in Chinese? If yes, how?

AT I AT AN PR P 88 R 2 05 5 R RE 22 Bl A DA iy S A 3
(17K HE2UIAT, S BREUEL B Fi5 It 2

A Case Study of Trilingual Education in a Hong Kong Primary School
SRR A AR AU NS B DO (I ST ST
UGC GRF Project (2014-2015)

Interviews with Putonghua subject Panel and one Putonghua subject teacher
teaching Putonghua subject using Putonghua

1) What is your view on the role of Putonghua and Cantonese in the school? Should
Putonghua be used more in subject teaching over Cantonese? Why or why not?
R U A5 A 5 UL G ML AR S S (R T 2 6 RO rp R 1
B2 PR T A 5 110 A A2 B B Y R A 2

2) What is your view on using Putonghua to teach the Chinese Language subject?
What are the advantages of using Putonghua to teach the Chinese Language
subject?

T S 3 0 A 280 SO R JE Rk A 8 R 28 19 T 5l S 0P SO 1B
WG AT I e 552

3) Is Cantonese allowed in your class? What is your view on the role of Cantonese
in your class?

FE A TR S T DA L R A B A R A 1 S L RE SRR AT
TEHI?

4) What do you think of your students’ Putonghua proficiency? Has the use of
Putonghua as the MOI of Chinese Language lessons made a positive impact on
the enhancement of students’ Putonghua proficiency? Has students’ Cantonese
proficiency suffered because of this?
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S

0 A T A 5 P T A /K YRR A 2 v SOREFH I T A A 2 05 R H (MOI)
TR A AR T AR ) S G vy 1S A AR T A A R 25 (1 B K
T A DAL AR 0 O A 055 1 52 1) £ 1T 5 82
5) How confident are students in your school in achieving good language profi-
ciency level in Putonghua after completing primary education?
T R B A R A AR (5 /D S5 A SR 3 s I B2 PR 7K
6) What is your view on using Cantonese as the major language for communication
in the school?
TSR BAGRE A AR N I 1 BT Al 5 A BB R TR?
Do you collaborate with different subject teachers using Putonghua as MOI in
order to improve students’ proficiency in Putonghua? If yes, how?
AT AT AL A LR 5 0 5 A 02 58 5 BORE H 22 B A DL 2 A
Al KB, S BRI EL R 4 I 2

7

~

A Case Study of Trilingual Education in a Hong Kong Primary School
RRHUE AR A NS 0 PR (8 ST 5
UGC GREF Project (2014-2015)

Interviews with Mathematics Panel

1

~

What is your view on using Cantonese as the major language for communication
in the school?

T SRR BAGRE A AR N I 5 B Al 5 A BB R TR?

Is Cantonese the only language used in your class (by both teacher and stu-
dents)? Do students use English or Putonghua sometimes? If yes, what is your
view on code-switching/co-languaging?

W GE T A e R AL Al ] A ME— 5 5 (A A i Ty A P ) 25
A AN 9 S0 i AR v R, B RNE MR AN AT E 5 1
BT FUERVR?

Does English appear in your teaching materials? If yes, what are the reasons? Is
it necessary?

BB R B SO W E, R AT B SO E A
252

What do you think of your students’ Cantonese proficiency? Are the students
Having difficulty following this subject because of low Cantonese proficiency?
If yes, how do you help them?

T ST TSR (1 VB A YR TR YA 1 AT [ S DR A VL K YA R 55 3 1) 5
I LA R A AR D0, ST R A At e I W e 2

What is your view on using Cantonese as the main MOI in the school in most
subjects? Do you think this is good, or do you think Mathematics and more sub-
jects should be taught in English/Putonghua, or use Cantonese mainly, supple-
mented by English/Putonghua? Why?

RO BB AT B LUEGE 2 12 B GE 5 B B H B R R 84
FHEIRGF, T Ay BRI L 2 AR H R A D858 ol 1 55 %
o LB RS 2 L, O L SO T A 2 A A ER 2

2

~

3

~

4

~

5

~
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A Case Study of Trilingual Education in a Hong Kong Primary School
RR A AR AU NS B DO (I ST ST
UGC GRF Project (2014-2015)

Interviews with General Studies Panel

1) What is your view on using Cantonese as the major language for communication
in the school?

TS SRR ] o RCRE A 2R U ) R AT Al 5 A FL R R?

2) Is Cantonese the only language used in your class (by both teacher and stu-
dents)? Do students use English or Putonghua sometimes? If yes, what is your
view on code-switching/co-languaging?

VLG A S AR I (SR RN S i T A P ) 2.5
AR E AN e 9 S il AR v R, BBNE MR AN R E 5 1
A HERIR?

3) Does English appear in your teaching materials? If yes, what are the reasons? Is
it necessary?

B G R i BSOSO R, R 2T A SO E R
BTG

4) What do you think of your students’ Cantonese proficiency? Are the students
having difficulty following this subject because of low Cantonese proficiency? If
yes, how do you help them?

AT A R 11 B K TR TSR A TS AT () 5% DR 2 L A ME A R 53 38 ) 5
T PR S 2 SR AT IS T ARG, SR e I At P S ) 2

5) What is your view on using Cantonese as the main MOI in the school in most
subjects? Do you think this is good, or do you think General Studies and more
subjects should be taught in English/Putonghua, or use Cantonese mainly, sup-
plemented by English/Putonghua? Why?

RO S o SR DL B 2 T BT 5 B K B H a8 B R 24 B
FHEMEr, A BRI 2 IR H R ACHR ik s I Gl 5 2R,
DL SRR 2% 2, Wil DA SO/ S 2 2 1R

A Case Study of Trilingual Education in a Hong Kong Primary School
SRR AR U NS B DO (I ST ST
UGC GRF Project (2014-2015)

Interviews with Visual Arts Panel

1) What is your view on using Cantonese as the major language for communication
in the school?

TS SRS BR ] o TRCAE A 2R U ) SR AT Al 5 A EL R R?

2) Is Cantonese the only language used in your class (by both teacher and stu-
dents)? Do students use English or Putonghua sometimes? If yes, what is your
view on code-switching/co-languaging?

VLG R AR I (SR RN S i T A P ) 2.5
AR e AN e 9 S i AR v R, BBNE MR AN R E 5
A HERIR?
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3) Does English appear in your teaching materials? If yes, what are the reasons? Is

it necessary?

B G R BSOSO R, R 2T B A SO E 8

Lg?

What do you think of your students’ Cantonese proficiency? Are the students

having difficulty following this subject because of low Cantonese proficiency? If

yes, how do you help them?

AT A R 11 VB K TR TSR YA TS AT () 5% DR 2 L A A R 53 38 ) 5

T PR R 20 SR AT IS R ARG, AL e I b A At P S ) 2

5) What is your view on using Cantonese as the main MOI in the school in most
subjects? Do you think this is good, or do you think Visual Arts and more sub-
jects should be taught in English/Putonghua, or use Cantonese mainly, supple-
mented by English/Putonghua? Why? & /& 5 B B 15 554 DL BLGE 2 32 AU
i BRI B H G R B S v TR AR 4 SR e Ay AR R s B 2 1)
5K A8 P 5l 0 S G 2, s A SRR 2 3 il DA S0/ L R 2 A £

JEE?

4

~

A Case Study of Trilingual Education in a Hong Kong Primary School
SRR A AU NS B D (I ST ST
UGC GRF Project (2014-2015)

Interviews with Music Panel

1) What is your view on using Cantonese as the major language for communication
in the school?

S EL PR T B SR AR 2 A 0 2 ARt 5 A LR R

2) Is Cantonese the only language used in your class (by both teacher and stu-
dents)? Do students use English or Putonghua sometimes? If yes, what is your
view on code-switching/co-languaging?

VLG A SR I (SR RN S i Ty A P ) 2.5
AR AN S AR v R, BBE MR AN R 5 Y
B HERIR?

3) Does English appear in your teaching materials? If yes, what are the reasons? Is
it necessary?

B G R i B SO R, R 2T B A SO E R
Lg?

4) What do you think of your students’ Cantonese proficiency? Are the students
having difficulty following this subject because of low Cantonese proficiency? If
yes, how do you help them?

AL A1 R 11 B K TR TSR A TS AT 1) 5% DR 2 L A MEA R 53 38 2 5
I 2 SRAT SRR U0, S T R A A At R IR 8 ) 2

5) What is your view on using Cantonese as the main MOI in the school in most
subjects? Do you think this is good, or do you think Music and more subjects
should be taught in English/Putonghua, or use Cantonese mainly, supplemented
by English/Putonghua? Why?



58 3 Methodology

ORISR A A Ay 2 BBl S B K B H E R B 5 2 B
FHIE ARG JE 2 A B SR B 22 AR ) 5K A4 AT 5 i 38 3 o 2092
UL SR A 1 i LA SO R 2 A 2R

A Case Study of Trilingual Education in a Hong Kong Primary School
RRHUE AR A NS 0 PR (8 ST 5
UGC GREF Project (2014-2015)

Interviews with PE Panel

1

~

What is your view on using Cantonese as the major language for communication
in the school?

TSR BAGRE A AR N I B Al 5 A BB R TR?

2) Is Cantonese the only language used in your class (by both teacher and stu-
dents)? Do students use English or Putonghua sometimes? If yes, what is your
view on code-switching/co-languaging?

WEGE T T R R AL Al ] A ME— 5 5 (A A i Ty A0 P ) 25
A AN S S0 i AR v R, B RNE MR AN AT E 5 1
RBREAT FUERVR?

Does English appear in your teaching materials? If yes, what are the reasons? Is
it necessary?

S0 PR 7 B SIS, A 2 S A ST A A
252

What do you think of your students’ Cantonese proficiency? Are the students
having difficulty following this subject because of low Cantonese proficiency? If
yes, how do you help them?

T SEAF ISR (1 VB A MR TR YA 1 AT [ S DR 2 VL K YA R 55 3 1) 5
I LA R A AR D0, ST R A At o I e 2

What is your view on using Cantonese as the main MOI in the school in most
subjects? Do you think this is good, or do you think PE and more subjects should
be taught in English/Putonghua, or use Cantonese mainly, supplemented by
English/Putonghua? Why?

RO BB AT B LUEGE 2 12 B GE 5 B B H B R LR 8 4
FHEIRGS, T A R A R EE 2 AR H R A S8 ol 1 T 55 %
o LB RS 2 L, O L9 SO T RS 2 A A ER 2

3

~

4

~

5

~

A Case Study of Trilingual Education in a Hong Kong Primary School
RRHUE AR NS 0 PR (8 ST 5
UGC GREF Project (2014-2015)

Interviews with Computer/IT Panel

1

~

What is your view on using Cantonese as the major language for communication
in the school?

TSR BAGRE A AR N I 1 B Al 5 A BB R TR?
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2) Is Cantonese the only language used in your class (by both teacher and stu-
dents)? Do students use English or Putonghua sometimes? If yes, what is your
view on code-switching/co-languaging?

VLG A SR I (SR RN S i Ty A P ) 2.5
AR AN S i A v R, BBNE MR AN R 5 Y
B HERIR?

Does English appear in your teaching materials? If yes, what are the reasons? Is
it necessary?
BRGSO R, R 2T A SO E 8
Lg?

What do you think of your students’ Cantonese proficiency? Are the students
having difficulty following this subject because of low Cantonese proficiency? If
yes, how do you help them?

AL A1 R 11 VB K TR TSR A TS AT () 5% DR 2 L A MEA R 53 38 2 5
I 2 SRAT S AR U0, S T R A A At R IR ) 2

What is your view on using Cantonese as the main MOI in the school in most
subjects? Do you think this is good, or do you think Computer/IT and more sub-
jects should be taught in English/Putonghua, or use Cantonese mainly, supple-
mented by English/Putonghua? Why?

RO S A UL B 2 2 SR 5 B N B H a6 B R 2 5
FHIE AR T8 A B W FR R B 22 PR L s A 0 Y i il 3 3 092
DL SRS 2% 7, il DA SO/ S 2 2 1R
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Appendix 5

A Case Study of Trilingual Education in a Hong Kong Primary School
SRR AR AU NS B DO (I ST ST
UGC GRF Project (2014-2015)

Interviews with Students’ Parents

1) What is your understanding of the trilingual education policy? What do you
think the goal of the trilingual education policy is?
T TR B B — BRI BUR Y SR B F R R A B2

2) What is your opinion on trilingual education? Was the trilingual education model
an attractive feature when you chose the XXXX School for your child?
T < RO 1 B R i 2 B — U AN [ ) 2 S R %
TIEEXXXX AL S A 2 2

3) What is your view on using both English and Cantonese as the major language
for communication in the school? How about using Putonghua?
TS B ASCER T 90l o AR AT 2 IS N ) SR Al o5 A ELE R R R
il S er?
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4)

5)

0)

7)

8)

9)
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What is your view on using Putonghua as the Mol in teaching the Chinese lan-
guage subject? What are the advantages and disadvantages of using PMI in
teaching the Chinese language subject?

TR B BRI A S G A 25 083 mP ORI 305 5 5 A A R 2R T A A
PR AP SORA AT B e p R B 2

What kind of progress has your child made after entering XXXX School regard-
ing language development? Do you think they have benefitted from the trilingual
model? To what extent? (Fluency of English, Cantonese and Putonghua, and
reading and writing ability in English and Chinese.)

BT AE N XXX X A ARAE R 5 77 T A MR LS 2L M S A s % 1
TuﬁéXXXXmK~E AN 52 5 e 232 7 AL AT ? (JEE, il nﬂiﬂl
VB GR URUMRE S 9 SR o SC AR TR REDR 55 A 8 0 iy 2)

Is Cantonese the mother tongue of your child? What role do you think Cantonese
should play in the school and in the classroom? Are you happy with the current
arrangement of the school regarding the three languages used in the classroom
(teaching the Chinese Language subject in Putonghua, teaching the English sub-
ject in English, teaching other subjects in both English and Cantonese)? Do you
want to see any changes? What kind of changes?

G R T () B R R T L AR SRR B JERZ 3 38 B 1 A
EMERIXXXXEP el uﬁﬁa%&*‘ﬂ ) 2 HE R 2 [?A\ﬁﬁ MR R S
LSRR IR IR 9 ‘E&F%nﬂi%(iﬁ R ] Rk i B A2
SR B AT RN i 5

How confident is your child in achieving good language proficiency level in the
three languages after completing primary education?

SESIR 56TJ F AT 150 /N S B 3 R B K

Do you think English/Putonghua can be used in teaching other subjects in your
school“’ If yes, what subjects, and why?

TR 2 BUR T LUBR I 98 S0 S 5 A8 S AR S 20 SR AT B, g R A
STV ¥

Do you think the three languages should be used as media of instruction, but the
ratio of each should alter as students make progress through primary education,
with the emphasis on Cantonese in the early years? T R Ay — Rl ]
VR R 5t o AERE RIS 5 1) LU A1) m] 42 RS S0 PR B 478 HH 508, T AE) /NIy
JE LB A 2 2
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Appendix 6

A Case Study of Trilingual Education in a Hong Kong Primary School
UGC GREF Project (2014-2015)

Reflection Form (70 be filled in by teachers after class observation)

Teacher’s Name: Class observed: P
Subject: Date:

1. The MOI(s) I used in the lesson, and the rough percentages (e.g., 100% English; 80%
English and 20% Cantonese) FAEATREIFTER A AVEERE 5 KRS 7otE

2. When interacting with me in the lesson, the language(s) students used, and the rough

percentages £24: fE ATRENEL I BYRF 5 FIAURE 5 MRS 7o tE

3. When students interacting with each other in the lesson, the language(s) they used, and

the rough percentages FEAFRE - B4 > [ I BB (HE R AVRE = RoAREE 47 EL

4. My self-evaluation of the use of the MOI(s) in conducting this lesson (advantages of
using the said MOI(s), issues of concern, etc.) P AERET IR A ZEELE S (B
A PEPE RFZEEE S ES  EEENEE %)

5. Whether students and/or I code-switched between two languages during this lesson, and
the reasons and impacts on teaching and learning £+ AFRE » Fefl/aE2 4 H B A
FIRERER » B s

6. If possible, whether I would consider making use of other MOI(s) in this lesson as a
supplement so as to facilitate students’ trilingual development. The reasons are %155 1] £E
EE - WESGFEAARE LRA R CASESHYAE - e e =500%
f&£ o JFRAZ ¢
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Appendix 7

Survey on Trilingual Education in Hong Kong Primary Schools (with P4-P6 students)
BRER/NEZERENEERE (SHE/NUR/NRELE)

Please put a V in the appropriate box. 551£ #4192k NINGE -

Strongly Agree Neutral | Disagree | Strongly

. Agree Disagree
F!E
Question [t SEAEE EIF=S LEhvA ENGE=S SEEARNEE

I find it appropriate to use Putonghua to study the
1 Chinese subject.

WG R P SRR & -

I find it appropriate using both English and
Cantonese as the major languages for

2 communication in the school.

FRERAT OG0 R R Ry B Y E AR
SRR -

I enjoy the trilingual education model

3 implemented in the school.

FEE RN =B E A -

I find it acceptable switching from one language
to another when studying different subjects in the

4 school.
FAT DA A B E AR E iR R
[l -

I find myself code-switching/code-mixing
between English and Cantonese regularly during
5 the study of the English subject.

TRAE B2 L SRR 4K A He (o8 P SR e 2R
o

I find myself code-switching/code-mixing
between Cantonese and Putonghua regularly
6 during the study of the Putonghua subject.
IRACER B I SR 40 DO o I s AU
Hhio

I find code-switching/code-mixing in different
subjects useful for my language development in
7 general.

VARG - WEREREARERER - A E
i SR A BN RATRE S RE T2 -

I am satisfied with my progress in the study of
8 written English.

EHE CEmICSHEE TR RENE -

I am satisfied with my progress in the study of
written Chinese.

HHECEH UV EEEREEEE -

I am satisfied with my progress in the study of
10 | spoken English.

¥ H OO R R R -
I am happy with my progress in the study of
11 | Cantonese.

R H ORI SR R D -
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Strongly Agree | Neutral | Disagree | Strongly
Agree Disagree

Question F%E w2FE |HE | Bm | FEAE | merAE

I am happy with my progress in the study of

12 | Putonghua.

T ECEEEVEEERREINE

I am confident that when I graduate I will achieve

good proficiency in written English.

B | SRR O VR R B YOO

HYZACHE -

I am confident that when I graduate I will achieve

good proficiency in written Chinese.

M RO L VR B T SO

HIKE -

I am confident that when I graduate I will achieve

good proficiency in spoken English.

15| AR O N B SO B RIS

HY7KZE -

I am confident that when I graduate I will achieve

good proficiency in Cantonese.

10| B LT R B A B

IKHE

I am confident that when I graduate I will achieve

good proficiency in Putonghua.

| BARA OV S R A TR K
#,

Thank you for your participation. {81,
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